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Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidenced base.

Introduction
Throughout this assignment, a schools development plan (SDP) will be discussed, with emphasis on how the school in question will develop one aspect of their SDP. This assignment aims to critically reflect on the actions of the school, the impact that the changes or improvements are intended to have, as well as looking at the evidence that might suggest whether the impacts have occurred, and to what extent.
To protect the school’s anonymity and confidentiality, the school will be referred to as ‘School X’ throughout this assignment. This has been done in accordance with the British Educational Research Association (BERA) guidelines ([BERA], 2018). School X is a large English medium primary school located in South Wales. There are approximately 400 pupils that attend the school, ranging from nursery to key stage 2.
This assignment will mainly focus on the development of one aspect of ‘School X’s’ SDP, and the chosen aspect is their aim ‘To raise standards of Mathematics and Numeracy, reducing the impact of poverty on educational attainment’ (School X, 2022, p. 7). School X intend to achieve this by increasing the opportunities and quality of problem solving used in this subject.
Literature Review
What makes a school a successful learning organisation?
It is believed that in order for schools to be successful learning organisations, it is key that they have an organisation-wide culture and practices (Thomson, 2010). It might also be suggested the schools must address the children’s learning needs, as well as the continuous support and learning of staff, in its vision and ethos (Marco & Stoll, 2016). Furthermore, the team learning and collaboration of teachers and support staff, alongside their personal pedagogical development, is another central piece of a school improving it’s teaching and learning (Estyn, 2018). This is supported by the work of Hattie, Masters and Birch (2015), as the state how the co-operation between teachers, with the use of peer feedback, aids the progression of practice, therefore promoting school improvement (Hattie, et al., 2015).
Robinson and Aronica (2015) discuss the importance of progression and improvement within education as a whole. They state how teachers and educators need to be not only reflective of their practice, but critique it against a vision of where the practice should be. This process allows for educational providers to adopt changes and improvements into their practice, thus improving the standard of education within the school (Robinson & Lou, 2015). However, Schildkamp argues that this reflection should be data-driven, implying that improvements and actions should be derived from the data (Schildkamp, 2019). Gelderblom et al. (2016) further support this idea of data driven improvement, but suggest teachers mainly use this to identify improvements for their pupils, not for their own practice or school development (Gelderblom, et al., 2016).
Comparing these ideas of reflection to those of the Welsh Government, there are some similarities. Schools in Wales use their School Development Plans (SDP) in order to critically reflect and track their progress toward targets (Welsh Government, 2016). They suggest four stages must occur within the SDP cycle. Firstly, a self-evaluation must take place, to reflect on the current practice, and the impact on pupil learning. Secondly, the school should plan strategically, involving all stakeholders and partners to ensure a consistent commitment to the school’s improvement. Following this, action points and improvements will be created for the school to adopt into its practice, which should be previously outlined in the SDP. Lastly, schools are then encouraged to evaluate the actions and improvements, to identify whether the improvements have resulted in their intended impact (Welsh Government, 2014).
The chosen aspect of the School X’s SDP, this being to raise standards of mathematics and numeracy, through more effective problem solving. Problem solving is seen as a life skill, not just a skill for education. As education aims to prepare children for life outside of the classroom, problem solving is crucial due to its importance throughout adulthood (Verhaeghen & Hertzog, 2014). This could potentially be an identified reason for School X aiming to improve this area to raise standards. Problem solving skills can be developed alongside thinking skills, as these two skills will overlap and coincide in education and further into life. Developing problem solving and thinking skills in the early stage of education, encourages children to be able to apply other knowledge and skills, to solve problems in different contexts, furthering their use and understanding of these skills and enhancing their learning experiences (Wallace, et al., 2009).
Another important reason for children being able to solve problems is their ability to become more independent, and less emotionally volatile. This is supported by Fettig et al. (2016), as they state how independence in education comes from the children using problem solving skills to overcome challenges (Fettig, et al., 2016). Furthermore, the authors discuss how problem solving doesn’t just occur in education, but throughout life. It is suggested by Bernard-Opitz et al. (2001) how problem-solving skills can allow children to solving social problems, conflict resolutions while also being empathetic towards other’s situations (Bernard-Opitz, et al., 2001).
It has been thought that problem solving in Mathematics and Numeracy is a crucial skill in order to combine the knowledge and understanding to questions. This can be identified through the application of mathematical skills to numerical or real-life problems, hence the importance of teaching problem solving in Mathematics (Liljedahl, et al., 2016). This link to real-life problems, and importance for children to develop their problem-solving skills has been identified in the new Curriculum for Wales (CfW). The CfW aims to develop children as ambitious, capable learners, who enjoy questioning and solving problems (Welsh Government, 2020). This aim to develop children with these skills, supports the idea of Liljedahl et al., that problem solving skills are a crucial way for children to apply their current skills and knowledge to a problem.
Problems occur throughout education and life, showing that the ability to solve problems is important. McCain (2005) argues that all teaching should include presenting children with a problem, in order to build confidence and ability to overcome or solve the problem, using their skills and previous knowledge (McCain, 2005). Furthermore, McCain (2005) discusses how the teaching of problem solving encourages children to become more independent within their learning and aids their holistic development. This may suggest children will be more able to solve problem independently, further preparing them for life outside of education, in a real-life context. However, Biccard (2020) counters this, by suggesting that some teachers, especially new or inexperienced, find the teaching of problem solving difficult, struggling to create appropriate tasks and lessons (Biccard, 2020). Biccard (2020) does encourage the use of problem solving in teaching practice and suggests that student teachers have more experience using and see problem solving pedagogy.

Developing an Action Plan
At the end of the academic school year, as well as the start of the new academic year in 2022, School X began undergoing their process to create their School Development Plan (SDP). The process in which the SDP is completed followed the guidance of the Welsh Government, alongside the specific needs and requirements of the school. This meant that School X were able to have their SDP completed by September, involving other stakeholders such as the school governors in the process in order to finalise the plan for school improvement. The SDP was discussed and signed by both headteacher of the school, and the head of governors.
The involvement of other stakeholders is seen as a common element in effective self-evaluations, benefitting the areas that can stimulate the improvement of pupil teaching and learning (Goldstone, 2022). Furthermore, School X worked alongside their local authority and reginal consortia in order to gain any additional support they needed to ensure the improvements can be implemented. This support will be planned for in the SDP and is outlined in the Welsh Government’s guidelines for creating and implementing improvements through the SDP (Welsh Government, 2022). Communicating with the local authority or government allows to school to gain the access to support should they need it, benefitting the school’s improvement to better the teaching and learning for pupils. This is seen as a strength for all involved in the organisation as many partners work in unity to benefit pupil learning and development (Brighouse & Woods, 1999) (Page, et al., 2019).
The process consisted of the four stages of the SDP suggested by the Welsh Government (Welsh Government, 2014). The first stage that School X completed, was their self-evaluation in order to find areas of the school practice that needed to be improved or marked for change, thus encouraging the school to critically evaluate their own performance. An evaluation such as this, allowed the school to see what goals and targets they need to set (Bruce, et al., 2016) (MacBeath, 2000). 
The evaluation consisted of discussions with staff in meetings, including all class teachers and senior leadership positions, to identify the current practice at the school. In addition to staff meetings, observations were undertaken by members of the senior leadership teams School X was then able to use this knowledge of current practice, to compare to where they envision their practice being, marking out clear areas for school improvement within the SDP. Staff being active participants in their own reflections of practice is seen as an important part of the self-evaluation, as they continue to develop professionally themselves (Chapman & Sammons, 2013).
On completion of their self-evaluation, School X identified for key areas they would like to improve in their SDP for this year. They include raising the standards of both language, literacy, and communication, as well as mathematics and numeracy, with the aim to reduce the impact of poverty on educational attainment. Furthermore, School X intend to continue their development of teaching and learning, again reducing the impact of poverty on the pupil’s educational attainment. To do this, School X had a focus on implementing the new Curriculum for Wales (CfW), focusing more specifically on the use of Welsh, outdoor learning and science and technology. Lastly, the school aim to monitor and improve their own evaluations, to enhance the effective of these processes to impact development of all leadership levels (School X, 2022).
These areas for improvement derived for the data that the school received, including the data analysis of pupil standards and progression throughout assessment. This was done across the school, using assessment results, observations of lessons, book scrutiny and listening to learners. Listening to learners allowed the school to gain feedback about how successful their teaching and learning is from the children, while also understanding the children’s feelings and opinions on the matter (Coyle, 2013). This data was analysed and shared with all staff in meetings, through assessment and example of work.
School X will use strategic planning in their attempts to implement the changes for improvement in their SDP. Focusing on the aspect of raising mathematics and numeracy standards through improving opportunities for problem solving, the improvements will be evident through the strategic planning in mathematics and numeracy lessons. Planning for improvement is seen as crucial in schools, and allows the practice of teaching and learning to improve in an educational organisation, benefitting the progression of those who attend (Hargreaves & Hopkins, 1994) (Aaron, et al., 2022).
To measure the impact of the improvements in the SDP, School X will use similar approaches to how they evaluated the current practice, in order to find out the impact of the changes. This will allow the school to evaluate the changes made to their practice, highlighting if there has been an improvement in these areas, and what can be done to ensure further improvement if not. School X will used assessment of the standards of teaching and learning, through observations, book scrutiny and feedback in staff meetings with the use of enrichment tasks. The enrichment tasks are for pupils to complete at the end of each half term, recapping on all prior learning for that subject during that particular half term. This gives the class teacher an indication to pupil understanding and progression, while being able to present the feedback to all levels of leadership in staff meetings (Klein, 2005).
Reflection and Evaluation
During the cycle of completing a SDP, reflections on practice occur when both evaluating current practice to find areas of the teaching and learning that need improving, to evaluating the changes and improvements made, to find out whether they have had the desired impact. In the teaching profession, it is crucial to be a reflective practitioner, in order to continue your own professional development, benefitting the pupils’ teaching and learning opportunities. It could be suggested that reflecting on the changes and improvements made will have a positive impact on the teaching and learning outcomes for pupils (Green, 2011).
When reflecting on School X’s process for creating their SDP, as well as their methods to implement the required changes to improve their practice, it appears that the school has positively impacted pupils’ mathematics and numeracy skills. This was evident through their methods to identify the impacts of their changes. During staff meetings, the completion, and results of enrichment tasks for each year group were discussed to rest of the school staff, with examples from a range of ability levels shown. The results of the enrichment tasks that were completed at the start of the year were compared to those completed at the end of the most recent half term, with the majority of children showing a higher level of attainment in this subject. Staff at all levels were reflective of the process, stating that exposing pupils to problem solving activities more frequently allowed pupils to consolidate their learning and develop the application of skills to solve a problem, increasing pupil confidence.
In addition to these processes, School X was able to listen to the opinion of the pupils through listening to their learners. This process allowed the staff at the school to gain feedback from the children on the changes that have been implemented into the practice. Involving the voice of the pupils in this process is seen as important, alongside the voices of other participants in the pupils’ learning (Wearmouth & Goodwyn, 2019). It is suggested that pupils having a voice in their learning has further benefits on their relationship with their learning, as well as encouraging the pupils to become more reflective of their own learning (Vainker, 2021) (Marsh, 2012). Furthermore, listening to the learners encourages children to become more active participants in their own learning, while also putting the children’s learning at the heart of the teaching and learning, which is a key aim for Curriculum for Wales (Welsh Government, 2020) (Donaldson, 2015).
Conclusion
This assignment has aimed to reflect on and evaluate the processes seen during the creation and implementation of a school development plan (SDP), while also focusing on the chosen aspect of raising the standards of Mathematics and Numeracy reducing the impact of poverty on child attainment. An area identified to do this was giving the pupils more exposure to problem solving, applying the previously acquired skills to solve a new problem. The process of how School X completed and implemented their SDP was shared, from their reflective self-evaluation to find areas of their teaching and learning that could be improved, to the implementation of changes attempting to improve.
School X has seen improvements in this area, as evidence in their evaluation of the impact of their improvements. This evidence consisted of listening to the listeners, gaining pupil feedback on their use of problem-solving skills, as well as how they feel it has impacted their learning if at all. Furthermore, the observation of enrichment tasks allowed staff at all levels to gain information on pupil attainment, as they apply skills to solve problems independently. This was shared in staff meetings while being seen in book scrutiny.
In my future practice, I will aim to use these processes to be a reflective practitioner, aiming to benefit the pupils learning and development through my teaching and learning. This assignment has allowed me to look into the process of how an SDP is created and implemented into schools, allowing me to gain knowledge of the process, and what processes are used in order to measure and make improvements to the school’s practice. I feel for schools and learning organisations to be successful, the need to be able to make improvements effectively through using development or improvement plans.
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