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First 1000 days.



Introduction.

This sway document will detail and show why the first thousand days are soimportantand what
practitioners can do to enable positive relationships, provide exceptional care and support to
children and theirfamilies. It will look at enabling environments, enablingadults, opportunity to
engage inlearning opportunities, this document will discuss how thisis linked to both theoretical
frameworks and practice.
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One thousand daysisa conceptiontotwoyears, one day ina child’slife. The first thousand days of a
child’slife are crucial, there is asignificantand influential phasein development. During this time,
the foundations of achild’s well-being, learning opportunities and experiences, health and future are
molded. (Parent-infant foundation, 2022).



During pregnancy, an unborn baby takes on the environmentin which the motherlives, thisis the
food the mothereats, if the mothereats a nutritious diet, it willhave a positive impact on the baby's
brain development, and the baby will be born at a healthy birth weight, if the mothereats
unhealthily, it may have a negative impact on the baby’s health, causing obesity in laterlife. The
unborn baby hears and takes on the feelings the motherfeels, if the mother isanxious or stressed
the unborn baby may sufferwith social and emotional issues. The mother’s well-beingis avital part
of the baby’s development; therefore, the promotion of a healthy pregnancy is critical as this
supportsthe baby havinga healthy life. (Gov.uk, 2021).

The firstthousand days a child forms a bond/relationship usually with their primary caregiver, thisis
whenthe child forms an attachment. Attachments supportachild’s social and emotional
development, having positive experiences with attachments helps the child to formrelationships, it
enablesthe childtofeel secure and safe allowingthemto trust. (Durkan, N, et al, 2014). Bowlby’s
attachmenttheory supportsthis, Bowlby suggests children attach to one main caregiverintheirlife,
usually theirmother, by forming these attachments provides serve and return opportunities, where
the child cry's/smiles the mother’sinstinctis to respond and interact with the child. Bowlby believed
withoutthese attachments achild could struggle with their cognitive, social, and emotional
development. (Mcloed, 2017).



Enabling Adults

Therole of the adultis significant to the child’s development, practitioners should supportand guide
childrenina holisticway, seeing the child. By providinganinviting safe environment will ensure the
child settles well during atransition allowing themto grow and develop, practitioners can support
this by observingand gatheringinformation to be able to plan accordingly for the child’s individual
needs. Thisfallsinline with the National minimum standard 3.2, ensuringachild’s needs are met.
This will give the child the learning opportunities needed to support their stage of development as
well as takinginto consideration theirinterests, likes and what engages them. This gives the child a
voice andinvolvementintheir planning. Welsh Government, (2021). Also, the practitioner'srole s
linked with article 3 of the United Nations convention on the rights of the child which states, “best

interests of the child must be a top priorityinall decisions and actions that affect children. UNICEF
(date unknown).

Role models



Practitioners are role models for children, therefore being a positive role model is vital, using
appropriate rich language, behavior, and actions demonstrates to the child how to engage, interact,
and respondto others, showingrespect ensures the child understands how to express themselves
and theirfeelings while feeling supported and more importantly heard, furthermore knowing, and
recognizing others have feeling to. Children learn from those around them, practitioners should
support and give empathy to ensure childrenreach their full potential. National day nurseries
association (2019). According to Bandura children learn through observation and mimicbehavior
they have seen (Aubreyand Riley,2019, p135). Additionally, Dewey was convinced that children's
learning was social and places the child at the Centre of theirlearning (Aubrey and Riley, 2019, p8).
Notably these theorists' frameworks are used in today's practice, Wales foundation for policies
childrenand young people are based on the United Nations convention on the rights of the child and
have a law in place named the rights of the children and young persons (Wales) measure 2011 to
ensure thatthis principle is putinto practice. Gov. Wales (2016). This legislationis linked to article 42
of the United Nations convention on the rights of the child which states the government must make
sure children and adults know about the convention. UNICEF (date unknown).

Keyworker

Usinga key worker system enables practitioners to build relationships with children and their
families. Thisis where trust and attachments are formed. Maslow's hierarchy of need theory
suggests both parents and practitioners'attachment to the child will motivate the child’s learning.
(Aubreyandriley, 2019, p108). The keyworker puts the child at the forefront of decisions made and
theirlearning, makingthe child feel secure, cared forand building their confidence and self-esteem.
Birth to five matters (date unknown). Using akeyworkeris linked to standard 14.5 of the National
Minimum standards which says, the keyworkeris responsible forthe child's well-being and to
engage with parents. Welsh government (2016). The keyworker canform a close relationship with
the child and use personal care strengthen the connection and attachment using closeinteraction
time, nappy changingis an opportunity forthe keyworkerto have quiet, interrupted interaction with
the child, one to one time, thisis a time the keyworker will have the child’s full attention, care
routines supportachild’slearningand development, the keyworker can take direction from the
child, thistime is great for developinglanguage and communication, physical development, and
bonding with the child. Another opportunityto support care routinesis during snack time, here the
child can build relationships and start to show respect forthose around them whenthe childis sat
with a small group of other children, it gives themtime to observe the other children and their
behaviors, interact with other children this supports the development of theirsocial and emotional
skills, sharing and waiting their turn, mathematical development. The child can make theirown
choicesregardingfood and drink, this gives them a sense of control. Sitting ata table helpsto
developthe child’s gross motor skills. There are many care routine opportunities for the key worker
to supportand guide the child ensuring they feel asense of self-worth and accomplishment. Using
these care routinesto strengthen relationships, attachments and connections supports the child in
all aspects of theirdevelopment, allowing the child to take the lead and use a child centered
approach. Tassoni (2018). The United Nations convention of the rights of the child, article 6 states,
ensuresthat children develop and reach their full potential. UNICEF (date unknown).

The keyworker will work in partnership with the family, communicating effectively, this encourages
the family tofeel comfortable when leaving their child, building trust and relationships with the
family allows them to be open and share relevantinformation needed regarding the child, their
interests, likes/dislikes, and any concerns they may have. The keywork should always be available to



feed back to the family concerningthe child, how theirday has been, any accomplishments should
be praised and celebrated. Tassoni (2018).

Building these professional relationships with the family and the child has a significantimpact on the

child and theirdevelopment, seeing their main care giverand keyworker working so closely together

will give the child reassurance, allowing them to become confident and independent in their learning.
Early years matters (2022).

Foundation phase Walesisfor3-7 yearsold’s and focuses on ‘play’ supporting the holistic
development of children, meetingall theirneeds, workingin partnership with families. Gov. Wales
(2015). The Te Whariki curriculumis compulsory to the age of 6 and too promotes ‘play’ based
learning. They want children encouraged not taught, they concentrate on children’s well-being,
social and emotional development to enable children to be competent citizens in their community.
The Te Whariki approach reflects onthe heritage of New Zealand, family and community are part of
theirlearning experience. (Lee etal. 2013, p1-4).

Foundation phase has guidance for practitioners along with additional resources for them to use
when supportingachild’s development. Gov. Wales (2015). In contrast, Te Whariki curriculum lacks
in guidance supporting practitionersin planning. (Lee etal. 2013, p1-4).



Enabling Experiences

Piagetbelieved children learn fromtheirexperiencesanditisan ongoing process. Piaget’s theory
can be linked to Wales foundation phase as it states, children need knowledge of their own learning
and opportunities. Practitioners can support this by planning for the child’s individualneeds, and
whenthey observe the child gathersinformation that enablesthemto plan accordingly, by doing
this supportsa child’s thinking development and helps them to understand the world around them.
However, Vygotsky suggests children scaffold, they use experiences to progress and develop andin
doingso allowsthemto develop the skills to build and advance. Vygotsky also thought both adult-
led and child-initiated play were both equally important, this supports Wales foundation phase as
the framework states children learn through participation in bothindoorand outdoor experiences
but need the help of otherchildren as well as adults. Pacey.org (2016). The United Nations
convention onrights of the child article 31 states “play isa fundamental right forall learners”.

By enabling experiences practitioners are supporting a holistic meaningful way of learning for the
child. The experiences the child is presented with should supportindependence, challenge, and
opportunity. When achildis givenan opportunity to have new experiences, they become



independentintheirlearning, they will start to ask questions, they become self -regulated and
motivatedintheirlearning experiences (Dowling, 2014, P 62-65).

Practitioners mustadhere tothe policiesin their practice and frameworks, NMS Wales, therefore,
must work with families daily. Notably they may find this a challenge and may come across barriers —
language barriers, diverse cultural backgrounds, ALN. Itis the responsibility of the practitionerto
overcome these barriers and promote diversity and inclusion. These barriers should be overcome
duringthe induction meeting when the family and child come to the settingand meet the keyworker
for the first time, thisis the start of the enablingadultand enabling experiences, itis vital thisis
done correctly to ensure asmooth positive transition for the child as they may find this a challenge,
enteringan unfamiliarenvironment. Facing challenges enables children to become resilientin their
learning. Promoting diversity and inclusion and a child’s developmentinthe setting can be done
using differentactivities asalearning experience. (Dowling, 2014, p111, p190). Article 2 of the
UNCRC (UN Convention on the Rights of the Child) states, Applies to every child without
discrimination, whatever their ethnicity, sex, religion, language, abilities, or family background.
UNICEF (date unknown).

The use of treasure baskets, story sacks, celebrating festivals, interest tables, discussion, songs, and
pictures/photographs supporta childintheirlearning, and inclusiveto all. Open-ended play
experiences can supportachild’s creativity, imagination, extend curiosity and language skills.
Sensory activities are beneficialto all children but are a valuable resource for children with
additional learning needs, this could be the firsttime they have had an opportunity toengageina
sensory activity, this opportunity not only supports brain development, fine and gross motorskills,
cognitive development, and social skills but also allows the child to use theirsenses which enables
sensory developmentand supportstheminlearningabout the world around us. (Gascoyne, 2012,
P1-3). Piagetsuggestseven as a babya patternor schemeis present. These are nourished in their
physical and sensory actions when they repeat these actions and interact with others, this allows
themto make connections. (Dowling, 2014, P16). Brunerbelieved children learn by doingandin
doing so supports memory development, he believed children between the age of 1-6 years use
theirmemory forsensoryimages when experiencing something new, and they use theirsensesto
link things together. Mcloed, (2019). The use of treasure baskets, sensory activities and songs are
child-led, theseactivities help to build achild’s confidence and encourage self-belief, they support
sustained thinking and allows the child to feel comfortableto share theirthoughts and ideas with
others. This gives the practitionertime to stand back, observe the child’sinterests and dislikes and
be able to plan accordinglyin the future. (Dowling, 2014, P79).



Enabling environments
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The environmentis central to a child’s learning, it supports the child’s developmentathome, inthe
community andin the setting. Bothindoorand outdoorenvironments are vital toachild’slearning
experiences. The environment should give the child the opportunity to grow, develop andfeel a
sense of belonging. When planning a practitionershould factorinif there is enough natural lightin
theroom, if the room temperature is ok, have the children got appropriate clothing forthe outdoors
— wetweatherclothing/wellies, sunhat/sun cream. The practitionershould factorin everything that
could hinderthe child’s learning opportunity, by making sure the child is comfortable while engaging
in play ensure positive learning outcomes. Gov. Wales (2021). Practitioners should plan from a
child’s perspective, having profound knowledge and understanding of child’s development should
enable themto understand how children learn and how they see play. Using observations allows the
practitionertosee how the child learns asan individual and can therefore planfortheirindividual
learning needs to ensure the best possiblelearning outcomes. White (date unknown).

Montessori said, “Children absorb theirenvironmentand are invested in the world around them,
theireyessee, andtheirearshear.” White (date unknown).



e Scientificresearch confirms children need to repeat experiences to strengthen connections
inthe brain.

e Rememberthe processof an activity is more important than the end result.
e Provide experiences thatare child-led, letthe child explore, learn, wonder, and question.
e Plantheenvironmentsoitisdiverse andinclusive toall.

e Planforschemassothe child has opportunities to post, scatter, transport, and fill. White
(date unknown).

Emotional environment

Practitioners should provide awarm, welcoming environment where the child feels safeand secure.
Thisis when a child can form positive relationships, they will observeand listen to those around
them. Provide them with arich language loving environment, role model how to treat and interact
with others. Gov. Wales (2021).

Mcmillan said “Try to create an environment where education is certain to happen.” White, (date
unknown).

e Planactivities based on observations.

e Ensure children have access toresources sothey becomeindependentin theirchoice
making.

e Allowchildrentorepeatactivities to support brain connections and development.
e Remember practitioners have many faces —SMILE. White (date unknown).
¢ Involve childreninthe planning process.

When children use an outdoorspace, it encourages themto take risks, build on their spatial
awareness, and coordination and supports mathematical language. Children learn about nature,
living things and the world around them. Children come alive outdoors; children thatare quiet
indoorsthrive from being outsideand may need more outdooropportunities to supporttheir
learning. Activities are set up on a larger scale outdoors giving children the opportunity to develop
theirgrossand large physical skills. Being outdoors encourages children to work together, thereis
more opportunity forlifting, carrying, balancing, by cooperating and working together develops the
child’s listening and communication skills, develops resilience and patience, turn taking and sharing
and extendsachild’s language skills. White (date unknown). Some children feel more comfortable
outdoors and may finditeasierto express themselves. White (date unknown).

* Provide opportunity inthe environment forthe child to reach theirfull potential. Article 6 of
the UNCRC states, ensure that children develop to reach their full potential. UNICEF (date
unknown).

¢ Theenvironment will scaffold the child’s development.

e Theenvironmentshould give the child the opportunity to explore livingand non-living things
bothindoorsand outdoors. Standard 7.1 to 7.11 of the National minimum standards support
opportunity forplay and learning ensuring children are giving opportunity tolearn both
indoors and outdoors. Gov. Wales (2016).



Children need time, especially those children whose second languageis English orachild who
struggles with communication oris nonverbal. Practitioners should plan activities that can be
adapted accordingly toinclude all. Practitioners could use visual aids, Makaton, and sign language to
support children with ALN, orkey wordsina child’s home language so they understand and do not
feelisolated. Adaptactivities sothey can be moved around ormade ona smallerscale forchildren
that cannot walk, stand, or use a standingframe orare ina wheelchair. Gov. Wales (2021). Standard
4.1 to 4.11 of the NMS supports meeting children's needs, regardless of their stage of development
or ability. Gov. Wales (2016). Article 31 of the United Nations convention on the rights of a child
states “Playis a fundamental rightforall learners” UNICEF (date unknown).

Exceptional care

Exceptional care iswhen anatural, nurturing learning environment promotes working in partnership
with families and other professionals andis diverse andinclusive to all regardless of race, religion,
sex, gender, orability. Itis somewhere where children feel wanted, loved, and supported, giving



them a stimulating environment where they can grow, develop, and thrive. Practitioners should
have an exceptional knowledge and understanding of child development and theirindividual needs
and keep up to date with relevant training opportunities to support this. Pardee, (2021).

Conclusion

Thisdocument shows how importantthe first 1000 days are ina child’s life. It demonstrates the
importance of enabling adults, experiences, and environments, how they are all interlinked and play
amonumental role in the early years of a child’s life. When putinto practice and rolled out
efficiently and effectively the practitioner can have a profoundinfluence onachild’s development.
Usingtheoretical frameworks, national minimum standards, foundation curriculaand United Nations

convention onthe rights of a child ensures the practitioneris competent within theirrole putting the
needsand development of the child first.
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