A Critically reflect on your progress in planning, preparing and teaching lessons that incorporate 4 specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.
[bookmark: _Int_GVgQUMev]ECAD6008 Assessment: Part 1
	Professional experience template 1
	

	Pedagogical standard 
	Assessment for learning 

	What did you do and why?
	I handed out a work sheet with fifteen different questions on it to a year 7 class. The task I set the class was to answer the questions on the worksheet. However, they were not able to answer it themselves but must ask a classmate for the answer and write down on the sheet both the answer and the classmate who gave them that answer. One pupil was then asked to answer the question and tell me who had given them the answer. The class was then asked if they thought that answer was correct. Then the pupil who had provided the first pupil with the answer was asked the answer to the second question and so on and so forth. This allowed me to assess the classes understanding of the topic in an informal way and allowed me to assess the whole class and some individual pupils.

	What have you learned?
	 Assessment for learning is an effective way of assessing the progress of individual pupils as well as the whole class in a more relaxed way without putting pressure on the pupils by putting them in exam conditions. This allows the pupils to give answers without feeling that they are being assessed. It is also useful in assessing the knowledge of pupils whose writing is not that developed and prefer to give verbal answers. 

	What next?
	To develop this approach, I will be looking to include more discussions in lessons to see how my classes understand the topic and if there are different views on the subjects we have been covering. I will also be making use of the cold calling technique to get answers from those who tend to participate less in classroom activates to assess where they are in their learning. 



	Professional experience template 2
	

	Pedagogical standard
	Employing a broad repertoire of teaching approaches

	What did you do and why?
	In my lesson with my class on the Monday, the I got them to do some self-assessment on the work in their books. Then in the lesson with the same class 3 weeks later I set them a task to peer assess the work in their books this is trying out two different approaches to marking with my class to see which had the most effective in improving the classes learning, and to see which suits the class better. The gap in time was to see how the self-assessment effected their work before we did the peer-assessment task. It is important that as a PGCE student that I try as many different techniques as possible. That may be when marking or teaching in the classroom. I need to gain an understanding of what teaching approaches suits me and how that impacts the class I am teaching. This is important as the more comfortable I get with my teaching practices the more I will develop as and therefore, I should become a better teacher in the long run.

	What have you learned?
	I have learned that you will have to adapt your teaching styles to suit the class you are in for example the class I had preferred the self-marking to being peer assessed. I have learned that especially early on in my teaching career I will be unsure of what suites me as a teacher and how to develop my own practice to fit with the classes I have. In addition, I have learned that as a teacher you are always developing, always learning and always improving your teaching. 

	What next?
	Moving forward I will be looking to try out as many different styles of teaching as I can to find what suits me. I will be aimming to find an approach that suits me and trying to develop that approach as best as I can. I will also be looking to do further reading around this topic to aid me in finding an approach that fits me, and improving my practice.  aid me in finding an approach that fits me, and improving my practice. 



	Professional experience template 3
	

	Pedagogical standard
	Creating authentic contexts for learning 

	What did you do and why?
	When teaching a lesson to a year 9 class about child labour during the industrial revolution. They were set a task to create two timelines, one was the day in a life of a child during the industrial revolution. The other one they were tasked to make was of a day in their own lives. They were then told to compare them and look for differences and similarities. This put the pupils in the position of a child during the industrial revolution and showed them how different life is now to then. This also made the pupils think about how different life was in the past compared to today.

	What have you learned?
	I have learned that creating an authentic learning context for a class can improve their understanding and therefore increase how much they learn during the lesson. Making a lesson relatable to the pupils gives them something to connect to. It makes the lesson and the subject more relevant to the pupils and makes it relatable to them. This is important as sometimes in history lessons pupils think that they are learning about topics and people that have no relevance to them now in the present day. Pupils seemed to show a greater interest in lessons that they see as relevant to them rather than lessons that they see as having no context to them and their lives. From further reading I have seen how important creating an authentic learning context is as ‘bringing learning into context can make the experience more meaningful to students. As part of the process of exploring content across different contexts and seeing how relevant, a contextualised learning experience prepares students for life outside the classroom. Students start to contextualise how the knowledge they have gained during their studies is relevant to their intended profession, their workplace, other aspects of life, and the world more broadly.’ (Alexandra Osika et al 2022).

	What next?
	Moving forward I will be aiming to put more authentic contexts for learning into my lessons as this gives pupils a connection to what they are being taught and makes it relevant to them. With the new curriculum for Wales emphasis on cynefin there is increased importance to put authentic context for learning. This indicates just how important this is for pupils learning.



	Professional template 4
	

	Pedagogical standard
	Reinforce Cross-curricular responsibilities 

	What did you do and why?
	While doing a year 7 lesson on the Norman conquest of England I set the class a task to identify where on a map of England where battles and uprisings took place across the country. This is combining both history and geography together in the lesson. There was also an extension task to try and work out the distance William and his armies travelled during their conquest of Anglo Saxon England. This brings in maths and numeracy skills. I did this as there was an opportunity to incorporate other skills and subjects into this topic in history. I also did it as it provided me with a useful extension task. Incorporating other subjects into your lessons also makes them a little different rather than being the same format all the time. It also is useful for creating extension task that challenge pupils in the class and gives them something different to think about when they have completed the initial work set in class.

	What have you learned?
	Reinforcing cross curricular responsibilities allows me to create different lessons that work on different skills and challenge pupils in a different way. It can make lessons fun and more engage and reinforce learning from multiple topics, task can be different to the standard ones in your subject area. It can also be a good way of challenging the most able pupils in your class to push themselves while also working on developing multiple skills and areas of learning in the rest of the class. Bring cross curricular skills and work into your lessons can be very important for differentiating your lessons. 

	What next?
	[bookmark: _Int_dQW30w8u]I will be looking to see what work for other areas of learning I can bring into my lesson. In particular I will be looking at using geography and religious education. As these are other humanities subjects there are plenty of opportunities to work on topics that relate to each other and can be taught in conjunction with one another. I will also be doing some further reading about this subject to improve my practice and my implementation of other subjects into my lessons to improve them for my pupils.



ECAD6008 Assessment: Part 2
[bookmark: _Int_mjtPhbIU][bookmark: _Int_VxFfP81f]The specific aspect of my practice that I wish to develop further is my use of assessment for learning. Assessment for learning is an increasingly important form of assessment in schools. Assessment for learning is a more informal way of assessing your class, rather than tests and exams which put pressure on pupils and may not show them at their full potential. Assessment for learning is a form of formative assessment whereas something like an exam is a form of summative assessment. ‘Assessment for learning is a process where teachers seek and use evidence to decide where learners are in their learning, where they need to go, and how best to get there. The emphasis here is on using assessment practices to gather information, which can be used to make judgements about teaching decisions and directly improve learning. (Gordon Stobart, 2021). This is not assessment in the traditional sense but rather picking up on signs in the classroom. This may be a question that shows further thinking, an odd answer that may show the pupil does not understand what has been taught in the lesson. In fact, the pupils are unlikely to realise that they are being assessed. This allows the teacher to more fairly assess the pupils in the class over a period of time while an exam is a snapshot of the pupils’ ability at the time and can be negatively influenced by a number of factors such as stress or illness. Assessment for learning should be used alongside summative forms of assessment to determine a pupil's overall level. I have identified assessment for learning as the area I wish to explore through this assessment as I think that it is a key aspect of identifying a pupil's level and from that aiding their progress.
[bookmark: _Int_CQUSwZZv][bookmark: _Int_b3VMItHr][bookmark: _Int_lyQYdKeO][bookmark: _Int_9ev4rhzg][bookmark: _Int_u5Ul37Wk][bookmark: _Int_887oKbtX]Much has been written about assessment for learning and increasingly so over the last few years. This is as a result of a growing emphasis being put on assessment for learning. The Curriculum for Wales shows the need to use assessment for learning ‘Observational assessment should be used, and practitioners for evidence of embedded learning to assess what a learner can do consistently and independently a range of learning experiences. This should be informed by good understanding of child development. (Welsh government, 2020). That is essential what assessment for learning is and the fact that it is a part of the new curriculum demonstrates how vital it is for teachers to understand it and develop their use of assessment for learning. Rita Berry has a negative view of the pressure summative assessments place on pupils. She writes that ‘For many students and teachers, the idea of tests, examinations, and evaluations can carry negative emotions. Tests, examinations, and evaluations may evoke bad memories of being anxious, fear of failing and worrying about what others may think of you based on your performance.’ (Rita Berry, 2008). This would indicate that summative assessment can do more harm than good. The amount of pressure it places in the students can mean that they do not show themselves in their best light. She also points out that summative assessment can reduce pupils' enthusiasm to learn ‘Research tells us that many of our traditional testing and marking practices are associated with reduced student motivation to learn. This applies to both high and low achieving students ....... these traditional assessments may encourage students to abandon learning goals, in which sense of achievement in which the sense of achievement and accomplishment come with successful mastery of new skills and knowledge. Such washback has negative effects on both teaching and learning. (Rita Berry, 2008). It is evident how important assessment for learning is in teaching that many countries have put an emphasis on developing their approach to it, ‘In the wake of research into formative assessment, educational authorities in many countries, including Norway, have put a considerable effort into implementing formative assessment as an approach to learning and teaching in schools. In Norway, the educational authorities have established by law students’ right to formative assessment during the school year throughout primary, lower and upper secondary school’ (Ann Karin Sandal, 2021). The fact that governments are now putting a focus on developing their use of formative assessments demonstrates how important it is in education going forward.  David Spendlove writes that ‘Assessment for learning is therefore about better diagnostic assessment and formative teaching and learning; with learning being the central focus of teachers and pupil self-assessments.’ (David Spendlove, 2015). Spendlove also gives a number of examples of assessment for learning techniques, many of which are questioning, such as ‘Questioning repertoire....... Research has shown that teachers tend to give more attention to those pupils who appear to know the answers to questions and secondly to those in the front row of desks in a classroom- notably the back and the corners- are those who get the least attention and are asked the fewest questions.’ (David Spendlove, 2015). The solutions he provides to this problem are to ‘Move questions around in a predetermined pattern, such as starting in the corners and working your way around. Use random name generators so that all pupils are likely to be asked a question or at least think they will be asked a question. It is also important to note that the question should be asked before the name is selected. Use a beanbag, ball or other appropriate object for the person answering the question to hold- this changes the point of attention and signifies clearly who is in the hot seat.’ (David Spendlove, 2015). This was what I aimed to do with the task I set as I explained in my template. By getting the pupils to ask each other for answers it allowed me to move around the room getting answers from a number of different pupils. Then by asking the whole class if they agreed with the answer given, I was exploiting an opportunity for them to perform some basic peer-assessment. Sue Swaffield also has an extremely positive view of the potential impacts of the use of assessment for learning, ‘I am convinced of the potential of assessment for learning to improve learning in a broad sense as well as narrower attainment as measured by tests, having been persuaded by my observations and the testimony of students and teachers with whom I have worked, as well as by research evidence.(Sue Swaffield, 2011). Swaffield does acknowledge that there are those who have their doubts about the use of assessment for learning, ‘I am alert to criticisms of the evidence base such as have been put forward by Randy Bennet......Nevertheless, I remain an advocate of assessment for learning.’ (Sue Swaffield, 2011). This shows that there is debate amongst the academic community as to the merits of assessment for learning, but it seems that there are more who support the introduction and increased use of assessment for learning than oppose it. Dany Laveault writes that ‘Assessment for learning is now recognised as one of the most powerful strategies for supporting student learning. Over the last 20 years, its theoretical foundation, drawing on cognitive science, social constructivist theories of learning, and models of motivation, has been strengthened. Extensive empirical research, including comparative studies with high effect sizes, has been published to document the impact of a diversity of assessment for learning strategies on student learning. This theoretical and empirical research base has increased the credibility of assessment for learning for educational policy makers and has led a number of jurisdictions across the world to make it a mandatory part of their educational evaluation policy.’ (Dany Laveault, 2016). Again, this would suggest that assessment for learning is becoming increasingly important in education around the world and with many policy makers including it in their education policy plans. This proves how important it is for new teachers to gain understanding and a familiarity with assessment for learning as it is becoming increasingly move and move required of them in their teaching practice.  Indeed, ‘Assessment for learning has been defined as part of everyday practice by students, teachers and peers that seeks, reflects upon and responds to information from dialogue, demonstration and observation in ways that enhance learning.’ (Wilma B, Kippers, et al, 2018). This points to the idea that assessment for learning should be an everyday process that teachers do to accurately assess the learning and development of the pupils in their class. Obviously, different assessment for learning techniques work for different teachers, ‘Over the course of the project, as teachers moved forward with their ideas, they began developing and reshaping strategies. They found some ideas functioned better than others at bringing about changes in their classrooms which they found productive, and through their work on such experiences they were able to transform the implementation of formative assessment. One factor that influenced their decisions about what to try and what to try and what to develop was the context in which they found themselves.’ (Paul Black, 2003). This is taken from a study into assessment for learning. It demonstrates that there is no one perfect way of implementing assessment for learning, but every teacher must find their own way. It can be a process of trial and error and indeed as pointed to in the study it can depend on the pupils and the school that the teacher is in. Assessment for learning is an incredibly important weapon in a teacher's arsenal ‘Being able to assess and analyse students’ learning progress, and subsequently to decide on corresponding follow up actions by both teacher and student to enhance student learning requires complex skills from teachers. In addition, increasing student involvement in their own learning progress, one of the core components of assessment for learning, has been found to be amongst the more advanced teacher skills.’ (J.A. De Vries, et al, 2022). This would indicate that increased, effective use of assessment for learning is a sign of a teacher's development. However, it does point to the fact that less experience and less confident teachers may struggle to implement assessment for learning effectively and indeed it may have a negative impact on learners if poorly implemented. That being said ‘Appropriate use of formative assessment holds the potential for helping for helping to raise standards in schools, and, as such, a number of aspects of it featured in several recent governmental and educational initiatives.’ (Martin Fautley, 2008). This show that even in 2008 government was understanding the value of assessment for learning and was beginning to implement it in schools. Furthermore, ‘It is widely acknowledged that teachers require professional support to enable them to successfully integrate the principles and practices of assessment for learning into their programmes. Numerous countries, including Canada, the United Kingdom, and New Zealand have invested in providing teachers the access to professional development in assessment for learning.’ (Esther Smaill, 2020). This investment in developing teachers'' ability to implement assessment for learning will only lead to improved results for pupils. Following on from that, it is not only the teachers who assess their pupils but also the pupils themselves. ‘The practice of assessment for learning involves establishing clear learning goals and performance criteria (success criteria), eliciting and interpreting evidence of learning, taking immediate or near immediate pedagogical action based on evidence, and promoting students’ active involvement in the assessment process. Interaction between teacher and student has been characterised as a principal source of evidence in assessment for learning...... Students take an agentive role in assessment for learning, assessing their own learning with the intention comparing their current learning status with the intention of comparing their current learning status with the goal and assessment criteria as a means of making judgements about their goal attainment. Ultimately, a core objective of assessment for learning is to guide students to development of these learning to learn skills so that they are able to continue learning for themselves beyond school.’ (Margaret Heritage, 2018). This trust in the pupil to develop their own targets and working with them to increase their learning brings about an increased enthusiasm for learning and a sense of responsibility which will serve them well going forward. This trust in the pupil is something that summative assessment does not really involve. Assessment for learning is less of a result focused form of assessment than summative assessment. It looks at each individual learner as well as the class, focusing om how they learn and how to improve their learning and understanding, rather than what grade they achieved. Indeed, ‘Assessment for learning turns the focus of assessment back on the learner by identifying strengths and weaknesses, so students can better learn the information instead of performing a single assessment.’ (Karly A. Pippett, et al, 2022). This shows the key benefit of assessment for learning is the focus on how the learner is learning what they need to, whereas summative assessments focus heavily on the end result and not the process of getting there. One study showed that ‘student experience is responsive to changes in teacher practice focused on increasing students’ knowledge and affiliation and positioning students as developing discipline experts. Students recognise strategies like questioning and feedback as every day or routine classroom practice. Further, associated practices, including communicating clear learning intentions and sharing or co-constructing success criteria, and making use of these in peer and self-assessment practices, are readily accepted by students........This finding is useful for educators because, in assessment for learning, peer- and self-assessment are critical for students to develop a shared understanding of learning goal and the criteria for success.’ (Julie Arnold, 2022). These benefits for pupils and their increased acceptance of learning are a key strength of the assessment for learning approach.
There are those who disagree with the use of assessment for learning as a way of assessing pupils. Gavin Brown states that ‘because of the interactive and in the moment characteristics of assessment for learning, it fails to meet the requirements of an assessment. Specifically, because the in the moment and the on-the-fly aspects of effective classroom discussions and providing feedback happen in ephemeral contexts it is not possible to scrutinize the interpretations teachers make of student products and progresses. Furthermore, we cannot know if those interpretations were sufficiently accurate to guide classroom interactions. (Gavin Brown, 2019). This would indicate that assessment for learning is not a true form of assessment and should not be used for grading pupils. However, if used in conjunction with summative forms of assessment it will give and a more accurate and fair assessment of the ability of the pupils in the class. While formative assessments are increasingly important ultimately it is still summative forms of assessment that determine a pupil's results when they leave school. Therefore, it is still important to set summative assessments for your classes so that they are used to them when the time comes around. Christopher Deneen points to this friction between formative assessments, such as assessment for learning, and summative assessments in schools. He writes that ‘Balancing assessment is challenging. At a secondary level, externally regulated examination results play a key role in determining and shaping the curriculum and students’ futures...... Within educational contexts heavily reliant on public examination models, introducing assessment for learning can create tension between assessment for learning orientated assessment training, policy and practice and the entrenched structures of formalized examination practices. (Christoper Deneen, et al, 2019). There are other problems with assessment ‘Students need to understand and draw on conceptual and collaborative language, and to make connections across several activity stages. Consequently, students with language and/or attentional difficulties and their teachers face a dilemma. On the one hand, assessment for learning practices can provide access to developmentally appropriate curriculum. On the other, assessment for learning practices may present additional barriers to learning.’ (Jill Willis, 2023). This indicates why it is so important for a teacher to be able to adapt their assessment for learning practices depending on the pupils and class they have. 
[bookmark: _Int_vXdrCtsQ]In conclusion, assessment for learning is an important way for teachers to assess their pupils understand of a topic without setting them tests and exams. That being said, a combination of formative and summative assessments gives the teacher the best chance of determining how far their pupils have progressed during the module and if they need to go over any topics. In terms of my own practice, I will be looking to include more opportunities for assessment for learning in my lessons as it increases pupil engagement and allows me to track their progress and provide feedback in a more informal way rather than grades on a test. In terms of actual assessment for learning strategies there are a number I will be employing going forward as a teacher, questioning is a vital part of assessment for learning so I will be looking to incorporate more of it in my lessons to allow me to gauge pupil knowledge and understanding. Whole class discussions can also be an extremely important way for a teacher to implement assessment for learning as this allows the whole class to get involved and allows me as the teacher to identify how fair along the whole class is in their learning but also assess individual pupils progress depended on their contribution to the discussion. That is why assessment for learning is so important to a teacher to understand the progression of their class in an environment they are comfortable and relaxed in. Peer and self-assessment can also be used as part of assessment for learning. The is good as it is the pupils in the class recognising what they know and understand and what they need to work on. 
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