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Section 1 
This section will critically evaluate the role of the inclusive leader in a specific scenario, considering the opportunities and barriers to inclusive leaderships within the areas of working with children, families, professionals and communities. 
Ferdman (2021) states inclusive leadership incorporates fostering and creating an environment that enables everyone to feel a sense of belonging, to do their best and see the value in doing so in ways that are appreciated, engaging and fair. It goes beyond cultural competence and is achieved without having to hide valued identities or differences. An inclusive system encourages valuing others because of and not in spite of their differences (Ferdman, 2021). People will feel appreciated, respected, and recognised in truly inclusive environments (Booysen, 2020). Additionally, Randel (2018) suggests inclusive leadership is demonstrated by behaviours focusing on facilitating the feelings of belongness and retaining a sense of uniqueness in their individuality. Ferdman (2021) agrees that people feel included where they can truly belong without having to hide their individuality or distinctions from others.
 Inclusive leadership in early years is a cooperative approach which is not controlling but where the leader encourages reciprocal relationships and attempts to work with others rather than assert power over them (Rodd, 2013). 
According to Randel (2018) inclusive leadership behaviours include, facilitating belongingness and indicating value for uniqueness.  Facilitating belongingness can include supporting group members by making them feel at ease, creating a sense of community and being a role model by supporting members. Randel (2018) states that Inclusive leaders will ensure members experience justice and equity by demonstrating fair treatment and creating systems to ensure justice and equity. Furthermore, inclusive leaders should encourage shared decision making by providing opportunities for consultation and idea sharing to facilitate a sense of belongingness. Through encouraging different perspectives and viewpoints which may be outside the usual ways of thinking and constructing and environment which welcomes different approaches, leaders can ensure different views are represented and make sure that everyone feels they can contribute and have their voice heard without needing to hold back or face barriers in contributing (Randel, 2018).
The scenario encountered involves a single parent father, Mike. Mike has overcome addictions and has been assessed as being able to care for his son James on his own. Having an addiction does not indicate that the child is not cared for by the parent (American Addiction Centres, 2020). Article 9 UNCRC states that unless it is in their best interests, for example due to abuse or neglect then children must not be separated from their parents against their will (Unicef, no date). It has been noticed that Mike stands alone on the playground at home time while waiting for James to come out and other (female) parents look at him but do not engage with him or invite him to join their conversation. Public Health England (2021) recognise that significant support may be needed by families affected by parental drug use to deal with and minimise the harmful long-term effects of exclusion and stigma. 
Mike is nervous around teachers and only stays for a short while to talk when necessary and does not attend parents’ evenings, school open days or sports days. James is doing well in school academically but does not have many friends outside of school and is also very shy, he does not join in any school clubs and as far as the school is aware he does not take part in any out of school activities.
Mike may be experiencing many barriers to engaging with the school.  Being a single father presents many challenges without the stigma that comes with being a recovered addict. Due to the intersectionality of Mikes situation he is likely to face increased barriers (Learning for Justice, no date). Janikowski, E. N. (2021) found that bias is experienced by single fathers from the social work profession as well as from the public, and while some fathers chose not to engage and seek support for personal reasons, unconscious bias by social workers could also be a contributing factor. Findings by Hawthorne (2019) show that many single fathers feel services were not welcoming or relevant to their needs and also that stereotypical views of fathers being incompetent were held by social workers. It is important that the inclusive leader finds a way to include Mike and encourage a sense of belonging for both Mike and James. Ferdman (2021) states that people are less likely to contribute, engage and participate if they do not feel safe, valued and accepted. People who are different from the traditionally represented groups, such as Mike being a male amongst many female parents may not quite feel accepted and valued.
As an inclusive leader the practitioner could arrange an informal meeting with Mike and James to discuss any issues or barriers to engagement.  Inclusive leaders Encourage engagement and conversation (Ferdman, 2021). During the meeting the practitioner could highlight how well James is doing academically and how polite he is, this may help Mike feel more at ease and less judged. Reza (2021) suggests families that receive regular and positive messages from early educators are more involved in their children's learning and education. The meeting could also discuss the importance of friendship groups and social activities for James and inform Mike of any school clubs he could encourage James to attend as well as any free community activities or groups. Building a relationship with Mike and gaining his trust will help promote engagement. According to Fenton, Ocasio-Stoutenburg and Harry (2017) Trust is a major factor in building relationships that will promote true parental engagement. 
It is important that James is present in the meeting and that his views are considered. James has expressed an interest in sport in the past, maybe he could be given the opportunity to voice this to his dad who may then have the incentive he needs to get involved and take James to a local group or even just bring him to the after-school club. Marray (2019) suggests that it can enhance a child’s wellbeing when their own views are taken into consideration. However, if James was not able to have his voice heard in a meeting which is ultimately about his needs, then this could reduce his motivation as disregarding a child’s voice can diminish their feeling of autonomy and self-regulation. (Murray and Cousens, 2019). 
Mike may not be keen to attend a meeting, he may feel judged and lack confidence. Welsh Gov (2016) recognises that dads, low-income families, and lone parents are amongst the groups who find it more difficult to engage with schools. Mike fits into all these groups and so his challenges should be recognised by the school. Public Health England (2021) state that Families affected by parental alcohol and drug use often have many other support needs. Poverty, unemployment and poor mental health are common issues faced by families.
Schools are not isolated and are part of a network of organisation supporting the community (Welsh Gov, 2016)a fortunately there will be a multiple agency team working with Mike due to his previous addiction issues. Team Around the Family (TAF) works with families with complex needs and brings together many professionals to work on one single support plan. Multi-agency working brings professionals from various agencies together and will deal with helping the family from a holistic perspective (Welsh Gov, 2016)a. It is crucial that practitioners work together to gain a holistic understanding of a child’s situation and provide co-ordinated support. The key to safeguarding children is multi-agency working (NSPCC, 2019). Multi-Agency working has many benefits and has the potential to solve complex social situations. However, it must be recognised that multi agency working can require more time, effort, funding, and resources than single agencies. There are many challenges to collaboration, such as poor communication between professionals due to a range of professional language used. The sheer complexity of social problems to deal with means that there are often many agencies involved. Professionals may not be located near each other which can make meeting and communication more difficult. Additionally, there may be professional rivalry and staff may have related but different policies and priorities to work to Aubrey (2011). 
According to Welsh Gov (2016) No family should be considered out of reach, although an individual approach may be needed to encourage participation. Through understanding the barriers being faced schools can find ways to be more inclusive. An inclusive leader will put themselves in the parents’ shoes and consult with them to find out what barriers they face and how this affects them. Having one consistent keyworker that Mike can speak to and build a relationship with can help to build trust (Welsh Gov, 2016).
Welsh Government (2022) suggests that a sense of belonging is crucial to happiness and well-being. Positive feelings of connection between children and their home and school can be created through a strong sense of belonging. Enabling adults strengthen the children’s sense of belonging by encouraging connections between home and the wider community. Encouraging Mike to enable James to participate in social activities in the community will help both to feel a sense of belonging and to participate in future activities or event of interest to them. Janikowski, E. N. (2021) reports that compared to other family structures children in single father households were less likely to be connected to society and most likely to acknowledge that they have an uninvolved parent. Bortini et al (2018) Inclusive leaders have the courage to take deliberate steps to break down barriers for people at risk of being excluded from society.

Section 2 
[bookmark: _Hlk105932233]According to Baldock, Fitzgerald and Kay (2013) A policy is a stated intention, an indication that a course of action has a formal status. PACEY (2020) describes a policy as a written statement providing information about how an individual or a setting will work in a specific area of practice. PACEY (2020) states that it is important for a policy to truly reflect the individual setting. 
A policy is usually, but not always put in writing. Written statements of policy are essential to communicate the intentions of the policy to others, and can help clarify ideas and resolve disagreements that may not yet have shown. In the absence of a written policy custom and practice may govern what is done. The absence of a policy such as an inclusion policy can become in effect discriminatory a policy to permit exclusion (Baldock, Fitzgerald and Kay, 2013).
All policies will have common elements including, belonging, commitment, status and specificity. A policy will belong to somebody which may be an individual or organisation, such as government body, business, public or private setting. The policy will show a commitment to a specific course of action or approach. Describing these ideas as a policy implies that it has been formally adopted into practice by the individual or body it belongs to. Finally, a policy will be specific about how to deal with specific issues (Levin 1997, Cited in Baldock, Fitzgerald and Kay, 2013).
Policy is important in thinking about what we are trying to achieve and why. It is an attempt to think about a specific issue clearly and coherently. Baldock, Fitzgerald and Kay, 2013). 
Policies are needed to ensure the success and safety of schools. Importantly, policies help a school determine rules and procedures and introduce standards of quality for learning and safety, and expectations and accountability. Without these, schools would be missing the structure and function required to provide the educational needs of learners (Granite School District, 2022). 
OECD Doucet and Pont (2021) The gap between policy and practice in schools and classrooms is a major issue in education, it prevents progress. A lack of understanding of how to define and implement policy to be effective in the reality of schools and classrooms is one reason behind the gap. Policy makers for education should spend time in classrooms prior to developing and creating policies, procedures, and guidelines.
Wales is still the only country in the world which has embedded in law the need to protect future generations Corbyn (2021) the well-being of Future Generations (Wales) Act 2015 is legislation which requires public bodies such as health board and local authorities to put long-term sustainability at the forefront of their thinking WCVA (2021).  
Although the Act was introduced in 2015 there are still many areas where improvements are needed, in regard to implementation. Some key finding and policy Recommendations to welsh government for a more equal wales from the Future Generations Report 2020 Include ensuring that it does all it can to reduce inequality impacting poverty in Wales and maximise opportunities across well-being goals. Using a Race Equality strategy to address inequalities experienced by Black, Asian and minority ethnic communities. And to ensure children are adequately equip to become ethic informed citizens as set out in the new school curriculum in Wales Future Generations Commissioner for Wales (2020).
Different language is spoken between policy and practice. There is a lack of common vocabulary and understanding between different sectors. Politicians, school leaders, parents, policy makers, the community are not talking with each other but at each other. If school systems are to close the gap between practitioners and policy makers, then open communication is needed between education stakeholders as well as empowering those with the closest contact with learners to make responsive decisions going forward. OECD Doucet and Pont (2021). Similarly  Nesom and MacKillop (2021) suggest allowing regions to define what well-being meant was challenged by a top down approach remaining in the areas of funding and accountability. This prevented the joined up working encouraged by the Act. 

One of the well-being goals of The Well-being of Future Generations (Wales) Act 2015 is for a more equal Wales. The Act describes the goal as achieving “A society that enables people to fulfil their potential no matter what their background or circumstances (including their socio economic background and circumstances)” (Legislation.co.uk, no date). This statement sounds inspiring on the surface, however, Nesom and MacKillop (2021) describe the act as vague, aspirational, open ended and suggest that it expected swift implementation locally with little national support or guidance.
[bookmark: _Hlk105951419]Nesom and MacKillop (2021) states that the Well being of Future Generation (Wales) Act 2015 lists 5 ways of working which should be used by public bodies in Wales to work towards seven well-being goals. However, they suggest that despite these goals and ways of working encouraging public bodies to act creatively and implement the act in ways that benefit public needs, this can be undermined by a lack of resources guidance and substance locally. This alongside feelings of mistrust between local and central governance structures indicates that the Act has a long way to go to be fully implemented. According to Corbyn (2021) a fundamental barrier to implementation was found during the Senedds Public Accounts Committee Report. The committee found that the Welsh Government did not implement the Act quickly enough Internally in the years immediately after it was passed. Neither did it make it clear to other public bodies that this was the expectation for them to do so also.

Section 3 
Inclusion in Early Years is about much more that disability, ethnicity and additional learning needs. All children are individuals and will have varied backgrounds, needs and abilities. 
Reza 2021 states that inclusion in education no longer focuses only on special education / ALN issues. Inclusion now means addressing all forms of exclusion, inequalities of access, participation and learning outcomes.  Similarly, Deverakonda (2013) states Inclusion has in the past been described and used with regard to special educational needs (SEN) and disability. However, inclusion relates to more than SEN and disabilities, it also relates to ethical values, social justice and beliefs of equality.
Every child develops at their at pace and is unique, inclusion is not about treating all children the same but is about paying attention to individual interests and needs. All families and children must be treated equally and with respect, while celebrating and embracing each child’s uniqueness (PACEY, no date)
According to Hallet (2016) in its broadest sense inclusion considers all children, educators, parents and teachers in every early years community. Inclusion aims to show how inclusive approaches can be rooted in earlt years curriculum and pedagogy designed to help children achieve all that they can and reach their full potential.
A one page profile is an effective way to get to know what is important to individual children and their families and to help promote inclusion. Carmarthenshire county council (no date) suggests that one page profiles are used to support person centred and inclusive practice in schools. The profile contains important information about the child which can be shared with everyone who works with and supports them. 
A one page profile provides a summary of what matters to the child and how best to support them. It is a way for parents to share their knowledge and have a say in the best way to support their child, and a way for children to have a voice in expressing what it important to them (Sanderson, Smith and Wilson, 2010) 
According to Wood (no date) parents are more likely to increase interaction with a setting once relationships are established.  Wood (no date) describes parental involvement as the relationship that exists between parent and setting as well as the role they play in their child’s education. 
Having regular open dialogue with parents can encourage a sense of belonging for both child and parent. PACEY (no date) suggests meeting with parents and discussing what is important to them and their child will help to focus on the child’s interests and get to know them and their family. Building relationships with the family is important as parents are experts on their child.
Wood (no date) suggests ways to establish a good relationship with parents include, stay and play sessions, coffee mornings and having an open-door policy where parents are invited into the setting at set times to observe what happens in the class. 

Stevens (2003) also agree that open-door policies encourage promoting positive relationships with parents. This can be adapted to suit individual settings and ranges from parent being able to visit at set time to being able to turn up whenever they wish. Practitioners may be wary of this approach but as long as there are suitable risk assessments and security measure in place it can work really well.
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