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Leadership and teamwork in the early years.
Intervention Lead
Good afternoon everyone. I’m Bianca, the intervention lead at Ysgol Dewi Sant. This role is described by Ipsen, Karanika-Murray and Hasson (2018) as one which should ensure primary schools such as ours implement intervention programmes only where appropriate facilitators are in place and any preparation necessary for sessions or the adaptation of the intervention is fully carried out if needed. The most successful early childhood leaders are those who have created a culture in their settings which is inclusive and where everyone is contributing and taking part in decision making according to O’sullivan (2015). Furthermore, Rodd (2013) describes an early year’s team leader as someone who should ensure the collaboration of practitioners is effective and is meeting the needs of children’s experiences in their early years. This style of leadership is consistent with the participative style of Rensis Likerts management systems which describes all staff as having equal rights in decision making, therefore creating a high level of trust and respect between everyone. In turn, this creates a highly productive setting (Das, 2021) like we have here at our school. I believe we understand that working in isolation isn’t helpful and would have a detrimental impact on our team as a whole. OpenLearn (2019) states that through effective teamwork we can increase the quality of our provision as it promotes young children’s welfare, learning and development. As well as this, a highly collaborative and co-operative team creates a safe and nurturing environment (Reggio Academy, 2021) for our pupils therefore ensuring we have an effective safeguarding system in place (www.safeguarding.wales, n.d.). Through this shared leadership approach, where everyone has responsibility and the freedom to express and contribute in decision making, we are adopting Bruce Tuckman’s “norming” stage of group development (West Chester University, 2022). 
 As a close-knit team within our school we are in a privileged position to be able to identify a child’s needs and respond to them, so with this in mind I would like to bring to your attention an intervention I have recently received training on called drawing and talking. I am very enthusiastic about this intervention as it would be suitable for pupils from age five who have experienced or are experiencing emotional pain or who have attachment-based issues, so potentially lots of our children. It is a therapeutical intervention with only the one objective of allowing the child to be able to process their trauma (Drawing & Talking, n.d.a). The idea behind drawing and talking is that it enables the child to express, in visual form, worries and preoccupations from deep in their mind where their unconscious thoughts are. Maslow describes unconscious thoughts as being more important than the conscious thoughts and motivations (Maslow, 1943) and on his Hierarchy of Needs, this intervention fits onto the third tier as the hope is that the feeling of love and belonging they build with the facilitator will be recognised throughout life (Drawing & Talking, n.d.b). Additionally, Sigmund Freud and Carl Jungs psychology that realising our unconscious self provides us with a better understanding of ourselves in our consciousness (Snowden, 2017) also underpins this intervention. They were key theorists in psychoanalysis which they defined as a means of helping children experiencing emotional pain by probing their unconscious thoughts through play and drawing (Pound, 2014). 
The intervention is 12 weeks long and needs to be held at the same time and place every week. The idea behind this is that this is the length of time the child can form a healthy attachment with the worker. According to Bowlby, behaviour problems and issues in forming affectionate relationships with others due to emotional difficulties can be developed through broken attachments in early childhood (Macblain, 2022). So, by holding these sessions at the same time and place every week creates a safe, predictable and containing environment allowing the child to grow and thrive in the context of a dependable relationship (Cassidy, Jones and Shaver, 2013). The twelve weeks will be counted down, so the child has an understanding of how many sessions are left. This gives the child, towards the end of the intervention, an appropriate amount of time to say goodbye and accept their loss. This is important as unmourned losses and broken attachments can disrupt child development (Rotherham, n.d.). I would like another 2 of our wider team to attend the drawing and talking training so please could you all discuss with any of our teaching assistants who you think would be as enthusiastic as I am to start facilitating this intervention. Does anyone have any questions about drawing and talking before I move on? 
Early intervention is highlighted in the Social Services and Well-being (Wales) Act 2014 as it promotes wellbeing and can prevent the need of the escalation of care and support (Social Services and Well-being (Wales) Act 2014, 2014). In this case, early intervention can be described as a preventative service (NSPCC 2023). Hancock (2023) states that there is compelling evidence which shows the earlier we intervene with our most vulnerable children, the less likely they are of committing offences later in life. Interventions such as drawing and talking take into account number thirteen of the United Nations rights of the child which states that unless it harms others, talking, drawing and writing can be used by children as a means of communicating their thoughts (UNICEF, 2019).
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