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Introduction
Microteaching is a good opportunity for student- teachers to improve their teaching skills and to learn the art of teaching. In this assignment I will be reflecting and evaluating my microteaching experience which will be aligned and referenced to relevant professional standard. According to Crawley (2011) critical reflection is testing and reviewing what a teacher has done and be ready to act on the consequences. To help critical reflection a teacher can use DATA process which stand for Describe, Analyse, Theorise and Act. Moreover that reflection is important for both teachers and learners in term of improvement. It allow learners to discover the areas that they need to improve as well as their abilities (Race, 2014). Among all models of reflection I found the Gibb’s learning cycle is more detailed and comprehensive. I will be following Gibbs’ reflective cycle as structure, covering the five stages which are: description, feelings, evaluation, analysis and action plan (Rumson, 2016).  

Description
I plan and delivered a microteaching lesson that took place on 05.03.2018. There were seven students which are my peers aged between 25- 50 (A1, A2). How adult learn is known as andragogy, the term andragogy became popular by Malcolm Knowles who identify six assumption about adult learning; adults need to know why they learn something before starting to learn it, adults have self-concept and in the learning process, they have accumulated experience which form a basis for their future learning, they have readiness to learn things they need to know, they are motivated to learn when it will help them to deal problem solving rather than knowledge and adult are motivated to learn best by internal pressure rather than external motivator (Minton, 2005).
The lesson topic which I delivered was about Hijab, it is a debatable topic in both religious and non- religious communities (K1). I did my best to include variety in the lesson plan so that the learning objectives could be met and the aim of the lesson could be achieved (A1).                                       
The lesson was divided into five parts; PowerPoint, quiz, video, demonstration and discussion.
Feelings
When I delivered my first microteaching lesson I was very anxious and worried. As for this microteaching lesson I felt that I was well- prepared and comfortable with the topic I chose and the strategy I select, however there was always a kind of worry due to my personality who seek perfectness in term of teaching.
Evaluation and Analysis
[bookmark: _GoBack]The main strategy I used in the lesson was demonstration in addition to discussion and quiz. The aim of the lesson is to understand the idea of wearing hijab and gaining the skill of wearing it (K2). The learning objectives were followed bloom’s taxonomy different levels of learning. Bloom’s Taxonomy (BT) was developed by Benjamin Bloom it has six categories; knowledge, comprehension, application and evaluation, analysis, synthesis. These categories ranged from simple to complex. (BT) was revised by Anderson Krthwhl in 2000 taking into account theories and new approaches (Radmehr & Drake, 2017). I started the lesson by distributing some folding small papers on which I wrote the words hijab, niqab and burqa. I asked them to define the word they chose to get them thinking about the topic. I think opening the lesson using a starter could draw the students into the topic. In addition it is a good way to assess students’ prior knowledge of the topic (A3). This strategy showed me that all students have some knowledge about hijab. Hodson (1998) says that prior knowledge of the topic lets the teacher to determine the appropriate activities for the students to lead the learning process and to achieve the lesson aim.
Using PowerPoint, I explained the lesson started by defining the origin of the word hijab, and the history of hijab (A2). I noticed that the topic attracted students’ attention specially when I showed a photo of the types of hijab. Using visual aid would reinforce the learning process as it makes the idea clearer (K2). Jarvis (2015) highlighted that PowerPoint could be an alternative to traditional board. it works effectively if supported by other strategies such as using images and videos. Linking a video can attract learners’ attention and alert thinking to generate discussion. Moreover Petty (2014) explain that the benefit of visual aid that they gain attention and  easy to understood it is not easy to remember a sentence but it is easier to remember a picture. Many concept become clearer when presented visually.
I shared the students a tutorial video about hijab, It was very informative video that explain the basic steps of wearing hijab as well as various types of hijab (K4). Summey (2013)  explain that presentation can be more effective in transferring information when supported by using multimedia. For instance video and animations help to make learning experience active and engaging. The aim of the video not only to present information, but also to arouse students’ interest in the topic which will alert their thinking and engage them in discussion (Jarvis, 2015). Digital and network technology have become a source of information for teachers and students, face-to-face learning is used when pedagogically appropriate with the learning. However teachers still combine both traditional and contemporary digital teaching (Bridgstock, 2016).

After watching the video we came to the most important part of the lesson which was demonstration. I used demonstration strategy because I believe it was the appropriate teaching method for teaching the topic (K2). In addition it is a great way to engage students (K3).  Demonstration as introducing a practical new skill to students. Before demonstrating a skill, a teacher must make sure that equipment is working and all students can see the demonstration. Demonstration has a lot of advantages; it can be motivated more than description, it allow teachers and learners connect between theory and practice, learning by demonstration can be enjoyable for the students, some demonstration can be shared with video, demonstration can be repeated and give the opportunity for students to ask questions. However, it has some disadvantages; students can be disappointed with poor demonstration, it could be too fast or too slow for some learners, material can be expensive, it can take long time or difficult to see besides teachers must practice the demonstration before teaching. (Reece & Walker, 2007). Some research found that using modelling video in demonstration contributes in improving students’ self-confident and practice in their presentation skill. In addition students are actively involved in the learning process and there is improvement and progress (Anffraeni, 2017)I gave the students some scarves and started by showing them step by step how to wear hijab.  Firstly, I did it alone and then we did it all together. All students participated and surprisingly gained the skill of wearing hijab. Even my tutor share us the experience. I was surprised by how fast students had learnt to wear hijab. I guess the tutorial video was very good and helped them to understand the idea (K2, K3, K4, V2). The part of the demonstration went well, it was interesting and funny. Of course I would not let that moment pass without taking a photo. I also brought niqab and asked for a volunteer to wear it. Two students wanted to experience niqab wearing. It was amazing experience and students expressed their feelings while wearing niqab. One of the students said that she had the feeling of claustrophobia while another student said that she felt comfortable in niqab she added that the feeling of watching people through niqab was amazing. I got the impression that everyone had been happy with the demonstration part. They said the experience was very interesting and they had enjoyed the practice of wearing hijab and how it is important to put yourself in somebody else’s shoes.
Although the intention was teaching hijab, I talked about head covering in Christianity and Judaism which led to teaching about religion in general and how all religions encourage women to dress modestly. Teaching about religions and different faith was across cutting theme which had added new information to the students and led to an interesting open discussion (A2). I showed the students more photos of Christian and Jewish veiling which explained how similar head coverings in all the three religions and the students gain new information that a real Muslim believe in Judaism and Christianity. 
As the topic progressed I talked about head coverings in different cultures and how head coverings associated with women of higher class that led to teach and learn about different cultures and their impact on women’s dress. I t was another cross cutting theme about the power of culture and it is impact in women’s dressing (K2).  Cross-curricular approach to teaching is distinguished by sensitivity towards, and a combination of knowledge, skills and understanding from different subject areas. These inform and enhance pedagogy which support an approach of learning that explores this sensitivity through different methods. Moreover teachers are well- aware of the importance of combining perspectives in order to understand features of the physical, social, or personal world. Furthermore some values such as intercultural are planted in cross- curricular pedagogy (Denby, 2015).
The last part of the lesson was a discussion about banning hijab in some countries. The student participated and engaged in the discussion, they also asked some questions which I answered willingly (K2, V2).  Discussion is a teaching strategy which allow students to express their opinions and exchange information. It is valuable method specially   for teaching topics that involves values and awareness which will give the students the opportunity to practice expressing their opinion (Petty, 2014)
Finally I showed the students more photos about hijab and fashion which explain how hijab has changed and developed over the years and became an industry for business. To add some fun I showed some photos of the queen wearing head scarves, she looked like any old lady from the Middle- East.
At the end of the lesson I gave the students a feedback sheets with a list of questions which they answered correctly. By answering those questions the learning objectives were met (A3).  There are two types of assessment formative assessment and summative assessment. By assessing students, a teacher can collect information about the learning process in general and about every student achievement this helps the teacher to support students learning by developing teaching and learning activities (Armitage, et al., 2007).Furthermore Black and William came up with approach known as assessment for learning   (AFL) which explain students could learn how to learn through assessment. There are three types of assessment: 
Assessment of learning which involves summative test of assessment for example test score or grade.
Assessment for learning includes any assessment practice which helps student about what to improve.
Assessment as learning includes any assessment practice which extend what to improve into how to improve.
Formative assessment requires engaging students in talk, critically analysing learning and review of success. Active learning in formative assessment needs teachers to work with students in planning, deciding, context   for learning and success criteria. It also involves teacher to discuss with students about quality of work. The importance of summative assessment of students’ learning is to measure students’ achievement (Gregson & Hillier, 2015).

I also gave them evaluation forms to fill in order to get their feedback about the lesson (K5). All students agreed that the lesson was well- organised and the presentation met the learning objectives and held their interest. They also agreed that they were engaged in the learning process, the material and media are used appropriately during the lesson and the information was new to them. They also added other comments, surprisingly all of the students started their comments with the same phrase- very interesting- one student said she loved the interaction and the chance to try scarves. Another student commented that she enjoyed the experience, a third student added that the lesson was well- structured, well- delivered and very enjoyable while another student described the lesson as very informative, educational and fun. The last student commented that the lesson was very educational and informative. Data show that peer’s feedback play a great role in improving teaching quality most students feel that feedback from their peers push them to improve their teaching quality and the chance to observe and evaluate their peer is also a beneficial  experience (Rauch, 1999).
Students’ feedback and positive comments about the lesson made me pleased and content and I felt that I made some progress as student- teacher. However I felt my peers were not critical enough either because I was good or they were too gentle. Eventually, it is a little bit of both. 
The structure of the evaluation form was not critical enough. I should have made some change in the evaluation form by adding a section called ( areas for improvement) as well as making the section of (agree or disagree) more flexible by adding partially agree, partially disagree and others. These changes would give the students the chance to give their feedback and their advice which would be beneficial for me as student- teacher. 
Peers feedback play a great role in improving teaching, they felt comfortable when observe each other. Most students admit that their peers’ feedback improves their teaching and gives them the chance to evaluate each other’s experience (Rauch, 1999). I also received a written feedback from my tutor. He described the planning and preparation as very well-considered plan and there were a lot of work has done into writing the lesson plan. As for the lesson itself, he explain that the lesson started well with good activity, it is very educational and changed some misinformation about culture and religion, the lesson was highly interesting and students learnt a lot.
 He also added that there was good interaction and good use of video. In his verbal feedback he said that was a good lesson to deliver in school in order to raise the awareness about hijab. To be honest, these positive feedback made me proud of myself and I felt I made some progress comparing with the previous microteaching lesson and motivated me to work more in developing myself as a teacher. 
Comparing this microteaching lesson with the previous one, I would say I delivered this lesson successfully. Firstly, I was comfortable with the topic I taught, in the first microteaching lesson I felt uncomfortable due to the sensitive topic. Secondly, the material and resources worked really well, while in the first lesson I faced technical problem. Thirdly, the timing was good with all the lesson plan unlike the first lesson, time was over before I finish. Finally, in this lesson I used more photos and not many bullet points while in the first lesson there was too many bullet points and I could not use pictures or images due to the nature of the topic (K2).
Generally, I think the lesson went well judging from responses I received from students and my tutor. The lesson was well-planned, learners were engaged in the learning process, demonstration was good, I answered all question that students had posed and above all the lesson objective were achieved(A1, A2, K2).
Action plan
There are a few things that I will do differently if I deliver this lesson again:
· I will pose more open questions to let students express their opinions and enrich the discussion
· I will make some change on the assessment form in order to obtain clearer assessment.
· I will use remote control to move slides instead of walking a distance and distract students’ attention.
· Continue improving my ITC skills
· I will work on improving my self- confidence by practicing more teaching  as well as continue doing more research to enrich my knowledge as student- teacher 

Conclusion
 Finally, I would say the microteaching lesson was a valuable experience. It gave me the opportunity to practice teaching, implement new technique and improve self- confidence. In addition it allow me to observe my peers’ teaching and learn from their new ideas, technique and performance.


























Appendix: 



(A1) Design and plan learning activities and/ or programmes of study.
(A2) Teach and/ or support learning.
(A3) Assess and give feedback to learners.
(K1) The subject material.
(K2) Appropriate methods for teaching and learning in the subject area and the level of the programme.
(K3) How students learn, both generally and within their subject/discipline area(s).
(K4) The use and value of appropriate learning technology.
(K5) Methods for evaluating the effectiveness of teaching.
(V2) Promote participation in higher education and equality of opportunity for learners.
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