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This literature review will examine if the learning environment has an impact on a child’s engagement. The observation is based on four foundation phase FP children aged between four and five years old in the classroom and extended outdoor area.  The class size is large and comprises of sixty-three children, three teachers and four teaching support assistants TSA, with three classrooms which have been made open plan so the children can move freely between each room. The school is based in highly populated area with four hundred and forty-five pupils currently attending the school. The school received eighty-five applications for reception places in September 2022, accepting sixty-three children.  
In line with ethics, the confidentiality and anonymity of the school and students, the children observed are named as child A, B, C, D and the school and location is not disclosed. Child A is female, aged four and has a very friendly, confident nature and mixes well with her peers.  Child B is male, aged five and was observed with his key person or one to one support. He was described by a TSA as a student that struggles to listen, harms other children and is on a report. Child C is female, aged four and is happy to play alongside other children but is more interested in engaging with adults. Child D is male, aged five, is imaginative but is very easily distracted. He has a close group of three friends and enjoyed making guns and pretending to fight the girls, which was quite disruptive at times. 
Foundation phase pedagogy is a Welsh government initiative which focuses on education through play. This new “reform and new curriculum will support young people to develop the skills they need to make the most of life” (Welsh Government, 2023) allowing teachers to plan and teach with more freedom to enable their students to have stronger educational outcomes and opportunities. The Curriculum for Wales guidance provides each school with the guidance to develop their own curriculum, incorporating the four purposes of the new outlined curriculum which are the shared vision and aspiration for the education of every child in Wales. For the teacher and education setting to fulfil these, “high expectations for all, promote individual and national well-being, tackle ignorance and misinformation, and encourage critical and civic engagement” (Welsh Government, HWB, 2023). The teacher must ensure that progression must be embedded in learning and teaching to ensure the best outcome for their learners whilst ensuring “each learner is challenged and supported appropriately, according to their individual learning needs” (Welsh Government, HWB, 2023).
To plan my research, I completed a brainstorm focusing on how to conduct my research and what methods I wanted to use (appendix 1). The questionnaire approach described by Kemmis and McTaggart, 1998, is a list of questions requiring written responses. “It is a form of review by proxy, with the interviewer removed from the face-to-face contact of the interview method” (McKernan, 1996, p. 125). Questionnaires are easy to circulate, providing “direct responses of both factual and attitudinal information and makes tabulation of responses effortless” (McKernan, 1996, p. 125). There are disadvantages to this method. Questionnaires might not be completed, the construction of the questions and the analysis can be time consuming, and it is questionable whether the responses are accurate due to fear of anonymity. To conduct my research, I did not use the questionnaire method mainly due to timescales and based the research project around a two-day nonparticipant observation in a FP classroom.
In order to gather results, I compiled an observation schedule (Appendix 2) and I used this schedule to carry out FP observations on children A, B, C, D (Appendix 3). To quantify results, I used the Luven scale LS, (Appendix 4) a five-point scale created by Ferré Leavers. LS measures the involvement and wellbeing of FP children through observation within the FP setting. The “Involvement is measured by how engaged a child is in a task, how easily distractable, and how determined they are to achieve their goal and overcome challenges” (Twinkl, 2023). To score highly, the observed child is confident, engaged in play, can self-regulate and will become deep learners. Children with a low score will “lack confidence, and are passive, absent, and unwilling to face challenges or respond to their environment” (Twinkl, 2023).
In the observed setting outdoor play was observed in three areas. Stella louis 2009, an early years consultant for Southwark, states that children need a hands on approach to experience nature to “provide children with a designated area of the garden for nature study” (Louis , 2009, p. 61). This was evident in the school, there was an outdoor area connected to the classroom which housed a growing area for the children to dig, plant seeds and pot plants, construction area with foam blocks and a duck coop, where the children care for baby ducklings, watching them both hatch and then grow throughout the summer. The second outdoor area was the mud area, which had a mud kitchen and outdoor restaurant. The third area, was the playground where the children did their walking mil.  Louis 2009, explains that practitioners should encourage children to both explore together and independently “providing children with the resources and materials that reflect the cultural lifestyles of the children attending the wider community” (Louis, 2009, p. 60) and again this was evident in my observation in both the outdoor areas and indoor areas. 
The FP indoor classroom set up as a home which housed a bedroom where children cared for dolls, an office where children were encouraged to use iPads, a living room where children could read and watch television on the sofa and a kitchen area where children cut up their own fruit and washed their plates and cups. The rest of the FP classroom had play equipment such as fancy-dress costumes, creative area for painting and drawing and a wellbeing area with yoga being played on a television. “Practitioners should plan time to talk to children” (Louis, 2009, p. 112), this was evident mainly whilst the children were sat at the carpet area. This area was used for registration, story and well-being time and Lois 2009, suggests that one practitioner should take on this role. Whilst it was evident that the children were asked how there were feeling, both in the morning and afternoon, this was done by different members of staff. Children were asked in Welsh how they were feeling in accordance with the Welsh government curriculum to “facilitate Welsh language immersion in the early years” (Welsh Government, HWB, 2023).  The children all responded confidently in Welsh. Observed children A, B, C, D all responded when asked and were fully engaged. However, when the children were sent off into their groups for independent learning in other areas of the PF classroom, it did appear to be somewhat chaotic with children running from room to room and not staying in their allocated groups. I did question the children’s engagement in the focused tasks that had been set out in accordance with the Welsh FP curriculum and if independent learning was ideal for the FP. This could have been caused by the open plan classroom design and staff shortages. Daily routines were used so children knew what to expect and a sequence of actions had been established. Prior to the start of the school day, child A, B, C, D all knew where to put their coats, how to mark themselves on the register and note what they wanted to have for lunch which demonstrated their independence and their ability to be responsible for their own belongings. 
Ethics play a huge role in research, therefore research is confined within the ethical codes of practice governed by the British educational research association BERA. The ethical guidelines for educational research were outlined in the updated fourth edition of the guidance handbook in 2018. The  guidance consists of eighty five guidelines which have been amended “since the publication of the third edition in 2011, including the rise of social media and online communities, new legislative requirements, and the growing impact on our research of internationalisation and globalisation” (British educational research association , 2023). Ethically, the educational setting and children’s names have not been disclosed. 
In conclusion, there were limitations to this literature review and feel as though I could have conducted this differently. My observation was carried out over two days, with four children on day one and three children on day two as Child D went home early on the first day due to an injury and was not present on day two. This did limit my findings somewhat. However, when child D was not present, his three peers were fully engaged with the independent activities and caused minimal disruption to the rest of the class. I question if the findings would have been different had the observations been carried out at the beginning of the week as opposed to the end of the week. The children might have been more excitable due to the weekend and/or possibly tired due to it being the end of the school week. Using a questionnaire could have been beneficial in this instance and given an insight on non-observed days within the learning environment. The observation was carried out by myself, and the children were excited as I was a ‘new person’ therefore was their behaviour normal? Did this excitement cause a lack of engagement in the tasks? 
Due to staff shortages, I spent day two primarily with child B as his key person was had to undertake a phonics guided lesson with the class in small groups. Therefore, I was unable to fully observe subjects A, C, and D. If I were to do this observation again, I would I have changed my observation sheet and I would have completed an observation for each child at different times during the day as children act differently at different points of the day. Due to understaffing and limitations within the environment for example, the room was not one classroom, it was three, it was difficult to observe all four children at once. I feel that the observation sheet used did not allow for the recording of data that was required and I would have changed this. The Luven scale (Appendix 3) which I used to quantify and analyse my data has both limitations and benefits. “One of the major advantages of the Leuven Scale is that it is observation based, and puts the child at the centre of their own learning” (Learning journals, 2023) however, one major limitation and “major criticisms of the Leuven scale is that it doesn’t account very well for child with special educational needs or disabilities” (Learning journals, 2023) and this was evident in my results. I possibly would have looked at different methods to analyse my data. 
The classroom had been made fairly- open plan so the whole of FP children could move freely between the three rooms. Whilst independent learning is encouraged, both child A and C roamed freely between rooms with their peers and were observed disrupting others. This could suggest that the children were not engaged in the independent tasks. A well-being carpet time was carried out on day two as the children were excitable and not following instructions. All sixty-three children took part in the carpet time and the FP staff were all present during this time. This was the only time in which the children all appeared to be doing what was asked of them. This could suggest that the children were fully aware of what was expected of them and suggested that in this aspect of the classroom, there was a high level of engagement. The children participated in the guided wellbeing lesson respectfully, raised their hands to answer questions, the children listened attentively, and a high level of engagement was observed. This makes me question if independent learning is advisable for FP and their engagement in the independent focus tasks however, this could have been caused by the setup of the open plan three room learning environment and the staff shortages during the observation. 
The children were encouraged to learn independently through self-directed tasks and the chaos that unfolded in the classroom environment suggested that the children were not fully engaged in the tasks. However, the foundation phase Welsh directive is focused on learning through play, and I did fully observe the children playing through role play and witnessed their captivating imaginations. I also witnessed them learning to become independent when hanging up their coats, being responsible for their belongings and cutting up their fruit and washing their dishes. Learning through play was at the forefront of every task within the FP and the children appeared confident, independent, encouraged to let their imaginations run free and more importantly, they all appeared to be happy to be there. In essence, this is what makes a positive and engaging learning environment, which clearly has an impact on a child’s engagement and overall enjoyment of the education system. 
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Appendices
Appendix 1 – Observation template of the proposed observation schedule that will be used during the observation. 
	[bookmark: _Hlk128418278]
	Child A
	Child B
	Child C
	Child D
	Additional Notes 

	Emotionally happy 

	
	
	
	
	

	Establish eye contact as they receive instruction
	
	
	
	
	

	Able to communicate in a positive manner

	
	
	
	
	

	Able to stand in a line at breaktime when the bell rings

	
	
	
	
	

	Engages with activities 

	
	
	
	
	

	Respond to questions enthusiastically

	
	
	
	
	

	alert and listening

	
	
	
	
	

	Remains seated throughout the class activities

	
	
	
	
	

	Does what is asked of him/her

	
	
	
	
	

	Stays on task

	
	
	
	
	

	Follows instructions

	
	
	
	
	

	Asks questions and participates in class discussions

	
	
	
	
	

	Helpful 

	
	
	
	
	

	Confident with peers

	
	
	
	
	

	Confident with staff members

	
	
	
	
	

	Able to regulate emotions

	
	
	
	
	

	Able to resolve issues and disagreements that might arise with fellow students
	
	
	
	
	

	Understands what is expected of him/her at registration

	
	
	
	
	

	Understands what is expected of him/her at the beginning of the school day
	
	
	
	
	

	Able to play with others

	
	
	
	
	

	Able to play on his/her own

	
	
	
	
	

	Able to carry out focussed task independently

	
	
	
	
	

	Sleep in class (or put their head on the desk)

	
	
	
	
	

	Work on other classwork during instruction

	
	
	
	
	

	Use a electronic device without permission

	
	
	
	
	

	Distract others during educational activities

	
	
	
	
	

	Did not follow instructions

	
	
	
	
	

	Appears uninterested 

	
	
	
	
	

	Failure to listen

	
	
	
	
	

	Physically violent to other students

	
	
	
	
	

	Verbally violent to other students

	
	
	
	
	

	Uses language that is not appropriate 

	
	
	
	
	

	Fails to complete the task that has been given 
	
	
	
	
	

	Loses interest in the task that has been given 
	
	
	
	
	

	Does not follow instruction

	
	
	
	
	

	Disturbs other children 

	
	
	
	
	

	Will apologise and understands when they have done something that has made someone unhappy
	
	
	
	
	







Appendix 2 – Completed observation carried out in FP classroom
	
	Child A
	Child B
	Child C
	Child D
	Additional notes

	Emotionally happy 

	5
	5
	5
	5
	

	Establish eye contact as they receive instruction

	5
	3
	3
	2
	

	Able to communicate in a positive manner

	5
	2/3
	3/4
	5
	

	Able to stand in a line at breaktime when the bell rings

	4
	2
	5
	2
	

	Engages with activities 

	5
	3/4
	4
	3
	

	Respond to questions enthusiastically

	5
	4
	4
	3
	

	Alert and listening

	5
	3/4
	4
	3/4
	

	Remains seated throughout the class activities

	n/a
	n/a
	n/a
	n/a
	Hard to answer this question as most activities were not seated

	Does what is asked of him/her

	4
	2/3
	4
	2
	

	Stays on task

	5
	3
	4
	2
	

	Follows instructions

	5
	2
	5
	2
	

	Asks questions and participates in class discussions
	4
	3
	4
	3
	

	Helpful 

	5
	4
	5
	5
	

	Confident with peers

	5
	5
	4
	5
	

	Confident with staff members

	5
	5
	5
	5
	

	Able to regulate emotions

	5
	1
	4
	4
	

	Able to resolve issues and disagreements that might arise with fellow students

	n/a
	1
	n/a
	2
	

	Understands what is expected of him/her at registration AM  and PM

	5
	5
	5
	5
	

	Understands what is expected of him/her at the beginning of the school day

	5
	5
	5
	5
	

	Able to play with others

	5
	3
	4
	*
	*child not present 

	Able to play on his/her own

	5
	5
	5
	*
	

	Able to carry out focussed task independently

	5
	1
	4
	*
	

	Sleep in class (or put their head on the desk)

	N/A
	N/A
	N/A
	*
	No one slept in the class or appeared tired

	Work on other classwork during instruction

	N/A
	N/A
	N/A
	*
	

	Use a electronic device without permission

	N/A
	N/A
	N/A
	*
	All electronic device work was carried out with a TA therefore N/A

	Distract others during educational activities

	N/A
	2
	N/A
	*
	

	Did not follow instructions

	5
	1
	5
	*
	

	Appears uninterested 

	5
	2
	5
	*
	

	Failure to listen

	5
	1
	5
	*
	

	Physically violent to other students


	5
	1
	5
	*
	Witnessed with child B on many occasions

	Verbally violent to other students


	5
	4
	5
	*
	

	Uses language that is not appropriate 

	5
	4
	5
	*
	

	Fails to complete the task that has been given 

	5
	2
	5
	*
	Child B scored low in this however, when aided and encouraged would have scored higher at 4 

	Loses interest in the task that has been given 

	5
	3
	4
	*
	

	Does not follow 
Instruction

	5
	2
	5
	*
	

	Disturbs other children 

	5
	1
	5
	*
	

	Will apologise and understands when they have done something that has made someone unhappy

	5
	5
	5
	*
	



Appendix 3 – Leuven scale example which was used to base the scores of one to Five when observing the children A, B, C,D.
[image: ]
(Structural learning, 2023)
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