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	Target
	What I have done in this assignment...
 

	Target 1
	 To set a complete context to studies in your introduction
	 

	Target 2
	 Aim for further depth in analysis.
	 



ECAD7003: Learners, Schools & Communities: Where am I teaching?
Maximise opportunities to develop independence, resilience and flexibility across the curriculum within a ‘Growth Mindset’ culture.

Introduction
This assignment will focus on one aspect of a school’s Strategic Development Plan, this is the school where I completed my Professional Teaching Experience (PTE). A School Development Plan (SDP) is a collaborative and inclusive plan created by practitioners to promote school effectiveness, school improvement, professional development and change to a school (Xaba, 2006). A School Development Plan (SDP) includes structure, strategies, actions and benchmarks for implementation to develop and improve a school’s vision (Chang, 2008). I have carefully read and summarised points from the school’s Development Plan and have decided to focus this assignment on; Maximising the opportunities to develop independence, persistence and flexibility across the curriculum with a ‘Growth Mindset’ culture. Throughout my time at this school, I participated in developing and implementing this target. The school is a Welsh and English medium Primary school which includes 422 pupils between the ages of 3 and 11. Approximately half of pupils are educated through the medium of Welsh and 17% of pupils come from English-speaking homes. Around 7% of the school’s population have Additional Learning Needs (ALN). 

Literature Review 
Attachment Theory 
John Bowlby’s Attachment Theory suggests that children need to develop a secure attachment with their mother/caregiver during the early years in order to become independent and resilient in their futures. Schore (1994) also recognises that early experiences are crucial in shaping and developing the individual in order to form resistances and to deal with situations in their futures. Rees (2007), defines Attachment as being the enduring emotional closeness between mother and child in order to prepare the child for independence and parenthood. According to Bowlby’s theory there are four different types of attachments that a child will experience during their early years; List Attachment Types. A Secure Attachment facilitates the appropriate development of neuronal connections in our brains in terms of; learning, emotional regulation, abilities to cope with stress in life as we grow older (Ainsworth & Bell, 1970; Bowlby, 1969; Winnicott, 1965; Ogden, 2009; Porges, 2005; Sunderland, 2007). Therefore, a secure attachment is the platform for a successful future. 
At birth, a child is fully dependent on its mother/ caregiver for soothing, simulation, and feeding, however, as the child grows, they gradually claim the ability to manage alone (Shonkoff and Phillips, 2000). From ages 3 to 5 years, securely attached children become curious, competent, resilient and independent and are more likely to form close relationships with others (Elicker et al, 1992; Arend et al, 1979, Jacobson and While, 1986). They are also eager and confident to ask for support from their teacher, but only when they need it (Sroufe et al, 1983). 
A secure attachment provides children with a secure base to explore, learn, giving them the motivation and independence to do so. It is also important for the child’s safety, adaptability and resilience (Rees, 2007). Children who are securely attached at an early age tend to develop stronger self-esteem and better self-reliance as they mature. Such children are also likely to be more independent, to learn better at school, to enjoy successful social relationships, and to be less likely to suffer depression and anxiety (First Discoverers, 2020). Bowlby’s research found that if a toddler has developed a strong attachment with his mother/caregiver during the early years, he will be more independent and ambitious to try new things in his future. Although, it is important for mothers not to teach or force independence as this can usually delay the growth of independence. who try to teach or force their children to be independent usually delay its growth (Bowlby,1956). However, despite our childhood and formed attachments, researcher Carol Dweck has found that we can continue to develop and flourish in adulthood.

Growth Mindset
This school aims to foster a Growth Mindset culture across the curriculum in order to develop independent, resilient and flexible individuals. Mindsets are defined as the thoughts we have on our own abilities, intelligences and talents which plays an influential role in our own success (Blackwell, Trzensniweski & Dweck, 2007). According to Researcher Carol Dweck, people have one of two types of mindset’s: either a Growth mindset or a Fixed Mindset. Children with a Growth Mindset believe that their intelligence can be improved by time, achievements and challenges; differently children with a Fixed Mindset believe that their intelligence is static and unchangeable (Dweck, 1999). 
The major ideas and behaviours present in people with a Growth Mindset are a belief in the malleability of intelligence and that people can improve through hard work, developed intrinsic motivation, a belief that learning and accomplishment are their own reward, acceptance of setbacks and criticism as learning opportunities, and acceptance of responsibility for outcomes (Dweck, 2006). Conversely, people with Growth Mindsets showed increased brain wave activity when they were presented with information that could help them in correcting errors and learning from their mistakes (Dweck, 2008). People with a Growth Mindset tend to view failing at a task as something they have done that is separate from who they are as people, whereas those with Fixed Mindsets may see failure as a personal fault that defines them personally. This makes people with Fixed Mindsets less willing to attempt new or difficult tasks and can limit growth (Dweck, 2008). As example, a study by Angela Duckworth and Martin Seligman indicated that people with higher levels of self-discipline outperform those with equal IQ scores and lower self-discipline, and that high levels of self-discipline are predictive of higher levels of academic performance in adolescents (Duckworth, & Seligman, 2005). The school aims to develop a Growth Mindset in every child by regularly using Growth Mindset terminology across the curriculum. 
Stiggins (1999), emphasises the importance of failure in order to grow and succeed. He states that children must understand the need for mistakes in order to improve. Success is continual improvement.  Encouraging a Growth Mindset is very important. Teachers can encourage Growth or reinforce Fixed Mindsets. A Fixed Mindset is encouraged through emphasising ‘success’ rather than efforts whilst completing a task (Developing a Growth Mindset, 2016).
 
Developing an Action Point
The school has set a clear Action plan to reach this target in the Schools Development Plan. A school’s Action Plan is a useful concise and effective management tool that guides the school in bringing about improvement, providing agenda’s and a check list (Ofsted, 2020). 

· Thinking skills and Growth Mindset Training for Health and Wellbeing Leader.
The Health and Wellbeing leader regularly attended meetings regarding ‘Thinking skills and Growth Mindset’, once a month all staff would meet and the Health and Wellbeing leader shared information and knowledge from training sessions with the staff. The operation of the Action Plan was witnessed by myself during my Professional Teaching Experience. Throughout PTE1, I partook in many meetings with staff where they shared examples of good practice. I also took this opportunity to carefully plan lessons which would encourage a Growth Mindset, and planned activities to teach the children in my class about a Growth and Fixed Mindset. Every effort was made to develop ideas from the staff meetings and putting them into practice with my year 6 class.

· Planning challenging tasks which provide opportunities for children to develop a Growth Mindset.
According to the Action Plan, all staff will receive direct training to plan sufficient challenges for individuals. Challenging learning opportunities are thought to have a positive impact on children’s learning and engagement (Sullivan, Borcek, Walker & Rennie, 2016). Research has shown that the most effective learning takes place when we think things through for ourselves (Scottish CCC, 1996). The New Curriculum for Wales (2022) states that children should be ‘Ambitious, Capable Learners who set themselves high standards and seek and enjoy challenges.’ Dewey (1916), argues that our brains are wired to solve problems which gives us pleasure. Although, it is important for teachers to carefully plan the challenges as children could experience boredom if the demand of the challenge is too high or too low (Deci and Ryan, 1985). A child might also experience ‘over-challenge’ meaning that the level of challenge exceeds the level of the ability. Over-challenge can lead to negative emotions like worry and anxiety (Csikszentmihalyi, 1975) which could prevent motivation (Pekrun, 2006; Pekrun, Goetz, and Titz, 2002; Thoman, 2005). The teachers’ role is to ensure that there is a high level of cognitive demand in the task which is appropriate for each learner, by considering their academic ability (Baxter & Williams, 2010; Henningsen & Stein, 1997). Similarly, researchers recognise this importance, stating that teachers must ensure that all children are given opportunities to engage with complex and absorbing challenging tasks, and are given sufficient autonomy to devise their own solution methods to tasks (Sullivan, Askew, Cheeseman, Clarke, Morane, Roche & Walker, 2014). 

· Teachers’ Professional Development.
Teachers are encouraged to research to better their knowledge and understanding of this topic. Useful resources found by staff are asked to be shared with staff to create a whole school approach. The school aims to develop a climate of effective collaboration and self-improvement and use research to develop innovative and contemporary pedagogies’ and aspects of preparing for a Curriculum for Wales. Many researchers recognise the importance for teachers to carry out research and it is viewed as a form of good practice (Cochran-Smith & Lytle 1990; Sardo-Brown 1990; Calhoun 1993), however, many teachers do not view themselves as researchers as they believe that they cannot assume the role of a researcher (Polemeni, 1976). Researching, provides teachers with the privilege and knowledgeable first-hand access to crucial information about their students’ needs, learning styles, and effective reliable and realistic possibilities to solve or improve in their own practice (Vasquez, 2008). It has been found that teacher research allows teachers to become more reflective and improves teaching and problem-solving skills (Bennet 1993; Calhoun 1993; Thompson 1996). This was also found by Johnson (1993), teacher practice and pedagogies improved as a result of researching (Johnson, 1993). Research is an effective part of change and teachers must be agents of change (Polemeni 1976; Pierece & Hunsaker, 1996). It was also decided that the school would take a whole school approach in fostering and embedding Growth Mindset language in cyclical assemblies across the school to encourage pupils to keep a positive attitude and a belief that they can always improve.

· Self-evaluation. 
Definition of self-evaluation. 
Self-evaluations will take place at the end of each term by each teacher. The findings will be introduced to Governors and Parents in the Annual Governors Meeting to Parents. 


Reflection and evaluation
Reflection has been defined as the process of analysing and evaluating practice, identifying issues in order to improve future actions (Reid, 1993). Practitioners should repeatedly reflect on their practice to continually learn and benefit of future actions (Schon, 1983). Jasper (2003), argues that reflecting on one’s own practice, rather than learning from formal teaching could be the most important and effective element of personal development and improvement. 

· Thinking skills and Growth Mindset Training for Health and Wellbeing Leader.
According to Flowers (2002), the teachers are the main implementers of a School’s Development plan, teachers are the people that turn the goals into reality. The School’s Development Plan must consider a strategy for teacher’s development which includes an assessment for development and training. Teachers must be fully equipped with the knowledge and skills for successful learning (Conco, 2004). 
In reflection, I feel that the Health and Well-being Leader’s training has been beneficial to all staff. Information and knowledge from the courses were communicated effectively to the staff in the school. The leader regularly met with staff to share findings, reflect on what has been done and provide opportunities for staff to work together in creating activities to foster a whole school approach.  However, I believe that all teachers should have the opportunity to personally attend the training classes. By personally attending training, teacher’s professional development and understanding of the subject could be improved. The way teachers obtain knowledge has an impact on the learner’s academic performance, therefor, teachers should acquire more training to improve their professional performance (Essel, Badu, Owusu-Boateng and Albert, 2009). 

· Planning challenging tasks which provide opportunities for children to develop a Growth Mindset.
This point from the Action Plan has already proved to be successful not only in this school, but it has also been demanded in the New Curriculum for Wales and is heavily supported by literature. The idea of creating challenging tasks provides an opportunity for children to develop a growth mindset, by showing resilience and setting themselves high standards, which is stated in one of the four purposes in the New Curriculum. Through completing challenging tasks the child is also developing independently, therefor I believe that this action plan is effective in completing the School’s Development Target. 

· Teachers’ Professional Development.
Traditionally, teachers were viewed as consumers rather than producers of research. Researchers produce knowledge and teachers deliver this knowledge to their classroom (Robinson, 2003). Research should be completed as there is a professional and ethical responsibility for the teacher to challenge and investigate their pedagogical approaches to engage in good practice (Hall, 2001). Similarly, Robinson (2003) emphasising that teachers decisions about what is taught has consequences for the lives of children, therefor, teachers must review the consequences of their decisions through completing research. The literature suggests that this school has made satisfactory recommendations to encourage staff to research to advance their professional develop and performance. However, the process of researching is not natural to all teachers. Some practitioners need more training and assistance in developing these skills (Clinton and Ward, 2002; Robinson, Phillips, and Timperley, 2002; Timperley and Wiseman, 2002).  Differently, many teachers are not used to completing an evidential basis for their teaching and do not understand the need for research (Robinson, 2003). ‘Enhancement of the research role of teachers is central to sustainable school improvement, to effective teacher development and, most important of all, to the professionalism of teachers’ (Robinson, 2003, pg.29). 

· Self-evaluation.
The school aims to regularly evaluate the findings with School Governors and Parents in meetings, the school does not mention an evaluation which will be made by the children. However, this self-evaluation process will only take place at the end of each term. Outcomes for children and young people in their learning and in their lives often improve when they are actively involved in decision making. (Dera, 2020). The Learning Together Report stated that learning improves when staff take greater ownership of improvement through self-evaluation, involving learners and their parents (Learning Together, 2009).

Conclusion
This assignment has focused on a specific target from a School’s Improvement Plan, in which I attended for PTE1. The literature surrounding the target has been explored from a theoretical and practical point. The schools Action Plan has also been carefully studied in order to understand how the school aim to complete the target. Lastly, the Action Plan was evaluated, in order to form an opinion and make practical suggestions on what has been done by the school. 
Throughout this assignment I have gained a deeper understanding of a School Development Plan and now understand how schools work together to design a plan to complete the targets. Much research has been completed in this assignment which has not only helped me to gain a better understanding of the topic but has also taught me the importance of completing research in every area. This assignment has also taught me the importance of reflection and evaluation and having the ability to be critical and make practical suggestions, which is highly important in the education sector. 
Completing an assignment on a Schools Improvement Plan will certainly help me whilst undergoing improvements as a teacher. I fully understand the importance of each individual teacher in researching and sharing good practice with staff in order to create a whole school approach and working towards the school improvements as a school. 
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