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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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Introduction
This essay will focus on the relevant literature relating to an observed Critical Incident within an education setting. According to Tripp (2012), a ‘critical incident’ is an occurrence that signifies a change during a person or institution’s life. Researchers frequently consider what a critical incident is and how to identify one. The obvious response is that critical incidents are not 'objects' that exist without the intervention of an observer and are hiding in plain sight (Tripp, 2012). However, critical incidents are produced, just like any other data (Tripp, 2012). According to Badia, Becerril and Gomez (2021), Critical Incident (CI) reflections by teachers have been utilised effectively to encourage teachers' learning about teaching. The term "CIs" in teaching refers to everyday occurrences in the classroom that force the educator to choose between at least two conflicting solutions to a challenging issue (Badia, Becerril and Gomez, 2021). When it comes to performance management, planning for whole-school improvement, and boosting educational standards, reflective practice has become more and more integrated into the conversation about teacher professional development (Zwozdiak-Myers, 2012). Prior to selecting one CI for investigation, many were viewed within the Immersive learning space at UWTSD. This stage of observation allowed the observer to view a variety of incidents as shown in the appendices section.  The elements of this assignment that follow will use reflective practice to further explore the topics related to group behaviour and how to plan for appropriate teaching and learning. A description and discussion of the selected incident observed will be made in connection to Social Learning Theory and linked to theorists. Prior to this, the background of the school is briefly described. The goal of a review of the literature is to identify some significant themes that will help readers better appreciate the significance of the incident in discussion.
School Context
It is crucial to note that the following sections are associated with the BERA Guidelines in regard to the treatment of the participants that have been observed. The observer will make sure the information gathered continues to remain private and anonymous to follow the standards of academic research (BERA, 2018). The observer must ensure that the confidentiality of the data collected about the school, staff and pupils are anonymised when in the discussion. It is important for researchers to acknowledge that institutions and individual participants have rights to privacy as well as secrecy and anonymity (BERA, 2018).
The following observations took place through a visual immersive room provided by the university. The recording of the classroom took place in July, 2023. The school observed in the immersive room is based in the Swansea Local Authority and is English Medium (Welsh Government, 2022). The school has 435 mixed-gender pupils, aged 3-11 years (Welsh Government, 2022). The total capacity for the school is 389 students with a 23:1 Pupil Teacher Ratio (PTR) (Welsh Government, 2022). The school provides the surrounding area with a Nursey, Infants and Juniors settings. The events that were noted throughout the observation period took place in a Progression Step 3 classroom. About 12.4% of students had varying degrees of Additional Learning Needs (ALN), according to the most recent Estyn Report (Estyn, 2023). As well as ALN, the school has a percentage of English as an Additional Language (EAL) students, which has considerably decreased since 2020, where the percentage was 16.9% (2020) to then decrease to 10.7% (2022) (Welsh Government, 2022). 
Explanation of the case study 
As stated previously, the educational setting observations brought to light several CIs. The chosen incident for this assignment, outlined in Appendix A, occurred in July 2023. The immersive viewing of this incident, however, happened on the 22nd of September 2023. The incident occurred in a year 4 class consisting of one class teacher and one additional member of support staff with 23 mixed-ability pupils in attendance. One student was observed to have a visual impairment. Some pupils within the classroom were also noted to have EAL.  
To critically analyse the incident that was observed we must delve into the observation; the following notes were made. The students were all sat at their desks whilst the teacher explained the task and handed out the resources. The Lesson Aim for the pupils was ‘To make an Inference’ and the set Guidance for the pupils was as follows:
 -	A type of footwear will be placed on your table
-	Look at the item, feel the item, smell the item
-	Use the sentence starters to create inferences about the footwear
-	There are question prompts on the table that might help you
-	Vocabulary help envelopes will help with key words and spellings
Once the lesson had been explained the teacher began to hand out the resources, I focused my observations on the group of six students at the back of the classroom. I then observed that one group of six had been given one piece of footwear rather than several as it was the larger group within the class. Within the immersive learning space video, the shoe was first introduced to the group at 8:50, and the shoe was not investigated by the group until 10:36.  The CI uses the learners sharing or lack of sharing as its focus and examples of this could be seen throughout the lesson in the video. 
· Critical Incident 1a. takes place at 10:43 in the video. One of the six students asks for the shoe. Although the shoe hadn’t been looked at for long, the shoe is given to the child at 10:57, sharing back and forth continues. 
· Critical Incident 1b. The same incident occurs at 14:33. The student asks for the shoe again, which is not received until 14:48. 
· Critical Incident 1c. This incident is observed again at 14:50. It is also observed that the two students at the end of the table are not being included in the viewing of the shoe, the shoe was then shared at 16:49.
· Critical Incident 1d. The shoe was desperately asked for; however, it was reluctantly given at or around 18:40.
· Critical Incident 1e. It is observed that a student has just picked the shoe up to inspect it. At 21:30 a student is observed impatiently reaching out for the shoe while in use, the shoe had not long been picked up by the student currently looking at it. The shoe was then given to the other pupil at 22:03.
· The activity then came to an end, and the students went out for break time.
The CI highlighted how the availability of resources provided during an activity can affect a student's learning through Social Learning Theory, and this will now form the focus of the essay.  
Overview of relevant literature
Considering the reviewed CI, the topic of classroom management (classroom resources and class group behaviour) can be made in connection to the following literature. The literature that follows will concentrate on theories related to social learning theory. This will then allow for exploration into how group management within a classroom can influence behaviour in the classroom.
Social Learning Theory according to Bandura (1989) happens indirectly through observation. Based on Bandura's theory it is known that learning can occur simply by seeing others who serve as "models." Bandura recorded a woman violently striking a Bobo doll in this experiment, which nursery children observed (Doherty and Hughes, 2013). Shortly afterwards, the children had a chance to play with the doll on their own.  Although not encouraged the children effectively mimicked the harmful behaviours they had observed. According to Wray and Kumpulainen (2012), the children's lack of incentive for hitting the doll was an interesting observation. Supporters of this approach currently view modelling as an effective teaching tool with both positive (sharing, taking turns, etc.) and negative (replicating aggressive behaviours shown on television) effects (Doherty and Hughes, 2013). It was true that they were acting in ways they had seen but not been encouraged to do. This meant that learning was occurring as a result of observation (Wray and Kumpulainen, 2012).
Doherty and Hughes (2013) believe that changing behaviour, both classical and operant conditioning has been shown to be incredibly effective and essential through the methods employed by educators solving issues such as misbehaviour. Social Learning Theory as discussed by Thorton and Gliga (2021) has one method to maintain the crucial understanding of how rewards and punishments influence conduct. As a result of mental association with the person being observed, the learner monitors and is impacted by any rewards or penalties that the person's actions receive (Thorton and Gliga, 2021). Learning through observation is a crucial component of development for example when children observe and mimic others, they gain an understanding of social conduct and skill development (Thorton and Gliga, 2021). It can be perceived that it minimises how crucial motivational elements and feelings are in determining how children react to stimuli (Doherty and Hughes, 2013). Certain stimulations, for instance, are relaxing and are probably going to encourage the behaviour. Some, however, may quietly endure the topic in the absence of any reward, either positive or negative (Doherty and Hughes, 2013). One could consider Social Learning Theory as an answer to these critiques. While acknowledging the importance of conditioning in learning, some theorists contend that children can pick up knowledge from observing and copying the actions of others (Doherty and Hughes, 2013). 
Vygotsky was the first to identify the significance of social connections in development. Claiming that a child had a specific degree of ability at any given time and could complete tasks up to that level of ability both independently and without support (Thorton and Gliga, 2021). New concepts and abilities that are too complex for the youngster to handle alone but that he or she can handle in cooperation with an adult or an older child with greater experience lie just beyond this level (Thorton and Gliga, 2021). They were by Vygotsky dubbed the zone of proximal development (Thorton and Gliga, 2021). With a more experienced partner, the pupil can explore and enter this zone, learning new things and increasing their level of skill. Development continues as this new level has its own zone of proximal development and moves one step further. According to Vygotsky, these kinds of nurturing social relationships are essential for human growth (Thorton and Gliga, 2021).
[bookmark: _Hlk150695876]As the critical incident focused on a group of learners, it is appropriate to define the term group work. Kasim (2015) suggests that learning with four to five individuals is group work. Learning can occur even in the absence of instruction since it is a necessary component of development and maturation Kasim, 2015. Therefore, teachers now play a variety of roles based on the requirements of the students rather than dominating the classroom. Group work as referred to by Brown (2001) is generic, where a collaborative activity is assigned to two or more pupils and may focus on one task at a time or on various components of a bigger project (Richards, Platt, & Weber, 1985). Harris and Sherblom (2018) consider that group work is more than an assigned piece of work to learners. They must, when working in groups maintain criteria and norms for group membership, communicate with one another, have a shared objective or purpose, and have an influence on one another over time (Harris and Sherblom, 2018). Group work, in the opinion of the teacher, solves two typical issues with classroom management. This aids in addressing the issue of underachievers who are frequently observed engaging in activities other than their assigned tasks (Cohen, 2014). Additionally, it aids in resolving the issue of what the other students are expected to be doing while the teacher interacts closely with one group (Cohen, 2014).
Self-efficacy, as initially defined by Bandura (1977) is children's belief and opinion in their own capabilities to do well and succeed through exercising control over their own actions in any given task (Green, 2003). A learner should enter new circumstances with a general set of expectations based on their prior instances of both success and failure under various circumstances (Sherer, Maddux, Mercandante, Prentice-Dunn, Jacobs, & Rogers, 1982). According to Bandura, children's self-efficacy has a direct impact on their emotional state, thought processes, and behaviour (MacBlain, 2014). The learner's goals for success in a new circumstance should be influenced by these broad expectations (Sherer, et al., 1982). However, the view by MacBlain (2014) suggests that children who demonstrate low self-efficacy typically exhibit low self-confidence in social settings. They may not seem as motivated to try and finish projects, and they might not seem as dedicated to working with their peers (MacBlain, 2014). 
Teaching and Learning methods.
Within the studied literature it can be perceived that group work, social connections and self-efficacy play a huge role in the critical incident. Therefore, the adoption of effective group work, group sizes and other methods will be adopted into future teaching methods.
Blatchford, Kutnick, Baines and Galton (2003) found that primary school student grouping is not strategically planned for and is seen negatively by many educators, according to accounts of its implementation in classes, especially in the UK. A possible effective strategy as mentioned by Johnston (2005), there are five various roles within group work. Role one is named the ready learner who holds realistic expectations of the group's outcome. Coachee puts ideas into practice and asks for assistance from others when necessary for example the teacher. The contributor role of group work enhances classmates' educational experiences. Johnston (2005) suggests that the fourth role within group work is a team member who will participate in and learn teamwork, both student and teacher must create effective working teams. The fifth role, the academic scholar, is not to merely participate, but to learn the material (Johnston, 2005).  Baines, Blatchford and Kutnick (2017) have a similar view in which, assigning roles to group members can foster a sense of collective accountability and, for example, stop one person from doing all of the work. Nevertheless, roles have to be assigned and utilised appropriately. The collaborative activity requires equal participation from each member of the group (Baines, et al, 2017). The ideal time to assign roles is usually when students have more group work experience, however, some fundamental positions, including spokesperson, chairperson, and scribe, can be taught early on. When pupils can assume greater responsibility, teachers should choose which pupil will play each position at first, but eventually, they should be given the freedom to choose themselves (Baines et al, 2017).
In comparison, Gillies and Ashman (1996) view that if the teacher is to promote cooperation and achievement allocating the pupils into small groups will not achieve these. Learning in groups is maximised only when it is explained how the group should work together effectively (Johnson & Johnson, 1990). Therefore, group work must only be effective when told how to work. It need to be clear that group work entails more than merely assigning students to groups and having them collaborate (Blatchford et al. 2003). Of course, students may converse with one another, but at a fairly low level. Effective group work requires both students and teachers to be flexible in the face of typical classroom circumstances (Blatchford et al. 2003). A study conducted in primary schools revealed that 40% of teachers claimed their students had received group work training. However, upon closer examination, it was discovered that the training consisted mainly of group work discussions as part of programmes such as Personal, Social, and Moral Education (Blatchford et al., 1999). It was also observed that, regardless of training, educators in many educational contexts presume that students will exhibit similar cooperative learning abilities with their classmates (Gillies and Ashman, 1996). In actuality, very few student group behaviours are cooperative or successful. It, therefore, takes work on the part of the teacher to help primary school students develop a sense of group identity (Gillies and Ashman, 1996). Instead of being seen in terms of the contextual factors influencing both students and teachers jointly, classroom processes have traditionally been seen in terms of teachers' behaviours towards students and students' learning or attainments (Blatchford et al. 2003: 154). Blatchford et al. (2003) argue that the social environment is essential for the development of both motivation and learning. A conscious effort must be taken to teach the interactive and small-group skills required for successful teamwork, in addition to structuring the learning or problem-solving assignment so that the pupils are connected to one another in such a way that none can achieve unless they all do (Johnson & Johnson, 1990).
Baines, et al. (2017) comments that the goal of the group assignment and the student's age and experience should determine the suitable group size. Effective learning experiences can be achieved by carefully planning the interactions between group size, kind of interaction, and learning tasks in groups (Blatchford, et al. 2003). By the time students finish primary school, groups should typically not include more than four or five students. Additionally, while students are just beginning primary school and learning how to communicate with one another, the group size may be smaller (Baines, et al, 2017). Research by Galton, Simon, and Croll (1980) revealed that while most primary school students sit in groups, they hardly ever communicate or collaborate as a group. Social conversation can distract students from their work when they are seated together in a setting that does not encourage productive group work (Galton, et al, 1980). Compared to other group sizes, pairs have the highest chance of ensuring student participation. As a group gets larger, there is a greater chance of diffusion of responsibility—where no one feels accountable for performing the labour—free rider behaviour— when an individual lets others handle all the workload (Baines, et al, 2017). 
Discussion 
Considering the various literature discussed it can all be applied to the studied Critical Incident. To recap the noted observation was a class of 23 pupils who were split into groups. The key observation was a group of six pupils working inefficiently. The task at hand was to create an inference, a success criterion was provided for the whole class to see on the interactive whiteboard. Once the main task had been explained the teacher provided the groups with their inference resources. In the timings noted it can be suggested that the resource was inappropriately managed between the group. As previously stated, the group was one of the larger in the class; therefore, the sizing of the group was inappropriately planned for. The critical incident highlighted how the availability of resources during group activities is vitally important, where it may distract a student from their learning when there is a lack of them. Although it is unknown whether the class have done any previous group work according to Baines et al. (2017) pairs and threes are the appropriate amount of students to have working together when introducing group work to pupils. Baines et al. (2017) lists the pros and cons of small group-based group work, for example, building self-assurance for working in larger groups. The possibility of this in this context may be that some pupils within this group have not been introduced to large group, group work and therefore may not have use of their previously assigned role by the teacher (Johnston, 2005). In consideration to this Gillies and Ashman (1996) believe that for the educator to promote these various group work skills allocating pupils into smaller groups will not achieve these. For group projects, discussions, and problem-solving, larger-based group work in the classroom is most suited (Baines et al. 2017). With this being stated it can be considered that the group size was most likely appropriate for the task in terms of discussion; however, in terms of the resource being shared amongst the group it may have been more beneficial for the learners to be in threes or additional resources within the group provided. On the other hand of this comment, Baines (2017) con towards larger groups in group work is that of free rider activity and a risk to group members' confidence and self-esteem may make them feel less inclined to talk. As well as group work management, Doherty and Hughes (2013) state that those who support the Social Learning Theory and the modelling of this within the classroom can have positive effects on the pupils with their group behaviour for example sharing, as a result of this children could be learning through modelling when working in groups. 
Conclusion
To conclude, the assignment required me to undergo an observation although this was through the immersive learning space (UWTSD, 2023) it provided a vast amount of opportunities to observe. Using Tripp’s methodology of observation, I understood what is critical about a critical incident. Using this method of reflection enabled me to reflectively discuss the chosen critical incident. Having now reflected on the Critical incident and the literature within the essay it is noted how essential planning is towards group activities.  As well as this it is now realised that as a teacher, we must consider who is working with whom and how well. However, in many situations, most groups will work well with each other whereas other groups may not. Self-efficacy plays an important role in this when working with others; if one does not have self-confidence, it may lower others when completing their task. 
Recommendations 
When I observed the discussed Critical Incident, I felt that the observed group of pupils could have been split into two groups of three for this lesson as it would have provided more opportunities for the pupils to inspect the shoe rather than using a considerable amount of discussion time to ask for it. from my readings, I would not possibly consider providing the group with the other shoe to the pair. This would have been beneficial for the group's learning as they would have still been able to work together as a larger group. 
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Appendices
Appendix A
	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context
The recording occurred in July 2023. The immersive viewing of this incident on the 22nd of September 2023.
Progression Step 3
Year 4 classroom
One class teacher – one TA
23 mixed-ability pupils in attendance. 
One student was observed to have a visual impairment. Some pupils within the classroom have EAL.  


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The students were all sat at their desks whilst the teacher explained the task and handed out the resources. The Lesson Aim for the pupils was ‘To make an Inference’, 
Guidance for the pupils:
 -	A type of footwear will be placed on your table
-	Look at the item, feel the item, smell the item
-	Use the sentence starters to create inferences about the footwear
-	There are question prompts on the table that might help you
-	Vocabulary help envelopes will help with keywords and spelling
Once the lesson had been explained the teacher began to hand out the resources, 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Group of six students not sharing the shoe/ lack of group work

Student with a visual impairment – going up to board to see – equipment should have been ready for use

Students with English as an additional language disinterested in the task.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Classroom door left open – people walking past distracting pupils inside. 




