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[bookmark: _Int_RzynnssK]Describe Some of the challenges faced by an individual/group in today’s society
Currently in the Uk although the numbers of students with various disabilities accessing Higer education have increased, gaps still exist between the numbers of disabled students accessing undergraduate courses, continuing their degrees and the numbers obtaining first or second-class degrees and non-disabled students. For example,  ‘students with social or communication impairment were 4.8% less likely to graduate with a first or upper second degree’ Office for students ( March 2021) Whilst Research studies such as the DWP Family Survey 2020/21 have identified the numbers of deaf and hard of hearing students currently in Higher education, further research needs to be focused on the numbers of deaf and hard of hearing students continuing their degrees and achieving first class or upper second degrees.
This essay discusses some of the challenges and barriers faced by Deaf and hard of hearing, undergraduate, working age students in the UK currently accessing higher Education. The first part of the assignment will define current accepted usage of the terms Deaf and hard of hearing and examine data to identify the percentage of known students in this category. This will be followed by a description of some of the challenges identified both in current research and from lived experience of Deaf and hard of hearing students. The last part of the essay will summarise progress achieved in overcoming the challenges and make suggestions about viable solutions to close the gap on equality of higher education for Deaf and hard of hearing students with other disabilities. 
HESA (Higher Education Statistics Society) has been collecting useful data on who enrols in higher education by disability grouping. In their research question ‘Who’s studying in higher education’ 2016/17 to 2020 they established that 417,390 are recorded as having a known disability. Of these 316,170 are first year degree students with a known disability and 17,025 are from Wales. HESA (2019)
HESA (2022) later reported in the academic year 2020-21 there were a total of 386,595 students with a known disability which is 18% of the student population in the Uk. They also reported that there were 20.430 students with a known disability in Wales which is 19% of the total population. Demographics obtained from the Department of work and pensions DWP (2019) latest family resources survey recorded that just 1.9 % of students were Deaf or hard of hearing. Notably the impact on studying of being deaf or hard of hearing and having other disabilities combined is not fully understood.
Before analysing the barriers to higher education faced by Deaf and hard of hearing students, it is helpful to define some terms used to describe hearing differences in the Uk. The British government advises the use of inclusive language when talking about disability, Cabinet Office (2021). The preferred language by many in the Deaf and hard of hearing community is Deaf, user of BSL or hard of hearing. The use of the word Deaf is often used by the community to describe a linguistic community. 


[bookmark: _Int_PWsQ18G0]The term impairment is disliked by some people with a hearing difference because it could possibly infer that the person is impaired as opposed to hard of hearing. Hearing differences have also been defined under the medical model according to the following criteria of loss; Mild loss 21-40 dB, moderate loss 41-70dB, Severe 71-95dB and profound loss 71-95dB.
Having briefly defined the characteristics of the subject group and provided some background statistics, this essay will now focus on specific barriers preventing full access and participation in higher Education, for Deaf and hard of hearing undergraduate students in the UK.
[bookmark: _Int_5iZlVDZ9]Although since the 1990s more disabled students are entering higher education, the current picture is that self-reported disabled students achieve a lower class of degree and employment into skilled roles after they graduate, Department for Education (2019). The interesting question is why and how can this gap be closed to make access to education equal for all? In examining the possible reasons why, I will approach it from the perspective of the social disability model which seeks to locate the problem in terms of environment and attitudes as opposed to residing with the disabled student. The position statement from activist groups like Disability Rights Uk is that ‘disability’ only arises when students have to interact with inaccessible courses and education systems’ Disability Rights, Uk fact sheet F11, (2022). Research from Bristol university suggested that some universities still unfortunately regard the student as the problem to be solved, University of Bristol (2018) rather than the premises or learning environment needs to be changed to accommodate disabled students. 
Research reveals that the barriers that face disabled students are multi layered beginning at the start of the process to apply for higher education and continuing though that individual's journey through the higher education system. One of the challenges for universities in providing equal access to education is whether students choose to disclose their disability/s. Many students fear stigmatisation whilst other's do not define themselves as having a disability. Even if students do disclose universities cannot always meet the needs of students with multiple disabilities because on the UCAS form the data collection only allows students to tick multiple disabilities and then choose one primary disability. This does not cater for the needs of students with complex long term physical and mental health needs. 
Early assessments for some Deaf and hard of hearing students with disabilities is critical to progressing successfully with studies. Several government reports and studies point to students not receiving support until late in the first term, Department of Education (2015 p9) 
The disabled students allowance provided by the government to level the playing field provides funding for a specialist assessment of individual students' unique needs and may result in recommendations for assistive technology and a more inclusive learning environment, however there are issues with funding. The government changed the criteria for Disabled Students Allowance (DSA) in 2015 which meant that note takers would no longer be provided under medical help for Deaf and hard of hearing learners.
Since 2015 Government budget changes and the introduction of non means tested student contributions towards essential equipment, individual students have had to pay £200.00 towards assistive technology which disadvantages students from poorer backgrounds. Some establishments will sometimes pay for this on a means tested basis. 

Many students face barriers regarding accommodation. For example, can the premises provide outside space for a hearing dog. Accessible halls are often newer and therefore more expensive which penalises disabled students as they pay a higher price than non-disabled students who can choose cheaper accommodation.
My own lived experience of accessing suitable accommodation as a first-year undergraduate at UWTSD has been that I was advised the existing campus accommodation was unsuitable due to my age and current mobility disabilities.
Other research into student accommodation suggests a mixed picture. Notably there are examples of good practice in some universities such as Warwick university, OfS, Insight 4, (2019) where the library is particularly disability confident and specific rooms can be booked with sensory objects etc. The seating and lighting have also been designed with disabled students in mind. 
This brings us to the subject of inclusive teaching practice for Deaf and hard of hearing students and other disabilities. The former Higher Education Funding council for England (HEFCE) recently Office for Students (OfS) carried out a survey in 105 universities to examine a variety of issues relevant to the question, how much is the social model of disability being applied and how inclusive are universities and higher education institutions? The survey looked at accessibility of premises and accommodation, Assistive technology, alternative assessment methods, admin processes to establish wellbeing of student and available services such as counselling, and training and support for staff to enable them to become disability confident so that this is reflected in the planning, teaching of modules, and learning environment.
According to OfS, Insight, 4 (October 2019) a follow up survey of 67 universities some of which had been part of the first survey, revealed that 95% made books available in electronic form, 82% used mind maps, 78% have document reading software, 95% alternative ways of assessing students and 100 % make course materials available online. However more progress is still needed. Particularly for Deaf and hard of hearing students reliant on captioning and transcription to access the full online lecture contents as many students have raised issues with the accuracy of captions and transcriptions as they often do not make sense.
 Hall, S and Roger A (2016 pp 1112-113) found that some disabled students report that practice placements are more difficult than for non-disabled students.
The obvious question is what can be done to overcome barriers close the gap between Deaf and hard of hearing students and non-disabled students. 
There are several key organisations such as OfS and the disabled students commission who are driving the agenda for greater parity in higher education between disabled and non-disabled students (OfS, Disabled students commission 2022).
The OfS which was set up in 2018 is an independent regulator of higher education in the UK. The role of OFS is to ‘regulate to promote quality, choice, competition, and value for money in higher education, with a particular remit to ensure access, success and progression for underrepresented and disadvantaged groups of students.’ OfS, Insight 4 (2019). An important aim of the OFS is to achieve a change in culture and practice through applying regulatory pressure, ensuring adequate funding, and disseminating good practice within the sector. 
One area that could be improved for Deaf and hard of hearing students is in reasonable adjustments. They recommend Deaf and hard of hearing students may benefit from a short 10-minute tutorial before starting on assignments and a further one later to confirm that they are on the correct track ,OfS, Insight,4 (2019) The fact that educational establishments must monitor and produce data on groups of students and provide access and participation plans to charge tuition fees incentivises as the OFS monitors these plans and can act if they fall short. To charge higher tuition fees Universities must outline in the plans how they will improve equality of opportunity for underrepresented groups like Deaf and hard of hearing students.
The OfS set up the centre for Access and student outcomes in higher education and both these organisations work to disseminate good practice and transform access and student outcomes in higher education. OfS, Insight, 4, (2019 p3).
Under the Equalities Act (2010) higher education providers have a legislative requirement and duty to ensure equality of opportunity for disabled students. 
As a result, the OfS require universities to produce participation plans to improve access for disabled students and collect data about distinct types of disability and how these individual disabilities interface with other characteristics to expose gaps in relation to access, progression of studies, educational attainment, and successful progression into further study or work. The OfS has also exerted pressure on the higher education statistic society to split the multiple disabilities category into the various disabilities (OfS,   At the time of writing information specifically on the needs of Deaf and hearing-impaired students with other reported disabilities is not available OfS (2019 p6).
The Disabled Students Commission (DSC) includes a student representative to work with other disabled students on their views and influence service delivery of education.
In conclusion although more disabled students have accessed higher education over the past two decades disparity still exists in terms of the relative number of students with various disabilities and Deaf and hard of hearing student's accessing undergraduate courses compared to their nondisabled counterparts. 
Gaps exist between disabled and non-disabled students on the numbers continuing with their degrees and the numbers obtaining first of upper second-class degrees. As this assignment shows work is being done to close the gap between disabled and non-disabled students. More accommodation and premises are disability friendly; teaching practice has become more responsive and inclusive in terms of module and curriculum design and delivery. Libraries are being organised with the needs of disabled students in mind. There are examples of good practice such as Warwick university library to share amongst university providers. However, to close the gap, more needs to be done. For example, disability assessments need to be carried out earlier, multiple disability needs to be split into constituent parts and the needs of students with complex long term mental and physical disabilities need to be addressed as specific subgroup in the case of deaf and disabled students. Captioning and transcription need to be improved. 
In 2015 the National Association for the Deaf (NAD) filed a lawsuit against Harvard and Massachusetts institute of technology (MIT) for inaccurate and unintelligibly captioned content making it inaccessible for deaf and hard of hearing people. In 2019 the NAD and Harvard settled by consent decree to improve accessibilities of Harvard's content. This may well follow suit at some stage in the UK.
The organisation Disability rights Uk have produced a fact sheet on impairments specific adjustments to overcome barriers to higher education for deaf and hard of hearing students such as and not limited to lecture capture which give students the chance to rewatch the lecture (Disability rights Uk, fact sheet 11, 2019) Some disabled students may want the support of extra tutorials which could be automatically offered to ensure that students do not misunderstand assignments and stay on track. More involvement of students is key in designing disability confident learning environments which are truly inclusive and individualised, and which are proven when monitored by organisations such as OfS to close the gap on inequality of opportunity in higher education.




















References
 Cabinet Office, Disability Unit (2021) inclusive language: words to use and avoid when writing about disability: March 2021 update. Available at: https://www.gov.uk (Accessed 10 November)
 Census.gov.uk (2021) Available at: http://www.gov.uk (Accessed:10 November 2020) 
Department of Education, Evaluation of Disabled Students Allowances (DSAs),’ January 2019 (Available at: https://www.gov.uk/government/publications/evaluation-of-disabled-students-allowances-dsas), p9. (Accessed 10 November)
Department of Work and Pensions, Family Resouces Survey: financial year 2020 to 2021 (2022) Available at: https://www.gov.uk (Accessed:10 November 2022)
Disability Rights UK, (2022) ‘Adjustments for disabled students and apprentices’ Disability rights Fact sheet F11. Available at: https://www.disabilityrightsuk.org/adjustments-disabled-students-and-apprentices (Accessed 7 November 2022)
Hill, S and Roger A ‘The experience of disabled and non-disabled students on professional practice placements in the United Kingdom,’ Disability and Society,2016, pp1212-1213.
Higher Education Statistics Agency, ‘Widening participation summary’ UKPI2017/18’ Available at: https://www.hesa.ac.uk/news/07-02-2019/widening-participation-summary/ (Accessed: 8 November 2022)
Higher Education statistics Authority (2022) HE Student data Available at:  https://www.hesa.ac.uk/data-and-analysis/students (Accessed 8 November 2022)
Office for Students (2019) ‘Beyond the bare minimum: Are universities and colleges doing enough for disabled students?’ Insight 4, p3-6. Available at: https://www.office.org.uk/publications/beyond-the-bare-minimum-are-universities-and-colleges-doing-enough-for-disabled-students/ (Accessed: 2 November 2022)
Office for Students (2021).’Students need support to succeed in and beyond higher education’ Available at: https://www.officeforstudents.org.Uk/news-blog-and-events/press-and-media/students-need-support-to-succeed-in-and-beyond-higher-education/ (Accessed on 9 November 2022)
[bookmark: _Int_bK63WlGB]Office for Students (2022) ‘Disabled students’ commission’ Advice and guidance Available at: https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/disabled-students-commission/  (Accessed on:16 November 2022) 
University of Bristol. Getting things changed: Final Report, May 2018 (Available at: http://www.bristol.ac.uk/sps/gettingthingschanged/ p4 (Accessed: 5 November 2022)





