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Introduction
Career development can be related to various stages, be it during your education years and post-graduation stage or at little higher stage at employment organizational level. The career development goals are not only associated with work or study, but, can be defined as the total constellation of educational, psychological, physical, sociological and economic factors that influence an individual’s way of living and work.
Career development planning is a purposeful and orderly method for reviewing your current situation in your career, deciding where are versus where you want to be and making use of goal setting to successfully implement the plans. this can help to achieve the desired life direction, both personally and professionally.’
(Financeblue, 2019)
Employers are often looking for skills that go beyond qualifications and experience.
Your education and experience may make you eligible to apply for a job but, to be successful in most roles, you will need skills that you are likely to develop over time. Some will be specific to the job, but the vast majority will be so-called ‘soft skills’ that can be used in any job or employment sectors. These soft skills are ‘employability skills’: they are what makes you employable.
As a general rule, employers are willing to teach someone the job-specific skills required, such as how to operate particular pieces of machinery, or use particular computer packages that are very specific to that role or company. However, they usually want to see that you already have the other ‘soft skills’ before hiring, because they are much harder to teach.
(SkillsYouNeed.com, 2019)
Image 1. Employability Skills
[image: Image result for employability skills]
Source: https://nationalcareersweek.com/ncw-2019-employability-skills-challenge/ (Accessed: 5 June 2019)
In thinking about what makes an individual ‘employable’ we need to identify the full range of characteristics that increase the probability of an individual being in work. McQuaid et al (2006) for example have set out what they call a ‘holistic’ definition that attempts to identify the full range of factors that are at play when determining an individual’s employability. The model they propose sets out three components: individual factors, personal circumstances and demand factors. A summary of what is included under each heading is given in the box below:
Individual factors: Skills and attributes, personal competencies, qualifications and educational attainment, work knowledge-base, labour market attachment or work history, demographic characteristics, health and wellbeing, job seeking approach, adaptability and mobility.
Personal circumstances: Caring responsibilities, ability to access appropriate and secure housing, existence of work culture and support within the family, access to transport, financial and social capital.
Demand factors: Local labour market demand/character, macro-economic factors, vacancy characteristics (e.g. terms and conditions of work), recruitment processes, employment policy factors (e.g. accessibility of employment services, availability of training), accessibility and affordability of other public services such as transport, childcare and other support.
McQuaid et al argue that all of the above factors need to be considered when assessing an individual’s ability to move into or within employment, or their employability.
[bookmark: _Hlk10632934](Clay, 2010)


The aim of this report is to reflect and review my learning journey through personal development. I will conduct a self-assessment to help identify; my personal strengths, areas for further development and barriers to learning. I will use the findings to establish my employment goals and create a personal development plan.
 







Findings
Part 1:
Self-Assessment
Self-assessment is the ability to examine yourself to find out how much progress you have made. It is a skill that helps individuals monitor their own work or abilities, find out what their weaknesses and strengths are, and self-diagnose relevant solutions.
The purpose of self-assessment is to help the individual know the extent of his abilities and to improve upon them without the need of a performance appraiser. It involves the use of questions such as; what are my strengths; what are the obstacles, etc.
Self-assessment is as important to students as they are to professionals.
(Cleverism.com, 2019)

Learning styles
The term “learning styles” speaks to the understanding that every student learns differently. Technically, an individual’s learning style refers to the preferential way in which the student absorbs, processes, comprehends and retains information. This notion of individualized learning styles has gained widespread recognition in education theory and classroom management strategy. Individual learning styles depend on cognitive, emotional and environmental factors, as well as one’s prior experience. In other words: everyone’s different. It is important for educators to understand the differences in their students’ learning styles, so that they can implement best practice strategies into their daily activities, curriculum and assessments. 
[bookmark: _Hlk10649898](Teach.com, 2019)
[bookmark: _Hlk10648693]







[bookmark: _Hlk10907226]Learning Style Questionnaire 1: The VARK Questionnaire (see Appendix 1.1)
One of the most accepted understandings of learning styles is that student learning styles fall into three categories: Visual Learners, Auditory Learners and Kinesthetic Learners. These learning styles are found within educational theorist Neil Fleming’s  VARK model of Student Learning. 
VARK is an acronym that refers to the four types of learning styles: Visual, Auditory, Reading/Writing Preference, and Kinesthetic. The VARK model acknowledges that students have different approaches to how they process information, referred to as “preferred learning modes.”
(Teach.com, 2019).
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Image 2. Learning Style Questionnaire 1: The VARK Questionnaire: Scoring Chart
Scoring Chart 
	Question 
	a category 
	B category 
	c category 
	d category 

	1 
	K 
	A 
	R 
	V 

	2 
			V 
	A 
	R 
	K 

	3 
	K 
	V 
	R 
	A 

	4 
	K 
	A 
	V 
	R 

	5 
	A 
	V 
	K 
	R 

	6 
	K 
	R 
	V 
	A 

	7 
	K 
	A 
	V 
	R 

	8 
	R 
	K 
	A 
	V 

	9 
	R 
	A 
	K 
	V 

	10 
	K 
	V 
	R 
	A 

	11 
	V 
	R 
	A 
	K 

	12 
	A 
	R 
	V 
	K 

	13 
	K 
	A 
	R 
	V 

	14 
	K 
	R 
	A 
	V 

	15 
	K 
	A 
	R 
	V 

	16 
	V 
	A 
	R 
	K 


Source: (Appendix 1.1)
[bookmark: _Hlk11269476]The results (see Appendix 1.1) show my preferred learning style is identified as being ‘Reading/Writing’. This preference is for information displayed as words. Being able to write well and read widely are attributes sought by employers of graduates. This preference emphasizes text-based input and output – reading and writing in all its forms but especially manuals, reports, essays and assignments. 
(Vark-learn.com, 2019)


Learning Style Questionnaire 2: Peter Honey & Alan Mumford (see Appendix 1.2)
To help with finding the correct learning style or preference, Honey and Mumford have developed a questionnaire built on a continuum. Knowing your learning style helps individuals to make smarter decisions in adjusting the learning opportunities and your preference of best learning, increases the range and variety of experiences which are potential learning opportunities, improves learning skills and awareness.
(Zwanenberg, 2016).
Findings

Image 3. Learning Style Questionnaire 2: Peter Honey & Alan Mumford: Scoring Chart
[image: ]
Source: (Appendix 1.2)
The results (see Appendix 1.2) show my preferred learning style is identified as being a ‘Reflector’. 
Reflectors ae people who review and reflect, stand back, listen, and think. Reflectors need to take care not to be seen as ‘quiet’ or ‘day-dreaming’.
(Maund, et al. 2017) 



SWOT (see Appendix 1.3)
SWOT Analysis is a useful technique for understanding your Strengths and Weaknesses, and for identifying both the Opportunities open to you and the Threats you face.

What makes SWOT especially powerful is that, with a little thought, it can help you uncover opportunities that you would not otherwise have spotted. And by understanding your weaknesses, you can manage and eliminate threats that might otherwise hurt your ability to move forward.

(Mindtools.com, 2019)

Findings
Image 4. SWOT analysis
	
Strengths

	
Weaknesses


	Confident
Effective communicator
Attentive listener
Empower others
Decision making
Quick learner
Motivated
Create opportunities
Punctual
	

Public speaking/ Presentation skills


Impatient 

	
Opportunities
	
Threats


	
Personal development

Employment

Training

People/colleagues/peers – Network

	
Criminal record

Unemployed


Source: (Appendix 1.3)

I have completed a personal SWOT analysis identifying my strengths, weaknesses and threats in relation to learning & development, based on my experiences in a learning & work environment (see Appendix 1.3) and will now explore appropriate conversion strategies (SMART goals) to convert these into opportunities.





[bookmark: _Hlk11330754]Smart Goals

Setting SMART goals means you can clarify your ideas, focus your efforts, use your time and resources productively, and increase your chances of achieving what you want in life.

The Acronym is defined as:

	S
	Specific: what exactly do you want to have completed?

	M
	Measurable: how will you know whether you have completed it or not?

	A
	Achievable: are you likely to be able to achieve this goal/complete this work…?

	R
	Realistic: in the timescale you have allocated?

	T
	Time Based: By when do you want to have completed this?



(Maund, et al. 2017)


My SMART Goals


Converting weakness into a strength - Speaking / Presentation skills
Improve presentation skills and techniques by next group presentation Progress can be measured using feedback and results from peers, tutors, assignments and on-going assessments. To achieve this goal, I must continue to practice my group presentation skills. With the resources available and the given timescale this is a realistic gaol. Intend to have completed this goal by next group presentation (5 august 2019).


Converting threat into an opportunity - Unemployed
Achieve ‘Certificate of Higher Education: Skills for The Workplace’ by course end date.
Progress can be measure using feedback and results from tutors, assignments and on-going assessments. To achieve this goal I must attend lessons, participate in group presentations and submit assignments on time. With the resources available and the given timescale this is a realistic gaol. Intend to have completed this goal by the course end date (2020). 















Kolb's Learning Cycle (See Appendix 1.4)

[bookmark: _Hlk11282175]Kolb's Learning Cycle is a well-known theory which argues we learn from our experiences of life, even on an everyday basis. It also treats reflection as an integral part of such learning. According to Kolb (1984), the process of learning follows a pattern or cycle consisting of four stages, one of which involves what Kolb refers to as 'reflective observation'. The stages are illustrated and summarised below
(Skillsforlearning.com, 2019)
Image 5. The Kolb Learning Cycle
[image: ]
Image 6. Teaching activities that support different aspects of the learning cycle[image: ]
Source: https://www2.le.ac.uk/departments/doctoralcollege/training/eresources/teaching/theories/kolb


Applying the Kolb’s Learning Cycle

Exploring the above theory has given me valuable insight into how I apply myself to the learning cycle and emphasised the need to adapt to other learning styles in the future to be able to achieve my goals (see Appendix 1.4).
The GO MAD framework (see Appendix 1.5)

Andy Gilbert and Ian Chakrvorty developed the Go Mad Thinking model System with the book originally published in 1999

The framework can be used at a personal level by applying the key principals to making a difference in your life. It can also be used at a more- in depth application for large scale changes and business improvement programmes.


Image 7. GO MAD framework.
[image: Image result for go mad framework]
Source: https://www.gomadthinking.com/ (Accessed: 5 June 2019)


The 7 Key principals
1. Having a strong reason why you want to make a difference
2. Define your goal before starting to make a difference
3. Consider possibilities and plan your priorities before taking action to make a difference
4. Have a self- belief that you can and will make a difference
5. Involve others to help you make a difference
6. Take personal responsibility of your actions
7. Take action and measure the results of the difference you make
Principal 1 – Considers WHY you want to a make a difference
Principal 2 focuses on WHAT difference you want to make
Principal 3 – 7 concentrate on HOW to make a difference

I have applied the GO MAD framework in relation to personal development (see Appendix 1.5).


Findings

Part 2:

From Part 1, using a number of self-assessment techniques (see Appendix 1.1 – 1.6). I have Identify several key development areas and highlighted my internal and external barriers to learning and development. 

Key development areas
These are speaking / Presentation skills and employment.

Barriers to learning
My barrier to learning and development is not having access to sufficient resources, to overcome this barrier I must source additional resources e.g. books, journals, websites etc.

Learning and development options and interventions
As my learning preference has been identified as ‘read/write’ and ‘reflector’
Learning and development options and intervention best suited for me include:

Support mechanisms 
The support mechanisms available to me include:
Mentors, family, friends, tutors, finance, education, training, employment and university.

Monitoring development
In order to monitor my progress and development I will use several techniques including:
Feedback from tutors & peers
Feedback from assignments
Feedback from group presentations
Learning logs
Reflective reviews

I have prepared a personal development plan (see Appendix 1.6)

	








Conclusions 

through this report I have reflected and reviewed my learning journey through personal development. I have identified my learning styles / preferences are ‘read/write’ & ‘reflector’ enabling me to access the suitable learning & development interventions.

Through the use of a SWOT analysis I have also highlighted my strengths, weaknesses and threats and converted these into opportunities using SMART goals. The finding from this report have enabled me to establish my employment goals and create a personal development plan.






(1859 words)
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[bookmark: _Hlk10745496]Appendix 1.1	[image: ] 
The VARK Questionnaire (Version 7.8) 
How Do I Learn Best? 
Choose the answer which best explains your preference and circle the letter(s) next to it.  
Please circle more than one if a single answer does not match your perception. Leave blank any question that does not apply. 

1. You are helping someone who wants to go to your airport, the centre of town or railway station.  You would: 
a. go with her. 
b. tell her the directions. 
c. write down the directions. 
d. draw, or show her a map, or give her a map. 
2. A website has a video showing how to make a special graph. There is a person speaking, some lists and words describing what to do and some diagrams. You would learn most from: 
a. seeing the diagrams. 
b. listening. 
c. reading the words. 
d. watching the actions. 
3. You are planning a vacation for a group.  You want some feedback from them about the plan.  You would: 
a. describe some of the highlights they will experience.  
b. use a map to show them the places.  
c. give them a copy of the printed itinerary. 
d. phone, text or email them. 
4. You are going to cook something as a special treat.  You would: 
a. cook something you know without the need for instructions. 
b. ask friends for suggestions. 
c. look on the Internet or in some cookbooks for ideas from the pictures. 
d. use a good recipe. 
5. A group of tourists want to learn about the parks or wildlife reserves in your area. You would: 
a. talk about or arrange a talk for them about parks or wildlife reserves. 
b. show them maps and internet pictures. 
c. take them to a park or wildlife reserve and walk with them. 
d. give them a book or pamphlets about the parks or wildlife reserves. 
6. You are about to purchase a digital camera or mobile phone.  Other than price, what would most influence your decision? 
a. Trying or testing it.  
b. Reading the details or checking its features online. 
c. It is a modern design and looks good. 
d. The salesperson telling me about its features. 
7. Remember a time when you learned how to do something new.  Avoid choosing a physical skill, e.g. 
riding a bike.  You learned best by: 
a. watching a demonstration. 
b. listening to somebody explaining it and asking questions. 
c. diagrams, maps, and charts - visual clues. 
d. written instructions – e.g.  a manual or book. 

8. You have a problem with your heart.  You would prefer that the doctor: 
a. gave you a something to read to explain what was wrong. 
b. used a plastic model to show what was wrong. 
c. described what was wrong. 
d. showed you a diagram of what was wrong. 
9. You want to learn a new program, skill or game on a computer.  You would: 
a. read the written instructions that came with the program. 
b. talk with people who know about the program. 
c. use the controls or keyboard. 
d. follow the diagrams in the book that came with it. 
10. I like websites that have: 
a. things I can click on, shift or try. 
b. interesting design and visual features. 
c. interesting written descriptions lists and explanations. 
d. audio channels where I can hear music, radio programs or interviews. 
11. Other than price, what would most influence your decision to buy a new non-fiction book? 
a. The way it looks is appealing. 
b. Quickly reading parts of it. 
c. A friend talks about it and recommends it. 
d. It has real-life stories, experiences and examples. 
12. You are using a book, CD or website to learn how to take photos with your new digital camera.  You would like to have: 
a. a chance to ask questions and talk about the camera and its features. 
b. clear written instructions with lists and bullet points about what to do. 
c. diagrams showing the camera and what each part does. 
d. many examples of good and poor photos and how to improve them. 

13. Do you prefer a teacher or a presenter who uses; 
a. demonstrations, models or practical sessions. 
b. question and answer, talk, group discussion, or guest speakers. 
c. handouts, books, or readings. 
d. diagrams, charts or graphs. 
14. You have finished a competition or test and would like some feedback. You would like to have feedback: 
a. using examples from what you have done.  
b. using a written description of your results. 
c. from somebody who talks it through with you. 
d. using graphs showing what you had achieved. 
15. You are going to choose food at a restaurant or cafe.  You would: 
a. choose something that you have had there before. 
b. listen to the waiter or ask friends to recommend choices. 
c. choose from the descriptions in the menu. 
d. look at what others are eating or look at pictures of each dish. 
16. You have to make an important speech at a conference or special occasion. You would: 
a. make diagrams or get graphs to help explain things. 
b. write a few key words and practice saying your speech over and over. 
c. write out your speech and learn from reading it over several times. 
d. gather many examples and stories to make the talk real and practical. 























[image: ] 
The VARK Questionnaire Scoring Chart 
Use the following scoring chart to find the VARK category that each of your answers corresponds to. Circle the letters that correspond to your answers  
e.g. If you answered b and c for question 3, circle V and R in the question 3 row. 
Question
 
a category
 
b category
 
c category
 
d category
 
3
 
K
 
V
 
R
 
A
 

 
[bookmark: _Hlk11261812][bookmark: _Hlk10909700]Scoring Chart 
	Question 
	a category 
	b category 
	c category 
	d category 

	1 
	K 
	A 
	R 
	V 

	2 
			V 
	A 
	R 
	K 

	3 
	K 
	V 
	R 
	A 

	4 
	K 
	A 
	V 
	R 

	5 
	A 
	V 
	K 
	R 

	6 
	K 
	R 
	V 
	A 

	7 
	K 
	A 
	V 
	R 

	8 
	R 
	K 
	A 
	V 

	9 
	R 
	A 
	K 
	V 

	10 
	K 
	V 
	R 
	A 

	11 
	V 
	R 
	A 
	K 

	12 
	A 
	R 
	V 
	K 

	13 
	K 
	A 
	R 
	V 

	14 
	K 
	R 
	A 
	V 

	15 
	K 
	A 
	R 
	V 

	16 
	V 
	A 
	R 
	K 


 
Calculating your scores 
Count the number of each of the VARK letters you have circled to get your score for each VARK category. 
	3

	3

	7

	3


Total number of Vs circled =  
Total number of As circled = 
Total number of Rs circled = 
Total number of Ks circled = 
 
 
 



Appendix 1.2

Learning Styles Questionnaire

Name: ________Shakti Chohan_______________


This questionnaire is designed to find out your preferred learning style(s). Over the years you have probably developed learning "habits" that help you benefit more from some experiences than from others. Since you are probably unaware of this, this questionnaire will help you pinpoint your learning preferences so that you are in a better position to select learning experiences that suit your style and having a greater understanding of those that suit the style of others.

This is an internationally proven tool designed by Peter Honey and Alan Mumford.

There is no time limit to this questionnaire. It will probably take you 10-15 minutes. The accuracy of the results depends on how honest you can be. There are no right or wrong answers.

If you agree more than you disagree with a statement put a tick by it.
If you disagree more than you agree put a cross by it.
Be sure to mark each item with either a tick or cross.

	
	1. I have strong beliefs about what is right and wrong, good and bad.

	
	2. I often act without considering the possible consequences

	
	3. I tend to solve problems using a step-by-step approach

	
	4. I believe that formal procedures and policies restrict people

	
	5. I have a reputation for saying what I think, simply and directly

	
	6. I often find that actions based on feelings are as sound as those based on careful thought and analysis

	
	7. I like the sort of work where I have time for thorough preparation and implementation

	
	8. I regularly question people about their basic assumptions

	
	9. What matters most is whether something works in practice

	
	10. I actively seek out new experiences

	
	11. When I hear about a new idea or approach I immediately start working out how to apply it in practice

	
	12. I am keen on self discipline such as watching my diet, taking regular exercise, sticking to a fixed routine, etc.

	
	13. I take pride in doing a thorough job

	
	14. I get on best with logical, analytical people and less well with spontaneous, "irrational"

	
	15. I take care over the interpretation of data available to me and avoid jumping to conclusions

	
	16. I like to reach a decision carefully after weighing up many alternatives

	
	17. I'm attracted more to novel, unusual ideas than to practical ones

	
	18. I don't like disorganised things and prefer to fit things into a coherent pattern

	
	19. I accept and stick to laid down procedures and policies so long as I regard them as an efficient way of getting the job done

	
	20. I like to relate my actions to a general principle

	
	21. In discussions I like to get straight to the point

	
	22. 1 tend to have distant, rather formal relationships with people at work

	 
	23. I thrive on the challenge of tackling something new and different

	 
	24. I enjoy fun-loving, spontaneous people

	 
	25. I pay meticulous attention to detail before coming to a conclusion

	 
	26. I find it difficult to produce ideas on impulse

	 
	27. I believe in coming to the point immediately

	 
	28. I am careful not to jump to conclusions too quickly

	 
	29. I prefer to have as many resources of information as possible - the more data to think 	over the better

	 
	30. Flippant people who don't take things seriously enough usually irritate me

	 
	31. I listen to other people's points of view before putting my own forward

	
	32. I tend to be open about how I'm feeling

	
	33. In discussions I enjoy watching the manoeuvrings of the other participants

	
	34. I prefer to respond to events on a spontaneous, flexible basis rather than plan things out 	in advance

	
	35. I tend to be attracted to techniques such as network analysis, flow charts, branching 	programs, contingency planning, etc.

	
	36. It worries me if I have to rush out a piece of work to meet a tight deadline

	
	37. I tend to judge people's ideas on their practical merits

	
	38. Quiet, thoughtful people tend to make me feel uneasy

	
	39. I often get irritated by people who want to rush things

	
	40. 	It is more important to enjoy the present moment than to think about the past or future

	
	41. I think that decisions based on a thorough analysis of all the information are sounder 	than those based on intuition

	
	42. I tend to be a perfectionist

	
	43. In discussions I usually produce lots of spontaneous ideas 

	
	44. In meetings I put forward practical realistic ideas

	 
	45. More often than not, rules are there to be broken

	 
	46. I prefer to stand back from a situation

	 
	47. I can often see inconsistencies and weaknesses in other people's arguments 

	 
	48. On balance I talk more than I listen

	 
	49. I can often see better, more practical ways to get things done 

	 
	50. I think written reports should be short and to the point

	 
	51. I believe that rational, logical thinking should win the day



	 
	52. I tend to discuss specific things with people rather than engaging in social discussion

	 
	53. I like people who approach things realistically rather than theoretically

	 
	54. In discussions I get impatient with irrelevancies and digressions

	
	55. If I have a report to write I tend to produce lots of drafts before settling on the final version

	
	56. 1 am keen to try things out to see if they work in practice

	
	57. I am keen to reach answers via a logical approach

	
	58. I enjoy being the one that talks a lot

	
	59.  In discussions I often find I am the realist, keeping people to the point and avoiding wild speculations

	
	60. I like to ponder many alternatives before making up my mind

	
	61. In discussions with people I often find I am the most dispassionate and objective

	
	62. In discussions I'm more likely to adopt a "low profile" than to take the lead and do most of the talking

	
	63. I like to be able to relate current actions to a longer term bigger picture

	
	64.  When things go wrong I am happy to shrug it off and "put it down to experience"

	
	65. I tend to reject wild, spontaneous ideas as being impractical

	
	66. It's best to think carefully before taking action

	
	67.  On balance I do the listening rather than the talking

	
	68.  I tend to be tough on people who find it difficult to adopt a logical approach

	
	69.  Most times I believe the end justifies the means

	
	70. I don't mind hurting people's feelings so long as the job gets done

	
	71. I find the formality of having specific objectives and plans stifling

	
	72. I'm usually one of the people who puts life into a party

	
	73. I do whatever is expedient to get the job done

	
	74. I quickly get bored with methodical, detailed work

	
	75. I am keen on exploring the basic assumptions, principles and theories underpinning things and events

	
	76. I'm always interested to find out what people think

	
	77. I like meetings to be run on methodical lines, sticking to laid down agenda, etc. 

	
	78. I steer clear of subjective or ambiguous topics

	
	79.	I enjoy the drama and excitement of a crisis situation 

	
	80. People often find me insensitive to their feelings

























Scoring and Interpreting the Learning Styles Questionnaire
The Questionnaire is scored by awarding one point for each ticked item. There are no points for crossed items. Simply indicate on the lists below which items were ticked by circling the appropriate question number.




	[bookmark: _Hlk11262199]2
	
	7
	
	1
	
	5
	

	4
	
	13
	
	3
	
	9
	

	6
	
	15
	
	8
	
	11
	

	10
	
	16
	
	12
	
	19
	

	17
	
	25
	
	14
	
	21
	

	23
	
	28
	
	18
	
	27
	

	24
	
	29
	
	20
	
	35
	

	32
	
	31
	
	22
	
	37
	

	34
	
	33
	
	26
	
	44
	

	38
	
	36
	
	30
	
	49
	

	40
	
	39
	
	42
	
	50
	

	43
	
	41
	
	47
	
	53
	

	45
	
	46
	
	51
	
	54
	

	48
	
	52
	
	57
	
	56
	

	58
	
	55
	
	61
	
	59
	

	64
	
	60
	
	63
	
	65
	

	71
	
	62
	
	68
	
	69
	

	72
	
	66
	
	75
	
	70
	

	74
	
	67
	
	77
	
	73
	

	79
	
	76
	
	78
	
	80
	

	
5
	
20
	
17

	
15


	Activist
	Reflector
	Theorist
	Pragmatist

	
	
	
	










 

Appendix 1.3
SWOT

	[bookmark: _Hlk11262910]
Strengths

	
Weaknesses


	Confident
Effective communicator
Attentive listener
Empower others
Decision making
Quick learner
Motivated
Create opportunities
Punctual
	

Public speaking/ Presentations


Impatient 

	
Opportunities
	
Threats


	
Personal development

Employment

Training

People/colleagues/peers – Network

	
Criminal record


Unemployed






Appendix 1.4
KOLB’S Learning Cycle
	Concrete Experience Do you have an experience 

	
My concrete experience is a recent assignment - PowerPoint Presentation (Unison Case study). This was a group assignment, our group consisted of three students, each tasked with answering one question each.

My task was to answer question 1 - Provide a brief background to UNISON and analyse why effective communication is important to them. This required me to research information regarding UNISON, emphasize and express the importance of effective communication. I was given a time limit of 3.45 mins to complete my part of the presentation.


	Reflective observation Review/reflect on experience

	
Since there has been some time since I last took part in any form of academic studies, I was nervous approaching the task. After having done some initial research into presentation structures I was able to concisely compile all the important information regarding UNISON into a few slides. I also provided supplementary notes along with the presentation, these notes were intended to help guide myself through each slide of my presentation, as they included key words and concepts. I practiced the presentation with the other members of the group in advance.

When performing the presentation, I felt I was well prepared with all the information I required at hand. I felt that the PowerPoint slides adequately related to the information I was presenting. 

During the presentation I felt that the time I had been allocated wasn’t enough to present all the information I had complied, as I found myself talking fast several times. 


	Abstract Conceptualization Conclude learn from experience 

	
From my experience of performing this presentation, I feel that I need to develop my;

· Note taking skills 
· time management
· effective speaking skills

Looking back at the presentation I believe I could have made my notes more concise, this in return would have prevented me from speaking too fast at times.
 

	Active Experimentation Plan try out what you learned

	
I will plan, practice and try out what I have learnt at the next group presentation (5 August 2019).




Appendix 1.5
The GO MAD framework

	Principle 1 - Reason why

Improve employment prospects



	Principle 2 - define your goal – using SMART principles

Achieve ‘Certificate of Higher Education: Skills for The Workplace’ by course end date.



	Principle 3 - plans & priorities

Assignments / Presentations to be submitted on time
Attendance


	Principle 4 - self-belief (1-10)

From a scale of 1 - 10
My self-belief is 10



	Principle 5 - involve others

Others I will involve to achieve my goal:
Peers
Tutors


	Principle 6 - Personal responsibilities (Accountable/Personal responsibility 1-10)

How accountable do you feel you are in making sure this happens?  On a scale of 1 to 10
10 


	Principle 7 - Take action, Measure results, Celebrate

Course Commenced, results will be measured through feedback of on-going assignments/presentations. 





Appendix 1.6
Personal Development Plan

	Skills/Behaviour
	Action Needed
	Resources Needed (including people)
	Date(S) For Action
	Date for Review
(i.e. next opportunity to practice and demonstrate skill)
	Aspirational Goal
(SMART, Resourced, time-based) 
	Met?

	Develop presentation skills












	Practice, practice, practice!
	Peers & tutors

Books
Websites
Videos

	Immediately 
	Group presentation (5 August 2019)
	Complete online PowerPoint presentation course by next group presentation (5 August 2019). Progress will be measure through feedback & results.
 
	In progress



References
Businessballs.com. (2019).‘Self-awareness’, ‘Johari Window Model and Free Diagrams’. (https://www.businessballs.com/self-awareness/johari-window-model-and-free-diagrams/) (Accessed: 5 June 2019).
Cleverism.com. (2019). ‘Self-assessment’. https://www.cleverism.com/skills-and-tools/self-assessment/ (Accessed: 5 June 2019).
[bookmark: _Hlk11363277]Maund, A. et al., 2017. Certificate in higher education : skills for the workplace student yearbook, London: Sage.
Mindtools.com. (2019). ‘Chances favours the prepared mind’. https://www.mindtools.com/pages/article/newTMC_05_1.htm (Accessed: 5 June 2019).
Nationalcareersweek.com. (2019). ‘NCW 2019 Employability Skills Challenge’. https://nationalcareersweek.com/ncw-2019-employability-skills-challenge/ (Accessed: 5 June 2019).
Teach.com. (2019). ‘Learning Styles’. https://teach.com/what/teachers-know/learning-styles/ (Accessed: 5 June 2019).
Teach.com. (2019). ‘Learning Styles’. https://teach.com/what/teachers-know/learning-styles/ (Accessed: 5 June 2019).
Vark-learn.com. (2019). ‘the-vark-modalities’. http://vark-learn.com/introduction-to-vark/the-vark-modalities/ (Accessed: 5 june 2019).
www.2.le.uk. (2019). ‘Kolb’. https://www2.le.ac.uk/departments/doctoralcollege/training/eresources/teaching/theories/kolb (Accessed: 5 june 2019).









Bibliography
[bookmark: _GoBack]
‘Group Processes - An Introduction to Group Dynamics' by Joseph Luft, first published in 1963


Cottrell, S., 2015. Skills for success : personal development and employability 3rd ed., Basingstoke: Palgrave Macmillan.


Luft, J. and Ingham, H., 1961. The johari window. Human relations training news, 5(1), pp.6-7.


Maund, A. et al., 2017. Certificate in higher education : skills for the workplace student yearbook, London: Sage.


'Of Human Interaction: The Johari Model' by Joseph Luft, first published in 1969.

image1.jpeg
Employability Skill

The Big 13 Skill:

>
J
N
%
7
A
<

Team Work

Risk Management
Negotiating and Influencing
Effective Communication
Creativity and Innovation
Positive Attitude

Initiative

RRARGR AT

Organising and Planning

Decision Making-Problem Solving
Leadership

Making Decisions - Ethical and Economic
Financial Literacy

Product and Service Design




image2.emf
2   7    1    5    

4    13    3    9   

6   15    8    11    

10    1 6    12    19    

17   25    14    21    

23    28    18    27   

24    29    20    35    

32   31    22    37   

34   33    26   44    

38   36    30    49    

40   39    42    50    

43    41    47    53    

45   46    51    54    

48   52    57    56    

58   55    61   59    

64   60    63    65    

71   62    68    69    

72   66    75    70   

74   67    77    73    

79   76    78   80   

  5    20    17      15    

Activist  Reflector  Theorist  Pragmatist  

    

 


image3.png




image4.emf
Concrete  experience   ▼  Reflective  observation      Abstract  conceptualisation    Active  experimentation      

   readings      examples      fieldwork      laboratories      problem sets      trigger films      observations      simulations/games      text reading     logs      journals      discussion      brainstorming      thought questions      rhetorical  questions     lecture      papers      projects      analogies      model building     projects      fieldwork      homework      lab oratory      case study      simulations  

 


image5.jpeg
Take Action &
Measure Results

Personal Involve

Responsibility I Others

Possibilities
& Priorities

Self Belief

<O

Reason Why Define Goal




image6.jpg
Vi




