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Introduction and Background of Transition Group 
Chosen Transition Group: KS2 to KS3 
In a practical context, this transition group would involve 10-11-year-old learners (KS2) and 11-12-year-old learners (KS3) in England and Wales (The Education Website, 2018). In this response there will be an attempt to introduce and theoretically implement interventions that would enable these learners to transition from one context to another in a way that does not put them at any disadvantage but also enables them to achieve their full potential. The significance of this is embodied in the UNCRC (United Nations Convention on the Rights of the Child) through Articles 28 and 29; that stipulate every child’s entitlement to an education that develops their character to the ‘full’ (Unicef, 2018). Added to that, The Qualifications, Curriculum and Assessment Authority for Wales (ACCAC) (2005) explain, ‘the smooth and confident transition from primary to secondary school is very important for pupils, teachers and parents', this is then explored further by Fabian and Dunlop (2007) who list numerous benefits for the implementation of effective interventions during transitions, pontificating that positive experiences brought about by effective transitions can induce positive long-term effects to learners and embed in them effective strategies to competently deal with change in the future. 
Currently, there is evidence to suggest that the interventions implemented to aid the transition of learners from KS2 to KS3 at the moment, are producing outcomes that do not meet the expectations set by Welsh Government (ACCAC, 2004) in terms of curriculum progression and minimal disruption to learners before, during and after transition. Estyn (2017) have identified that due to a lack of communication between certain schools, there’s a curricular ‘overlap’ between late KS2 and early KS3, meaning learners are not challenged and progression at this point is stunted. The Office for Standards in Education, Children’s  Services and Skills (Ofsted) (2015) concur, proposing that teachers often have expectations of Year 7 pupils that are too low, resulting in a lack of challenge for learners; Catapano (2018) and Vygotsky (1979) both present the thought that appropriate challenge aids progression and development in learners; therefore, it could be proposed that interventions at the moment are not effective in aiding a transition that does not negatively impact learning. 








In the rest of the response, there will be an aim to present interventions that address drawbacks in current practical contexts, as well as address other aspects of interventions and their impact on children and their learning. 
Approach to Assignment 
In an attempt to contextualise the scenario and aid with the planning of the interventions, there has been use of a model introduced by Ryder (2018). 
[image: ]
Ryder, N. (2018) Transition and Inclusion Lecture: UWTSD.  
Above, we see what Ryder describes as the four ways children are impacted by transitions. With this, we can plan interventions while considering these factors and ensure that our interventions either deal with or cater for these aspects of the child’s life. Each intervention has been constructed with one of these factors in mind and there has been a consideration of the negative impact the transition could have on the child and how that intervention overcomes it. It’s important to consider that the aspects in the model often impact or are linked to each other, hence the model taking its particular shape. For example, Goleman (1996) discusses ‘emotional intelligence’, our capacity to be intellectually aware of our emotions and how we control them; due to this close nature, it’s likely that these interventions will have a positive impact on more than one of these four aspects of the child. 
Intellectual 
At all times during transition, all efforts need to be made to ensure that the child’s intellectual needs are met. Practitioners need to ensure that minimal class time is lost while implementing any intervention and that all input is meaningful. Also, intellectual progression needs to be prepared for in KS2, so that the child can reach their optimum intellectual capacity; this represents itself as curricular consistency between KS2 and KS3. For learners to make intellectual progress, practitioners and schools need to effectively communicate learner achievement and progress across the stages, so that appropriate adjustments can be made in the secondary context (Bromley, 2016). Bromley also infers that KS3 practitioners lack applicable knowledge of the KS2 curriculum; because of this, learner’s intellectual progress is slowed due to the lack of challenge. From a governmental perspective, Department for Children, Education, Lifelong Learning and Skills (DCELLS) (2015) provide the medium for KS3 practitioners to develop a programme that allows learners to build upon skills and develop effectively through a transitional curriculum that focuses on the development and application of the same skills across three key stages; this would suggest that practitioners need to reflect on and engage with materials that would allow them to grasp a greater understanding the content of the KS2 curriculum and it’s expectations.  
Emotional
Martinelli (2016) proposes that all humans will find transition hard because as humans we have natural difficulty coping with change; she elaborates that children will have difficulty at a cognitive level, being asked to change from one task to another, especially when they have had no input into the change. She summarises that often children will become overwhelmed with emotions and this will reflect in their behaviour; through this we are able to see that this transition will have a significant emotional impact on children and their behaviour. In terms of practitioners aiding learners in this process, Flowerdew and Neale (2003) maintain that ‘the management, timing and pace of change’ are important factors in how well children will respond to transition, this would suggest that easing children into transitions and ensuring they are very involved and aware of it, can help them deal with that change at an emotional level. Added to that, Mooney, Oliver and Smithe (2009) present the positive emotional impacts of transition, giving examples like ‘resilience’ or development of coping strategies; this is presuming that these benefits will only manifest themselves if the transition is effectively managed and paced (Flowerdew and Neale, 2003). 
Psychological 
In this aspect, there is to be explored the impact of transition on the child’s psychological development. Sandstrom and Huerta (2013) propose that children’s performance is improved and development unhindered when they are placed in stable environments; they elaborate that though change is inevitable at any age, ensuring that children are made aware of it and are made involved, it should not pose much of a threat. Through this, we see once more that children must be kept aware of upcoming transitions and be involved in the structuring of interventions. Also, if we are to accept that transition can have a psychological impact, further importance is placed on effective interventions that cater for this aspect, as there is a reason to suggest that this aspect has a significant aspect on all other elements of the child (Shaffer and Kipp, 2010). 
Social 
When children move from KS2 to KS3, there is a significant change in their environment and the individuals around them, a new building, new teachers and new peers become a reality for all children that transition from primary to secondary; with that, comes a variety of social challenges and pressures (Bright Sparks, 2000). It has been suggested that some of the greatest challenges facing these learners is ‘making friends’ or ‘not getting on with teachers’ (SJCS, date unknown), arguably, a social constructivist viewpoint would deem this problematic for learners, as positive interaction between peers allows for the consolidation and development of skills, language and knowledge (Kim (2001), Shaffer and Kipp, 2010, Rubin, Parker and Bukowski, 2006). So, if we can concede there is a poignant link between language and thought (Vygotsky (1962) cited in Culligan, 2013, p.8) we can deduce that there is a strong argument for ensuring learners establish positive relationships with peers and practitioners. This is arguably obtainable through learners having extended opportunities to meet with their new peers and KS3 teachers in the early stages of the transition (before they have started in their new school). 

Transition Interventions (KS2 – KS3)
Interventions that aim to cater for the intellectual aspect of learners... 
Children being assessed in Year 5 and 6 in order to determine their curricular setting in KS3... 
Year 5 children in Yr Ysgol Ynys Diemwnt are assessed in Year 5 and Year 6, this assessment is a combination of standardised testing, staff observation and consultation of other professionals in the school; the results of this assessment are then passed to the respective secondary schools, in order to more accurately decipher learner needs in KS3. This helps aid in the prevention of the ‘curricular overlap’, mentioned in Parts 1 and 2. 
 Estyn (2011, p.1) present a case study that entails a secondary school assessing pupils in Year 5 in order to identify the ‘most able 10%’, only elements of this were used to inform this intervention, as the school in question used the results of this testing to implement a different form of intervention that targeted More-Able and Talented (MAT) children. In this context, there has been a decision to target this intervention at the whole year-group, as Symonds (2015) suggests that an intervention that targets a whole year-group is likely to benefit vulnerable learners. 
Design and Technology Project that starts in Year 6 and ends in Year 7 (Making Boats)
Towards the end of the school year, children will start a Design and Technology project in Year 6, which they will finish in KS3. The children can design and select the materials for their boats in KS2 and combine these materials in KS3; the children will be engaging with the ‘designing’ element of the KS2 curriculum and the ‘making’ element of the KS3 curriculum (DCELLS, 2008, pp. 12-13), hopefully, the children might realise that due to the increase in the amount of resources available to them (3-D printers, laser cutters, hot glue guns etc.), they would consider or be encouraged to edit their designs, prompting the realisation that it is acceptable to consider alternative routes should they feel it necessary and should the outcome be, in their eyes, more effective (DCELLS, 2008).  
This intervention aims to settle the children into their new curriculum setting and allow them to see KS3 as a way build upon the skills and knowledge that they already have, rather than feeling they must start from scratch. The familiarity of already having started the project in an environment they were familiar with, would hopefully also serve as an additional emotional benefit, making them more comfortable (Raghunathan, 2012) motivating them to engage with the new setting more effectively and relieving any anxieties they have in the advancement of expectations.  
In a practical context, the primary school would take responsibility for sending the respective secondary schools the pupils’ designs and the secondary school may choose to start an after-school, breaktime or lunchtime club to finish the project. It would not be practical to finish the project during class-time as this would detract from KS3 curriculum coverage and would exclude learners from other schools. 
Interventions that aim to cater for the psychological aspect of learners... 
Children constructing a transition booklet with Year 7 children
In class, children would work with their teacher to construct a ‘Leaving the Island’ booklet that discusses the anxieties that they have about the transition and strategies that can help them cope. This intervention places the children in charge of the learning and of the transition as it would be their input that would construct the booklet. This would help support the discussion about the transition, allowing the children to share their anxieties and issues with the teacher. As discussed in Part 2, allowing the children to take the lead with the interventions will tackle any potential psychological damage that could be incurred by leaving the children out of the conversation and not listening to their needs. It also encourages flexibility in the transition process as the children could reveal a barrier to a smooth transition that the teacher had not thought of or catered for. 
The inclusion of Year 7 children in this intervention would be to aid Year 6 pupils in the construction of their answers and would be an effective way to address any of the anxieties that the children may have. Having the pupils from the both key stages work in groups would act to reinforce to Year 6 pupils the concept that going to secondary school is nothing to fear and the pupils who go there are and were just like them. 
Transition Survey to Year 6 Parents and Children 
Before the transition project begins, the teacher would issue both children and parents with questionnaires that ask for their input into the transition project (see Appendix 1). The questionnaire would ask for the participants input into what they felt were the barriers to smooth transitions and ask about interventions that they would like to see Yr Ysgol Ynys Diemwnt implement. This involves parents in the transition process (benefits to children’s education outlined by Herts for Learning (2008)) and allows opportunities for pupil voice (the statutory entitlement children have to give their opinions on matters that affect them can be found in the UNCRC (Unicef, 2018) which as discussed in Part 1 will help to diminish a negative psychological impact. 
Interventions that aim to cater for the social aspect of learners...
Transition Days in respective secondary schools 
Children will spend two days in a secondary school, following a typical schedule of a child at that respective secondary school. Not only would this allow for the children to familiarise themselves with the environment but would provide the children with opportunities to meet children from other primary schools and hopefully befriend them. This would have to be organised by the secondary schools and engagement from other schools would depend entirely on how well this would be done, but if done effectively, it would allow for the children to build positive relationships with their peers, which Brooks (2014) would argue would have a positive effect on their emotional health and well-being, which she then elaborates would be beneficial to their attainment (intellectual). This supports the idea that it would be beneficial for the children to have already started building relationships before their transition; this intervention allows them to do this. 
NOTE: It would be difficult for a primary school to ensure that learners are establishing relationships with their peers while they are in secondary school, a potential buddy system partnering children in Year 6 with Year 7 children was discussed, but this was dismissed due to the implications it might have for the Year 7 children, it would be unfair to give them so much responsibility, especially when they are trying to manage their own social contexts. Teachers may choose to discuss social skills and strategies during the construction of the booklet, with an emphasis on ‘friendship’ and ‘Working Together’. 
Interventions that aim to cater for the emotional aspect of learners... 
Wellbeing Survey and Check-Ins 
Before the project, children are given a questionnaire to determine how they feel about the transition (see Appendix 2), this will also help the teacher assess the feelings of the class and the direction the interventions need to go in. After that, the children will be sent a similar questionnaire at the end of their first school term in secondary school, inquiring about their emotions at that time and at different points in the transition and how beneficial they felt each intervention in the transition project was. This will allow the primary school to assess how effective the interventions were (which was the most effective, least effective etc.). This can then inform future interventions and planning. 
The Check-Ins allow for both the class teacher and teaching assistant to monitor the feelings of all the children, but in particular those with ALN and EAL. The class teacher can monitor the daily check-ins and record and analyse them, using the information to address any underlying emotional issues, but also to assess the effectiveness of the interventions. An additional benefit to this is elaborated on by Bubenik (2017), who explains that by being consistently asked to describe and explain their emotions, children become well-versed in self-expression and the vocabulary required to articulate their feelings; Surburban Ramsey Family Collaborative (2018) agree, also explaining that it helps children understand that people care for them and this allows them to be more open about their feelings. 
Year 7 children and teacher panel
Year 7 children and teachers come down from the secondary school to answer questions from both children and parents. This would give both parents and children the opportunity to address any misconceptions about this transition, it would also allow children to find out first-hand the type of things to expect in secondary school. This knowledge would hopefully set their mind at ease and remove the anxiety of the unknown. Children would hopefully be reassured that KS3 would be nothing to worry about early in the transition, while later in the transition when they go to the secondary school, they would have familiar faces that would give them a sense of comfort. 
It would also be more beneficial to put the same children on the panel who helped in the construction of the booklet, so that Year 6 pupils may feel more comfortable asking them questions.  

Scenario 
Where?  
A small, rural primary school in Wales.  
A large, urban secondary school in Wales. 
Who?  
27 children in a Year 6 class.  
1 on the autistic spectrum.  
2 EAL children. (Turkish)  
14 children in Year 7.  
What?  
This scenario would initially begin when the Year 6 children involved are in Year 5, due to their being assessed in Year 5 in the interest of sending that data to the secondary school to be analysed, but ultimately the interventions and talk of transition with the children would begin at the beginning of the Spring Term (January) and would manifest itself as fortnightly sessions, discussing and dealing with the transition to secondary school.  
 
There are a total of 7 interventions, some being events/sessions with the children, some happening over a period of time, other’s being a mix of both.  
 
In the interest of pupil voice and feedback, children will be given a questionnaire at the start of the transition project and then the same questionnaire several weeks into secondary school, so that the school is able to assess the effectiveness of the transition project. 
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Transition Policy
June 2018
‘The smooth and confident transition from primary to secondary school is very important for pupils, teachers and parents.’
 Qualifications, Curriculum and Assessment Authority for Wales (ACCAC) 

Transition (in this context) is the process of our children moving from one aspect of their education to another. In our school, our children will encounter many transitions in their school life, and our aim as a school will be to ensure that at no stage, they are at any disadvantage socially, intellectually, psychologically or emotionally. This policy will outline the process and procedures we have for all transitions in our school. 
Who does this policy apply to? 
· Children 
· Parents/Carers
· Senior Members of Staff 
· All members of staff of whom this policy would/should apply to. (In the interest of professional learning and collaboration, it would at the school’s discretion to call upon or utilise any member of staff’s professional interests or skills if they should be able to enhance the experience for any stakeholders at any point)
· Governors 
Aims/Principles 
For all transitions, our school will: 
· Ensure children and parents/carers are aware of both the transition and the interventions that we aim to put in place.
 
· Make sure that children and parents/carers are aware of the expectations the school has of them for this transition. 
 
· Ask for parents’/carers’ permission to implement any interventions. 
 
· Ensure that no child is put at any disadvantage at any part of their school life because of the transition. 
 
· Support children and parents/carers at all times during the transition. 
 
· Implement an open-door policy so that any concerns can be brought to our attention and addressed. 
 
· Ensure that any correspondence is in the preferred language of the parent/carer/child (if necessary). 

Primary School to Secondary School 
This process begins in Year 5 for both pupils and parents/carers. Children will be assessed in Year 5 to identify their attainment and progress, this will be sent to their secondary school when it has been chosen. 
At the start of Year 6, the Headteacher will send a letter out to parents/carers with information pertaining to the process of selecting and applying for a secondary school. In this letter will be an invitation to parents to meet with the Headteacher or Year 6 class teacher with regards to the process and to arrange support if necessary. Applications have to be made online and these can be found on the LEA’s (Local Education Authority) website. 
Once parents have chosen a school and that corresponding secondary school has responded, Yr Ysgol Ynys Diemwnt will liaise with all chosen secondary schools, providing them with information regarding our transition process and chosen interventions, the secondary school will also be provided with all information pertaining to the pupil’s progress and attainment (ALN (Additional Learning Needs) information, reports, pupil’s work, end of KS2 level etc.), this will include their test results from Year 5 and Year 6. 

At the beginning of the Spring Term, Year 6 pupils will begin the ‘Leaving the Island’ transition programme, a series of interventions that will aim to prepare pupils and provide them with strategies to deal with the transition from one environment to the next. The programme heavily involves the children working closely with some of our leading linked secondary schools. More information on this programme can be found on our school website or with the Year 6 class teacher. 
Towards the end of the Summer Term, Year 6 pupils will again be tested by the school to ensure that there is sufficient evidence of progress and attainment, as mentioned, the results of this this will be sent to the relevant secondary school, in the interest of ensuring appropriate differentiation at KS3. 

Yr Ysgol Ynys Diemwnt
Our School Development Plan 18/19 (Pending Approval)




School Aspect 
Transition 
Target
Ensure curricular consistency and progression from KS2 to KS3
Lead 
CD 
Start/End 
Start: September 2018
End: July 2020
Action 
Assess pupils in Year 5 and 6 and send this information to relevant secondary schools.
Provide secondary schools with Year 6 schemes of work and curriculum coverage.
Invite Heads of Year 7 and Year 7 teachers to Open Evening to look at Year 6 books and speak to the class teacher.
Request pupil data from relevant schools at the end of the school year to evaluate intervention success.
Evaluation (Impact)
Ongoing 


School Aspect 
Transition 
Target 
Prioritise pupil well-being during KS2 to KS3 transition. 
Lead
CD 
Start/End 
February 2019
November 2019

Action

Record, follow-up and analyse daily check-ins in Year 6 from the start of the Spring Term to the end of the Summer Term. 
Issue questionnaires to Year 6 pupils at the end of the transition project (‘Leaving the Island’) and analyse data. 
Issue similar questionnaires to the same pupils in their secondary school, several weeks in to the school term. 
Encourage open-dialogue regarding emotions during the transition project and provide coping strategies to pupils in relation to dealing with change. 
Evaluation (Impact)
Ongoing 


School Aspect
Transition 
Target 
Build on relationships and increase opportunities for professional collaboration between Yr Ysgol Ynys Diemwnt and local secondary schools
Lead 
CD 
Start/End
Start: September 2018
End: September 2019
Action
Reach out to local secondary schools and request engagement with our ‘Leaving the Island’ project. 
Offer our assistance and experience with regards to the new curriculum. 
Offer opportunities for KS3/4 pupils to work with our pupils (e.g. work experience for aspiring teachers, Performing Arts shows (Theatre in Education), Musical performances, School Musicals etc.). 
Offer our premises for training/joint Inset days etc. 
Evaluation 
Ongoing 




School Aspect 

Transition
Target 
Focus on ensuring that the KS2 to KS3 transition project has an optimum positive impact on ALN/EAL children. 
Lead
CD and ME (Year 6 - TA)
Start/End 
Start: February 2019
End: July 2019
Action 
ALN (pupil(s) referred to here as X)
Assign ME the responsibility of monitoring any students with ALN, feeding back information on their intellectual, social, emotional and psychological progress throughout the transition period. 
Should ME report any issues with X’s progress, deal with these matters in a respectful, paced manner that reflects the urgency of the situation.  
After liaising with parents with regards to X’s secondary school placement, ME will make regular visits to that school with X so as to familiarise themselves with the new environment and routine. 
Liaise with ALENCO in X’s secondary school and ensure that that professional is aware of that X’s needs. 
Provide X with regular opportunities to meet ALENCO/member of staff in their preferred secondary school so that X has a trusted and consistent adult relationship after the transition. 
EAL (pupil(s) referred to here as X)
Offer all forms of correspondence with children and parents in their first language. 
Share information regarding X’s progress and usual support with relevant secondary school. 
Assign ME the responsibility of monitoring any students with SEN, feeding back information on their intellectual, social, emotional and psychological progress throughout the transition period.
Should ME report any issues with X’s progress, deal with these matters in a respectful, paced manner that reflects the urgency of the situation.  
Liaise with EAL-Coordinator/ALENCO in relevant secondary school so that there are opportunities to discuss X’s curriculum setting in KS3. 
Continue to demonstrate good practice in terms of teaching EAL children so that they may access the input over the transition project. 
Make effective use of bilingual support staff provided by LEA. 
Evaluation 
Ongoing

 
 [image: ]

January 9th, 2018 
Dear Parents/Carers, 
I am writing to inform you that now we are entering the Spring Term, your child will be undergoing our ‘Leaving the Island’ transition project, this is to ensure that your child is able to transition smoothly from KS2 to KS3, and that they are given the skills necessary to deal with that change. The project will involve them working closely with both adults and pupils from some of our linked leading secondary schools who will be talking to them about the expectations that await them in secondary school. We have no doubt that all of our children will thrive in their secondary school and the aim of this project is to build upon the skills your child already has, and eliminate any stigmas, anxieties or myths surrounding entering secondary school. 
There will be visits to some of our secondary schools in the local area and any costs incurred as a result of this project will be paid by the school, as we see it as our responsibility to support yourselves and your child during the transition period (see our Transition Policy, found on our school website), we only ask that you continue giving your full support, as you always have. We take this opportunity as a school to thank you and your child for all of your support and hard work throughout the year, it has been a pleasure to teach your child, and I have no doubt they will continue to be a tribute to whichever secondary school they attend.

Enclosed is information pertaining to our ‘Leaving the Island’ transition project (see Appendix 3), please sign the attached form if you object to your child receiving any of the following interventions. 

Yours sincerely, 
Mr. C. Davies 
Year 6 Class Teacher 




I ___________________________________ parent of _____________________________________ object to my child undergoing this project and am willing to attend a meeting with my child’s class teacher to discuss these issues so that alternative measures regarding my child’s transition can be arranged. 

Signed




Annwyl Rieni / Gofalwyr,

Rwyf yn ysgrifennu i roi gwybod ichi nawr ein bod yn mynd i Dymor y Gwanwyn, bydd eich plentyn yn mynd â'n prosiect trosglwyddo 'Gadael yr Ynys', dyma yw sicrhau bod eich plentyn yn gallu trosglwyddo'n esmwyth o CA2 i CA3, ac maen nhw'n o ystyried y sgiliau angenrheidiol i ymdrin â'r newid hwnnw. Bydd y prosiect yn golygu eu bod yn cydweithio'n agos ag oedolion a disgyblion rhai o'n hysgolion uwchradd blaenllaw cysylltiedig a fydd yn siarad â nhw am y disgwyliadau sy'n aros iddynt yn yr ysgol uwchradd. Nid oes unrhyw amheuaeth na fydd unrhyw un o'n plant yn ffynnu yn eu hysgol uwchradd a nod y prosiect hwn yw adeiladu ar y sgiliau sydd gan eich plentyn eisoes, a chael gwared ar unrhyw stigmas, pryderon neu fywydau sy'n ymwneud â mynd i mewn i'r ysgol uwchradd.
Bydd ymweliadau â rhai o'n hysgolion uwchradd yn yr ardal leol a bydd yr ysgol yn talu unrhyw gostau a achosir o ganlyniad i'r prosiect hwn, gan ein bod yn ei weld fel ein cyfrifoldeb ni i gefnogi eich hun a'ch plentyn yn ystod y cyfnod pontio, dim ond gofyn i chi barhau i roi eich cefnogaeth lawn, fel y mae gennych bob amser ac rydym yn cymryd y cyfle hwn fel ysgol i ddiolch i chi a'ch plentyn am eich holl gefnogaeth a'ch gwaith caled trwy gydol y flwyddyn, bu'n bleser dysgu'ch plentyn, ac nid oes gennyf unrhyw amheuaeth y byddant yn parhau i fod yn deyrnged i ba bynnag ysgol uwchradd y maent yn mynd iddo.

Amgaeëdig yw gwybodaeth sy'n ymwneud â phrosiect 'Gadael yr Ynys', llofnodwch y ffurflen atodedig os ydych yn gwrthwynebu i'ch plentyn dderbyn unrhyw un o'r ymyraethau canlynol.

Yr eiddoch yn gywir,
Mr. C. Davies
Athro Dosbarth Blwyddyn 6

Rwy'n ___________________________________ rhiant o _____________________________________ gwrthrych i'm plentyn dan y prosiect hwn ac rwy'n fodlon mynychu cyfarfod gydag athro dosbarth fy mhlentyn i drafod y materion hyn fel y gellir trefnu mesurau amgen ynghylch pontio fy mhlentyn.

Llofnodwyd

Sayın Veliler / Bakıcılar,

Şimdi size Bahar Dönemi'ne girdiğimizi, çocuğunuzun 'Adadan Ayrılma' geçiş projemizi geçireceğimizi, çocuğunuzun KS2'den KS3'e sorunsuz geçişini sağlamak için olduğunu ve onların Bu değişim ile başa çıkmak için gerekli beceriler verildi. Proje, onlarla birlikte ortaokulda bekleyeceği beklentiler hakkında konuşacak olan bazı önde gelen ortaokullardan yetişkinler ve öğrencilerle yakın bir şekilde çalışmayı içerecek. Çocuklarımızın hiçbirinin ortaokullarında başarılı olacağından şüphe duymuyoruz ve bu projenin amacı çocuğunuzun sahip olduğu beceriler üzerine inşa etmektir ve ortaöğretime giren çevreleri, endişeleri veya mitleri ortadan kaldırmaktadır.
Ortaokullarımızın bir kısmının yerel alanda ziyaretleri yapılacaktır ve bu projenin sonucu olarak ortaya çıkacak masraflar okul tarafından karşılanacaktır, çünkü geçiş dönemi boyunca kendinizi ve çocuğunuzu destekleme sorumluluğumuz olduğunu görürüz. her zaman olduğu gibi tam desteğinizi vermeye devam etmenizi isteyin ve bu fırsatı yıl boyunca tüm desteğiniz ve çalışmanız için size ve çocuğunuza teşekkür etmek için bir okul olarak kabul ediyoruz, çocuğunuza öğretmek bir zevkti, ve şüphesiz onların, hangi orta okula gittiğine dair bir haraç olmaya devam edeceklerini düşünüyorum.

Island Adadan Ayrılma ’geçiş projemizle ilgili bilgiler kapalıdır, çocuğunuza aşağıdaki müdahalelerden herhangi birini alan birine itiraz ettiğinizde lütfen ekli formu imzalayın.

Saygılarımla,
Bay C. Davies
Yıl 6 Sınıf Öğretmeni




___________________________________ _____________________________________ _____________________________________ ebeveyni bu projeden geçen çocuğuma itiraz ediyorum ve çocuğumun sınıf öğretmeni ile bu konuları tartışmak için bir toplantıya katılmaya hazırım. Böylece çocuğumun geçişi ile ilgili alternatif tedbirler düzenlenebilir.

İmzalanmış

Welsh/Turkish translations should they be necessary. 

Case for Transcript 

The following document will be a transcript for the enclosed video. It was decided that it would be more appropriate for this assignment to give the presentation and write a transcript, rather than writing a script and reading it during the presentation. This is to reflect the reality of the scenario, remembering that during a Governor Meeting, it would not feel appropriate to read directly from a script. 
Also, for this student, it came more naturally to present without a script, as when it was attempted with a script, the presentation did not flow and it did not feel as natural. The artificial nature of the presentation affected confidence and therefore the quality of the presenting, it was acknowledged that without a script, the content of the presentation might suffer and there was a risk of inadequate coverage of content, but it was also noted that the delivery of the presentation was also being assessed, so it was decided that a transcript would be included instead. 



Please find Transcript in Appendix 4. 
Please find Timeline referred to in video in Appendix 5. 
Please find PowerPoint slides in Appendix 6. 

Reflection on Video
This evaluation has been written using the Gibbs Reflective Cycle (cited by Dye, 2011, p. 230). 
Description
The presentation was given as if to a group of governors following a PowerPoint presentation that supported the speech. All of the interventions were explained and the impact they would have on children was also addressed. Everything that was aimed to be covered, was covered. 
Feelings 
It was absolutely terrifying having to record myself talking like that and it was immensely frustrating being limited to only 10 minutes, especially when in a practical context, this would not really be reasonable nor possible to address such an issue. However, it was also exciting to be able to put together a transition project, and I was very passionate about it because I felt that if used, it would be quite effective. 
Evaluation 
I felt that I delivered the presentation in an effective and appropriate manner; I felt that it was realistic and natural. I covered everything that I felt would need to be covered in a governor meeting and I feel that I manipulated the scenario in my favour quite well. Despite the time-limit and pressures, I felt the presentation was still well-structured and the point of the presentation still got across. 
Due to the time constraint, there was not really an opportunity to go over the interventions in great detail, which is what I feel, would be required in a practical context. There was no opportunity to address the technicalities of the interventions and the project and there is no denying that the whole thing had quite a rushed feel to it, despite it being natural, which arguably, was unavoidable. 
The video is also a few seconds too long, but that is due to a refusal to edit the video in respect of the fact that in a practical context, you would be unable to ‘edit’ a governor’s meeting. 
Analysis 
It is appropriate to respect the fact that this scenario is in the context of an assignment, it is a difficult feat to refine this sort of content to 10 minutes. With that, it has to be acknowledged that the selection of what is appropriate to put into an assignment (synthesis) is an academic skill that is also being assessed, so the ability to keep the presentation to 10 minutes is part of the academic process. 
Conclusion 
I could have chosen to manipulate the scenario so that this meeting was possibly a follow-up meeting so the I would not had to have go through all 7 interventions, leaving more time to discuss other factors and the ‘value-added’ to the children. I could have just made the presentation a ‘Question and Answer’ session so that I’d be able to more successfully meet the Learning Outcomes, this would have addressed the time constraint issue; I feel that my transition project and all its supporting factors were quite strong, so doing that would have been a much more effective use of my time. 
Action Plan 
After I have received feedback, it will be interesting to see how effective my approach was, but until having this insight into whether it was effective, or even correct, I am unable to assess what I could do differently in this project, because I am not the person who decides whether my approach was the correct one. From a personal perspective, if I was to do this again, I would consider manipulating the scenario even further, so that I would have to discuss the technicalities in a lot less detail (e.g. ‘Following our discussion of the intellectual interventions in our last meeting, do you have any questions?’). 



Evaluation of the Assignment 
This evaluation has been written using the Gibbs Reflective Cycle (cited by Dye, 2011, p. 230). 
Description 
I have completed the assignment, I have a video of myself presenting a transition project as if to a group of governors and there is a file to support this video, containing more information regarding the interventions and transition. 
Feelings 
This assignment has been immensely difficult, it has been frustrating, confusing and overwhelming. Personally, I felt that the Learning Outcomes and Aims did not coincide with the mode of assessment, meaning that I found it really difficult to meet what was expected of me, in the way that I was expected to present it. I have interpreted the file in a way that made it easier to meet these expectations, but I am convinced that this interpretation will not serve me well when it comes to assessment. This has meant that throughout the assignment I have been anxious and unsure about the content and this I feel has affected the quality. 
However, I will concede that I enjoyed creating the transition project and the opportunity to explore one of my own professional interests. 
Evaluation
I feel that my transition project would be effective and the documentation I have created to support it does so quite well. My interventions are supported by theory and my file compliments the presentation quite well. 
Unfortunately, I realised quite late in the process that the model I had used to support my assignment meant that I had to have a lot of interventions in my project, to cater for all of the aspects. This meant that I had to construct and support 7 interventions, which meant a lot of additional time and effort was put into something that was possibly avoidable. I arguably made a lot of unnecessary work for myself which meant that my assignment is heavy on quantity but possibly not quality. I unnecessarily gave myself a lot to think about, but due to what I felt to be the confusing nature of this assignment, I was not in the right mind-set to address these issues. 
Analysis 
I acknowledge that my reflection at this point may seem quite negative, but this is because it has been written under the assumption that I have performed quite poorly in this assignment, it may be possible that I have over-thought this process and have fabricated these failings. To address this, I could have been more open with university staff regarding my difficulties so that this could have been addressed, instead I have just gone with my own interpretation and taken the risk. I do however acknowledge that there was no right or wrong way to approach this assignment and interpretation was a large aspect of it, my approach could be correct, but I have not utilised successfully enough to meet the learning outcomes. 
Conclusion
With that, I acknowledge that I probably should have voiced my anxieties regarding the approach, which would have been likely to change my whole mind-set. 


Action Plan 
It would be reasonable in the future to voice anxieties and uncertainties to university staff, so that not only the practical aspect of constructing assignments can be addressed, but also the negative and anxious mind-set that comes with uncertainty and affects performance. 
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