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ECAD6008 – Professional and Pedagogic Studies: Leading the Learning: what, how and why am I teaching?

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from the Professional Learning Passport – PLP). Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 
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	Targets:
	

	Target 1
	“Try to consider introducing the reader to the ‘so what’ of your literature – round off with the importance of what you have just discussed.”

	Target 2
	“Consider whether some contractions actually reduce readability i.e. WG makes sense, but reader out of context may struggle with uncommon contractions.”















Part 1: Professional Experience Templates
	

	Professional Experience Template 1

	Pedagogy Standard
	Assessment for Learning

	Pedagogical Principle
	Using Assessment for Learning to accelerate progress

	What did you do and why?
	Whilst on PTE3, I taught a series of daily Welsh sessions, launching a topic and introduction to the focus and finally landing on a close to meet the proposed Welsh language objective at the end of half term. The Welsh topic focus connected with the overarching class learning topic of ‘Conflict’ with topic lessons specifically looking at wind turbines as a sufficient source of energy in present society and understanding the effects of wind energy. From this the Welsh topic stemmed to focus on the weather (Y Tywydd) and describing the weather using various phrases and sentence patterns to develop learners’ Welsh language skills. Initially an independent success criteria was designed to fit the mid-term plan of the daily Welsh lessons which enabled both myself and learners to reflect against each lesson and skill objective in accordance with the age-related progression steps on the ‘Y Gromlech’ Welsh Learning Continuum website. This mainly consisted of a RAG/Traffic Light rating strategy, encouraging each learner to self-assess their confidence or ability levels to meet the proposed skill objective from each learning experience. Within each week of this learning period, multiple assessment for learning (AfL) strategies were used to acknowledge learning progress and identify any misconceptions and next steps to enable further progress and development. These strategies included exit cards, post-it note learning wall, confidence line ratings and online Kahoot assessment quizzes, and these mainly encouraged and followed the form of formative assessment, enabling learners opportunities to reflect against their learning experience and independently evidence their abilities and understanding. With the exit cards, I posed direct questions to all learners for them to record their responses on the proposed exit card, this would identify their current understanding levels and inform future lessons to tailor specific support or progress learning dependently. This was similarly evidenced within the post-it note learning wall, where learners were encouraged to record something that they could remember, reflecting against the specific week learning and collaboratively creating a learning wall of independent post-it note wall to evidence their learning progress from the week. Furthermore, the confidence line rating enabled learners to physically highlight their confidence and understanding of the proposed learning objective and skill which ultimately informed next steps for learning as low confidence levels proposed that extra support or reiteration of learning was required to meet the learning/skill objectives more coherently and successfully. Finally, the class Kahoot quiz consisted of a range of relative questions to the weeks learning and skill focus and encouraged learners to complete either independently or in collaboration of peer support to portray their ability to understand and respond correctly to the assessment questions. This strategy would also highlight any common misconceptions and aid information for further support next steps for learning within upcoming lessons. 

	What have you learned?
	This experience clearly demonstrated that implementing multiple assessment strategies to articulate learning and pupil understanding limited a level of repetitive learning experiences and avoided learners feeling bored of constantly completing the same assessment material or strategy to evidence their learning. When considering the impact and experiences of day-to-day lessons weekly, AfL is pivotal in providing effective learning experiences, scaffolding learners’ understanding when improving their learning outcomes. Specifically to this experience, the assessment determined how the quality of student responses can be used to shape and improve learners’ competence (Sadler, 1989: Black & William, 1998), with the overarching purpose of assessment encouraging learners to make progress whilst demonstrating effective learning (Welsh Government, 2020). Through trialling, implementing and reflecting upon a range of AfL strategies, I have been able to identify which of these work best for specific learners and situations and I have therefore developed my overall knowledge and understanding on multiple assessment strategies and the appropriateness of each one to best acknowledge pupil understanding, learning and progress to determine their next stops for development which have and will continue to assist planning future lessons following a specific learning experience. I have additionally learnt in specific context to the Kahoot quiz that formative assessment can be engaging and enjoyable if/when incorporated effectively within the classroom, as this limits the pressure of ‘high expectations’ of learners and encourages them to interact with positive and enjoyable learning experiences, whist also assessing their understanding and ability of the proposed skills and learning objectives. This implementation encourages learners to develop a growth mindset by understanding their learning, rather than purely visualising their scores (Dweck, 2000). 



	What next?
	
I understand the importance of assessment for learning within pedagogy and acknowledge that it is a crucial element to promote pupil/learning progress. I plan to continue incorporate AfL within learning experiences to determine outcomes and next steps for progress, however, from the trial of multiple strategies I will carefully consider most effective and valuable ones to provide the most meaningful information to inform pedagogy, specifically exit cards and kahoot quizzes. I will continue to incorporate self-assessment when possible as I believe this is important for learners to identify their current learning levels and understand their strengths and areas for improvement which effectively informs my future planning as these assessment strategies highlight where further support is required and whether additional challenges are necessary to encourage extended progress. Additionally, I plan to continuously provide active and immediate feedback in both verbal and written form to support learners understand the reasoning behind the feedback in the moment of the learning experience to further enable quality improvements. Furthermore, I will continue to research and implement a variety of AfL strategies within each of the four elements to further deepen my knowledge of which strategies best support various learners in different circumstances and experiences.


	

	Professional Experience Template 2

	Pedagogy Standard
	Blended Learning experiences

	Pedagogical Principle
	Employing a broad repertoire of teaching approaches

	What did you do and why?
	During PTE3, I planned and taught a maths carousel lesson which constituted over a two-day period, including four different pedagogical activities for all learners to engage with. The lesson activities continued to develop learners’ fluency skills regarding addition, multiplication and calculating perimeter whilst engaging with an introduction to calculating area to enable progress within the measurement topic in relation to the curriculum progression steps. The carousel lesson included a broad pedagogical approach to challenge and engage learners, consisting a teacher-focus task (progressing learning further within the math topic by introducing a new skill), LSA-focus task (progressing learning and abilities of a previous focus skill), Blended-Learning task, and various VIP tasks which enabled learners the choice of which activity they wanted to work on to develop math fluency skills (addition and multiplication).  One of the group activities entailed a blended learning task which instructed learners to scan a created QR-code to engage with and watch a pre-recorded lesson video to support their understanding and learning when calculating shape perimeter. The video was created beforehand by myself which included a PowerPoint presentation to support learners visually with task-related questions and a recorded explanation linking with each slide to virtually deliver input to support learners’ understanding and ability to complete task questions. Within the video, I ensured to work through and model examples for each of the differentiated question levels to support all learners when working on the proposed activity, providing and delivering an inclusive pedagogical approach. This resource enabled and encouraged learners to work independently whilst receiving virtual teacher-input if and when necessary to promote self-direction and resilience within their learning. Following completion of this activity, learners were then instructed to scan an additional QR-code to complete an online quiz to assess their independent learning and understanding of calculating perimeter. Similarly, I had created a learning quiz online via ‘Nearpod’ which included a variety of questions and styles to assess learners’ perimeter skills which encouraged learners to employ their digital competence skills in order to successfully complete the learning experience. This enabled learners to complete an independent assessment activity which differed from previous lesson plenaries and assessment activities which were usually completed whole class (exit tickets, secret squirrel and self-reflection). This further promoted a virtual blended learning experience for learners to engage with and highlighted a high-quality learning experience which encouraged learners to develop their understanding and enhance their well-being. 


	What have you learned?
	From this experience, I have learnt the importance and value of employing a range of teaching approaches within lessons as this combination of offline and online education support and learning enables learners to interact with teacher-led, study material, and peers both through physical classroom and online platforms (Giarla, 2016), whilst also encourages learners to direct their individual learning experience. This specific lesson employed a rotated, virtual and face-to-face approach for each learning group to interact with this multiple pedagogical approach increasingly catering to learners’ individual needs as most learners have unique learning styles and a blended approach better caters to those needs than a traditional whole class teaching experience (Trivedi, 2021). As highlighted within previous lessons, some learners voiced their preference for virtual learning experiences and this approach enabled an inclusion of their needs and interests to complete the lesson. Through providing a virtual support video for learners, I learnt that this encouraged high-quality learning progress as learners were able to work independently and direct their learning whilst practicing resilience. Furthermore, I learnt that providing a range of learning plenary activities engages learners and targets specific learning skills appropriate to task which highlighted next-steps for learning whilst enabling learners to engage with enhanced activities to evidence their progress and independent understanding. 


	What next?
	In next steps for development, I plan to further research how blended-learning approaches can be additionally implemented and planned for within lessons to strengthen my understanding of how this principle can be effectively delivered to support and enhance learning progression. Specifically from this experience, I will continue employing a range of approaches within a lesson following direct teaching, virtual/digital learning and independent learning as these collaboratively enhance pupil learning in different ways and have deemed to be effective when maintaining pupil motivation and engagement throughout experiences. The virtual learning activities encourage learners to develop and use their digital competence skills effectively whilst interacting with the task objective either independently or in pairs, thus these skills can be exploited in alternate situations. Likewise, the independent learning tasks encourage learners to self-direct their learning and become active participants within the process as learners work at their own pace and chosen level of challenge and this will be something I continuously plan to incorporate and encourage within future lessons and plans. Perhaps a suggestion for improvement could be changing the blended-rotation to a two-way instead of a four-way to ensure a smoother flow and management of the learning environment whilst importantly still offering a directed-teaching and independent task for learners to engage with supportive explanations to enhance progression and also engaging in challenge independently to lead their own learning experience. Nonetheless, this rotation will be trialled to acknowledge the benefits of this, but I will also continue to implement four-way blended-rotations in response to experienced outcome effectiveness. 


	

	Professional Experience Template 3

	Pedagogy Standard
	Real life authentic contexts

	Pedagogical Principle
	Creating authentic contexts for learning
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Part 2: Critical Discussion
Effective pedagogy refers to the classroom management which impacts pupil learning, providing teachers to explore their teaching abilities to perform effectively by actively involving them within classroom practices (Taggart, 2014: D’Angelo, 2021). In accordance with Welsh Government [WG] documentation, pedagogy acknowledges the heart of curriculum designs, ensuring that schools in Wales apply effective pedagogical approaches in correspondence to the four learning purposes (WG, 2023a). From this, pedagogy stems the definition of good teaching and learning and recognises the relation to develop valuable teaching-learning in support of learners’ holistic achievements (Zeng, 2021). In this context, according to Donaldson (2015), elements of good teaching demonstrates: subject knowledge and expertise, an understanding of the social and psychological factors that influence learning, and the ability to engage and inspire children to learn, additionally with an increasing independence (p.63). Pedagogy is consistently highlighted throughout the proposed twelve pedagogical principles, with more recent Curriculum for Wales [CfW] documentation (2022) emphasising that the principles underpin an inclusive curriculum design for all. Therefore, practitioners should build upon the principles to support pupil progression as this effective, learner-centred pedagogy should be responsive, dynamic and embedded in strong relationships to provide consistent, valuable learning opportunities and experiences (Strand, 2018: WG, 2023b). Reflection is an integral role as a professional practitioner, with importance regarding reflective teachers as effective teachers (Dymoke & Harrison, 2008: Kelly, 2020). The importance of reflection has further recently been recognised as a collaboration of good practice to develop holistically (Spalding, 2023), and according to Hattie’s previous research (2003) developing excellence in teaching can singularly influence student achievement. This assignment will address reflection and critical discussion on a specific pedagogical principle from part 1 to extend knowledge, understanding and skills to develop personal and professional pedagogy, further informing next steps within practice. Following experiences, part 2 of this assignment will focus specifically on the pedagogy standard “Cross-Curricular Themes” highlighted from the pedagogical principle of “reinforcing cross-curricular responsibilities”. I have chosen to concentrate on cross-curricular pedagogy because I wish to acquire a greater understanding of the principle and effectively implement this further within my practice; building upon my knowledge of how this principle enables pupil progression and how this could be embedded within planning and pedagogy. 
	Cross-curricular learning defines an application of skills and knowledge from multiple disciplines to a single theme, problem or experience (Barnes, 2015), offering a creative approach to develop knowledge, understanding and practical skills (Cooper & Rowley, 2009: Santos, 2022). Barnes (2015) advocates that there are five models of cross-curricular teaching which define; multi-disciplinary, interdisciplinary, opportunistic, double focus and hierarchical approaches, with methods encouraging positive social interactions between both teachers and pupils, ultimately leading to an acquisition of developed knowledge from enriched lesson experiences (Earley, 2019: Sullivan, 2019). Within the CfW (2022), three mandatory cross-curricular skill frameworks; literacy, numeracy and digital competence are considered essential for learners as they explore the range of opportunities from school curriculums, ultimately equipping them with lifelong, transferable skills (WG, 2020a). Conversely, the concentrated frameworks alone does not define the integration of cross-curricular teaching within planning, with guidance promoting collaboration and cross-disciplinary pedagogy, both within and across areas of learning (WG, 2020a) to complement valuable learning experiences, and enabling learners to establish learning connections (Barnes, 2015: Kerry, 2015). The integrated curriculum approach has since evolved from the initial outline shared within the Plowden Report (1967), and continuously evolves with theoretical understandings and approaches proposing that cross-curricular responsibilities should recognise unity within and between subject areas to effectively enhance learning. From this, Dewey’s educational theory recommends an interdisciplinary curriculum within classroom pedagogies as this encourages learners to pursue interests and build individual methods for acquiring and applying specific knowledge in various contexts (Thorburn, 2017). Modern research suggests that a thematic approach within pedagogy connects with effective implementation of cross-curricular teaching as multiple curriculum areas are connected together and integrated within a chosen theme (Okoro, 2016: Stanly, 2018).  A thematic approach entails many benefits within classroom curriculums, specifically as this enables effective opportunities for pupils to learn and retain greater information. This suggests a result of greater involvement and engagement from all learning abilities (McDonald, 2011), further enabling learners to relate to authentic and real-life experiences to develop knowledge and understanding (Ashbridge, 2010). 
In relation to part 1’s reflection of cross-curricular teaching, it is clear that the lesson experience highlighted a sequence of term topic lessons followed a thematic pedagogical approach, with lessons concentrating upon a proposed theme of ‘Life before Electricity’, leading on to focus on ‘Celtic Life’. Within the thematic approach to cross-curricular planning, topic lessons formatted a four-way task rotation, ranging across multiple subject areas to ensure that the subject interests of all pupils were accounted for to encourage greater pupil engagement and motivation levels. This approach enabled an exploration and greater encouragement of skills holistically, focusing upon learners’ physical, intellectual, and social development rather than just specifically their academic abilities (Barnes, 2015: Santos, 2022). However, when implementing a thematic approach within cross-curricular planning, it is vital that the learning themes are considered carefully in order to work effectively to inform and motivate learners, otherwise tenuous links and unclear aims could arise and limit learning progress (Faultley & Savage, 2011). In light of this, Barnes (2015) recommended that effective cross-curricular pedagogy should enhance learning in two or three integrated subjects. However, in the context of a thematic approach, research suggests a relevant and authentic theme may be used to develop learning across multiple subjects, far better than the generic recommendation of limiting cross-curricular work of two or three subjects (Stanly, 2018). Nonetheless, no subject should be included unless it is deemed essential to deepening understanding or broadening knowledge of the proposed theme, and therefore, from this I ensured to collaborate with staff colleagues when planning cross-curricular lessons to discuss the integration of planned subjects and activities to conclude appropriateness. Consequently, this secured a high-quality understanding of what skills and knowledge would be covered and how best to do this to best enable learner progress, ensuring that the lesson experience was valuable and meaningful to the learning theme (Gates, 2018: Ford, 2023). 
However, literature contrasts the perspective of thematic teaching approaches and favours a multi-disciplinary cross-curricular approach as this aims to use a single experience to develop higher levels of understanding and performance within two or more disciplines, combining knowledge and methods to meaningful wholes (Klausen, 2014: McPhail, 2018). This differs from my planned and taught experience, as multi-disciplinary approaches integrates a maximum of three subjects within a single shared experience, where, as reflected upon with part 1, the specific topic lesson integrated a wide range of subject disciplines and skills from the curriculum cross-curricular frameworks. Whilst the single meaningful experience and sequenced subject learning may be shared, according to Jabareen (2011) teachers will hold no intention or plans to combine the subjects within multi-disciplinary cross-curricular approaches. Barnes (2015) echoes this perception and suggests this approach is widely acknowledged as the most appropriate cross-curricular approach for novice teachers as this does not involve planning of complex interrelationships between multiple subject disciplines. This proposes that cross-curricular planning across multiple subject areas can be time-constraining for teachers when planning across the curriculum as this demands a deep subject knowledge. Additionally this can apply pressure when integrating subject disciplines as links need to be essential to avoid a loss of distinctiveness or a retrieval of weak understandings from the learning objective (Laurie, 2010: Byrne & Brodie, 2013: Greenwood, 2013). 
	Moreover, the integrated curriculum approach has significantly changed and evolved since primarily outlined by Plowden (1967), however, despite this evolution, the approach remains child-centred. This associates with Dewey’s philosophy of education and concentrates on the importance of understanding children’s experiences, receiving appropriate and valuable levels of support and direction within structured learning experiences to achieve maximum benefits (Pring, 2007: Gray & MacBlain, 2012). In the context of Dewey’s philosophy, this could suggest that cross-curricular teaching encourages opportunities for learners to become active within their learning process and feel accounted for within the planning stages and integration of multiple subjects or discipline skills (Alexander, 2010). This implication further connotes Piaget’s theory of cognitive development (1953), acknowledging that learners are “powerfully and actively engaged” within learning processes (Gray & MacBlain, 2012, p.46). However, the discussed theories place little emphasis upon the role of the teacher within a child’s learning process, but later theorists Vygotsky (1978) and Bruner (1986) imply that teachers play a pivotal role with children’s learning development (Pritchard, 2017). Following this, in the context of cross-curricular pedagogy, the role of the teacher is essential when planning and effectively delivering the designed lessons, ensuring that they offer meaningful opportunities to maintain engagement, resulting from careful considerations within planning processes (Santos, 2022). In contrast to the Plowden Report (1967), cross-curricular pedagogy within modern society is much more rigorous at planning stages, whereas previously, learning topics were identified by titles, with teachers concentrating upon which activities could best fit topic titles (Farmery, 2015). 
Specifically, within modern curriculum designs, cross-curricular pedagogies follow objective-led planning, and it is from the proposed learning objectives where activities can be determined, ensuring that each planned task offers a specific purpose (Houghton, 2017). Aligning with the CfW (2022) skill or objective-led planning is advised in order to best support and encourage learning progression within subject areas. Therefore, when planning for the cross-curricular learning experience, it was essential that I worked in accordance with the curriculum progression steps for each subject and highlighted specific skills from either progression step two or three to best suit the learning needs of all learners within the key stage two classroom. This was important as these progression principles alongside each subject statements of what matters form the mandatory basis for progression and support practitioner understanding of what it means for learners to progress, ultimately informing vital steps for effective teaching, learning and assessment (WG, 2021). However, it has been suggested that cross-curricular planning entail some challenges when integrating subjects within a single or sequence of lessons, as it can be difficult for teachers to effectively incorporate the subject and activities (Lynch, 2019). Additionally, Lynch denotes that cross-curricular planning holds a primary drawback in a lack of time for collaboration amongst teachers, an aspect shared in a perspective of Smith (2021) who further addresses the increasing level of responsibilities and expectations teachers face when following and delivering school curriculums. Despite this, when planning accordingly to subject purposes and appropriately to promote a meaningful learning experiences, planning and teaching following a cross-curricular learning approach promotes an enjoyable experience as creativity is explored, whilst offering opportunities to exploit knowledge and expertise within multiple subject areas (Barnes, 2007: Desailly, 2015). From this, when planning for the cross-curricular lesson, I ensured to focus objectives and imaginatively plan from the curriculum progression steps and principles to best support pupil progress, whilst also supporting my own knowledge and understanding on what was necessary to enhance learning and development in a meaningful way. 
Furthermore, specific benefits of cross-curricular teaching acknowledge the integration of subject skills and disciplines as a mirror to a natural learning approach as meaningful learning experiences enable learners to establish connections (Parker, 2012). In accordance with this, a cross-application of learning can equally deepen and extend learning and promote authentic learning environments which offer greater opportunities for pupil-engagement (Barnes, 2015: Kerry, 2015: Timmerman, 2017). Subsequently, Abbs (cited in Barnes, 2007: 147) implies that without engagement deep learning experiences are not possible, therefore this suggests that opportunities to meaningfully contextualise learning, provide opportunities for breadth which may not be possible through subject-based lessons. From this, part 1’s cross-curricular lesson formatted a four-task carousel across a two-day period as this offered an engaging and enjoyable experience for learners to interact with and ultimately, this preference from learners had previously demonstrated effective and high-quality learning. Literature emphasises that a such multiple-pedagogical approach caters to individual learning needs, as learners promote unique learning styles, thus supporting these better than traditional whole-class teaching (Trivedi, 2021). In response to this, Kerry (2015) suggests that effective cross-curricular teaching encourages inclusion of all learners and abilities as lessons could implement a variety of ways to demonstrate learning, providing a wide range of resources and materials that meet diverse levels of knowledge (Giarla, 2016: Dangwal, 2017). 
Additionally, literature denotes the value of implementing cross-curricular pedagogy through a blended-learning experience as multiple tasks greater offer learners to seek out information, think critically, solve problems and establish learning connections (Sullivan, 2019). Moreover, the promotion of independence emphasises a personalised learning experience and following Bruner’s (1986) constructivist perspective, encourages active engagement from learners within the learning experience as they are able to eloquently implement their skills to connect learning across subject disciplines within various activities. Similarly, Piaget’s cognitive-constructivist theory would favour the opportunity for independent learning tasks as this demonstrates child-centred pedagogy, thus encouraging imagination, critical-thinking and reflection upon abilities and understanding (Cerino, 2021). Likewise, Vygotsky’s social-constructivist theory (1986) would favour the blended cross-curricular learning approach as this offers learners to build valuable skills to support future experiences and encourage more knowledgeable others (MKO) to scaffold and support learning understandings and skills of peers following a cooperative learning strategy (Shaffer, 2004: Kerry, 2015). However, Bruner’s theory would also praise and value the role of the teacher within teacher-focus activities as this face-to-face and direct support can effectively develop learners’ thinking and learning, thus providing enriched explanations to support understandings of the subject knowledge connections (Smidt, 2011: McLeod, 2023). Despite this, if the lesson format and tasks are repetitive then this could result in a loss of engagement from learners as they are not experiencing authentic or exciting learning (Ktoridou, 2021). This challenge could further be suggested within cross-curricular approaches where teachers may struggle to plan for authentic or purposeful learning, therefore resulting in pupils limiting their engagement within the lesson (Swenson et al, 2018). This emphasises the importance of high-quality and considered planning when implementing cross-curricular approaches in order to maintain learner’s engagement and motivation across the planned learning phase (Wallace & Berry, 2009: Barnes, 2015). 
Moreover, planning and delivering this blended cross-curricular approach established pressure and challenges upon time-management when preparing resources, resulting from the heavy-workload of planning a four-way activity rotation including multiple subject discipline areas. Therefore, Harrod & Kerry (2015) suggest a team-teaching approach would be more beneficial when delivering similar lessons following Loeser’s (2008) definition of team-teaching as a practice of including more than one teacher of equal status within the classroom to provide identical instructions to groups of learners. In more recent research McKenzie & Hains-Wesson (2022) echo this description and favour team-teaching when implementing either blended-learning or cross-curricular approaches as this cooperative planning and pedagogy significantly enhances pupil learning. In best response to part 1’s experience, Goetz (2000) could suggest either a collaborative (several teachers devise content within learner presence to implement a constructive learning progress) or similarly a parallel (division of class into small groups with each teacher delivering identical material, offering individualised support) team-teaching approach to greater encourage learning progress. A team-teach approach within cross-curricular pedagogy would not only encourage creative collaboration across professional planning but also offer opportunities for personal growth and development from the experience of paired-expertise, whilst additionally reducing teacher stress when planning and delivering lessons (Dalsky & Stewart, 2016). Furthermore, from a pupil perspective, cross-curricular team-teaching entail opportunities to encourage more effective learning outcomes following a personalised learning approach including varied opportunities to differentiate learning experiences (Harrod & Kerry, 2015). However, it would be essential to carefully consider teaching positionality as this suggested approach could determine a possible incompatibility of teaching styles and entail a lack of colleague participation (Hurley, 2012), ultimately stressing the significance of high-quality, considered planning when implementing a cross-curricular approach. 
	In summary, this assignment has critically discussed and enabled reflection upon progress made when planning, preparing and teaching lessons that incorporate specific pedagogical principles. The chosen principle for development concentrated upon cross-curricular responsibilities, and ultimately this assignment has further developed my knowledge and understanding of the integration of cross-curricular pedagogy within planning and delivery through engagement with relevant literature. This experience has provided opportunities to critically reflect upon planning for and implementing cross-curricular pedagogy within my practice and has enabled a deep exploration of the value of this approach within curriculum designs, whilst also acknowledging potential challenges. As a student teacher, I understand the importance of reflection within the profession and plan to continually complete this as an active, on-going process throughout my professional practice as reflection deepens teacher’s knowledge and understanding, thus encouraging holistic professional development (Pollard, 2019). Additionally, New South Wales Department of Education (2022) emphasise the importance of teacher’s reflecting upon their pedagogy, as this encourages a developing repertoire of context-specific and relevant teaching techniques, which promotes a positive learning environment (NSW, 2022), consequently evaluating the effectiveness of teaching and learning and the entailed impacts upon children’s learning and development (Donaldson, 2015).
	When critically reflecting upon my experiences and engaging with literature, I discovered many benefits towards the specific cross-curricular lesson, however research suggests potential development within planning, teaching and implementing this pedagogical principle within lessons. As there were many activities planned for within the learning experience, the workload was very stressful and created significant pressure when preparing resources and planning appropriately and accordingly to support all learners. From previous discussion, Stewart (2016) proposed that team-teaching reduces practitioner planning and preparation workloads and enhances both personal and pupil growth whilst promoting child-centred pedagogy. Therefore, when developing my own future practice, I would like to participate in team-teaching a cross-curricular lesson in response to the collaboration QTS standard of working with in-school colleagues (WG, 2020b) to equally teach instructions to specific learning groups, following cooperative planning, whilst also exploring the potential benefits this approach could have upon enhancing pupil’s learning. This will also ensure more opportunities are given to promote personalised learning to encourage more effective learning outcomes from all ability acquired learners. Additionally, I found that reflection and appropriate assessment was vital when integrating cross-curricular disciplines within planning as these elements determine learner’s learning levels and skills to determine lesson and task relevance as, if these are too simple or complex, learners will lose motivation and lack engagement with lesson experiences  (Barnes, 2015). Consequently, I plan to continuously reflect upon future lessons to strengthen understanding of learning levels and determine effective pedagogy to best support pupil progress. Additionally, appropriate and timely formative assessment specifically self-assessment will be completed at significant learning and lesson points to further determine whether planned experiences are meaningful and valuable to learning and progress, ultimately interlinking with the pedagogy, refining QTS standard of articulating “purposeful assessment” (WG, 2020b). Moreover, after acknowledging the benefits cross-curricular pedagogy entail, I will develop my planning of this approach, following an objective-led process and further integrating pupil voice appropriately to determine learning themes and lesson formats. This will tailor experiences from acknowledging pupil areas of interests, additionally attempting to increase learning motivation and engagement. Whilst sharing Piaget’s (1968) notion of children as active learners, expressing the importance of verbal expression (Hughes, 2002), this acknowledges the pedagogy, influencing QTS standard of “listening to learners”, encouraging learners to become active participants within their own learning (WG, 2020b), ultimately inspiring authentic, meaningful and enriched lesson experiences.
Overall, this assignment has emphasised by integrating subjects in a cross-curricular learning approach, elements of Gardener’s multiple intelligences theory (2011) explored the significance and implementation of such pedagogical delivery through a variety of learning styles, consequently supporting and enhancing learner progress. Ultimately, when teachers appropriately and effectively incorporate pedagogical principles and standards within their pedagogy, pupil progression is positively supported and prioritised, thus increasing overall individualised learning achievements (WG, 2021). 
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aciviies_ | leamt thal cross-cunicular teaching can offer and
‘encourage opportunites for blended-tearming approaches and
opportunites forleamers to engage wih, offring a creative approach
to develop knowledge, understanding and practicalskils trough an
interconnection of topics, whilt also encouraging a greater level of
imagination and progression of holstic sils flom inferacting with an
enjoyable leaming experience. Furthermore, | was able 0 offer
leamers a valuable and authentic learning experience {o taor sklls
and activites to all actvties, ensuring tht the interests of al leamers
were acknovledged and incorporated within planning and the lesson,
wih tasks ranging from expressive ars, igial competence, health
and wellbeing and Ieracy stemming ffom the overarching humanites
topic. This leaming experence clearly demonsirated that cross-
curicula themes can be implemented in order {o compliment an over-
arching learning focus. From promoting a blended pedagogical
approach, ks o the four purposes and various AoLES can offer
opportunites forleamers to develop their knowiedge and valuable
skils variously. The experience was parficularly important as it
demonstrated a successiul planned and taught cross-curricular lesson
which fited in nafuraly vith the over-arching main leaming theme of
the schoo term, with his being considered as an effective form of
pedagogy (Welsh Govermment, 2020). The blended pedagogical
approach further exempiied effeciiveness as this encouraged
leamers to work independently and responsibly engage with heir
independent or biendec-leaming task fo a high level onc insiructions.
and resources were inferacted with, whilst also providing 2 high level
of support from approprate adulfs when wrking i the teacher or LSA
focus groups in order fo enable a greater level of progress.

‘What next?

From reflecion. vl confinue 10 plan forCross-curicular esson
approaches when possible and appropriae to leaming experiences to
ensure that these lessons offer opportuntes for leamers to progress.
in multple ways within one lesson. Planning n this way vl further
‘support my planning and incorporation of blended pedagogical
approaches {o support and increase pupil engagement and challenge.
In response to this eaming experience, | will continue o plan for and
implement blendectearning approaches within cross-curicular
lessons such as cirect eaching, group viork,digita leaming and
independent learning and contiiue to ensure that the curriculum four
purposes and AGLE progression principles and steps are divers of he.
learning experience and plan accordingly o these as well as
acknowledging the abilfies and levels oflearning highlighted vihin
previous lessons to inform nextsteps for progress. Specifcally ith
independent learning aciities, | vl ensure that | ahiays provide clear
and diferentiated task objectives for lower attaining leamers o
‘engage with the learing in 2 more enjoyable and accessible way.
Furthermore, | will research addifional approaches tht cross-
curicular pedagogy could take place in o develop my understanding
ofthis principle and strengthen my abilty when incorporating this
effectvely within multple fessons to avoid a epefifve siruciure. This
addiional research wil take place ffom engagement with relevant
Herature and collaborative discussion with fellow teacher colleagues
and mentors.
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‘What did you do and
why?

“Wilhin the second haf of e Spring Term during PTES, fhe focus of
the Heracy lessons stemmed from witing balanced arguments, an
area which inked {0 the overarching {opic of‘Confict, uhere we
looked at elemens of discussion texts. The lteracy focus folowed the
sty of Pie Corbet' TalkeWriing and following the cold-wrting task,
planned a ‘wow-way’ lesson focus to hook and engage leamers with
the writing focus and modelled text. The model discussion text
promoed a real-ife leamer ink a5 his focused specifically on
whether Pokémon cards should be allowed in school. This was the
chosen theme since the majorty of amers brought Pokémon cards
into class and played these with riends during their break fimes and
outside of school The lesson niially collated leamers prior
understanding of the concept of Pokémon cards; how they could be
played, the rules and purpose of the cards fo demonsirate and apply
theircurent knowledge of Pokémon cards within a classroom context
From tis, | encouraged leamers to waich a video of how the cards
should be played follwing a specific set o ules to develop their
understanding of game play and {0 hook leamers further wih the
lesson focus. Using their new knowiedge and developed
understanding of Pokémon card play, | then instructed leamers to
Ppair-up or viork n small teams (o ther oun choice o lead their
Sipenience) fo tas out shared game-piay ideas to eflec upon their
kil and understanding wihen using real Pokémon cards they had
primarl broughtinto school. This enabled leamers fo experience
playing a real game in a classioom context and lesson environment
as source of learning. Afer a period offime completing this, | then spit
the class in haif and instructed one group of leamers to collaborate:
togeher o discuss for arguments in elation {0 the model fext
discussion question and the second group {0 similarty collborate
togeher o discuss ‘against arguments. This encouraged leamers to
become active witin their earning and understanding, folowing their
‘engagement with the authentic confext. Afte 15-minutes, the groups.
rolated and their argument focus' svitched fo encourags leamers fo
consider opposing views and arguments in response fo the model
text utimately developing their understanding of  balanced
argument. Folloving this, we collaboraled as a whole class and
conslructed a table o leamers’ discussed ideas for each argument
point to acknowledge diflering perspechives on the topic of allowing
Pokémon cards n school. Tis encouraged leamers fo consider the.
potental viewpoins and ideas that could arise around the discussion
topic after engaging with the real e situaton to inform decisions:
Finally, | encouraged leamers to close the balanced argument vith
their v opinion i response o whether they thnk e cards should
be allowed in school or o, reflecting upon their leaming experience
and exploting thei personal viewpoins on the realife discussion
topic.

A sequence of lessons followed and buif upon the fopic of allowing
Pokémon cards into school to confinue wih th Iferacy hook focus fo
supportlearmers’engagemen and understanding of lessons and
Heracy skils o progress their leaming

What have you
learned?

From this. have learmi hat realife connections are used [0 enable
and encoirage leamers to apply thir knowiedge and skils in real-

word situations and personalises the learing experiences to increase
and sustan enaagement and inferest vith the lesson and focus. This |
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insiructional learming approach enabled opporuniies for leamers fo
‘explore, discuss, and meaningfully construct concepls and
relationships in 3 context which involved real-world problems and
‘experencas that are relevant o leamers. The importance of
implementing this wihin the learming curriculum reterates the qualy
of studented learning which encourages learers to be moving about
in the classroom and exploring feal-iorid concepts surrounding them
(inthis case the use of Pokémon cards in school) whist aiso
acknouledging and including leamers' nterests within lesson
‘experences (Donovan & Bransford, 1998). From reflection flom
previous lessons, incorporating tis wiow-way-in’ esson promoted
leamers’ engagement and understanding of he Iteracy focus as the.
theme closely correlated vith a common form of nterest within the:
class and leamers quickly highighted that they enjoyed the lesson,
and twas clear that they were more involved vith the learning
‘experience due o the focus taioring lowards thei specic area of
interest. This experience highiighted concepts within Piagef's
constructivist theory, recognising learners as active partcipants to
promote engaging reallearming experiences and increase pupil
motivation (Piaget, 1936). Furihermore, | leamt and understood the
significance of authentic learing experiences witin the curriculum
and it role when planning lesson sequences, as leamers shoud feel
involved within theirIearming and their interesis should be included
when or i possible o acknowledge their presence withn the
classroom and within the process of their own learning journey.

‘What next?

Wioving foward. | am going 1o uriher esearch how real e, autherc
‘experiences can be effectively implemented within a variety of lessons
in order to develop my knowledge of how his pinciple can look fke in
muliple perspeciives. | beleve fhat his vl support my fulure planning
as | will be able o engage ith recent context, research and ierature.
o ensure that lessons are engaging, meaningful and authentic fo
leamers to increase overall engagement i order for them to apply
thei skils in real fe experiences. Specificaly | plan fo include
greater reference to leamers local area and pian for experiences fo
relate or take place specifically {0 the local area of the school fo
establsh a stronger sense of cynefin within the class and learming
Curiculum. 1 also plan to talor viorksheefs (when appropriate and
possibie) specifical 1o the learing topic or focus {0 promote and
provide authentic engagement of leamers to the learming

Professional Experience Template 4

Pedagogy Standard

Cross-curricular themes

Pedagogical Principle

Reinforcing cross-curricular responsibilities

What did you do and
why?

During PTES, the overarching learming topic for the whole Spring Term
related to the theme of ‘Confict and intal, e looked at wind as an
energy source, understanding the impact of Wind Turbings and their
location to generate slectrcty a5 present-day energy. From tis, vie
moved on o look at energy sources ffom the past and delved déeper
specifcaly to ok at Lie before Electicty’within the Celtc era. Prior
tolooking atthe impact ofife before electricty, | had to focus my
planning and lessons on Celtc Life to ensure leamers had a sound
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Tevel of knowledge and understanding of the Celts and key elements
ofther fe before moving on {0 look at the impact of having no
electricty. Wihin each of the opic lessons, | ensured that they
follwed a cross.-curricular approach, with the majorty formatting a
four-way task rotation across a two-day period fr al leamers to
interact with each of the activiies to develop their learning and skils
holsticaly.

Focusing specifcally on a four-ay lesson fofaion over a two-day.
period during week 5, the planned rotaton had a primary lnk o the
Humanitis AGLE a5 each of the actvies cross-linked to focus on the
History of Ceftc Life, understanding what Celis ate and how they.
Sourced their food before electicty, hows the Celts lved and vy they.
fived n roundhouses, how he Celts used fo communicate in a iriten
form and whether Celtc leaders were different to those foday flom
presentimodern society. The rotated activiies consisted of a teacher-
led task (iteracy and humanies), an LSA-focus task (humaniies and
healih and wellbeing), 2 VP task (expressive arts and lferacy) and a
blended-learing task (digital competence and humanities) as this was
a clear losson format which had worked effectvely in provious
‘experiences having reflected on this format with my mentor during a
weeky reflection conversation

‘Alongside tis,learmers had highighted and expressed ha they
‘enjoyed the rotated carousel of earming actvites and apprecialed the
range of eaming areas planned for and offered witin the lesson
‘experience, so therefore this further informed my planning and
deivery of ihis particular topic learing experience, acknowledging the
voice and refiecton of eamers. The carousel lesson followed a
blended pedagogical approach as his encouraged independent
working opportunites alongside supported and modeled provision
working opportunities mulple ways as t vias necessary fo the needs
of all leamers vihin the class to be accounted for and supported
wihin each learing experience. Independent leaming responsibiiies
were included and promoted within the carousel as learners
highiihted thei preference for independent earning, whist similaly
demonstrated a fondness for blended-leaming aciiviies and herefore
these perspectives were accounted for and promoted vihin the
lesson n an attemp to improve pupil mofvation and engagement vith
the learming experience. The inclusion of such a range of AoLEs wihin
the carousellesson provided a greater opporiunity forleamers to
develop their knowledge and understanding within many areas of the.
related learning theme focus and progess their learning wihin
mulipie areas of learning experiences and their kil in elation o the:
related curriculum progression steps.

What have you
learned?

From planning and providing learmers vilh cross-curicular eaming
opportunities, the importance of tis pedagogical approach and
expertence was significantly highlighted as this enabled me as a
teacher to explore and encourage skils n a more holstic viewpoint,
focusing specifcally on leamers' physical, intelectual, and social
development rather than their academic abiilies (Bames, 2015)
‘Within this specifc leaming experience, a rotaion of earning acttes
diflering across AGLES (Areas of Leaming Experiences) encouraged
learners to develop various skill and progress thei learing in a
variety of ways to fink with the overarching class topic and | found that
it encouraged areater engagement from learners and the offered





