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	What do you consider are the best aspects of this piece of work?    
	The research into classroom management is the best aspect of this piece of work.

	Which aspects do you consider could have been improved in this piece of work?
	I feel the research into theory could have been improved.

	What have you found most satisfying whilst undertaking this submission?
	I have found the conclusion the most satisfying to write.




Critically analyse the role of praise in classroom management.

Classroom management refers to the wide variety of methods and techniques that teachers use to keep students organised, obedient, concentrated, attentive and academically creative during lesson (The Glossary of Education Reform, 2014). Classroom management, or classroom discipline, is one of the very severe complications to endorsing effective teaching (Kratochwill, DeRoos and Blair, 2014). When management strategies are implemented successfully, teachers reduce the behaviours that hinder learning for individual and groups of pupils, while amplifying the behaviours that enhance learning (The Glossary of Education Reform, 2014).  Classroom management typically concerns teachers with two issues relating to preventing discipline problems and dealing with current discipline issues (Kratochwill, DeRoos and Blair, 2014). Commonly, effective teachers exhibit resilient classroom management skills while inexperienced teachers experience classes with behaviour and learning issues (The Glossary of Education Reform, 2014). According to Kratochwill, DeRoos and Blair (2014), effective classroom management works best when teachers emphasize student expectations for behaviour, support the learning environment with student involvement and when they identify student behaviours. So that a positive learning culture can be created within a school, effective interventions such as classroom management and positive relationships need to be implemented (Welsh Government, 2012). This essay will focus on the role of praise in the classroom and its impact on classroom management in the 21st century while also looking at other effective management strategies. 

All of the government’s efforts to improve education come down to the classroom and the way teachers deliver curriculum knowledge. Therefore, national education policies must be translated into better teaching practices, or they are of no use for schools and learning environments. For example, the Welsh Government introduced policy guidance titled ‘Practical approaches to behaviour management in the classroom’ in 2012 as a guide for teachers in primary schools (Welsh Government, 2012). The Welsh Government (2012) aims to promote effective teaching and learning by ensuring that teachers have the skills necessary to reduce children misbehaving and by guaranteeing that teachers understand the cause of certain behaviours. Classroom management techniques will be successful in most classrooms, however there may be some variations in when considering alternative subject areas and background factors (Kratochwill, DeRoos and Blair, 2014). 

Kratochwill, DeRoos and Blair (2014) state that classroom management must be supported by instructional objectives and activities. Classroom management strategies may need to be modified for exclusive contexts and environments that materialise in normal classrooms (Kratochwill, DeRoos and Blair, 2014). A more updated view of classroom management would include a factor such the environment, for example, which could be an inviting, well-lit classroom complete with motivating learning materials (The Glossary of Education Reform, 2014). Supporting the learning environment by promoting active learning and student involvement allows classroom management to work effectively (Kratochwill, DeRoos and Blair, 2014). Pupils who participate in organised activities that engage their interests and are motivated to learn hardly pose any severe management difficulties (Slavin, 2014). Teachers can quickly become overwhelmed and leave the profession without the skills and techniques needed to establish positive environments which support pupil behaviour (Oliver, 2014).  

Having expectations of pupils can be a contributing factor to classroom management. For example, the quality of work that teachers expect form pupils and the ways that teachers expect pupils to behave towards other students can impact the effectiveness of management (The Glossary of Education Reform, 2014). Classroom management works best when student expectations for behaviour are emphasised (Kratochwill, DeRoos and Blair, 2014). Nevertheless, most appropriately managed classes contain individual pupils who will misbehave (Slavin, 2014). Stimulating learning experiences is another key principle of classroom management. Activities can contribute towards effective classroom management as the types of learning experiences that teachers create to engage children’s interests and passions can influence behaviour (The Glossary of Education Reform, 2014). Classroom management can also be influenced by motivating materials and resources through the types of texts, equipment and various learning resources (The Glossary of Education Reform, 2014). Having a support system which addresses problem behaviours is a key principle in effective classroom management (Kratochwill, DeRoos and Blair, 2014). Behaviour, such as a positive attitude, joyful facial expressions and encouraging statements can facilitate pupil learning through a strategy of management (The Glossary of Education Reform, 2014). 
When good pupil behaviour is identified, teachers can work backwards from the anticipated result to establish which management systems will be most efficient (Kratochwill, DeRoos and Blair, 2014). 

Disciplinary statements should not interrupt the course of the lesson, when possible (Slavin, 2014).  For minor behaviour problems which teachers always deal with, a glance or a hand signal should allow the lesson to proceed without interruption (Slavin, 2014). Exciting, engaging lessons solve most behavioural problems and allows for effective use of time meaning well-managed and well-taught classes rarely have management problems (Slavin, 2014). ‘Well- managed classrooms let teachers focus on content rather than discipline’ (Slavin, 2014, p69). Good timing is crucial for classroom management being effective as research suggests that activities taking place at the beginning of the year are exceedingly important (Kratochwill, DeRoos and Blair, 2014). Maximising time for instruction and learning is the first focus of classroom management (Slavin, 2014). This means that a good behaviour program should be established at the beginning of the school year despite individual behaviour programs being implemented throughout the year (Kratochwill, DeRoos and Blair, 2014). However, the initial system should be used consistently and constantly through class rules, expectations and procedures to allow positive behaviour to be supported and reinforced in the classroom (Kratochwill, DeRoos and Blair, 2014). Good timing can also prevent late starts to learning in a lesson, prevent interruptions and prevent lost time (Slavin, 2014). For example, a good method of classroom management to help with good timing would be for teachers to use a ‘zero noise signal’ such as raising their hand to gain pupils attention and stop talking to listen for further instruction (Slavin, 2014).  

As inadequately devised lessons, monotonous learning resources and confused expectations contribute to pupil disinterest and amplified behavioural problems, classroom management is increasingly important (The Glossary of Educational Reform, 2014). Teaching multiple children with different needs, behaviours and attention spans can be demanding and problematic (Welsh Government, 2012). Nevertheless, when an enlightening learning environment is created, pupils will learn better because they will know what is expected of them (Welsh Government, 2012). According to the Sutton Trust report titled ‘What makes great teaching?’ issued in 2014, classroom management has moderate evidence to suggest an impact on student outcomes (Coe et al, 2014). They state that in order to maximise learning, teachers should make use of lesson time, organise materials and space and use consistently enforced rules efficiently (Coe et al, 2014). However, these factors are necessary to allow learning to take place, rather direct factors of it (Coe et al, 2014). The Sutton Trust report also defines the six components of great teaching to be pedagogical content knowledge, quality of instruction, classroom climate, classroom management, teacher beliefs and professional behaviours (Coe et al, 2014). Techniques such as class rules, positive relationships and praise are all examples of great teaching methods in the classroom. 

Praise is a good way of encouraging children to engage in desired behaviours as it concentrates on a child’s effort rather than the outcome (Welsh Government, 2012). 
Praise can be defined as constructive feedback given to pupils by teachers on specific academic outcomes (Dwyer, Dweck and Carlson-Jaquez, 2018). In order to encourage continuous learning, praise should be specific, spontaneous and well-deserved so to come across as genuine (Welsh Government, 2012). According to Bianco (2002), teachers should always use praise and reinforce and celebrate good behaviour. Praise should be presented instantaneously following the preferred behaviour (Welsh Government, 2012). ‘A child will repeat a behaviour if it is being rewarded’ (Welsh Government, 2012). If there is not consistency with rewards and sanctions then it will lead to the child continually displaying unwanted behaviour (Welsh Government, 2012). Verbal praise can be in the form of words such as ‘Fantastic’, ‘Bingo’ and ‘Super’ (Bianco, 2002). Praise can also come in the form of ‘peer praise’ by encouraging pupils to praise each other in order to create a positive and fun classroom while inspiring individuals to make positive choices (Welsh Government, 2012). Following desired behaviour, rewards can make the behaviour more likely to reoccur (Welsh Government, 2012). Rewards can be shared with the whole class when pupils display positive behaviour (Arthur, Grainger and Wray, 2006). Rewards must be something that pupils want and can aspire to (Welsh Government, 2012). According to the Welsh Government (2012), for rewards to be effective they should be immediate, consistent, achievable and fair. For example, rewards can be tokens, raffle tickets, certificates, stickers and extra play time. 

Some student can lead teachers to be confused as they are discouraged by setbacks and materials and often don’t have the effort to learn, however this can be caused by the pupils own mind-set towards intelligence (Dwyer, Dweck and Carlson-Jaquez, 2018). Research shows that having a specific mind-set about being intelligent or stupid has severe damaging consequences for learning (Dwyer, Dweck and Carlson-Jaquez, 2018). Dweck found the negatives of praising intelligence to be strong for both high and lower achieving pupils (Hodgman, 2014). Intervening with praise can alter mind-sets so that pupils view their intelligence as something which can grow and develop (Dwyer, Dweck and Carlson-Jaquez, 2018). Offering praise for students’ effort and outcomes when they succeed can directly affect students’ beliefs about why they succeed or fail (Dwyer, Dweck and Carlson-Jaquez, 2018). For those teachers who praise effort rather than praising intelligence, pupils try harder and learn more (Dwyer, Dweck and Carlson-Jaquez, 2018). Carol Dweck (1999) has shown that pupils who believe that intelligence is unalterable have a fixed mind-set while students who believe that intelligence can be amplified through effort is a growth mind-set. 

‘Bonus Coupons’ can be used to reward good behaviour or academic success as they catch pupils being good (Bianco, 2002). Pupils can input what rewards they would like to receive on their coupons and can include things like a homework excuse or a free answer pass (Bianco, 2002). The goal of rewards and praise is to encourage character development through promoting respect, democratic participation, kindness, responsibility and self-esteem (Bianco, 2002). For rewards and sanctions to work effectively, they need to be fit for purpose meaning the rewards must be something the pupil desires while the sanctions must be unfavourable (Arthur, Grainger and Wray, 2006). An example of a reward technique is a ‘Reward Spinner’. This is a good way of promoting a culture of appreciation as the spinner has numbers on it that matches pre-numbered rewards (Bianco, 2002). The spinner works by the teacher identifying an individual pupil for special recognition who is then allowed to spin the spinner to get a reward number (Bianco, 2002). This pupil then receives the reward, which for example could be 20 minutes of computer time or a ‘no homework’ pass (Bianco, 2002). This technique can, however, also be used as a whole class approach instead of for individual students as the reward could be a whole class reward such as a pizza party or a movie afternoon (Bianco, 2002). Class dojo is a form of digital praise in the classroom as a management tool and can be an example of a modern, technological form of praise. ClassDojo unites teachers, pupils and parents to construct miraculous classroom communities (ClassDojo, 2018). ClassDojo (2018) helps teachers to encourage students for any skills or value while giving students a voice to present and share their learning experience in online profiles. Schools all around the world use ClassDojo to monitor the positive and negative traits of pupils by providing instant feedback (Richmond Park School, 2014). ClassDojo is displayed throughout the school day and allows children to see how many points they receive which gets pupils excited to earn points for good behaviour (Richmond Park School, 2014). These points can then be turned into rewards such as extra play time, lucky dip and certificates (Richmond Park School, 2014). 

It is crucial for teachers to understand the root cause of children’s behaviour as without this understanding behaviour strategies will be ineffective (Welsh Government, 2012). Understanding child behaviour can be categorised into biological, behavioural, cognitive, systemic and psychodynamic. The biological model means that children are influenced by their environment which informs their behaviour implying that it is important for this type of behaviour to be managed with a positive environment and experiences to support good behaviour (Welsh Government, 2012).  The cognitive approach helps pupils to judge and reason efficiently in order to have an awareness of their environment meaning that the way children behave is influenced by their thinking and cognition (Welsh Government, 2012).  The systematic approach looks at pursuing the individual’s behaviour inside the system, for example this could be a child’s family, friends, school and community (Welsh Government, 2012). These systems have an impact on the child’s behaviour making the quality of their impact important to learning. The psychodynamic approach to behaviour takes place in a clinical setting as it looks at understanding and intervening by separating past experiences to help the child deal with them (Welsh Government, 2012). 

The behavioural model indicates that behaviour can be modified through conditioning such as classical conditioning and operant conditioning (Welsh Government, 2012). Classical conditioning is behaviour connected with a certain stimulus, for example a child may feel happy on a Friday afternoon as they associate this time with playing games and being outside (Welsh Government, 2012). Whereas operant conditioning is a behaviour associated with and repeated by rewarding good behaviour and distributing sanctions for the bad behaviour (Welsh Government, 2012). Skinner believed that operant conditioning is a process to amend behaviour through the use of positive or negative reinforcement such as praise and sanctions (McLeod, 2015). A ‘reinforcer’ can be verbal praise, a good mark or a feeling of satisfaction which strengthens the desired response (Culatta, 2018). Skinner’s principle states that behaviour which is proceeded by pleasurable results is likely to be repeated while behaviour which is followed by unlikable results tends to be terminated (McLeod, 2015). Skinner’s theory supports the use of praise and sanctions as he believes that positive reinforcement is the best way to change and alter behaviour. However, the operant conditioning theory only deals with distinct good and bad behaviour meaning that teachers have to constantly being reinforcing good behaviour in order for it to be repeated effectively (Culatta, 2018). It can be difficult for teachers to urge students to repeat good behaviour after the first couple of initial reinforcements making praise difficult to implement consistently (Culatta, 2018).

Alfie Kohn is a radical education author who argues that the typical classroom management strategies used in schools today are ineffective and wrong (Creasey, 2017). For example, Kohn believes that rewards and punishments don’t improve children’s behaviour but instead makes behaviour management worse (Creasey, 2017). He believes that by using the word ‘behaviour’, teachers only focus on observational activities meaning that the values and needs of the children displaying the behaviour are missed and overlooked (Creasey, 2017). He thinks that praise doesn’t assist academic achievement but instead controls children and reduces motivation (Willingham, 2009). He also thinks that teachers and education facilitators assume a position of power over their students by assuming that the children have a behaviour issue which needs managing (Creasey, 2017). Instead of traditional methods of behaviour management, Kohn believed that schools should create democratic communities by putting the needs of the pupils first and allowing them to solve problems together (Creasey, 2017). However, Kohn’s logic is flawed as, for example, he argues that praise in destructive to motivation which in reality isn’t true for praise can reduce motivation but only when motivation was high to start which proves that the role of praise and reward is complex (Willingham, 2009). Kohn’s work does, however, emphasise the significance of praising too much and which type of praise is correct (Willingham, 2009). 

Glasser’s reality theory is an alternative approach to praise in classroom management. Developed by William Glasser in the 1960’s, reality therapy is used to guide pupils in developing responsible individuals who can gratify their own needs (Lynch, 2016). This approach assumes that pupils know their own needs and wants and will make changes to reach their goals and aspirations (Lynch, 2016). The programme helps pupils connect behaviour with consequence (Decker, 2018). Reality therapy addresses five basic needs which pupils must meet in the classroom; power, love, freedom, fun and survival (Decker, 2018). According to Glasser, when these five needs are met and fulfilled then the student will not have any behavioural problems (Decker, 2018). Trust and responsibility is given to students so that they are able to work on their own behaviour (Lynch, 2016).  In order for pupils to have their needs met, they need to have some control over their education so they can behave well and learn effectively (Decker, 2018). In summary, poor behaviour surfaces when a pupil is unhappy and is not getting their needs met and this can cause problems for classroom management (Decker, 2018). For example, the reality therapy model reasons that holding class meetings and discussions are crucial and allowing pupils to set class rules and consequences is fundamental to classroom management (Lynch, 2016). 

In conclusion, it is evident that praise can be a successful tool to motivate students if used appropriately (Hodgman, 2014). ‘Praise has the potential to be a productive source of student motivation but only when used in certain capacities and with specific outcomes in mind’ (Hodgman, 2014). There are, however, gaps into the research of praise. Research has not looked at the effectiveness of praise with students with special educational needs and learning disabilities (Dwyer, Dweck and Carlson-Jaquez, 2018). It is important to consider the use of praise in classrooms and its positive or negative impact on students (Hodgman, 2014). The future role of praise in the classroom would require input from teachers to show the effectiveness of strategies of praise in teaching particular subjects and grade levels to allow the best techniques and programmes to be taught across the country (Dwyer, Dweck and Carlson-Jaquez, 2018). If pupils are not responding effectively to praise, different paths to alter behaviour need to be explored (Hodgman, 2014). 
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