What is PE students opinions on the Sport Education Model (SEM) within Physical Education?
Statement of research question
The purpose of this project is to find out the experiences and opinions of Physical Education students on the Sport Education Model within physical education degree module This study aims to explore how PE students view how effective the model is in promoting pupil engagement, skill development and overall learning experiences in physical education compared to the traditional way of teaching PE. Additionally, this study will also aim to determine how confident PE students would feel about implementing SEM in future teaching practices.
Introduction
Siedentop (1998) states that there are 6 key features to SEM, Seasons, Affiliation, Formal competition, Culminating event, Record keeping and festivity.  
The Sport Education Model (SEM) is a pedagogical approach developed by Siedentop (1994) to provide students with meaningful sport experiences. SEM aims to develop competent, literate and enthusiastic sports participants through features such as seasons, and affiliation (Sinelnikov and Hastie, 2010). The model has become increasingly popular within Physical Education (PE) as an alternative to traditional PE approaches (Perlman and Goc Karp, 2010). According to Romar et al (2016) the SEM within physical education is an instructional approach which is designed to address concerns with traditional teaching methods by encouraging student engagement, cooperation and skill development through a season-based curriculum. Cale (2023) states that PE holds a significant role within the school curriculum because of its focus on promoting physically active lifestyles and health related learning. 
Kausur and Ajmal's (2024) definition of pre-service teaching students/teachers are individuals enrolled in teacher education programs who are preparing to become educators in the future. Hordvik,MacPhail and Ronglan (2017) explains that pre-service teachers perceptions of the SEM are important for future PE practice because these views will effect how pre-service teachers use SEM in PE lessons, which can influence their quality of teaching and effect students' participation and engagement.
There are numerous benefits to introducing the SEM into physical education lessons. Firstly, Franco et al (2021) states that the SEM can improve student engagement, participation and behaviour. These three elements are improved through the use meaningful roles and responsibilities. Secondly, Perlman and Goc Karp, (2010) state that SEM can improve students' motivation, social skills and learning in secondary school PE. SEM gives students more responsibility, helps them feel capable and encourages teamwork and belonging. These factors increase students' enjoyment, motivation, and engagement in physical activity. Lastly, Yao et al (2025) states that SEM is a valuable way of teaching Physical education and noted that benefits included enhancing physical abilities, social skills and cognitive development. 
On the other hand, Casey and MacPhail (2018) believe there are also challenges when trying to introduce SEM into PE lessons instead of the traditional route. Casey and MacPhail (2018) state that adopting a models based approach requires teachers to move from leading lessons to giving students more responsibility for their own learning. Furthermore, this can be challenging as teachers may find it difficult to move away from traditional teaching methods and adapt to the student led approach that SEM relies on. Additionally, Harvey et al (2020) stated that SEM requires detailed planning and organisation compared to traditional teaching methods. In result to this, understanding pre-service teachers viewpoints are essential because they are responsible for delivering the SEM in the future to provide the students with the best possible chance of engaging in an enjoyable and learning PE lessons.
Therefore, it has shown that the Sport Education Model benefits school pupils and there isn't much, if at all research that focuses on the views of pre-service teachers. Understanding these views is important because pre-service teachers will be responsible for future learning and implementing SEM into future PE lessons. Exploring their opinions using qualitative data collection can also help identify both the benefits and challenges of using SEM in schools. Therefore, this study aims to examine pre-service teachers' perceptions of SEM and how teacher education programmes prepare them to use this approach in physical education.
Aims + Objectives
The aims of this study is to explore pre-service teaching students opinions and opinions of the Sport Education Model (SEM) within Physical Education. Additionally, to determine how confident pre-service teachers feel about implementing SEM in future teaching practices.
Objectives to reach the aim-
1. To explore pre-service teaching students' understanding of the SEM
2. To investigate pre-service teaching students opinions of the benefits of SEM in PE
3. To identify challenges associated with implementing SEM in PE lessons.
4. To examine how confident pre-service teaching students feel about delivering SEM in their future teaching practice.
Methodology
A qualitative approach has been chosen for this study because the aim is to understand the opinions and experiences of PE teaching students regarding the SEM. As the research of this study focuses on PE student teachers views rather than numerical data, a qualitative approach such as an open ended questionnaire and semi structured interviews are most appropriate for collecting meaningful responses.
Protocol- 
My study will use a qualitative approach over four weeks, in this time I will be collecting qualitative data from students who are currently enrolled on a physical education teaching course. The students age will be aged between 18 to 24. The qualitative questionnaire data will be collected through Microsoft forms. The questionnaire will be sent out by the start of December. By mid December I will be then looking to start my semi-structured interviews with a smaller group of participants to gain deeper insights into their experiences and opinions. Finally, by the end of December all data will be collected and ready to be analysed using the 6 step approach through thematic analysis (Braun and Clarke, 2006) to identify patterns and give a clearer understanding of how participants felt.  

Qualitative Questionnaire- 
The qualitative questionnaire will be sent out to 15 current UWTSD PE teaching students. In my qualitative questionnaire I will include 8 open ended questions that explore my participants understanding of SEM, its benefits and challenges, confidence in implementing the model in future PE and the preparation needed for its use in PE. Gater et al (2020) states that qualitative questionnaires provide detailed insights into participants experiences and motivations resulting in researchers gaining a deeper understanding of the individuals opinions and feelings. In addition to this Rose and Johnson (2020) state that qualitative questionnaires are a reliable way of collecting meaningful responses when supported by analysis. Therefore, I will be using Braun and Clarke (2006) thematic analysis to identify specific patterns in all data that will be collected. On the other hand, qualitative questionnaires can also bring some issues, Tombs and Strange (2024) states that the quality and depth of the data can vary considerably depending on how much detail the participants give, meaning that without designing the questions carefully you may not get detailed enough responses to generate meaningful data. Additionally, another issue stated by Bispo Junior (2022) is response bias, this meaning the participants answering questions that suite the social beliefs more than the true answer itself, this meaning the participants being too embarrassed of themselves so will avoid giving the actual true answers to the questions provided.
Interviews-
The interviews will include a small sample group of five students, the aim of the interviews is to gain deeper understanding into their experiences and opinions on SEM. These interviews will allow participants to expand on their questionnaire responses and provide more detailed insights into their experiences and opinions on SEM. The interviews will last approximately 10 minutes and will be audio recorded with participant consent. Although questionnaires can provide detailed qualitative data, the use of interviews is another detailed way to dive deeper into reponses and gain more deeper insights into participants responses (Stuckey et al, 2014). Therefore, I will be using a combination of questionnaires and interviews so it helps produce a better understanding of PE teachers opinions of the SEM. On the other hand, some issues related with interviews are researcher bias in interviews, Roulston (2016) states that interviews could be unreliable due to the researcher influencing collection of the data through the way they ask the questions and also their body language in relation to the interview. Additionally, Brinkman (2022) states that interviews can be time consuming because researchers must conduct, transcribe and analyse detailed participant responses from the interviews.

Data analysis-

[bookmark: _Int_fkGOTp85][bookmark: _Int_9ja4plpK]This study will take a qualitative approach to explore and analyse the opinions of PE student teachers regarding the SEM within physical education.  Data will be collected through open-ended questionnaires completed by 15 current UWTSD PE teaching students. Following this, semi structured follow up interviews will be conducted with a smaller sample of five participants to gain a deeper understanding of their experiences and perceptions within SEM in PE lessons. The qualitative data collected from both the questionnaire and interviews will be analysed using Braun and Clarke’s six-step thematic analysis approach (Braun and Clarke, 2006). The reasoning behind this is that it will identify repeated patterns and insights into the participants experiences (Rose and Johnson, 2020). This will enable a deeper understanding of PE students teachers views on the benefits and challenges of implementing the SEM within PE lessons.

Ethics

My study will follow the University of Wales Trinity Saint David (2022) (UWTSD) ethics guidelines to make sure the research is fair and respectful. All of the participants will be given clear consent forms explaining the following, the reasoning behind this study, what’s involved in the study, possible risks and also the right to withdraw at any time. All of the informed consent will be collected personally before collecting any data and the research will keep all personal information private and protect the participants wellbeing. The structure of the study and all essential forms will be checked and approved by the UWTSD Ethics board before the study begins.

Figure 1: Timeline of your project

	Timeline
	Task

	October-November
	Finalise proposal, Submit Ethics and create questionnaire 

	December
	Recruit participants and collect questionnaire data

	January
	Organise data and start analysis of data 

	February
	Complete results chapter and then begin discussions chapter 

	March
	Finalise discussion and conclusion 


	April
	Submit and present findings
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