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ABSTRACT

This dissertation literature review analyses the support of mental health for students who are in Higher Education Institutions and whether they will benefit from the help of third sector involvement.  This question was decided due to Mental Health becoming more general in todays’ society and the lack of support that is given.  Students who are in Higher Education need the best help and support possible. There is also a big increase in students who are suffering with a mental health illness and many students seek alone due to the stigma it follows, therefore this dissertation discusses why Higher Education Institutions need to overcome the challenges they face to ensure students mental wellbeing are looked at. Supporting individuals through their difficulties is crucially important therefore this dissertation will review the amount of support Higher Education provide to students and question whether there needs to be a bigger demand in Universities stepping up to provide the best support as possible. It will discuss the challenges they come across whilst providing support to students. The last theme in the literature review looks at third sector involvements and what services they provide that could help Higher Education rise to supporting students in the best and most professional way as possible.  The results and progression picked out three themes that emerged from the literature review, it discusses the importance of students’ mental wellbeing, the importance in providing support to students and why Higher Education Institutions will benefit from the help of third sector involvements. Each theme discusses what was found, the barriers and ways of solutions to overcome the challenges and to improve for the future. 

[bookmark: _Toc512970879]
ACRONYM 
WHO - 	World Health Organisation
UWTSD – 	University of Wales Trinity Saint David 
H.E – Higher Education 

1. [bookmark: _Toc512970880][bookmark: _GoBack]
INTRODUCTION 
This assignment will look at ‘Mental Health’ and its current state within Universities and if Universities offer students the support they need. The aim of the question is to focus on the support Universities offer to students suffering with a mental health challenges and if they as Universities would benefit from third sector involvement. This subject is important as in todays’ society the number of students dealing with mental health challenges have increased. Mental Health Foundation (2018) states that ‘anxiety and depression’ is the most ‘common’ mental illness in the UK. However, this subject is very important whilst focusing on students with a mental health illness, reasons behind this is that many young adults in todays’ society feel as if they cannot express how they are feeling due to the stigma it follows which often leads to a number of things, for instance, depression, suicide, isolation etc. Mental Health in people can be hidden very easily which can be frightening and can lead to drastic cases. However, mental health can often be split into three key words for instance, Mental Illness which relates to an individual experiencing signs of more than one ‘clinically diagnosable mental health condition’ which can vary from a diverse range of conditions, from ‘bipolar’ and ‘psychosis’ to more common mental health conditions such as ‘anxiety’ and ‘depression’. To give a definition of both Anxiety and Depression, Rachman (2011) proposed that an ‘anxiety disorder’ can be stressful and often incapacitating. Rachman (2011) also stated that in recent studies throughout the United States ‘surveys’ were transmitted and they showed that ‘anxiety disorders’ signified the highest ‘mental health’ illness throughout the whole of ‘United States’. Moreover, Depression is a word that can be referred to someone feeling unhappy thus Hyman (2001) states how depression also indicates a ‘serious clinical syndrome’ which can affect around ‘10%’ of people during some stage in their life. Although, depression can be seen in two ways, as Hyman (2001) proposes 1. As a ‘primary illness’ and 2. ‘schizophrenia’ another type of mental illness. A person with a ‘mental illness’ might or might not have had ‘diagnosis’ or have pursued ‘treatment’. Though, that said, they are familiar with the symptoms that meets the needs of a ‘diagnosis’. Mental Health ‘distress’ is where an individual may have a ‘negative mental health’ but uncertain if the individual meets the needs for a ‘clinical diagnosis’ however, the individual is known to disclose their mental health problems themselves. Thus, Rachman (2011) states how during the ‘2000s’ the importance in the progress study of Anxiety was high, although the ‘NHS’ were inadequate and poor in identifying the facility of ‘psychological treatment’ the reasons behind this was due to the time-consuming wait patients had to do. Due to this Rachman (2011) claims how the decision was then made for the ‘NICE’ also known as ‘National Institute for Health and Clinical Excellence’ to take over the procedures and strategies for treatment on ‘Anxiety and Depression disorders’. Lastly, wellbeing conveys to an individual feeling positive in themselves. Wellbeing is usually looking at an individual’s ‘happiness’ life contentment, feeling ‘worthwhile’ and ‘low anxiety’ (Thorley, 2017). The well-being in a person supports Maslow’s Hierarchy of needs, Gawel (1997) proposes that Maslow introduced a pyramid with 5 psychological needs of a person. The pyramid begins with discussing an individual’s most ‘basic needs’ for surviving and the psychological needs at the bottom of the pyramid discusses the ‘behaviour’ of a person. The way Maslow’s links in with mental health is due to the reasons behind what a person needs to psychologically and mentally survive. Thus, Gawel (1997) states that the first basic need of the pyramid is ‘psychological’ needs and ‘self-fulfilment’ it focuses on the basics such as food, water and reaching the potential needs to being able to mature and ‘grow’ as a person. The second needs are security, thus, needs to be safe, constancy and the ‘freedom’ from distress. Next is the feeling of belonging, a person needs love, being accepted, trust and not to feel lonely or isolated. ‘Esteem’ is the next need of Maslow’s pyramid, according to Gawel (1997) during this stage, it gets separated into ‘esteem for oneself’ thus, the need for freedom and success, the second is longing for status, meaning ‘respect from others’. However, Gawel (1997) proposes that every person has the capability of climbing the pyramid towards ‘self-fulfilment’ though, the movement of this can be interrupted due to let-down in these needs for instance, personal experiences, which can relate to a mental illness. Although, every person will continue to move up and down Maslow’s hierarchy whether they get disrupted in between. 


2. [bookmark: _Toc512970881]
LITERATURE REVIEW 
2.1. [bookmark: _Toc512970882]Introduction 
This literature review will discuss themes that will focus around the question and its importance of mental health. ‘Mental Health’ is an important subject over all but looking at the ‘Mental Health support’ that Universities provide to students is crucially important. Reasons behind this is due to the well-being of the individual WHO (2012) states that an individual’s well-being ‘makes up an integral part’ of he/she’s capability to ‘lead a fulfilling life’ and dealing with a mental illness often has a big impact on a students’ academic future if he or she does not receive the support they need. This assignment will focus on 6 themes including the introduction and conclusion. The first theme will focus on what do we mean by mental health, giving a definition and discussing the risk factors and vulnerability students in Higher Education face.  The second theme will focus on what support do Higher Education institutions offer, within this theme it will look at three Higher Education Instiutions within Wales, University of Wales Trinity Saind David Carmarthen, Cardiff University and Aberystwyth University. The theme will look at each University and consider whether their Mental Health policies are enough to provide the support for students also considering whether their policies are the same or do they each provide more support, this theme also considers policies and legislations. Third theme looks at the challenges Higher Education face in providing support, this assignment will more closely at the funding and numbers of students in this theme. Lastly the next theme focuses on third sector involvements around Wales and consider whether are they beneficial along with how they help. This theme will also research into what third sector involvements are available and if and how they work. The second part of the literature review will consider the results and progression. It will include three themes, the first one will focus on ‘the mental wellbeing importance of students’ in higher education’ the second one discusses ‘the importance of providing support in H.E institutions to all students’ and thirdly ‘why higher education institutions will benefit from third sector involvements’. The focus of each theme will consider what has been found throughout the literature review, what works well, it will consider the barriers and lastly it will consider the solutions and what can be made to improve the issues. 

2.2. [bookmark: _Toc512970883]What Do We Mean by Mental Health?
To give a definition on the word ‘Mental Health’ Pilgrim (2017) states that mental health is used to ‘positively’ specify a ‘psychological wellbeing’ and to ‘negatively’ specify the opposite which is known to be a mental health illness. Firstly, focusing on ‘Mental Health’ within Universities as a world-wide issue and the support that it follows. When new students are about to start their journey through Universities most students are full of excitement to experience moving away from home, being independent and meeting new people. With this in mind, many students do start University with a mental health illness alone in hope it will go away as soon as they start University. Having said that, some students may be under their GP concerning their illness. Hunt and Eisenberg (2009) suggest how it is also an ‘opportunity’ for Universities, for instance, reaching out to students in the hardest time of their lives. Moreover, attending University is the chance to have that dream job after the degree and to grow as a person for adulthood life and through dealing with an ‘untreated mental illness’ can have a significant effect on succeeding academically (Hunt and Eisenberg, 2009). 

Many Universities within the UK and Worldwide have programmes that have a positive effect on Mental health but importantly are they offering the correct services to ensure the students have the support they need? Most Universities should have counselling services provided to students when needed, supporting this, DiPlacito-DeRango (2016) suggests in addition to counselling services, many Higher Education Institutions now offer particular ‘academic programmes’ that fits the ‘academic pathways’ to understand the ‘needs’ of students ‘mental health illness’. However, Brown (no date) states how Universities should be ‘rising to the challenge’ to promote Mental Health around campuses to ensure the ‘break down’ on stigma and importantly show the students that it is ok to seek support through counselling or other services on or off campus when things are getting difficult. 

Mental Health comes with risk factors with everyone at any stage in life however vulnerability can be high in numbers when it comes to students. Conley, et al, (2017) states that mental health illnesses are high amongst students in H.E. Figures show that around ‘40%’ of H.E students have a diagnosable mental health illness’. Conley, et al, (2017) from the ‘Journal of Counselling Psychology’ claims how a survey showed that there was ‘36.7%’ of students who experienced a ‘severe’ case of ‘depression’, that lead the students to find it hard to ‘function’. Thus, ‘58.4%’ of students suffered with a tremendous amount of ‘anxiety’. Along with ‘59.3%’ who suffered with isolation and ‘loneliness’ ’28.8’ had family complications and ‘30.1’ had difficulties in ‘intimate relationships’. Although the high numbers, only approximately ½ of students ‘seek professional help’ (Conley, et al, 2017). The risks of mental health illnesses on students can have a negative effect on their function throughout university, the risk of weak ‘academic performance’ and the risk of dropping out of Higher Education. However, students who are vulnerable of suffering with a mental health illness may be individuals who have a background of living in poverty, suffer from ‘chronic health conditions’ or who are from ‘minority groups’ (WHO, 2012). Albright, Kognito and Schwartz (no date) state how a recent study from Kognito shows that during 2016, there were ‘11%’ of students who were studying to graduate and ‘6%’ of already graduated students who adamantly contemplated ‘suicide’. It is known to be the second biggest reason behind the deaths of university students. Thus, this assignment has already discussed that only half of students seek help when suffering with a mental illness it continues to ‘reflects’ several students who have mental health difficulties and those who are not obtaining consistent care. 

Looking closely at the ‘Annual Student Experience Survey’ they asked students from both genders a diverse range of questions about University life. The survey showed that more females found the stress of ‘studying’ challenging to cope in University with ‘67%’ and males at ‘48%’ (UPP Foundation, 2018). As for a student dealing with a mental health difficulties, it has already been mentioned that they may face stigma, therefore to look closely at this issue, students may come across stigma from other students or as Thorley (2017) stated may feel ‘judged’ from the University staff. The effects of stigma at mentally ill people can have a negative effect on each ‘aspect’ in their lives (Fink, 1992). The fear of stigma can result in students not declaring their mental illness to Universities. Reasons behind this can vary from the individual’s culture and related with a certain ‘socioeconomic groups’ (Thorley, 2017). To give a definition of ‘socioeconomic’, in terms of ‘sociology’ both ‘social change’ and ‘development’ are continuously used (Jaffee, 1998). Martin and Oswin (2010) state how students may experience a collective effect due to being part of a variety ‘equity group’ supporting what Thorley (2017) stated about the culture and ‘socioeconomic’ can be an impact of a student’s experience on mental health due to both culture and ‘socioeconomic’ being a part of an ‘equity group’. Thus, other association within an equity group are ‘non-speaking backgrounds’, ‘rural’ community and disabilities (Martin and Oswin, 2010). Supporting this, Thorley (2017) suggest how the reasons behind this are down to ‘Non-UK’ and ‘EU applicants’ are less expected to state their mental health illness, this is due to students coming to the UK from other ‘countries’ where dealing with a mental health problem is profoundly ‘stigmatized’. Likewise, individuals who are from ‘socioeconomic backgrounds’ often feel the impact of stigma. 

Moreover, WHO (2018) claim how many countries across the world do not have the admittance to ‘basic’ mental health services and the help with ‘treatment’ this links back in with students not declaring their mental illness to Universities (Thorley, 2017). The reasons behind this varied from cultural backgrounds and being a part of ‘equity’ groups. Though, with students who are from countries who lack the basic mental health care services and who cannot acquire treatment it supports what Thorley (2018) stated about students who are ‘EU applicants’ or ‘NON-UK’ don’t feel ready to disclose their mental health illness, due to their cultural background not providing any support.  In comparison to that, WHO (2018) states that the non-existence ‘mental health care’ suggests that the only source of ‘care’ that is available within the communities are ‘psychiatric institutions’ these institutions don’t help anyone with overcoming their illness as they violate against people’s ‘human rights’ and their ‘treatments’ and living conditions are mortifying. 



Moving on to look closely at Mental Health illness in a person and it can start at any stage in a person’s life, but in most cases individuals often experience mental illness from a very young age. In support to this, this assignment will look closely at Piagets theory on Developmental Psychology, he believed that it’s essential for individuals to ‘adapt to the environment’ they are surrounded within. Piaget theory focuses on set stages of development (Blake and Pope, 2008). Piagets theory was centred on three main ideologies 1. ‘assimilation’ 2. ‘accommodation’ 3. ‘equilibration’. Firstly, looking closely at ‘assimilation’ this is a procedure of placing a ‘new experience’ in a present ‘mental structure’. Oakley (2004) states how children begin to ‘develop’ a ‘cognitive structure’ to support them by understanding the world they are in and when children develop a new experience they then place these in the ‘schemes’ that they have previously ‘developed’. Moreover, the third ideology ‘equilibration’ focuses on the procedure of pursuing to accomplish ‘cognitive stability’ through both ‘assimilation’ and ‘accommodation’. Oakley (2004) explains how children are continuously understanding the world they are in whilst facing a ‘new experience’. That said, children begin to comprehend the workings of the world yet it is continuously defied by first-hand ‘experiences’ that battle against their existing knowledge. This supports the reasons why children at a young age can develop a mental illness, as Piaget stated children are continuously grasping to understand the ideal world they live in but also continue to battle against ‘new experiences’ such as ‘sexual abuse, physical abuse’ that can have a damaging effect on their ‘ability’ to develop as a person into adulthood (Oakley, 2004). 



2.3. [bookmark: _Toc512970884]What Support do H.E. Institutions Offer
This theme looks at the support that Higher Education Institutions offer students. Student Minds (no date) is a UK ‘student mental health charity’. They state how mental health in students has increased through the ‘Higher Education Policy Agenda’ during latest years.

The significance of H.E institutions providing support through services to students is incredibly important. During 2015, Student minds (no date) claim that the ‘Higher Education Funding Council for England’ had stated that the ‘support services’ for students had gotten a ‘150% increase’ in schedules. Student Minds have also found that the well-being in ‘student population’ is poorer than the ‘same age group’ that don’t attend H.E. Likewise, there is roughly ‘20%’ of students who suffer with medical ‘levels of psychological distress’ which include the effects of ‘anxiety, depression, personality disorders’ etc. During 2015, the Government had revised the ‘health visiting and school nursing services’ this was done to ensure the schools had staff who trained to provide the correct support for young people with mental health difficulties (Gov.uk, 2015).  

Although there are a thousand H.E institutions within the UK providing their support amongst students, this theme will look closely at three Universities within Wales. As previously discussed above, Brown (no date) suggested that Universities should be ‘rising to the challenge’ and promoting Mental Health around campuses and ensuring students that it is ok to seek support through their services or their University lecturers. Firstly, looking at University of Wales Trinity Saint David, also known as UWTSD this H.E institution provides a ‘Mental Health Advisory Service’. The University have a ‘mental health advisors’ which provide students with professional services that supports them through their hard time. Moreover, they ‘co-ordinate’ the variety of support offered by the ‘University and the Community’ through doing this the University provides support by suggesting policies that will help the students to ‘overcome’ their difficulties that have an impact on their capability to ‘learn effectively’ (UWTSD, no date). 

Moreover, the University state that they provide two types of services 1. Is an ‘initial assessment’ that can be provided with ‘six appointments’. 2. Is providing students with support who are suffering with long-term struggles such as ‘depression, anxiety, bi-polar disorder’ etc. Both of these are seen as strengths reasons behind this is that they are ensuring the well-being of the students and acknowledging their illness by providing the right support. The students are also eligible to receive the ‘Disabled Students’ Allowance’, to that end, it has been seen that UWTSD as a Higher Education Institution do provide different levels of support to the students along with the services in the community therefore UWTSD do benefit from working with third sector involvements. Supporting this, UWTSD (no date) state on their University website that ‘94%’ of their students approved positively for their ‘counselling services’ during 2015.  

Secondly, looking closely at Cardiff University, what is more interesting to see from researching is that Cardiff University do not offer the same quantity of support as UWTSD. Although, the University offer a diverse range of services for students, there is not a service that focuses on Mental Health and provides information on how they may support the students through their difficulties although this can be seen as a weakness for the University, their strengths are that they provide a service that supports the students’ wellbeing and do have ‘mental health advisers’ that are available to ensure ‘advice’ and ‘guidance’ Cardiff University (no date). Thirdly, looking at Aberystwyth University (no date). They also provide a students’ well-being service however their strengths are that they explain in detail how they ensure the support for students, not only do they provide an ‘initial assessment’ which is the same as UWTSD but also their service ensures ‘121 appointments’ with their own ‘mental health practitioner’ similarly to the other two universities Aberystwyth also provide ‘counselling services’. Moreover, another advantage for Aberystwyth they have listed 4 useful services, one is within the University and three are within the community. All four of these services are beneficial to students that is to say, if students need to seek support or information the University have listed these services and organisations to make it easier for students to find what they need. 

Furthermore, the three services and organisation within the community are 1. ‘Mind information and advice’ this is a mental health organisation that provides a diverse use of information and support. 2. Aberystwyth’s’ own surgery therefore if students are in need of a GP or medical advice they are able to phone or make an appointment online, 3. They have the ‘Royal College of Psychiatrists’ which is a college that provides a diverse use of information and support and other useful resources for students to find such as getting in contact with a ‘psychiatrist’ or information on treatments and disorders. ABERYSTWYTH (a). Through evaluating all three Universities and what each one provide to students it has been found that Aberystwyth have more strengths in what they do to help students who are dealing with a mental health illness. However, supporting these University services in Wales Aronin (2016) introduced a study on students in the UK, it showed that around ‘three quarters’ of students are aware that their Universities offer ‘counselling services’ and only ‘14%’ were not alert that these services were accessible (Aronin, 2016). What’s more, during 2016 around ‘18%’ of students had already taken advantage of the ‘University mental health services’ the mass of the students had taken advantage of counselling services ‘89%’ and the approval of these services were high ‘30%’ had said the services were supportive and the additional ‘45%’ had found the services rather supportive (Aronin, 2016). 

Furthermore, along with University policies and services, Wales and the UK have mental health acts and policies in place. Barber, Brown and Martin (2017) state every mental health law from the year 1713 all the way to the most recent act which is the mental health act 2007. This act is similar to the former mental health act 1983 but there have been changes, the University may decide to follow this act along with the NHS under any circumstances with students. The University may follow certain parts of the act such as; ‘appropriate medical treatment’ this is to stop the deteriorating of the disorder, they also may follow the ‘approved mental health professional’ this means that ‘nurses, psychologists or social workers’ who may work within the University who can take on the role as a ‘approved mental health professional’. Along with legislations and acts, a framework on mental health has been introduced which is called ‘The Universities UK framework’. This framework was introduced to support H.E institutions ‘senior teams’ to adjust an entire ‘university approach’ to ‘mental health’ (Universities UK, no date). This framework involves 8 key themes. Looking closely at the ‘Support’ theme, the first aim of the support theme is to construct a variety of ‘effective services’ and supported ‘interventions’, that is to say, Universities should be constructing multiple ‘support services’ and acting to the ‘assessment of need’. The services they provide must be efficient, reachable and need to be built on the ‘best available evidence’. Also, the universities need to be cohesive, therefore broader ‘student support advice’ that said, students may need further advice on other problems such as, finance or advice academically. 

However, Universities UK (no date) state that there is no perfect offer of services. The services may include counselling, ‘psychological therapies’, appointments with lecturers or with mental health providers. Each of these services support all three Universities, it has been discussed above and the interventions they provide to the students. Secondly, they state that universities need ‘academic policies’ that align with the ‘support’. Universities need to have a ‘voluntary’ or ‘involuntary’ permission of absence due to a ‘mental health’ distress. This should be a practical choice for students. Lastly, all Universities should follow a ‘crisis plan’. To give an illustration, every H.E institution should have a ‘documented’ method to any sort of crisis. For instance, death of student or member of staff or suicide (Universities UK, no date). 

2.4. [bookmark: _Toc512970885]What are the Challenges for HE  in Providing Support?
Higher Education institutions continue to experience the ‘rise in the demand’ for ‘counselling’ and extra support services. However, H.E do come across multiple challenges whilst providing support to students through their difficult times. The UK, USA as well as ‘Canada and Australia’ call for ‘mental health services’ in H.E and the number is rising along with the ‘number of students’ who are ‘disclosing’ their mental health problems when students arriving in University.  


Moreover, the increase in enrolments and student funding has been seen challenging for many Universities, that said, Universities UK (no date) state how during 2010 the ‘government’ approved ‘higher education reforms’ this was a goal to deliver a ‘high quality university sector’ for Universities within the UK that is reasonable and ‘affordable’ to meet the needs of ‘students’. Looking closely at Gov.uk (2015) their reforms policy consists of a improved access to the services along with quicker ‘waiting’ times, decreasing ‘mental health problems’ and ensuring this is an importance for ‘Public Health England’.   In contrast to that, another challenge Universities come upon is students ‘disclosing’ their ‘mental health’ (Student Minds, no date). Around 75% of ‘students’ who had ‘mental health difficulties’ throughout H.E. have ‘disclosed’ their mental health problem with another ‘student’ and the amount of students with ‘mental health difficulties’ sharing their difficulty with the University staff is ‘significantly lower’. This becomes as a challenge for the University as they are unable to provide support to the students if they aren’t disclosing their difficulties with the University staff. 

Moreover, the issue behind the rate being lower is that students feel as though they will be ‘judged’ or face stigma from other students. Although, the issue may be more regarding the individuals ‘culture’ than the ‘processes’ they fear.  In order for Universities to come across this challenge and to ensure students that their disclosure will be confidential and non-judgemental Student Minds (no date) suggest how Universities should offer students with further info regarding ‘disclosing their mental health’, and to communicate with the students through ‘emphasizing positive motivations’ to the students to ensure they won’t be ‘discriminated’ through ‘disclosing’ with this in mind, Student Minds (no date) state how evidence show that ‘disclosing’ can lead to ‘positive support’ with ‘4 in 5 students’ responded that through disclosing it had a ‘positive’ outcome on their academics and their ‘experiences at university’. 

Furthermore, ‘accommodation staff’ can also benefit by handling the students outlook of ‘disclosure’ through supplying them with information on disclosure in ‘entry packs’. Supporting this, Student Minds (no date) also claim how numerous H.E ‘institutions’ have an ‘early induction’ procedure which is aimed at the students who have ‘disclosure difficulties’. For instance, students who have a mental health illness or disability may be invited to visit the University earlier than others.  Moreover, looking closely at numbers of students who suffer with mental health difficulties. During 2015-2016, approximately ‘15,395’ of UK students in their first year of University had ‘disclosed’ a mental illness, this had increased ‘five times the number’ from the year 2006-2007 (Thorley, 2017). 

Leaving the UK and Wales and going back to looking at the Kognito study that was discussed above. They did a survey on the power, ‘staff and students’ within H.E institutions in the United States. Albright, Kognito and Schwartz (no date) reveal how the data collected showed that more than ‘50%’ of the staff within Higher Education Institutions are not sufficiently set to see the signs of a student dealing with a mental health difficulty for instance, ‘anxiety’, ‘depression’ or suicidal thoughts. An increased number of ‘60%’ of staff do not feel sufficiently ready to contact students who are at risk of mental health distress. Staff do not feel prepared to talk about their worry over the student. However, what is more interesting to see is that around half of staff in higher education are not ready to suggest the ‘mental health support services’ which are available to the at-risk students. In contrast to that, a significant ‘87%’ stated that they do not feel as though it is part of their duty as ‘staff’ to associate with students who are suffering with mental ‘distress’ (Albright, Kognito and Schwartz, no date). World Health Organisation which known as WHO (2018) developed a ‘Comprehensive mental health action plan 2013-2020’. The ‘action plan’ was implemented by the ‘66th World Health Assembly’. WHO (2018) state how the strategy focuses mainly on the ‘long-neglected problem’ which is the call for the attention on mental health along with the focus on ‘human rights’. The plan demands for modifications to be made for instance, the change in ‘stigma’ and ‘discrimination’ and the demand in the increase in ‘services’.

2.5. [bookmark: _Toc512970886]Third Sector Involvements
The main question of this assignment is considering whether third sector involvements would benefit Universities to help them provide enough support and services to the students who suffer with Mental health problems. To give a definition on Third Sector Involvement, Gov.uk (2013) states that it is known to be a ‘voluntary’ and a ‘community’ area or a ‘non-profit sector’. 

Types of third sector involvements include charities, Community Corporation and ‘local authority’. This theme will look at what third sector involvements are available within Wales. However, Bell et al, (2014) states that third sector involvement do benefit the Universities along with the students and the parties involved. It is also argued that these benefits include ‘new insights’ and knowledge along with ‘additional funding’ having said that, with the help of a wider learning and extra funding from professionals in third sector involvements it can benefit the Universities by providing a wider range of services to help students overcome their problem. 

Moreover, the idea of the partnership between Universities and third sector involvements are founded on ‘agreed models of working’. Bell et al, (2014) states how the ‘model’ of university relationship proposes that the corporation involving the universities and the third sector involvements must complete sequences of ‘four specific phases’ to be in corporations with one another. Furthermore, the first third sector involvement this theme is going to look at is Llanelli Mind. Mind is a mental health organisation and they have centres all over the UK. However, as this assignment has been discussing the involvements within Wales that is why Llanelli Mind has been chosen to be discussed. 

From researching in to Llanelli Mind (2018) they state that there are Welcome Centres available in Llanelli and is open most days during the week. What this welcome centre provides is a warm and friendly environment that gives people an chance to achieve ‘peer support’ from other people who are also suffering with mental health difficulties along with the staff from Llanelli Mind. Throughout the sessions in the welcome centre they do workshops such as ‘skill building’ the aim for this is to help people improve ‘assertiveness’ and to gain more ‘confidence’, they provide ‘holistic therapies’ and a variety of other activities along with group talks and counselling services. Another service Llanelli Mind (2018) offer is ‘Mind Befriending Sir Gar’ this is a scheme that offers ‘support’ and friendship to individuals who suffer with mental health difficulties. Throughout this scheme Llanelli Mind ‘recruits’ and train up acquaints then matches them with people who are ‘socially isolated’ from their personal ‘experience’ with a mental illness. Llanelli Mind (2018) also state how being in a rural community like ‘Carmarthenshire’ people can often mind themselves feeling ‘geographically isolated’. To support this with the idea of third sector involvement benefiting Universities, Gov.uk (2013) suggests how third sector involvement will improve the ‘quality’ of establishment within higher education along with safeguarding a superior ‘diversity’ within the area of education and ‘skills providers’. 

Moreover, as through discussing the two out of many services Llanelli Mind provide if they were to work with the Universities in Carmarthenshire it would offer students a diverse range of services but most importantly services such as workshops where it becomes more enjoyable for the students along with the befriending scheme where they are matched with a volunteer to ‘alleviate’ their loneliness. In support with that, loneliness is one risk factor to the start of a mental illness and as a student living away from home and starting a new life without familiar faces it can be extremely difficult to cope with a mental illness, which is why Universities will benefit from the involvement of Llanelli Mind as their volunteers can set up workshops and bring the befriending scheme to the University, to offer a more wider range of support without only offering services such as counselling, it can help students to gain more confidence and through getting to know other people who also suffer with a mental illness it can help them to open up to their Universities about their problems. 

Moreover, another third sector involvement in Carmarthenshire is ‘Hafal’. Hafal is a programme that helps individuals who have a ‘serious mental illness’ and they work with them along with their families to overcome the ‘recovery’. Hafal (2018) states that they are a ‘modern approach’ supporting individuals with a mental illness. Looking closely at what the programme is about, Hafal (2018) explain how they aren’t only about ‘medication’ or ‘therapies’ that focuses on the signs. However, although the focus on medication and the therapies are significantly important, they state that mental health is formed on wider ‘foundations’. Recovering from a mental illness, many things are important to that individual whether it’s forming relationships, a new home, job etc. and this is where Hafal’s programme helps individuals who suffer with a ‘serious mental illness’ their ‘recovery programme’ provides the individuals a more ‘methodical’ mode of ‘improving’ every trait in their lives. 

Now looking closely at how this programme works, it inspires individuals to take the ‘whole person’ attitude, this means looking at certain parts in your life to help yourself move forward. Universities could also benefit from the help of Hafal due to their significant focus on ‘serious mental illness’ due to the fact Universities offer services that mostly aimed to mild cases of mental illnesses in students whereas working along with Hafal can benefit them to cover every students’ mental health needs from a mild to a serious case. Universities can then refer students to Hafal to help them overcome their illness, that said Hafal also have information leaflets regarding their programme therefore, Universities could benefit from supplying them over the campuses for students. 

As already discussed, student minds (no date) stated that students find it difficult disclosing their mental illness in fear they will be ‘judged’ by University staff therefore through supplying leaflets it could help students to refer themselves to interventions such as Hafal or Llanelli Mind to disclose their mental illness along with overcoming their problem. 
2.6. [bookmark: _Toc512970887]
Conclusion
Thus, through evaluating what has been discussed in this literature review, one key issue that needs to be concentrated on is the increase in enrolments and funding for students, this has seen to be a challenge for Higher Educations to provide support for students which then effects students to overcome their mental health difficulties. 

It has been discussed that Universities UK (no date) stated that during 2010 a ‘higher education reform’ was introduced by the government and the aims of this was to ensure a ‘high quality university sector’ for higher education institutions within the UK, and it was meant to be reasonably in money ensuring it would then meet the needs of students. In contrast to that, it is believed that one of the barriers that affects students the most during University is the cost of living, this affects their well-being. This needs to be improved, Thus, to support this along with the key issue which was student funding, Welsh Government (2018) proposed a new ‘student finance package’ this was developed by the ‘Welsh Government’ to support students with extra support towards ‘living costs’ through being the correspondent to the ‘national living wage’ and is a combination of ‘non-repayable grants’ this is seen to be a positive effect on students as it gives them the chance to focus on their studies and have a positive well-being instead of worrying too much which can lead to anxiety and depression. Another key issue that need to be improved by Universities is the reason behind students not disclosing their mental health in Universities. Student Minds (no date) proposed that around ‘75%’ of students with mental health difficulties’ shared their mental health problem with another ‘student’ however, the number of students who shared their mental health problem with the staff in the Universities were considerably lower. The reasons behind this were due to the stigma the students felt they would face from the University or the fear of being judged and this also becomes a key focus Universities need to better themselves in, to overcome the stigma students face, one way of doing this is to promote the support and services that is available around campuses and to state that there is no tolerance of stigma within the Institution, thus make each student feel welcome. Fink (1992) states that stigma became more frequent due to people found it challenging to accept a type of ‘behaviour’ that was out of the ordinary. Moreover, this assignment discussed the Gov.uk (2015) review ‘prioritising mental health’ which was developed during 2015, and one of the key points was that they were to deliver ‘£16 million’ of financial ‘funding’ over the period of ‘4 years’ to the movement ‘time to change’ that specifies in contradiction of no ‘mental health stigma and discrimination’.  

Furthermore, the last theme in the literature review discussed whether third sector involvements would help higher education institutions, the assignment found two third sector organisations within Carmarthenshire that specialise in providing support in the area of Mental Health, both Llanelli Mind (2018) and Hafal (2018) provide a diverse variety of support that Universities could benefit from, through the help of both third sector organisations, all three University of Wales Trinity Saint David, Cardiff University and Aberystywth could overcome the two key issues that has been recently discussed thus, there are numerous other issues that need to be addressed but starting with one or two could step by step and although all three Universities have policy and services already in place, there is a continuous demand for extra help to provide supports for students who are dealing with a mental health illness, the attention on the well-being of students is the most important role for Universities. 

3. [bookmark: _Toc512970888]
RESULTS AND DISCUSSION 
3.1. [bookmark: _Toc512970889]Introduction
This part of the assignment will focus on three themes and discuss the results of each one. Each theme will look closely at what has been found out in the main part of the literature review, thus discuss the main points that have been brought up, they will identify what works therefore, what advantages are in place for Universities and how what they do works in a positive way. The themes will identify the barriers that the assignment has come across, thus what is challenging and lastly identify the solutions to work with to overcome the barriers and challenges

3.2. [bookmark: _Toc512970890]The Mental Wellbeing Importance of Students’ in Higher Education
Firstly, looking closely at what has been found in this assignment. This assignment found that the wellbeing of students is significantly important. Many students in Universities develop a mental illness or start University already suffering with a mental illness. 

It has been found that ‘Anxiety and Depression’ are the two most ‘common’ illness that students develop in the UK (Mental Health Foundation, 2018). Students in Universities signify the upcoming future of 1. The University 2. Their families and 3. The community. The stages of University include an ‘increased’ amount of duty and choices that will determine their future (Environ, 2011). Thus, it has been have found that with the intense amount of responsibilities and stress students in University face they often lose themselves which leads to risks of developing a mental illness. That said, the importance in ensuring a healthy wellbeing for all students is crucial for Univerisites. To support this, thus, it has been found from Albright, Kognito and Schwartz (no date) who claimed that during 2016, there were ‘11%’ of students who were studying to graduate and ‘6%’ of already graduated students who adamantly contemplated ‘suicide’. Therefore, that shows why there is high importance for Universities to ensure every student has a close eye kept on their health and well-being due to the reasons behind students who have ‘suicidal’ thoughts they are often kept quiet therefore, if Universities don’t check up on Students on their thoughts, feelings and their health and well-being, universities then didn’t do nothing to prevent students from having suicidal thoughts. 

Universities UK (no date) state how an individual could have a ‘good sense’ of ‘mental wellbeing’ however be ‘living’ with an identified or unidentified ‘mental illness’. Moreover, considering what works. The assignment looked closely at three different higher Education institution across Wales which included University of Wales Trinity Saint David, UWTSD, Cardiff University and Aberystwyth University. Moreover, through researching each University, UWTSD (a) stated that they provide two types of services, one is a ‘initial assessment’ this assessment provides up to around six appointments and the second service is providing support to students who are suffering with ‘long term illness’ such as ‘bipolar disorder’ and extreme case of ‘depression’. By providing these services, it was found that ‘94%’ of students from UWTSD who had used these services along with counselling had given a positive feedback. Reasons behind why this works for the University is due to the fact they are ensuring the mental well-being of the students which is the main importance behind this assignment and they are acknowledging the students’ illness by providing the right support that meets the needs of each student. 
Furthermore, moving on to consider the barriers that affect the wellbeing in students. One barrier that can affect the wellbeing in students is during their ‘experience’ with a mental health illness is whether the way they choose to see their mental health and whether they decide to ‘disclose’ their illness to the mental health professional within Universities or the staff at University (Universities UK, no date). 

Thus, it has been found in this assignment that a mental health difficulty can affect students during any stage in their lives. Though, the reasons behind this can ‘vary from person to person’ which means not every reason is caused due to their experience in University.  Moreover, another barrier that can affect a students’ mental wellbeing is the moving transition students are required to make when leaving for university. It has been discussed in the first theme how students often get excited about starting their new journey in University and the excitement of experiencing a new life away from home, to support this, when students arrive at University and haven’t made new friends they experience the difficulty of separation from their friends and family at home which can cause risks of developing anxiety and depression. That said, it has also found in the first theme that students who are ‘NON-UK’ or are from other EU countries moving to UK Universities don’t often disclose their mental health illness, their experience a new culture and meet ‘unfamiliar modes of learning’ through experiencing a variety of new things it can either have a positive effect or in most cases a negative effect on their mental wellbeing (Universities UK, no date). 



Lastly, this theme will consider the solutions that may be available for higher education institutions to focus on the importance of students’ mental wellbeing. Referring back to Albright, Kognito and Schwartz (no date) who stated that during 2016, there were ‘11%’ of students who were studying to graduate and ‘6%’ of already graduated students who adamantly contemplated ‘suicide’ thus, suicide is beyond far concerning than mild cases of Anxiety and Depression, however in order for Universities to prevent suicide and suicidal thoughts along with developing anxiety disorder and depression Hunt and Eisenberg (2010) state how ‘appropriate treatment’ needs to be given to ensure students’ are not at risk of any of the above significantly not suicide. Another solution to maintain a healthy wellbeing and to prevent mental health risks in students is for Universities to promote their services over campuses this could include handing out flyers to people or putting them up around the campus, doing this will help reaching out to students who are seeking for help alone. 

3.3. [bookmark: _Toc512970891]The Importance of Providing Support in HE Institutions to All Students
It has been found during this assignment how significantly important providing support is to each student. One issue that was found during this assignment was that H.E institutions are enduring the rise in the ‘demand’ for support services in University for instance, counselling services along with the extra types of support services. Thus, one of the themes discussed the challenges H.E institutions come across trying to provide support to students. 

It was found from Hartrey, Denieffe and Wells (2017) that the demand for mental health services in Britain, USA is rising, that it was also found there is a rise in the number of students who are ‘disclosing’ their mental health illness. However, it has also been a challenge for Universities to help students who aren’t ready to help themselves or to disclose their illness thus, it was emerged that students who were from ‘socioeconomic’ and cultural backgrounds found it hard to declare their mental health illness to Universities (Thorley, 2017). Though, this assignment discussed three Universities in Wales which were UWTSD, Cardiff University and Aberystwyth University. 

It was found that each University do have mental health services in place to support their students who are going through a difficult time. This is an advantage for each University as they are following government policies and are ensuring the mental wellbeing of their students. In contrast to that, it was found from Albright, Kognito and Schwartz (no date) that staff in H.E Institutions do not feel equipped to discuss their apprehension over a student who is in distress. Likewise, it was found that ‘87%’ of staff at Universities do not feel as though it is their occupation to discuss with students about their mental health problems. 

These can be seen as barriers for Universities as they are not doing enough to talk and help students who are in need of help, although Universities across the world have mental health services in place, thus, staff need to be ready to help students who need someone to talk to, to that end staff who have consent from the students can then forward the confidential information on to a mental health professional who can specifically provide further treatment and support to students. Furthermore, acknowledging the solutions, if students are too afraid or have the fear of being judged when disclosing their mental health illness then Universities should demand for staff who are trained in mental health and who can meet the needs of students. Gov.uk (2015) revised the ‘health visiting and school nursing services’ during 2015, the outcome of this was to guarantee that schools had staff who trained correctly to support young people with mental health problems. To support that, one solution would be for the Government to revise it again but also considering Universities where they have the highest demand in providing support services for students. Another solution to prevent any mental health risks on students or to prevent further problems, it has already been discussed that the way forward is for Universities to promote their services around campuses, ensure each student that it is ok to talk to one another and to any staff in the University also, promote that they are against stigma and discrimination. This may not stop students from developing any mental health problems but it may help them to disclose their mental illness and to get the help and treatment they need. 

3.4. [bookmark: _Toc512970892]Higher Education Institutions and the Third Sector 
The main question of the literature review was asking whether H.E Institutions will benefit from the help of third sector involvements therefore, this theme will discuss why Universities will benefit from the help of third sector involvements from what has been found from the literature review. It was discussed in the last theme of the literature review that ‘third sector involvement’ can have various meaning for instance ‘voluntary’, ‘community’ and ‘non-profit sector’ therefore, these can include the likes of charity works, work within the community etc. (Gov.uk, 2013). However, the literature review found that the most common reasons for students’ mental health is down to ‘loneliness’ and ‘isolation’ which then leads to anxiety and depression (Student Minds, no date). The two third sector involvements the literature review focused on was Llanelli mind and Hafal, these two are both based in Carmarthenshire, Wales. Through researching into Llanelli Mind and Hafal, it was found that both provide diverse services that meets the needs of every individual. The literature review looked closely at one of the services Llanelli Mind (2018) provides which is the ‘welcome centres’ which is a warm and friendly centre aimed to give individuals who are dealing with a mental health illness the ‘opportunity’ to gain support from peers and other individuals who are also dealing with their own mental health illness. 

Thus, this service that Llanelli Mind provides will work well if they were to work beside a University in Wales to raise more awareness of Mental Health. The beneficial side of Llanelli Mind doing one of their ‘welcome centre’ in a University will help students’ with their confidence, students’ who are feeling isolated and lonely will have the chance to meet other students’ who are feeling the same way. Also, it will help students reach out to peers from Llanelli Mind for help or support. 

The literature discussed about how some students don’t feel as though they can reach out to staff at the University due to the fear of being judged therefore, through Universities working along organisations such as Llanelli Mind and Hafal who are professionals in providing support in the area of Mental Health it will make students’ feel more at ease about disclosing their mental health problem or to ask any advice. Moreover, although there are numerous beneficial outcomes of Universities and Third Sector involvements working together, it does come with some barriers. When third sector involvement such as small organisations, charities being the likes of Llanelli Mind and Hafal work and help a H.E institution it can bring a high amount of frustration, Arvidson (2009) states how the both need a great amount of communication with one another to ensure the services they provide for students are professional and their focus is the mental wellbeing of students. Moreover, Arvidson (2009) claims how they need strategies to ‘manageable problems’ if something were to go wrong, professional peers who work with the organisations along with professional and determined staff who want to help and support the students. Another barrier is the demand in confidentiality, both Universities and third sector involvements need to ensure that what the students disclose about their mental health is kept confidential. 

Also, trust is a big characteristic when working with students who have a mental health problem. Thus, students who are dealing with a mental health problem need to feel as though they can trust who they are confiding in and they need continuous reassurance (Arvidson, 2009). Furthermore, looking at the solutions that will benefit third sector involvements working with Universities. it was found that Llanelli Mind (2018) run services which could be run within universities on certain days, also it was found that these services can boost students’ confidence and help them overcome their problems. 

Though, to ensure these services are run correctly in the Universities then communication between the organisation and University needs to be done, policies regarding confidentiality and trust need to be in place. On the other hand, another way third sector involvements are beneficial to Universities is promoting their services around campuses, it was found that Hafal provide leaflets that focus on mental health explaining what to do or who to confide in when a person is in need of advice and support. Thus, universities would benefit from supplying these leaflets around campuses and accommodations and it could help a student who is seeking for help alone but also giving them the reassurance that it is ok to talk about their problems. 





3.5. [bookmark: _Toc512970893] Conclusion
Thus, three important subjects were discussed that emerged from the main literature review. It was found that students’ mental wellbeing is crucially important, the demand for support in Universities, and why Universities will benefit from the help of Third Sector Involvement.  It was found that the mental wellbeing of students’ can be affected during any stage of their life at University. 

Many things were found that can trigger anxiety or depression in a person, and in students the most common risks are isolation, loneliness etc. However, further research needs to be done to prevent the increase in students’ who are developing mental health, although students’ who develop a mental health illness and seek help early on can get the treatment they need but as Albright, Kognito and Schwartz (no date) stated there were ‘11%’ of students who were to graduate and ‘6%’ of students who already graduated contemplated suicide during their time at University. 

Therefore, to prevent the risks of mental health getting to suicide, Universities need to raise awareness on how serious Mental Health is in students and how many seek alone. As Hunt and Eisenberg (2010) stated ‘appropriate treatment’ needs to be given to students to guarantee the effects such as anxiety, depression lead to something as serious like suicide. 

4. [bookmark: _Toc512970894]
CONCLUSION AND RECOMMENDATIONS 
This dissertations’ main attention was on the support in Higher Education in the area of Mental Health. It was found that many Universities over the UK and Worldwide do have effective services in place that support students during their difficult time. DiPlacito-DeRango (2016) supported this by stating that in addition to services Higher Education Institutions offer for instance, ‘counselling’ many Institution also provide ‘academic programmes’ and ‘academic pathways’ this is aimed to meet the needs of students with a mental health illness. That said, it was found by Conley et al, (2017) that mental health illness is common amid students in Higher Education. 

It was found that Anxiety and Depression is one of the highest mental health illnesses that students develop with ’58.4%’ suffering with Anxiety (Conley, et al, 2017). There needs to be a bigger demand in support for students with mental health illnesses due to the risks of developing a mental health illness can have a damaging effect on their function during their journey in University, it can have a major effect on their ‘academic performance’ and the chances of dropping out of H.E. However, it was found by WHO (2012) students who are exposed to a mental illness may be students who have a background of living in poverty. 

It was also found that minor cases such as Anxiety and Depression in students are ones to be extremely worried about, as Albright, Schwartz (no date) stated that ‘11%’ of undergraduates and ‘6%’ of graduated students who contemplated ‘suicide’. This shows why Universities need to step up and support students whether it’s having a talk, through services, or giving them the reassurance that there is someone there they can talk to. Universities need to address the difficulties Students are going through before it leads to the worst. We found that Universities across Carmarthenshire, UWTSD, Cardiff University and Aberystwyth offer a diverse variety of mental health services for students. Although, it was also found that students do not often feel as though they can disclose their mental health illness to any staff in the Universities due to the fear of being judged or the stigma that follows. To ensure there is no stigma on mental health around Universities Brown (no date) suggested that Universities should be stepping up and challenging themselves to promote mental health around the campuses in aim to ‘break down’ the stigma and significantly show the students that it is ok to seek support on or off the campus through their difficulties. 

The second part of the literature review ‘results and progression’ it discussed three themes 1. The importance of mental wellbeing in students 2. The importance of providing support to students and 3. Why universities will benefit from the involvement of third sectors. The second focus of the question of this dissertation was whether H.E institutions will benefit from the help of third sector involvement, it was found from the first part of the literature review and the second part that Universities will benefit from the help of third sector involvements due to the professional work they do in providing support in mental health. Llanelli Mind (2018) and Hafal (no date) were the two organisations that were discussed, the work the both provide for instance ‘welcome centres’ and ‘befriending programs’ along with leaflets. These services could be used when working with Universities therefore, provide certain days within the Universities where peers from both organisations can use their services with the students. Doing so will promote mental health, build the confidence of students’ also it will help students meet other students who are dealing with a mental illness and lastly break down the stigma. However, further research needs to be done in the importance of mental health in Universities, and further research into Universities and Third Sector Involvements working together. In the future, hopefully the number of students who develop a mental illness will decrease and the amount of support that is provided will increase. 
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	Shannon O’Neill-Enoch

	Tick all boxes which apply:

	Member of staff:
	☐
	Student:
	☒
	Honorary research fellow:
	☐



	Faculty/School/Centre:
	University of Wales Trinity Saint David

	Campus:
	Carmarthen

	E-mail address:
	1500740@student.uwtsd.ac.uk

	Contact Telephone Number:
	01269 831895

	For students:

	Student Number:
	1500740
	Undergraduate
	☒

	Programme of Study:
	BA Social Studies 
	Taught Postgraduate
	☐

	Director of Studies/Supervisor:
	Ken Dicks 
	Research
	☐



SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒
	NO
	☐

	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐
	

	
	Faculty Research Committee
	☐
	

	
	Other (write in) Ken Dicks 

	☐
	29th November


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD
	☒

	BERA 
	☒

	
	☐




SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity

	Indicative title:
	Support for Mental Health in Higher Education: Could Universities benefit from Third Sector Involvement?

	Proposed start date:
	20thth December 2017
	Proposed end date:
	28th March 2018

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	Purpose of this literature review is to look at Universities and the support they give for students with a mental illness. As numerous students develop a mental illness during University, this dissertation will focus on the importance of how they are being supported and can Universities do more to ensure their wellbeing. Key research questions the dissertation will look at are; Do universities have a mental health policy in place? Do they follow that policy? Do they give enough support to students who are in distress? Would the Universities benefit from the involvement of third sector organisations? What would be the strengths / weaknesses of these types of third sector involvement. 


(this box should expand as you type)

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	Methods of research that will be used during this literature review would be researching into books, journals, academic websites that are discussing mental health in universities, newspapers e.g. the guardian, the independent and looking into the sources of where the guardian/independent have had their information from. 




(this box should expand as you type)



	Location of research activity
Identify all locations where research activity will take place.

	Location of the literature review will be desk-based. 
(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	Not Applicable 
(this box should expand as you type)




SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box


	☐
	☒



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children under 18?
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify):


	☐
	☒



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	Not Applicable 

this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	Will you obtain written consent for participation?
	☐
	☐
	☒

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	If NO to any of above questions, please give an explanation 

	This dissertation will be a literature review, therefore there will be no participants as I will be researching into already published books, articles etc. 

(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☐
	☒

	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	If YES to any question, please provide full details 

	


(this box should expand as you type)









SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                   ☒


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Not Applicable

(this box should expand as you type)

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	Not Applicable 
(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	One type of risk would be emotional distress from reading any research that is personal. If any research affects me personally I would seek support from my supervisor. 

(this box should expand as you type)

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	I would seek guidance from my supervisor 
(this box should expand as you type)

	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	I would seek guidance from my supervisor 

(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	☒
	☐
	☐




SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	Not Applicable 
 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	Not Applicable 


 (this box should expand as you type)

	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	Not Applicable 


(this box should expand as you type)






SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	




(this box should expand as you type)



	List all who will have access to the data generated by the research activity:

	Not Applicable 

(this box should expand as you type)

	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	Not Applicable 

(this box should expand as you type)

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	Not Applicable 
(this box should expand as you type)




SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant: Shannon O’neill-Enoch 
	
	Date:
	21/11/2017



For students:
	Director of Studies/Supervisor:
	Ken Dicks 

	Signature:
	
Shannon O’neill-Enoch

	Date:
	21/11/2017



For staff:
	Head of School/Assistant Dean:
	Phillip Morgan

	Signature:
	P Morgan


	Date:
	18/12/17




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.




	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/

Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
Research students, by application on form PG1 to the Research Degrees Committee
Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)
Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.
Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.





Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.
Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?
Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
falsification: manipulating research processes or changing or omitting data without good cause
plagiarism: using other people’s material without giving proper credit
failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality
Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?
Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.
In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.
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