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Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Check that some sections of the Lit review have explicit critical comments sign posted.
	I have actively tried to make sure I am explicit in critical comments after a point has been made, using connectives such as however/moreover. 

	Targed/Target 2
	The reflections linked to relevant reading are the most desirable
	I have actively tried to reference the literature throughout my assignment in all sections. 

	Targed/Target 3
	*Personal Target*
To actively try and be more critical in my thinking and writing, drawing up relevant and insightful thoughts gained from /inspired by the literature.  
	I have reflected and thought critically about what the points being made in the literature mean to me, drawing from my own experiences, and how I could approach situations/ideas if it were me. 



Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

Word count- 2729

Introduction
In light of the rapidly evolving field of education, school improvement processes are fundamental in ensuring educational quality and equity for all learners (Sampaio and Leite, 2017). Consequently, a critical analysis of a local School Development Plan (SDP) will form the basis of this report. Specifically, the identified target of facilitating plentiful opportunities for independent practice. The school based in South Wales, is a maintained English medium School for learners aged 11-16.  Of the 1140 mixed-gender learners, a notable 35.4% receive free school meals (My Local School, 2023), indicating a significant proportion may be from disadvantaged households. Following BERA's (2018) ethical guidelines, the school will be referred to as School X to maintain anonymity. The purpose of this report is to examine the intricacies of school improvement (SI), aiming to gain an enhanced understanding that will inform future practice. Furthermore, the report aims to illuminate critical considerations of implementing evidence-based strategies to enhance the overall educational experience for all learners (Welsh Government, 2020b) aligning with the values and aims of Curriculum for Wales (CfW) in the face of educational reform. 

Literature Review
SI
Improving learner outcomes and well-being are considered ageless, and crucial aspects of driving SI (Dewey, 1910; Fullan, 2016). While SI is recognised as a complex process with various definitions and contributing factors (Hallinger and Heck, 2011), the emphasis on school effectiveness is clear. Botha (2010) defines school effectiveness as the school's ability to achieve objectives and facilitate learner attainment. However, the age-old pressure surrounding academic outcomes is challenged. The call for a holistic approach, considering individual progress, creativity, behaviour, and emotional intelligence is championed (Day, Gu, and Sammons, 2016). This approach gains significance in light of research suggesting that learners from a lower socio-economic background have less favourable academic outcomes than more affluent learners (Ainscow et al., 2012). Ensuring a comprehensive approach to SI aims to provide equity for all learners to achieve their full potential.

As Creemers and Kyriakidēs (2012) state, measuring school effectiveness and employing improvement initiatives is a cyclical process. Although stakeholder collaboration is deemed fundamental (Brighouse and Woods, 1999), it could be argued that the variation of power dynamics is questionable. As the investment of teachers, parents, governors, and the community’s impact on the decision-making processes is positively acknowledged (Education Scotland, 2018), varying factors such as experience, potentially influence inequality and underrepresentation. Therefore, this could pose a critical question to the dynamics and influence of involvement within planning design. 

Effective SI requires a solid theoretical foundation to understand the dynamics of the school's activity, thus, avoiding less effective trial-and-error approaches (Lancer, 2014). Yet, Jarl, Andersson, and Blossing (2021), argue that beyond educational theories, sociological considerations are crucial for a holistic understanding of factors promoting or hindering school success. They criticise the literature's emphasis on positive examples, suggesting an absence of critical viewpoints and lack a holistic understanding of school effectiveness. Although the ‘Dynamic Approach to School Improvement’ model (Creemers and Kyriakidēs, 2012) tailors’ strategies unique to school needs. However, it is essential to critically assess whether such models authentically address socio-economic differences, or whether it is a superficial notion. Although Kyriakidēs et al. (2018) emphasise inclusivity, their study prompts an examination of the practical support provided for disadvantaged student groups, questioning the reduction of inequalities in learning outcomes and social experiences.

A vital, globally acknowledged tool utilised for continuing SI is an SDP (Education Bureau, 2014). The cyclical nature of the SDP as outlined by Creemers and Kyriakidēs (2012) incorporates planning, implementation, reviewing, and refinement to adapt to evolving educational standards and learner needs.

[bookmark: OLE_LINK9][bookmark: OLE_LINK10]In Wales, the ‘Schools as a Learning Organisation’ (SLO) model serves as a holistic framework encouraging collective and individual growth within schools, facilitating the development of SDP’s (OECD, 2018; Welsh Government, 2022). Whilst it appears promising, it is essential to consider its adaptability to diverse educational settings and potential challenges in its implementation. Strategic planning of the SDP, informed by the SLO model, is necessary to achieve the National Mission and CfW goals (Welsh Government, 2023). However, a critical perspective should consider the adaptability of the shared vision against the diverse needs and aspirations of all learners, ensuring equitable access to progress. 

Hallinger and Heck (2011) promote the process of self-evaluation (SE) to identify areas for improvement and implement tailored changes in practices and curriculum, to enhance pupil progress. Engaging in SE enables schools to reflect on their practices, monitor progress, and adapt strategies to achieve identified priorities (Sampaio and Leite, 2017). Despite this, a transparent approach to maintain the accuracy and validity of the SE data is necessary. Data's pivotal role in SI as noted by Schildkamp (2019) is reliant upon quality, stakeholder data literacy, and alignment with clear goals. Yet caution should be applied as the potential for data-driven approaches to oversimplify complex, educational contexts could neglect qualitative dimensions that influence SI.

Independent Practice
Educators hold a direct influence in facilitating an environment of curiosity and resilience, crucial for engaging experiences and learner development (Donaldson, 2015). Embracing a learner-centred approach, CfW aims to prepare pupils for 21st-century challenges. Nurturing a love for lifelong learning aligns with Dewey's views on active participation in authentic contexts (Welsh Government, 2020a; Dewey, 1968). Furthermore, the curriculum's overarching philosophy, of promoting independent practice is a key strategy in developing a learning environment that encourages autonomy, creativity, reflection, and engagement (Welsh Government, 2022).

Independent practice as defined by Flower (2014), is characterised by minimal to no teacher involvement, emphasising the importance of self-directed learning activities. While this approach may initially raise concerns about minimal collaborative learning structures (Veenman, Denessen, and Naafs, 2003), George, Luwingu, and Audo (2019) state that appropriate educator intervention, can ensure meaningful comprehension and engagement during independent practice. This highlights the delicate balance between autonomy and guidance. 

[bookmark: OLE_LINK11][bookmark: OLE_LINK12]Aligning with Rosenshine's ‘Principles of Effective instruction’ (2012), the necessity for teacher involvement in the form of guidance, feedback, and occasional reteaching becomes evident. Scaffolded learning, stemming from Vygotsky's Zone of Proximal Development (1978), employs temporary and adaptive support to enable learners to complete tasks beyond their current reach. This approach contributes to enhancing learners' abilities, providing a structured pathway to navigate toward independent practice.

Whilst Colter and Ulatowski (2017) challenge that overly guided scaffolding may hinder independence and critical thinking skills, Lawson et al. (2023) emphasise the need for purposeful adjustment of scaffolding and task design to nurture learner autonomy, versus dependence. This critical reconsideration of educational practices ensures that the structure of tasks and the provision of support optimally align to promote independent learning capabilities.

Developing an action point

School X is committed to fostering a culture of continuous improvement, emphasising collaboration among its staff within and beyond school boundaries (Estyn, 2020). This collaborative approach highlights the school's mission to ensure a high-quality educational experience for all (School X, 2022). While the school boasts a comprehensive improvement framework, Estyn (2020) identified challenges in precisely defining targets for enhancing learners' independence, organisation, and social skills. Therefore, School X strategically integrated these insights into their teaching policy based on 'Principles of Effective Teaching and Learning' (PETAL) (School X, 2022). Utilising a practical approach, the school aligns overarching PETAL principles with specific, manageable focal points each academic year at a granular level under the teaching strand of their SDP (School X, 2022). Forming a focal point of this report, the school aims to focus on providing plentiful opportunities for independent practice for all learners. This action point reflects a purposeful response to identified challenges, acknowledging the critical role of experiential evidence in decision-making (Ylimaki & Brunderman, 2022). While this approach undoubtedly has its advantages, it prompts an intriguing debate that the use of existing evidence and theories may hinder future innovation in teaching methodologies.
[bookmark: OLE_LINK13][bookmark: OLE_LINK14]Upon exploration of their SI initiative, it is discovered that School X's strategic efforts are grounded in a substantial SE framework designed to ensure continuous pupil progress.Top of FormBottom of Form Supporting the evidence-based approach advocated by Ylimaki and Brunderman (2022), the school relies on a diverse range of data sources, moving beyond solely qualification and summative assessment data (School X, 2022; Day, Gu, and Sammons, 2016). Their comprehensive evaluation includes but is not limited to; the Summer Standards Review, contextual statements, and a triangulated data collection mechanism.The establishment’s commitment to collaboration and SE is demonstrated through regular Developmental Drop-Ins (DDIs) conducted school-wide. These DDIs facilitate collaborative observations, enabling peers to identify strengths and developmental areas to engage in meaningful discussions regarding actionable strategies for improvement (School X, 2022). 

Engaging all stakeholders is integral to School X's effectiveness, aligning with Brighouse and Woods' (1999) emphasis. This approach extends beyond the school, linking with other schools and the community to create an 'ecology of equity' (Ainscow et al., 2012). Teachers, middle leaders, and learners actively contribute to SE enabling transparency and collaboration. However, challenging the power dynamics within such collaborative efforts is essential. Considerations of biases in decision-making, equity in influence, and the impact of pupil voice (Donaldson, 2015), in genuinely impacting the SI agenda arise.  Additionally, considering deprivation in the community, there's a demand to address complex barriers (Donaldson, 2015). Although specific action points in the SDP address community and parental needs, it prompts reflection on whether certain SDP elements should be addressed in tandem rather than isolation.
While class teachers are responsible for executing and refining the outlined strategies and actions in the SDP, the senior leadership team adopt specific roles in overseeing designated areas of focus. This division of responsibilities provides a central point of contact for accountability and quality assurance purposes, as highlighted in Day, Gu and Sammons (2016) study, emphasising the pivotal role of leadership in shaping SI processes.
Strategic planning takes centre stage in School X's initiatives, exemplified by targeted training sessions aligned with Rosenshine’s (2012) principles. These sessions focus on effective task design and scaffolding to facilitate independent practice. The collaborative ethos emphasises the idea that each member of the school community has a vital role in promoting quality teaching and learning, ensuring a consistent approach. Day, Gu and Sammons (2016) highlight importance of collaborative organisational learning, structures, and cultures that foster effective teaching and learning. Moreover, all targets stemming from the DDIs and unseen observations, which the school uses as a coaching model among peers, are intricately linked to the PETAL foci. An example of this relationship involves incorporating success criteria to support independent practice, as recommended in 'Successful Futures' to guide learners in understanding their learning objectives and achievements (Donaldson, 2015).

A systematic approach to reviewing and tracking progress is evident, reflecting the emphasis by Robinson et al. (2017) on a theoretical framework for SI. Regular check-ins backed by a comprehensive data tracking system and SE updates, signify a commitment to continuous reflection. This approach involves all stakeholders including the governing body who review it termly, aligning with the SLO model (Welsh Government, 2022). However, questions could be raised about some of the governing body's unique perspective on pedagogy, given their role outside the teaching profession. Furthermore, teachers follow a consistent process of reporting to their AoLE lead, and data is reviewed by the SLT link for monitoring. Notably, the ‘Dynamic Progress Reporting’ (DPR) system, unique to School X, ensures real-time clarity of progress for all stakeholders. Despite some considerations, the school's dedication to the development of quality teaching and preparing learners for the challenges of the future, remains prominent.

Reflection and evaluation

What?
School X's dedication to continuous improvement is evident in its response to challenges identified by Estyn (2020). The incorporation of evidence-based strategies (Lancer, 2014; Rosenshine, 2012) into the PETAL framework reflects a deliberate effort to promote independent practice. As does employing a well-formed SE approach, utilising diverse data sources, collaboration, and inclusive stakeholder engagement, both within and beyond the school. The overarching goal of the SDP is to enhance the overall educational experience, and nurture ambition for all learners in line with the National Mission (Welsh Government, 2023).  

So What:
While School X's commitment to continuous improvement and collaboration is clear, a thorough assessment highlights various considerations of improvement methodologies. The reliance on established evidence and theories, championed by Ylimaki and Brunderman (2022), may unintentionally compromise the innovative and inquiry-rich ethos promoted by the SLO model (OECD, 2018; Welsh Government, 2020b), potentially shifting the focus from the learners needs to a teacher-centred perspective. However, it is important to recognise the school's proactive stance in incorporating evidence-based strategies, reflecting a dedication to enhancing independent practice opportunities for learners.

[bookmark: OLE_LINK3][bookmark: OLE_LINK4]Collaborative initiatives, notably DDIs, although beneficial warrant cautious navigation due to potential biases and competing interests, as outlined by Brighouse and Woods (1999). This prompts reflection on the delicate balance within such initiatives and the need to explore power dynamics comprehensively. Moreover, incorporating authentic pupil voice is pivotal for the meaningful impact of the SDP (Donaldson, 2015; Education Scotland, 2018). This requires moving beyond symbolic gestures and ensuring alignment with students' tangible needs and experiences. 

The alignment of targets with PETAL principles and success criteria, while theoretically underpinned, raises concerns about the transferability of subject-specific skills to broader contexts (Welsh Government, 2022; Flower, 2014). A targeted yet flexible approach could be considered to develop a comprehensive skill set adaptable to diverse life situations (Welsh Government, 2022), acknowledging individual needs and prior exposure. Additionally, the importance of the adaptability of strategies reflecting the context and area of the school and pupils is vital for an inclusive culture of improvement. This requires adaptability in involving all potential stakeholders, regardless of socio-economic barriers or circumstances, supporting Ainscow et al’s ‘Ecology of Equity’ (2012).

Now What:
Exploring the balance between evidence-based practices and promoting innovative inquiry is essential for future practice (Lancer, 2014). To enhance effective teaching and learning, a continuous exploration of emerging pedagogical trends through professional development opportunities is key. Examples such as forums or professional communities for educators to share practices including action research, will contribute to a dynamic and responsive learning environment (Schildkamp, 2019; Creemers and Kyriakidēs, 2012).

In light of multiple considerations on the potential biases and influence in collaboration among stakeholders (Brighouse and Woods, 1999; Creemers and Kyriakidēs, 2012), further exploration into the effects and practicalities of this aspect is suggested. Exploring innovative strategies such as a teacher-swap program, which emphasises diverse perspectives and feedback (Jarl, Andersson, and Blossing, 2021), resonates with the call for a holistic understanding of factors contributing to school success. Additionally, prioritising transparency in decision-making, particularly including diverse voices is essential for an equitable, comprehensive SI approach (Education Scotland, 2018; Day, Gu, and Sammons, 2016). 

Developing SE strategies to become more cyclical and spontaneous rather than descriptive and linear, ensures data's pivotal role in SI (Schildkamp, 2019; Creemers and Kyriakidēs, 2012). Experimenting to adapt the fundamentals of DDI’s into other processes, like spreadsheets. may allow a greater knowledge of outcomes and alternative perspectives. This dynamic approach aligns with the commitment to quality teaching while adapting to evolving educational requirements (Education Scotland, 2018; Creemers and Kyriakidēs, 2012).

Embracing Ainscow et al.'s 'ecology of equity' concept (2012) highlights the importance of understanding and addressing community context in developing equitable strategies. It's crucial to interweave various action points at a detailed level to support mutual development. For a strategy to be effective, it must consider all elements, particularly socio-economic factors, which are highlighted to impact student progress and potential, as noted by Hallinger and Heck (2011). Therefore, further exploration and interventions should be explored to overcome this challenge. 

Conclusion
In conclusion, this assignment has provided a comprehensive examination of School X's improvement initiatives, emphasising the intricate dynamics of evidence-based practices, stakeholder collaboration, and fostering independent practice opportunities (Day, Gu, and Sammons, 2016; Creemers and Kyriakidēs, 2012). The critical assessment highlighted the need for strategic adjustments, balancing teacher guidance and learner autonomy, and emphasising inclusive stakeholder engagement (Lancer, 2014; Ainscow et al., 2012). The exploration has enabled a greater understanding of continuous improvement, innovation, and the importance of adapting evidence-based strategies to diverse contexts, providing a holistic approach to improvement (Jarl, Andersson, and Blossing, 2021). This learning experience underscores the significance of meaningful processes in planning, evaluating, and refining SDP’S (Creemers and Kyriakidēs 2012; Welsh Government, 2023).

Moving forward, the researcher is dedicated to refining teaching practices by cultivating opportunities for independent practice that empower pupils as confident and capable individuals, aligning with the four purposes and professional standards. Aligned with the National Mission (Welsh Government, 2023), this commitment strives for all pupils to thrive and succeed in our ever-changing world.
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