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Storytelling is the art of sharing a narrative or a series of events to entertain, inform, and inspire listeners (Nemeth, 2018 and Young, 2013). According to Lewis (2015), and Ross and Blunkett (2017) in the context of early childhood literacy and oracy, storytelling refers to the act of using spoken or written language to convey stories, tales, myths, fables, and other forms of literature to young children. Storytelling is an essential tool for developing early childhood literacy and oracy skills. By listening to stories, children learn new vocabulary, improve their listening and comprehension skills, and develop their imagination and creativity. Additionally, storytelling helps children understand the structure and elements of a story, such as characters, setting, plot, and theme. Through these activities, children develop their language skills, improve their memory and sequencing abilities, and learn to communicate and express themselves effectively (Adigun and Adesina, 2017). The benefit of storytelling includes holistic development and cultural awareness, hearing stories from diverse cultures and traditions, children can learn about the diversity of the world, and appreciating the differences and similarities among people (Barksdale and Easley,2017). Throughout this essay I will be focusing on how asking questions, using props, repetition, and gestures can help promote literacy and oracy among children in the early years.
      Asking questions during storytelling can enhance the listener's engagement and comprehension of the story. It also promotes critical thinking, which prompts the listeners to analyze and interpret the information presented in the story (Emery and Ohanian,2018). Asking questions during storytelling aligns with Vygotsky’s (1978) theory of zone of proximal development. He believes learning occurs through social interactions and that the teacher or storyteller's role is to guide listeners through ZPD (Vygotsky,1978, Westby and Robinson, 2014). During the traditional storytelling video, we can see the practitioner ask students at the being of the story ‘what sound do you make when you are eating boys and girls?’ by doing this the practitioner is giving her pupils the opportunity to think, which is promoting their cognitive skills.
Skinner's (1963) theory of behaviorism can be applied to asking questions during storytelling to promote children's literacy by reinforcing and shaping desirable behaviors. In Skinner's theory, positive reinforcement is used to increase the frequency of a behavior, while negative reinforcement is used to decrease the frequency of undesirable behavior (Swart and Pettit,2020). When asking questions during storytelling, positive reinforcement can be used to encourage children to actively engage in the story and participate in the questioning process. For example, when the practitioner asks a question, then selects a student to answer after the student answers, the practitioner would then praise her pupil by saying ‘good job Donica’ and applauding her this is not only a positive reinforcement, but it also helps develop their self-esteem, which is one the motivational needs highlighted by Maslow's (1948) theory of motivation. Furthermore, according to Pearson (2016) and Gambrell and Almasi (1996) Skinner's theory of shaping can be used during storytelling by gradually increasing the complexity of questions and encouraging children to think critically about the story. Starting with simple questions and gradually increasing the level of difficulty can help children build their comprehension skills and gradually improve their literacy. For example, at the end of the of the story the practitioner asks her pupils ‘to name something that the very hungry caterpillar did not eat’ this prompted students to use their recollection of the story, in order to provide an answer.

  Using props during storytelling keeps listeners engaged (Neaum,2012 and Bruner,1990). There are many additional benefits of using props during storytelling such as, Visualization, using props can help children to visualize the characters, setting, and events in the story, making the story more memorable and meaningful. Secondly language development, props can provide a concrete representation of unfamiliar words and concepts introduced in the story, helping to build children's vocabulary, and understanding (Burner1986). Furthermore, Multi-sensory learning props can engage multiple senses, such as touch and sight, to enhance children's learning and understanding. Piaget (1952) and Vygotsky (1978) believed that children learn through their senses and experiences and that they construct their own knowledge and understanding of the world. Using props can provide a sensory and interactive experience that supports children's cognitive development and learning. Within Piaget () cognitive development theory, the preoperational stage typically occurs between the ages of 2 and 7 years old, and is characterized by the development of symbolic thought, including the ability to use symbols to represent objects and ideas (Oklahoma State University, No date and Schickedanz and Collins,2013)
During the preoperational stage, children have a limited understanding of concrete objects and events and may struggle to understand abstract concepts. However, they can use symbols, such as words and images, to represent these concepts (Liu and Chen,2021). This is why the use of props during storytelling can be particularly effective during this stage of development. Props can help to make abstract concepts more concrete and tangible for children, making it easier for them to understand and remember the information presented in the story (Linder,2011). During the traditional aspect of the video the practitioner interacts with props, by feeding the caterpillar every time it eats within the story, for example after the practitioner reads ‘He ate through two pears’ the practitioner would then feed the caterpillar two printed pears however, during the digital storytelling aspect of the video the practitioner did not interact with the prop, it was just for visualization purposes. Additionally, if the practitioner can real objects to feed the caterpillar and selected students to feed him, not only would the sensory experience be different but incorporating social interactions among pupils which Vygotsky states is crucial for cognitive development, learning, and acquiring language.
Bruner(1990) has argued that storytelling is a key component of human learning and development, and that it plays a particularly significant role in early childhood education. He suggests that storytelling can help to scaffold children's learning by providing a framework for organizing information, developing innovative ideas, and constructing new knowledge. Regarding the use of props during storytelling, Bruner has suggested that they can be an effective way to enhance children's engagement with the story and to promote literacy and oracy development. In his book "Acts of Meaning," Bruner writes, “The story is enriched by props or other artifacts that make the narrative more vivid and dramatic. Whether it is a simple object like a stone, a more complex object like a puppet, or a photograph or drawing, the prop serves to anchor the child's attention to the story and to bring the narrative alive." (p. 30)
     According to Aitchison (1987) pointing during storytelling is a way to help children focus on and engage with different elements of the story, such as characters, objects, or settings. By pointing, children can connect the words they hear with the visual cues in the story, which can help promote their comprehension and understanding of the narrative. Additionally, pointing can help to develop children's vocabulary and language skills, as they learn unfamiliar words and concepts associated with the story, Aitchison refers to this as labeling. According to Vygotsky (1978), pointing during storytelling is an example of what he called "scaffolding," or the process of providing support to children as they learn new concepts and skills. By pointing out different elements of the story, adults can help to guide children's attention and focus, and can provide them with the support they need to make connections between words and their meanings.
In addition to Vygotsky, other theorists and researchers have also suggested that pointing during storytelling can be an effective way to promote literacy and oracy in the early years. For example, a study by Justice and Ezell (2002) found that parents who pointed and labeled objects during shared book reading had children with larger vocabularies and higher levels of language comprehension than parents who did not use this technique. Similarly, a study by DeLoache et al. (2010) found that pointing during storytelling helped children to remember the details of the story and to retell it in their own words. During the traditional aspect of the video, the practitioner is seen pointing on the text and pictures while reading by doing this the practitioner familiarizing her pupils with words and objects 
Aitchison suggests that pointing is a valuable technique for helping children to make connections between words and their referents, and for building vocabulary knowledge. When a caregiver points to an object or picture while reading a story, it can help the child to understand the meaning of the word and to remember it in the future. This technique can also help to support children's oral language development, as they learn to use words to describe objects and events in their environment.
Other gestures that illustrate actions or events in the story, when a caregiver uses gestures to demonstrate the actions or events described in the story, it can help the child to understand the story better and to remember it in the future (Aitchison,1987 Herwegen et al,2021). Additionally, facial expressions that convey emotion, caregivers can use facial expressions to convey the emotions expressed by characters in the story, which can help children to develop their own emotional vocabulary and to understand the nuances of different emotions (Rowe and Golden-Medow,2021). During the traditional aspect of the video, we can see the practitioner make a sad face when she says that’ Mr. Caterpillar had a stomachache’ the practitioner did this to convey the feelings of Mr. Caterpillar. Secondly, body language supports comprehension, caregivers can use their body language to help children understand the meaning of words or phrases in the story. For example, they might use a hand gesture to indicate the size of an object or a facial expression to convey the tone of a character's voice (Beeler and Brossard,2020). In the digital video, we can see the practitioner using hand gestures to demonstrate the phrase ‘up comes the warm sun’ and rubbing her tummy to demonstrate the phrase ‘but he was still hungry’.
Repetition in storytelling can promote children's literacy and oracy by reinforcing important ideas and vocabulary and providing opportunities for children to engage with and process the information being presented. Repetition can also help children remember and recall information, which is essential for building their literacy and oral language skills. In the context of storytelling, repetition can take many forms, such as repeating key phrases or concepts, retelling a story multiple times, or revisiting familiar stories and characters over time. By incorporating repetition into storytelling, educators and caregivers can help children build their vocabulary, develop their comprehension skills, and strengthen their overall literacy and oral language abilities.
Jean Piaget's theory of cognitive development suggests that repetition is an important aspect of children's language acquisition, particularly in the early years. According to Piaget (1952), children actively construct their understanding of the world through their experiences, and repetition is a keyway that they can refine and solidify their knowledge. Piaget's theory suggests that repetition is particularly important during the sensorimotor and preoperational stages of cognitive development when children are still developing their language skills and building a foundation for future learning (Kaney and Anderson,2018). By providing opportunities for repetition in storytelling and other language-rich activities, caregivers and educators can help support children's language development and overall cognitive growth. Within the chosen story the phrase ‘ate through and he was not hungry anymore' are repeated frequently throughout the story.

However, although we live in a very technologically advanced age some practitioners prefer traditional storytelling over digital storytelling. This may be due to a lack of training and exposure. Upon doing this assignment the practitioner preferred the traditional storytelling session because she got to interact with the props more rather than having it linger in the background. Secondly, the practitioner was not familiar with the digital devices used in the video. Although digital devices bring the story to life, reading from a book or from memory allows the practitioner to be creative during the lesson. In conclusion, Whitehead (2011) emphasizes that storytelling is a powerful tool for promoting language and literacy development in the early years and can help children to develop important skills that will benefit them throughout their lives.
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