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Leadership and Management for Systems of Quality

What does quality mean and why is it important? Quality refers to having a certain level of high standard to maintain within any setting in order for a setting to run to the best of its ability (Education Policy Institute, 2018). Williams (2016), also states that quality is very often enhanced through important policies and procedures. Eadie et al. (2022) discuses that there are three important factors to consider in regard to quality within the early years. These are system, process, and structural quality. System quality refers to the statutory requirement within early years settings set up by the government and policies. Process quality is relation to teaching strategies, children’s experiences and the early years curricula and structural quality refers to the learning environment itself and education frameworks. It is crucial that children receive the highest quality of care early years settings as promotes holistic development and optimal learning (Government, 2022). 
It is important to understand that children need to be receiving the best quality of care within their settings as this will aid them within their development through not only the early stages, but through their whole lives (Sylva, Melhuish and Sammons et al., 2004). Ofsted (2022) further states the importance of quality by suggesting how crucial the early stages to a child’s development ha many effects on them later on in life. The highest quality within settings is vital as it will help promote many skills in adulthood such as interaction and communication, relationships, mental health, as well as many other important aspects (EEF, 2022; Ofsted, 2022). EEF (2022) also state that a child’s time within a setting is the most important part of their lives as this is where they learn all the core and fundamental values of life and the lifelong skills they require. However, the Childrens Act (2006) states that there is a need for improvement of children and parents’ services and education in order for children to receive the highest level of care they deserve.
 One quality assurance method is the Baby Effective Early Learning Programme (BEEL, 2006) which looks at improving quality for children from a young age. As outlined within BEEL (2006) documentation, the Government has set out to improve quality within settings, by first looking at issues such as the correct and highest standard of training for all staff within settings and higher standards of performance. Aswell as the Government, the BEEL programme is set out to support settings in improving the quality of settings and staff within the early years settings to make sure that children are getting the best possible outcome (Sylva et al, 2012). The BEEL programme is set out to offer an opportunity to settings to flourish and maintain and exceed minimum standards of quality for children’s development in the long run. Aswell as this, it also outlines the importance of having highly trained and experienced staff to deliver this (Department of Education, 2017). Information within the guidance is set out to guide early years settings in meeting statutory requirements in regard to staffing the foundation stage framework and Estyn Inspections. 
The benefits towards the BEEL framework is that throughout the set up action plan, settings are supported throughout the whole process, although it is a self-evaluation, the charity is available to support throughout the entire process. Throughout the successful completion of the action plan, another plan is then set up to help to provide settings with another chance to further develop their overall quality within the provision.  The benefit of a quality assurance method such as the Baby Effective Early Learning Programme (BEEL) has many positive outcomes within settings overall and studies also further suggest that a 3rd party framework such as this, has many benefits in the long term future of a setting (The Health Foundation, 2018). Another benefit of BEEL is that although it is a self-evaluation and carried out by practitioners within the setting, it means that staff are able to assess their personal situation within their own nursery’s and carry out the changes necessary to them. Many frameworks very often have directed instructions on how to improve, however this effective early learning programme provides them with an opportunity to assess their own situation as every setting is different, meaning one setting could need a lot more work, or changes to quality in ways that other settings may not need to improve (Crosse, 2022).The Social Care Wales Act (2016) Section 36 states that all settings within Wales should have, as statutory requirement, a policy in place in relation to staffs overall development and support within the setting. The benefit of the BEEL assurance method seconds this by outlining the importance of all staff receiving the highest and most sufficient amount of training in order to provide children with the best possible outcome. The BEEL programme also looks at ways in which learning can be improve for children by initiating more child centrered play and having a balance of adult led play too (Crosse, 2022). Child centred play and adult led play have many benefits (Early Years Matters, 2011) to a child’s learning and development, so ensuring that play is to the best quality within settings is also crucial. 
However, we must consider that BEEL is only a developmental strategy and not a legalised requirement, only an advisement and support for early years settings, which suggests that settings may not always use the information provided within the guidance. Another disadvantage towards the BEEL guidance is that the programme itself is a self-evaluation, carried out within settings by practitioners, parents and caregivers. Although implications can be made within settings to improve quality provided by the guidance, the reliability of self-assessments are uncertain as each setting may have different experiences or may not know to what extent in which they need to improve the quality of their settings (Baartman and Bronkhorst, 2012). However, a positive to this framework is that the guidance suggests a variety of ways in which quality can improve. 
Next, there is another importance quality insurance framework, NDNA’s Quality Counts Framework looks specifically focuses on ways in which high trained staffing can improve this instead. The NDNA’s quality counts framework was written in line with the UN Conventions on the Rights of Children (1989) to bring the highest level of quality across the country within settings to ensure children’s interests are at the forefront of everything. The framework aims to support staff with their development of qualifications and any gaps they may face with this, to ensure consistency throughout the entire process (Quality Counts, 2024). The four main areas looked at as part of the NDNA’s framework are leadership and management, health and safety, play and learning, and the workforce. Similar to the BEEL guidance, the NDNA quality Counts framework gives the settings the opportunity to reflect and complete an evaluation of their own personal settings to pick out points of improvement of quality, and their strengths. NDNA also offers a private independent review of the setting regarding the quality of their practise and offers the setting a tailored report on areas of improvement and how to do so effectively. Care Inspectorate (2022) state the need for quality care not just to be focused on in regard to the requirements of staffing, but to also resemble the importance of the setting having the appropriate venue and facilities for children to have the full benefit of and explore in as many ways possible. It further states that settings should not only have high quality facilities, but also think and discuss ways in which they can improve family engagement within their settings to promote positive enabling relationships as this is also a fundamental value needed to ensure a child is receiving the best care they can be given. 
 However, Quality Counts (2024) recognises the potential negative impact implicating the framework could potentially have on smaller settings. It is suggested that the framework takes time to implicate as self-assessments and resources need to be done, however, this could divert time away from child interactions within the setting, meaning children are not receiving the highest level of quality they need (Gilliam, 2012: National minimum Standards, 2016). The Early Years Workforce programme (2016) also mention the potential impact of funding that settings face when following quality assurance methods. The Early Years Workforce Programme (2016) state that through studies, many settings have voiced their concerns on issues of funding regarding the demand for the higher level of training of staff, and are finding that due to the underfunding of the government, they are unable to do the objectives needed within their settings. 
In regards to both frameworks discussed, the NDNA Quality Counts Framework and BEEL, both have disadvantages to them. Jointly, one issue that could be argued is that the framework is based off legislations such as  Education Inspections Framework (2023) that is written for all settings to follow and implicate as they are seen as standards, however, critics would argue that the quality of the setting that could be implicated based upon this framework may not actually resemble the voice of the children and their needs and want in regard to quality (University of Glasgow, 2022; Welsh Government 2016).Parents opinions are also encouraged throughout the settings journey within their programmes as parents may have a different opinion or approach in which setting managers may not always notice. Burnham (2016) further states that the key to a high-quality setting is by listening to a child’s voice and needs as it is also their journey to be on as well as the parents opinions as setting managers may be biased with views in which they may have on their settings. 
In conclusion, the Baby Effective Early Learning Programme and the NDNA programme are both strong quality assurance methods that offer guidance, support and steps for settings to use in order to use effectively. Both assurance methods have similar objectives and guidelines that are also in line with stator requirements and Government guidelines (2016), however, NDNA appears to focus on a wider range of areas to cover in comparison to BEEL such as play and learning too, in comparison to BEEL which focusses much more on staffing improvements, however, both of the methods appear to work effectively. There are disadvantages to both in regard to how time consuming they may both be for the settings and staff to carry out, but when used correctly, they are strong tools and guidelines that should be used in order to have the highest quality of setting. In conclusion, quality assurance methods are extremely important and beneficial as they provide settings with plans, that can be personalised, to support them in ensuring their settings are to the highest of quality. These frameworks provide settings with the ability to self-assess their own situations within their settings and make necessary improvements on what they deem fit based on their observations and assessments carried out. 
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