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This curriculum development project will outline a proposed new curriculum for an internal professional development training opportunity at the University of Wales Trinity Saint David.
It has been developed as a result of a recent Quality Assurance Agency (QAA) review. This was a Quality Enhancement Review in 2022, that provided a list of commendations, affirmations and recommendations of development for the university, ensuring quality assurance in line with HEFCW’s changes in response to Covid-19 (QAA, 2022b). As a result, an action plan was developed, with one recommendation being the development of an Online Teaching Essentials course for members of staff supporting teaching. It has since been discussed that this course would benefit more than postgraduate research students and will therefore be made available to all members of staff within the university. This curriculum proposal aligns to Point 7 of the action plan. A copy of the document can be found in Appendix 5.1.
Point 7: The development of a robust system that ensures that all current and future postgraduate research students undertaking or supporting teaching undergo appropriate training. Establishment of a training programme for postgraduate research students undertaking or supporting teaching. (QAA, 2022b, p. 2)
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The course will provide academic staff and those supporting teaching, the foundational knowledge and skills in developing and delivering an effective online teaching and learning experience. It will be aimed at beginner level, which means it will be suitable for both experienced educators, as well as newly qualified lecturers. It will be accessible and promoted via existing internal staff training process on the Staff Development Hub, Moodle and the DigiCentre.
It will guide the learners through the foundational theory that underpins successful online teaching and learning to help develop skills when designing their online learning experiences. The course will then progress through steps on how to design for online, in addition to supporting learners choose appropriate digital tools that can help them support their students’ learning needs. Not only does this course provide a foundation for students to gain knowledge and skills in this area, but also acts as an avenue for continual professional development (CPD) to enhance their career and employability prospects. It is also recognised that this course will not only develop knowledge and skills in the subject area, but will also provide networking opportunities for staff to share ideas and build a community of practice. 
This course will be made available to all academic staff, which according to the Annual Equality and Diversity report (UWTSD, 2022b), totals 1,445 members of staff. These members of staff are located across all UWTSD campuses and learning centres in Birmingham, Cardiff, Carmarthen, Lampeter and Swansea. 44% of staff are part time, and many are hourly paid lecturers who will not always be able to attend scheduled training. For greatest flexibility, the course will therefore be made available online, and delivered asynchronously; allowing members of staff to access and complete the course at a time, place and pace that suits them. This will be hosted on Moodle, our internal Virtual Leaning Environment (VLE).
The course will be divided into six topics, run across six weeks, consisting of 3 hours study per week. This provides learners with an incremental understanding of the subject matter, taking them through each step of the process. However, as the course is delivered asynchronously, this is indicative and can be completed at the learners’ own pace.
All resources, support and guidance essential to the course will be therefore be made available online. To support diverse learning needs however, additional information and signposts to further support services will be included (both in person and online); ensuring learners that the relevant support available to them if and when required.
The course will be managed by the course tutor.  However, as this course will be designed asynchronously, the tutor will only be required to monitor the course at regular intervals to assist with providing feedback on the responses posted in the discussion forum activities. The remaining activities such as multiple choice questions (MCQs) as outlined in the Scheme of Work will be self-marked, utilising the completion tracking functionality within the VLE.  This will reduce the tutor workload and provide instant feedback for learners (REF).
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Within the dynamic landscape of higher education, it’s important to ensure academic staff possess the knowledge and skills to utilise technology to support their pedagogies (JISC, 2020b). Since the Covid-19 pandemic, universities have seen an increase in the adoption of blended, hybrid and online learning, and it’s here to stay (QAA, 2022a) (Svihus, 2023). There is a growing expectation therefore for academic staff to possess the necessary skills to adapt and deliver their courses for online for both synchronous and asynchronous delivery. This course doesn’t currently exist internally. This proposal is therefore looking to create a brand new course, aiming to equip academic staff with the knowledge and skills to deliver effective online experiences.
During Covid-19, universities were forced to close and had to switch to online remote learning delivery (The Guardian, 2020) to ensure the continuity and avoid further spread of the virus. This is where academic staff were forced to pivot to online teaching in the matter of days and were not prepared (Broadbent, et al., 2023).  This had a significant impact on staff morale, workload and wellbeing (Watermeyer, et al., 2020) (Broadbent, et al., 2023). 
We need to recognise that online learning delivered during the pandemic was considered as ‘Emergency Remote Teaching’ (Hodges, et al., 2020, p. 1). This is where technology was being used to support the delivery of unplanned and quick adaptation as opposed to being designed to enhance learning suitable to an online environment (Broadbent, et al., 2023). Inside Higher Ed (2022, p. np), states that ‘online learning is a planned experience, over weeks or months where the course has purposefully been designed for the online environment’.  It is no surprise therefore that some academic staff felt they did not possess the relevant knowledge or skills to adapt their course content for online learning. 
A recent report from JISC (2022) recognises that staff are requesting training in relation to the effectiveness of online teaching, with only 37% of staff responding they received training for teaching online. In order to support staff moving forward, appropriate training opportunities must be made available for staff to upskill and develop their digital, online and blended learning pedagogies (JISC, 2023a). 
As an additional development, JISC (2020b), recognises that the higher education landscape will continue to change. As a result, they recommend that universities should reflect on their current models of delivery and how blended, hybrid and online learning can be used to help deliver learning in the future. The QAA (2022a) reports that ‘Hybrid teaching has become the norm, whereby some teaching is offered online and some in-person, with students often given a choice of how they would like to experience their learning’.  This is supported by JISC (2020a, p. np) who has published their digital learning vision for 2030, providing guidance for universities in harnessing digital learning to adopt a more flexible and ubiquitous approach that ‘moves seamlessly between online, hybrid or blended learning, and face-to-face learning as and when needed’. It is the aim of this curriculum proposal therefore to meet the needs of academic staff in providing them with the essential skills to design and deliver effective online teaching and learning experiences; be able to adapt to the ever changing higher education landscape and enhance their career and professional development portfolio.
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It is the aim of this curriculum proposal to meet the needs of academic staff in providing them with the essential skills to design and deliver effective online teaching and learning experiences.
Aim: To provide academic staff with the fundamental knowledge, skills, and strategies necessary to design and deliver effective online teaching and learning experiences.
Learning outcomes: By the end of this course you will be able to:
· Analyse and apply learning theories in order to design engaging and effective online learning experiences.
· Evaluate and identify suitable digital tools and platforms to effectively support and deliver online teaching and learning experiences.
· Create an action plan to develop or improve an online teaching experience.
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This is an internal training and development opportunity for internal staff. This course is therefore not accredited, however the following standards and benchmarks apply:
[bookmark: _Toc155732731]The UK Professional Standards Framework (UKPSF) 2011

The professional standards that will be applied to this curriculum will be the UK Professional Standards Framework (UKPSF) (Advance HE, 2011). The UKPSF are a set of professional standards and guidelines for university staff to improve teaching quality. They support the professional development of staff in teaching and learning, encourages dynamic approaches through creativity and innovation, showcases professionalism to students and stakeholders, recognises diverse teaching practices, and facilitates formal recognition for quality-enhanced teaching and support in various academic and professional contexts.
Each standard, along with an explanation on how they will be met will be listed within each lesson plan. The first two lesson plans (as outlined in the assessment criteria) can be found in Appendix 1 and 3. All 15 standards will be met across the course as a whole, in all the areas: Areas of activity, Core knowledge and Professional values. A copy of the document can be found in Appendix 5.2.
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In 2015, JISC created a digital capability framework, supporting universities in developing the digital skills and confidence. A set of role profiles were then created, defining the digital capabilities for individuals ‘which equip someone to live, learn and work in a digital society’ (JISC, 2023b). Although not a framework in its own right, this document outlines a list of digital capabilities that universities can use to help develop training opportunities for higher education staff.  It covers the capabilities that higher education staff need within a University in the UK. However, it is noted by JISC (2023c) that although the list is comprehensive, it should not be used as a definitive guide for staff to succeed in their role as this will depend on the subjects taught, as well as the aspirations and goals of staff. However, the course will integrate elements of the Digital Learning section of the teacher profile where appropriate, ensuring the course meets the needs of higher education educators as outlined by JISC. A copy of the document can be found in Appendix 5.3. 
The profile is not a competence framework. It does not define levels of achievement. It is mapped to the Professional Standards Framework 2023 (PSF 2023), and a separate series of Descriptor-specific Guides to the PSF 2023 Dimensions can be used to support applications for fellowship. The ‘digital teaching’ section of this profile covers eight areas of digital teaching practice and could be considered a framework in its own right (JISC, 2023c)

The following five areas are therefore integrated and met within the course:
· Design and plan courses of study to include digital issues and topics, activities and outcomes, practices and skills
· Design tasks, assignments and assessment activities that use digital devices and applications – provided or of students’ choosing (with an awareness of equity issues)
· Organise course information, resources and activities in a virtual learning environment or other online platform for learners to navigate
· Adapt teaching and course design in response to feedback collected or collated digitally (e.g. polling, learning environment data, learning analytics)
· Use digital tools to engage in the planning/design process
(JISC, 2023c)
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The Learning and Teaching Enhancement Strategy outlines the university’s commitment in delivering training and development opportunities for staff to deliver a high-quality academic experience (UWTSD, 2022a). A copy of the document can be found in Appendix 5.4. 
The Learning and Teaching Enhancement Strategy has been developed so that we can set our commitments and objectives in relation to enhancing learning and teaching.  Learning and Teaching is the heart of the University. The Learning and Teaching Enhancement Strategy aims to outline the approach to enriching the educational experience of all our students. In the National Student Survey (NSS), the University has consistently scored well above the sector average in relation to the core teaching related categories (teaching on my course, learning opportunities, assessment and feedback, academic support, and learning community). Through this strategy, the University aims to build on this success (UWTSD, 2022a, p. 4).
To ensure continued commitment to enriching the educational experience for our students, this curriculum proposal meets the following domains and objectives:

Domain: Talent and culture
· Objective 2: Establish clear routes to and provide opportunities for professional development in relation to supporting and delivering Learning and Teaching.
· Objective 3: Establish strong peer support systems, including opportunities to share and develop good practice.
Domain: Curriculum
· Objective 1: Establish a framework to support flexible, innovative curriculum, pedagogy and assessment design.
· Objective 3: Enhance engagement, retention and attainment through the development of an inclusive curriculum.
Domain: Community
· Objective 1: Build a culture of inclusion and partnership where all staff and students feel supported, safe, belong and are able to challenge behaviours that impact inclusion.
· Objective 2: Enhance opportunities for students to study through the medium of Welsh or bilingually.
Domain: Learning environment
· Objective 1: Provide appropriate learning environments for different types of learning, teaching and study that facilitate innovations in pedagogy supporting the concept if a university without walls.
· Objective 2: To develop an inclusive learning community for all staff and students.
(UWTSD, 2022a, pp. 6-9)
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Digital learning, and the ability to ‘support colleagues as they continue to develop and deliver an increasingly digitally complex curriculum’ (UWTSD, 2022c, pp. Digital Strategy Obectives, number 3) is outlined as one of the strategic objected as outlined in Objective 3 of the UWTSD Digital Strategy. A copy of the document can be found in Appendix 5.5.
Digital learning is seamless, this interconnectivity enables individuals to move flexibly across multiple learning spaces, be they personal, professional or organisational. Learning is therefore not limited or bound by the university. The university must be ready to engage with new ways of teaching and learning, as well as innovations in technology (UWTSD, 2022c, pp. Digital Strategy Objectives, number 3).
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This course supports the Well-being of Future Generations (Wales) Act 2015 in ‘enabling people to develop the skills and knowledge to be fulfilled’ (Welsh Government, 2021). A copy of the document can be found in Appendix 5.6.
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The COVID-19 pandemic has disrupted the traditional ways of teaching and learning in higher education, ‘leading to the emergence of a new normal that involves changes and adaptations to the educational environment’ (Svihus, 2023, p. 16). The curriculum design therefore adopts a Process Model approach, ensuring students adopt an adaptable and flexible approach, securing the skills required for an ever changing landscape (Reece & Walker, 2007). This approach is also linked to increased student motivation, where the skills learned can be applied to their work.
Using the Rowntree Topic Analysis model (Reece & Walker, 2007), 6 topics have been identified, providing students with the foundational knowledge in order to design and deliver effective online learning and teaching experiences. This model ensured all three learning domains are considered throughout the planning process: Cognitive, Affective and Psychomotor; incorporating a mix of theory and practice elements.
The following page outlines the Scheme of Work for this curriculum proposal:
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Name of course: Online teaching and learning essentials
Aim: To provide academic staff with the fundamental knowledge, skills, and strategies necessary to design and deliver effective online teaching and learning experiences.
Learning outcomes: By the end of this course you will be able to:
· Analyse and apply learning theories in order to design engaging and effective online learning experiences.
· Evaluate and identify suitable digital tools and platforms to effectively support and deliver online teaching and learning experiences.
· Create an action plan to develop or improve an online teaching experience.
Duration: 6 weeks (Although indicative, and can be completed at the learners’ own pace). To begin in Autum 2024.
Delivery method: Online, asynchronous. Hosted on Moodle (internal VLE).
Pre-requisites: None. However it is recommended students have some teaching experience.


	Week
	Hours
	Topic
	Description/Indicative content
	Aim and outcomes
	Teaching strategy/Activities
	Support resources
	Assessment

	Week 1
	3hrs
	Introduction to online teaching and learning
	Overview of the course objectives and what to expect.

Key definitions of online learning.

Benefits and challenges of online learning. 

Characteristics of good online learning.


	Aim:
· Provide learners with an introduction on the development and evolution of online learning and teaching approaches.

Learning outcomes:
· Outline the content and structure of the course 
· List the benefits and challenges of online teaching and learning
· Identify characteristics of effective online teaching delivery
· Reflect on your teaching practice and how you would amend your delivery to suit online teaching and learning.
	· Ice breaker:
Asking students what they would like to learn from the course, what are their interests, learning goals and expectations of the course.
(To help with the building of peer-to-peer relationships and belonging).
· Quiz: 
Learners will be provided with a selection of questions to test their knowledge on the benefits and considerations of online teaching and learning.
· Discussion:
Learners will be required to read through a document, and will be asked to write their findings on what are the characteristics of an effective online teaching and learning session.
· Scenario:
Provide learners with a scenario in order to provide a response and an opportunity for reflection on what they have learned so far.
· Peer assessment:
Learners to comment and provide feedback on their peer’s answers to support peer learning, as well as facilitating belonging and building an online community.
	· Building a taxonomy for Digital Learning (.pdf) 
· Lucas, M., Vicente, P.N., (2023) ‘A double-edged sword: Teachers’ perceptions of the benefits and challenges of online teaching and learning in higher education’. Education and Information Technologies. , 28(5), pp. 5083–5103
· What are Some Key Attributes of Effective Online Teachers
· JISC, 2020. Active Learning in the Digital World. [Online]
Available at: https://inspiringlearning.jiscinvolve.org/wp/2020/07/active-learning-in-the-digital-world/
· Theories and Frameworks for Online Education: Seeking an Integrated Model
· Moodle: How to post to the discussion forum
	Formative assessment: 

· Discussion - Learners will be encouraged to answer questions in the discussion forum to share their knowledge and ideas.
· Scenario/Reflection opportunity – Learners will be provided with a scenario that will allow them to apply what they have learned.  This also supports authentic learning to assist the learner in applying their knowledge in their own practice.
· Peer assessment – Learners will be required to comment and provide feedback on their peers’ work. This will also enhance peer learning and support belonging through building an online community.


	Week 2
	3hrs
	Foundations of effective online teaching and learning
	Learning theories and strategies associated with effective online learning. For example, Social Constructivism, Active Learning and Community of Inquiry.

Digital learning strategies and delivery methods that apply the learning theories discussed.


	Aim: Develop knowledge and understanding of learning theories and strategies that support effective online design and delivery.

Learning outcomes:
· List suitable learning theories and strategies associated with designing effective online experiences.
· Critically evaluate digital learning strategies and how they can support online learning.
	· Entry behaviour: Students will be asked to share their findings from the research activity that was set at the end of the previous week.
· Collaborative group work activity: Students will be asked to critically evaluate the learning theories and activities provided. They will then be able to choose how they would apply one of the theories, or activity ideas in their own context by providing an explanation of how and when they would apply this approach in their course.  This will populate a shared collaborative board with their peers. Students will be required to take part in peer assessment to help provide feedback to their peers as well as develop peer learning and build a sense of community.
	· JISC, 2020. Active Learning in the Digital World. [Online]
Available at: https://inspiringlearning.jiscinvolve.org/wp/2020/07/active-learning-in-the-digital-world/ 
· Theories and Frameworks for Online Education: Seeking an Integrated Model
· Pedagogical Best Practices: Residential, Blended, and Online | Teach Remotely (harvard.edu)
· Designing Your Course for Online Instruction (harvard.edu)
· Exploring the digital pedagogy toolkit
· Beetham, H. (2013) Rethinking Pedagogy for a Digital Age: Principles and Practices of Design. 3rd edition. Routledge.
	Formative assessment:

· Individual activity - Learners will be encouraged to post their answers following on from the activity from ‘Week 1’ in the discussion forum to share their knowledge and ideas.
· Collaborative activity – Students will be tasked to critically evaluate each of the learning theories covered, and using activity ideas from the previous interactive section, share how they would apply one activity or learning theory in their practice.
· Peer assessment – Learners will be required to comment and provide feedback on their peers’ work as part of the collaborative activity. This will also enhance peer learning and support belonging through building an online community.


	Week 3
	3hrs
	Designing online experiences
	Steps in designing engaging online learning experiences.

Strategies to make content interactive and engaging, including activity ideas.


	Aim:
· To provide students with a foundation in online learning design to inform the design of effective online teaching and learning experiences.

Learning outcomes:
· Identify and select digital learning strategies to inform online learning design.
· Apply appropriate digital learning strategies in order to plan for and develop effective online learning experiences within your own context.
	· Scenario/Multiple choice questions
Learners will be provided with a series of scenarios and will need to ‘match’ the appropriate digital learning strategies. 
· Reflection activity: 
Students will be provided with a template to document what changes or improvements they would make in their next.   
	· Active Learning in the Digital World - Inspiring learning (jiscinvolve.org)
· Pedagogical Best Practices: Residential, Blended, and Online | Teach Remotely (harvard.edu)
· Designing a Community of Inquiry in Online Courses
	Formative assessment: 

· Scenario/Multiple choice questions – Students will be provided with a series of scenarios and they will need to ‘match’ the appropriate digital learning strategies. This will be self-marked via the VLE.
· Reflection opportunity – Learners will be provided with a scenario that will allow them to apply what they have learned.  This also supports authentic learning to assist the learner in applying their knowledge in their own practice. This also works towards one of their learning outcomes which is to ‘Create an action plan to develop or improve an online teaching experience’. A template will be provided to assist students.


	Week 4
	3hrs
	Explore digital learning tools to support and facilitate online teaching and learning
	An introduction to essential tools like Moodle (LMS), communication platforms (Teams, Zoom), content creation tools, video libraries, etc.


	Aim:
· Explore and apply a range of digital tools and technology to support effective online teaching and learning experiences.

Learning outcomes: 
· Identify and select appropriate digital tools and technology to enhance effective online teaching and learning.
· Critically evaluate different digital tools and technology and how they can support online learning.

	· Scenario:
Learners will be provided with an authentic scenario to identify suitable digital tools based on the scenario given. Students will also be asked to provide a short explanation on why they chose the digital tool for the activity.
· Peer assessment:
Learners to comment and provide feedback on their peer’s answers to support peer learning, as well as facilitating belonging and building an online community.
	· Pedagogical Best Practices: Residential, Blended, and Online | Teach Remotely (harvard.edu)
· Active Learning in the Digital World - Inspiring learning (jiscinvolve.org)
· Online synchronous engagement
· Live online classrooms – from Yawn to Yay - Inspiring learning (jiscinvolve.org)
	Formative assessment: 

· Scenario/reflection opportunity – Learners will be provided with a scenario that will allow them to apply what they have learned.  This also supports authentic learning to assist the learner in applying their knowledge in their own practice. This also works towards one of their learning outcomes which is to ‘Create an action plan to develop or improve an online teaching experience’. A template will be provided to assist students.
· Peer assessment – Learners will be required to comment and provide feedback on their peers’ work as part of the collaborative activity. This will also enhance peer learning and support belonging through building an online community.


	Week 5
	3hrs
	Online teaching delivery and classroom management
	Characteristics of effective online classroom management. 

How to manage and maintain expectations, e.g. an online etiquette guide, how students are expected to join in, communicate, answer, time on task, etc.
	Aim:
· Provide students with an overview of effective online classroom management 

Learning outcomes:
· Identify the characteristics of effective online classroom management
· Develop and create an online digital learning etiquette guide for effective classroom delivery.
	· Collaborative discussion: Learners will be asked to think about what makes a good online learning experience, and a bad one.  This will help students identify characteristics of effective online classroom management.
· Reflection opportunity: Learners will be provided a template to complete their own digital learning etiquette guide on how they will communicate expectations to their students. 
	· Online synchronous engagement
· Live online classrooms – from Yawn to Yay - Inspiring learning (jiscinvolve.org)
· Assemble learners with Microsoft Teams meetings (Microsoft training)
	Formative assessment:

· Collaborative discussion - Learners will identify and list good and bad characteristics of online classroom management. A list of questions for consideration will be provided – along with the collaborative template where students will list their findings.
· Reflection opportunity – Learners will be provided a template to complete their own digital learning etiquette guide on how they will communicate expectations to their students. This also supports authentic learning to assist the learner in applying their knowledge in their own practice. This also works towards one of their learning outcomes which is to ‘Create an action plan to develop or improve an online teaching experience’. A template will be provided to assist students.


	Week 6
	3hrs
	University specific guidance and policy
	An overview of the University policy and procedures that align to digital teaching and learning:

· UWTSD Digital teaching and learning standards
· Recording policy 
· Accessibility requirements and guidelines
· Avenues for training and support. 
	Aim:
 
· Provide students with an overview of the relevant policies and procedures and how they align to online teaching and learning practice at the university. 

Learning outcomes:

· Locate and summarise the relevant university policies and procedures associated with online teaching and learning
· List the accessibility requirements for digital learning experiences
· Develop an action plan for further training and support to further develop knowledge, skills and adherence to UWTSD policies and procedures.
	· Individual activity:
Students will be asked locate and summarise the policies and procedures covered.
· Quiz: 
Learners will be provided with a selection of questions to test their knowledge on accessibility requirements.
· Reflection/action plan:
Students will be required to populate their action plan template, outlining what further training or research they need to conduct to further develop their knowledge, skills and adherence to UWTSD policies and procedures.
	· Digital Teaching and Learning Standards
· UWTSD Recording policy
· Creating accessible content (Moodle course)
	Formative assessment:

· Individual activity: Students will be tasked to produce a summary of the policies and procedures covered. This will show how students have read and understood the documents and how they apply in the context of the learner. Scaffolding for this activity will be provided, ensuring students are aware of what they will be expected to read and summarise.
· Online quiz: 
Self-marked quiz on Moodle to test acquisition knowledge of accessibility requirements.
· Reflection/action plan: Students will be required to populate their action plan template, outlining what further training or research they need to conduct to further develop their knowledge, skills and adherence to UWTSD policies and procedures. 






[bookmark: _Toc155732738]Assessment strategy	Comment by Emma Jones (Digital Creativity & Learning): Assessment strategy, this should detail both formative and summative assessment.
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This course is not accredited and will be delivered asynchronously; allowing staff to access the course in their own time.  As there is no time limit to the course, there will be no summative assessment. Instead, it will make use of formative assessment activities throughout. According to Garnder (2012) formative assessment is associated with considerable improvements in the rate of learning, and contributes to the development of self-regulation which is important in terms of skills development and achievement (Forsyth, 2023).
· Case studies and scenarios
Through providing authentic scenarios and case studies, learners will have the opportunity to test their knowledge and skills using real-life examples. This is a suitable approach for adult learners, enhancing student engagement and help them apply their learning in their professional capacity (Forsyth, 2023). For example, by providing the learner with a problem, and allowing them the opportunity to improve the scenario through adopting a particular learning theory or using a specific digital tool.
· Interactive quizzes and activities
Check learner understanding and knowledge acquisition through a series of short quizzes and interactive activities such as drag and drop.  These will test student knowledge and understanding on the content covered and avoid passive consumption of the content, ensuring learners can choose appropriate tools, strategies, methods or learning theories when designing effective online learning experiences. It’s also used to break up the content in a fun and engaging way, providing students with real-time feedback on their progress (Forsyth, 2023).
· Peer review and feedback
To assist with the learning and feedback process, learners will be encouraged to post their answers in a shared forum.  Using this approach in an asynchronous course is suitable as it has shown to be effective in providing constructive feedback in the absence of a tutor (Forsyth, 2023). This is where, through some activities, learners will be required to provide feedback on their peers’ answers. This is based on a constructivist approach (Reece & Walker, 2007) which will also act as a mechanism to enhance peer learning, peer relationships and will help build an online community. It has also been proven to support self-regulated learning and teamwork, which has been shown to be important for future professional work which this course is looking to achieve (Forsyth, 2023). In addition, it seeks to recognise academic staff as experts in their own field, and utilising learners as instructional resources for one another (Gardener, 2012). To ensure fairness and success of peer feedback, each activity will be accompanied with a suitable instruction to ensure students provide constructive feedback (Forsyth, 2023).

· Discussion forum / Reflection
As above, discussion forums will be utilised for peer review and feedback.  It will also be used to house open ended questions for students to answer.  This can help students to reflect upon their learning, as well as being able to learn from their peers. For example, by asking learners how they would apply a particular model, or how they would use their new knowledge and skills in their practice moving forward. For inclusivity, students will be provided choice and autonomy over which topic or examples they choose to engage with, along with the option to respond in the medium of their choice, e.g. text, audio or video (Forsyth, 2023)

Summative assessment

This course will not be associated with accreditation, however, a summative assessment has been considered if the university would like to investigate the options of accreditation.  For this purpose, it is proposed that the use of a Portfolio will be used to collect learner evidence on how they have used and applied their learning. Considering the asynchronous nature of this course, it will not be always be possible to observe the learner’s work. According to Reece & Walker (2007) a portfolio is a suitable assessment method when observations are not possible.  It also has the benefits of developing personal and professional development, and ‘self-assessment as well as increasing self-confidence and self-esteem through its completion.’ (Reece & Walker, 2007, p. 237)

[bookmark: _Toc155732741]Reading list	Comment by Emma Jones (Digital Creativity & Learning): Recommended reading for potential students.	Comment by Emma Jones (Digital Creativity & Learning): Mention something round the fact that as this is contemporary online teaching, it needs to be up to date?? Or something that reflect the choice of reading (e.g. if you say it’s up to date and it’s using old reading material, could question your choices.)

Essential:
· Beetham, H. (2013) Rethinking Pedagogy for a Digital Age: Principles and Practices of Design. 3rd edition. Routledge.
· JISC, 2020. Active Learning in the Digital World. [Online]
Available at: https://inspiringlearning.jiscinvolve.org/wp/2020/07/active-learning-in-the-digital-world/ 
· JISC, 2023. Exploring the digital pedagogy toolkit. [Online] 
Available at: https://www.jisc.ac.uk/guides/exploring-the-digital-pedagogy-toolkit
· Picciano, A.G. (2017) ‘Theories and Frameworks for Online Education: Seeking an Integrated Model’, Online learning (Newburyport, Mass.), 21(3), pp. 166-. Available at: https://doi.org/10.24059/olj.v21i3.1225.
Further:
· Beatty, B. J., ed. (2019). Hybrid-Flexible course design: Implementing student-directed hybrid classes (1st ed.). EdTech Books. Retrieved from https://edtechbooks.org/hyflex. 
· Garrison, D. & Akyol, Zehra. (2013). ‘The Community of Inquiry Theoretical Framework’. Handbook of Distance Education. 104-119.
· Gowers, I.R. and Garnham, W. (eds) (2023) Active learning in higher education : theoretical considerations and perspectives. London ; Routledge.
[bookmark: _Toc155732742]Further developments/ considerations

This has also been requested by a number of PCET students and once developed and refined in house, this could be something that could be available for students to study.
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Lesson Plan

	Topic: Introduction to online teaching and learning
	Class: Academic staff


	Date: TBC

	Length of lesson: 3 hours
	Number of students: TBC

	Resources required:
· PC/Laptop
· Access to the internet
· Access and login details for the Virtual Learning Environment (VLE) where the course is hosted.


	Aim of Lesson
Provide learners with an introduction on the development and evolution of online learning and teaching approaches to help develop effective online teaching and learning experiences.


	Learning Outcomes
By the end of the lesson, you will be able to:

· Outline the content and structure of the course 
· List the benefits and challenges of online teaching and learning
· Identify characteristics of effective online teaching delivery
· Reflect on your teaching practice and how you would amend your delivery to suit online teaching and learning.

	Previous student knowledge required for the session:	
This session is aimed at academic staff, both experienced and newly qualified who would like to develop their knowledge and skills in delivering effective online teaching and learning experiences.  Although it is recommended that staff have experience of teaching, it is not essential as this course will cover the essentials need for teaching online.  
This session will be delivered online, and therefore a good level of digital skills is required to access and complete the course online.
No previous knowledge is required for the digital tools and platforms that will be shared within the course as details on how to use these will be provided.

	Anticipated difficulties (if applicable):

· Difficulty accessing the VLE – As this course is for internal staff, they will be able to log in to the VLE using their university staff credentials. Any issues logging on to the VLE will need to be directed to the IT Service Desk.  Details of how to do this will be provided.  
· Difficulty navigating the VLE – For any new members of staff, a navigation tutorial is provided when logging in to the VLE, allowing learners to familiarise themselves with the platform.  Further support guides will be provided within the course, showing learners how to use certain areas of the course, for example, how to post in the discussion forum or how to contact the course tutor.
· Diverse learning needs – A variety of multimedia will be used to offer a variety of content to be displayed and consumed. For example, through use of not only text, but video, audio and imagery. All content will be made accessible, through use of the Accessibility checker within the VLE, captions and transcripts for videos and alternative text for images.
· Access to a laptop or PC – The library can offer a laptop loan service for members of staff who require a laptop if they currently don’t have one.  In addition, the course is also accessible via a tablet or mobile phone.
· Access to the internet – The course on the VLE can be downloaded and accessed via their device if they do not have access to the internet.  All staff will be reminded that they can access wi-fi on any campus.
· Technical difficulties – If staff are experiencing technical difficulties within the course, their first point of contact will be the course tutor.  This will be communicated clearly on the course page.  For further IT related issues, these will need to be forwarded to the IT Service Desk (which will be communicated to them).  For any other issues relating to accessing digital tools or software, all guides and support will be provided through sharing of videos, links and short courses.  Any further support can then be accessed from the Digital Skills Team within the library.





	Professional Standards (where are these being met within the session)

Areas of activity:

· A1 Design and plan learning activities and/or programmes of study:
This session has been designed to introduce experienced and newly qualified educators to the foundations of online teaching and learning. It’s aimed at beginners, and will provide students with essential skills in order to design and deliver effective online leaning experiences. It has been designed using peer reviewed journals, online teaching handbooks and is additionally informed by UK leading policy and guidance from organisations such as JISC, QAA and Advance HE to ensure the content aligns to current teaching requirements and expectations. This has additionally been designed to suit online, asynchronous learning, and adopts an active learning approach as much as possible to meet online learning requirements.
· A2 Teach and/or support learning:
This session has been designed to support active learning and collaboration to ensure the delivery of content is suitable for online learning, as well as being able to collaborate with their fellow peers. The course will be hosted on the VLE, which will include scaffolding, signposting and areas for support to ensure the students are as supported as they can be considering the asynchronous nature of the course.  All relevant resources will be made available online, ensuring that there is no requirement for students to access physical resources, unless of course they want to (for example library books, or attending library spaces on campus). This is to ensure that as this is an online only course, students will have full access to everything they need online. 
· A3 Assess and give feedback to learners:
There will be ample opportunity for formative assessment during this session. Due to the asynchronous nature of the course, there will also be opportunity for students to receive immediate feedback through short quiz or interactive activities. In addition, I will be utilising peer assessment as a method for students to learn from one another, as well as being able to receive feedback from fellow peers. This is also to help support belonging and a sense of community within the course, as well as establishing longer term networking and relationships among staff.
· A4 Develop effective learning environments and approaches to student support and guidance: 
The course will be hosted online, on the VLE. Due to the time constraints and busy schedules of academic staff, this will be delivered asynchronously, allowing staff to study at a time, place and pace that suits them. Online learning frameworks will be adopted to maximise the effectiveness of the course design, such as adopting the Gillian Salmon 5 Stage Model, Diana Laurillard’s Conversational Framework and the Community of Inquiry framework to ensure ample opportunity for cognitive, social and teacher activity. Active learning opportunities will also be adopted to ensure students are motivated and engaged throughout.
· A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices:
In order to develop a quality session, continuous research and professional development has been carried out in order to ensure the timely and relevant content for this session.  

Core Knowledge:

· K1 The subject material:
Research has been carried out to ensure the effectiveness and quality assurance of the content of the session. 
· K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme:
This session is delivered online, therefore appropriate teaching strategies will be used.  These include utilising engagement features within the VLE, for example discussion forums, interactive activities, self-marking formative assessment and completion tracking. It also ensures collaboration and active learning opportunities are included, ensuring students are motivated and engaged which aligns to good online learning design. The course itself will also act as a mode of modelling good practice to students when delivering an asynchronous online course.
· K3 How students learn, both generally and within their subject/disciplinary area(s):
As mentioned above, I was able to identify appropriate learning theory and teaching strategies that were appropriate to the content, subject area and beginner level of the students.  For example through using a variety of media (video, text, images), chunking the content into weekly topics and sub topics, and providing interactive and collaborative activities. I also ensured there were authentic learning opportunities so that they are able to apply their learning to their own context which will enhance their learning. There are also opportunities to network and communicate with their peers to enhance peer learning and the building of an online community.
· K4 The use and value of appropriate learning technologies:
I will be using a variety of learning technologies for this session, namely the VLE (as this is an asynchronous course), which consists of using a variety of media (e.g. Video and images), quizzes and polls and discussion forum. It also includes additional online technology such as the online reading list, and access to additional digital resources. 
· K5 Methods for evaluating the effectiveness of teaching:
There will be a variety of methods used to evaluate effectiveness of teaching, including formative assessment, completion tracking (available through the VLE) and discussion forum activity.  In addition to this, there will also be a feedback form available at the end of the course to gauge how students valued the course, delivery method, activities, etc. to help inform future developments to the course. This will be made anonymous, so that students are able to feedback as honestly as they can. Any ongoing questions will be directed to the Question and Answer area, which will be monitored regularly by the course tutor.
· K6 The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching:
This course will be shared with Academic Office to ensure it meets the needs of academic staff and academic processes. It will also follow the learning design principles for asynchronous learning, ensuring the student experience, engagement and motivation are considered throughout to ensure effective learning online. It has also been considered that the advice and guidance provided throughout the course also will have a knock on effect in which academic staff will be using this training to inform their own teaching practice. Therefore liaison with the Academic office and other appropriate departments will be consulted with to ensure consistency and coherence to relevant policies and procedures.


Professional Values:

· V1 Respect individual learners and diverse learning communities:
This session is available online, and can be accessed at a time and place that suits the learner.  This provides students with the opportunity to engage with the course at their own pace, and be able to revisit any area of the course as many times as they wish.  Further support materials are available to suit all students, for example from navigation support for complete beginners, to providing further reading material for those who wish to challenge themselves further.  This avoids the assumption that students will be familiar with the VLE, or with online learning in general.  A variety of media will also be used to help engage and motivate students.  For example, video, images and additional online reading material.  All content will be made accessible to ensure content can be accessed by all students.
· V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development:
From research I have conducted, I have been looking at modern teaching practices that are student-centred and include active learning opportunities.  These include collaboration opportunities, as well as incorporating authentic learning and problem solving.  I feel I have been able to design a session aligning to the research, as well as being able to use evidence-based frameworks to build the session accordingly.




Lesson Detail:

	Stage
	Focus
	Strategy
	Time

	Introduction

Welcome and course introduction
	

An outline of the course, the first session and the learning outcomes.

Housekeeping – A tour of the course platform, content and additional features such as how and where to take part in the discussion forum, etc.

	

Explanation and video (Slides 1 to 4)
	

10 minutes

	Entry behaviour
	Asking students what they would like to learn from the course, what are their interests, learning goals and expectations of the course.
	Ice breaker activity (Also providing learners with the opportunity to get to know one another and build a sense of community)

(Slide 5)

Resource: How to post to the discussion forum


	10 minutes

	Development

Overview of online teaching and learning

	

An overview of the development and evolution of online teaching and learning practices. This will cover the evolution of online teaching practices and pedagogy, along with the benefits and considerations when teaching online.



	

Explanation video on the development of online teaching and learning. This will be accompanied by a series of pages of course content for the learners to work through, including key definitions and terminology.

(Video accompanied by a transcript for student who wish to use the transcript for accessibility, revision or low bandwidth purposes)

(Slides 6 to 11)

Resource: 
· Building a taxonomy for Digital Learning (.pdf)
· Lucas, M., Vicente, P.N., (2023) ‘A double-edged sword: Teachers’ perceptions of the benefits and challenges of online teaching and learning in higher education’. Education and Information Technologies. , 28(5), pp. 5083–5103

	

15 minutes
(This includes the 5-minute video)

	Activity:

Reading activity, then question and answer



	

Learners will be required to read through a document, and will be asked to write their findings on what are the characteristics of an effective online teaching and learning session.

This will provide learners with the knowledge of what works and doesn’t work when it comes to transferring their courses online, along with an opportunity to reflect on their own practice.
	

Reading resource:
What are Some Key Attributes of Effective Online Teachers?   

Discussion: 
(Low stake activity to introduce learners to the discussion forum, a well as being able to provide their thoughts and ideas of current knowledge that they can share with their peers).

Instructions: 
“After reading the document, write down three characteristics that contribute to the success of online teaching and learning. Include a short reflection on your findings.  Do you use any of these in your teaching? Are you surprised with what you found?  Do you agree with what you found? Post your answer in the discussion forum”.   

(Slide 12)
	

30 minutes

	BREAK
	If learners have been working on the course continuously, a reminder to take a break will be recommended at this point.
	(Slide 13)
	10 minutes

	Development

Characteristics of effective online teaching and learning
	

This section will highlight the characteristics and key attributes of effective online teaching and learning. This will help establish learner ideas on what they found in the previous activity, as well as further explanations and examples.
	

Video/Explanation


Followed by a number of pages covering the course content. 

Resources:
· Sister Mary Rose O.P. (Angela Lavin) (2018) ‘What are the key attributes of effective online teachers?’, Journal of open, flexible, and distance learning, 22(2).
· JISC, 2020. Active Learning in the Digital World. [Online]
Available at: https://inspiringlearning.jiscinvolve.org/wp/2020/07/active-learning-in-the-digital-world/ 

(Slide 14 to 18)
	

5 minutes


10 minutes

	Activity:

Scenario


	

Provide learners with a scenario in order to provide a response and an opportunity for reflection on what they have learned so far.



	

Individual activity: Scenario/Reflection

Task: “You have been tasked with developing an online session.  Take an existing session you deliver in person.  From what you have learned on the characteristics of effective online teaching, choose two characteristics that you have identified and describe how you would develop or improve your next session”.

(Slide 19) 
	

30 minutes

	Peer assessment
	Once learners have posted their answer in the discussion forum, they will then be able to see their peer’s answers.  They will be required to provide their thoughts and feedback on at least one other post.
	Peer assessment

(Slide 20)
	10 minutes

	BREAK
	If learners have been working on the course continuously, a reminder to take a break will be recommended at this point.
	(Slide 21)
	10 minutes

	Plenary/conclusion:

Summary and key takeaways of ‘Week 1’


	Review learning outcomes of the session, along with a summary of the key takeaways of the content from ‘Week 1’

Brief introduction on what will be covered next week, and how this week’s content has prepared them for next week.
	Video/Explanation

Opportunity to post any questions in the Q&A forum.

(Slide 22 to 23)

	10 minutes

	Activity
	In preparation for next week, learners will be asked to complete an activity.  This will provide students with initial reading and understanding of learning theories that support online learning in readiness for the content covered the following week.
	Individual activity:

Task: “In preparation for next week’s session, your task is to research what learning theories you can find to support online learning.  Your task next week will be to post your findings in the discussion forum. You should be able to list at two theories.  You will need to provide a short explanation of no more than one paragraph per theory. ”

Resource: Theories and Frameworks for Online Education: Seeking an Integrated Model


(Slide 24)
	30 minutes

	Further reading
	Further reading for those learners who would like to find out more or deepen their understanding.











References
	Resources:

· Designing and facilitating an engaging online synchronous session
· Online Synchronous Teaching
· Online Pedagogy
· Synchronous learning sessions

(Slide 25)

(Slide 26 to 27)
	



	Assessment Strategies: when and how are they included within the lesson?
Formative assessment:

· Discussion - Learners will be encouraged to answer questions in the discussion forum to share their knowledge and ideas.
· Scenario/Reflection opportunity – Learners will be provided with a scenario that will allow them to apply what they have learned.  This also supports authentic learning to assist the learner in applying their knowledge in their own practice.
· Peer assessment – Learners will be required to comment and provide feedback on their peers’ work. This will also enhance peer learning and support belonging through building an online community.
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Lesson Plan

	Topic: Foundations of effective online teaching and learning
	Class: Academic staff


	Date: TBC

	Length of lesson: 3 hours
	Number of students: TBC

	Resources required:

· PC/Laptop
· Access to the internet
· Access and login details for the Virtual Learning Environment (VLE) where the course is hosted.
· Access to Microsoft Teams


	Aim of Lesson

· Develop knowledge and understanding of learning theories and strategies that support effective online design and delivery.


	Learning Outcomes

By the end of the lesson, you will be able to:

· List suitable learning theories and strategies associated with designing effective online experiences.
· Critically evaluate digital learning strategies and how they can support online learning.


	Previous student knowledge required for the session:	

This session is aimed at academic staff, both experienced and newly qualified who would like to develop their knowledge and skills in delivering effective online teaching and learning experiences.  Although it is recommended that staff have experience of teaching, it is not essential as this course will cover the essentials need for teaching online.  

It is required for learners to complete ‘Week 1’ of the course before progressing on to ‘Week 2’.

This session will be delivered online, and therefore a good level of digital skills is required to access and complete the course online.

No previous knowledge is required for the digital tools and platforms that will be shared within the course as details on how to use these will be provided.


	Anticipated difficulties (if applicable):

· Difficulty accessing the VLE – As this course is for internal staff, they will be able to log in to the VLE using their university staff credentials. Any issues logging on to the VLE will need to be directed to the IT Service Desk.  Details of how to do this will be provided.  
· Difficulty navigating the VLE – Staff will have been provided an initial navigation tour when first logging in.  When returning to the VLE, support guides will be provided within the course, showing learners how to use certain areas of the course, for example, how to post in the discussion forum or how to contact the course tutor.
· Diverse learning needs – A variety of multimedia will be used to offer a variety of content to be displayed and consumed. For example, through use of not only text, but video, audio and imagery. All content will be made accessible, through use of the Accessibility checker within the VLE, captions and transcripts for videos and alternative text for images.
· Access to a laptop or PC – The library can offer a laptop loan service for members of staff who require a laptop if they currently don’t have one.  In addition, the course is also accessible via a tablet or mobile phone.
· Access to the internet – The course on the VLE can be downloaded and accessed via their device if they do not have access to the internet.  All staff will be reminded that they can access wi-fi on any campus.
· Technical difficulties – If staff are experiencing technical difficulties within the course, their first point of contact will be the course tutor.  This will be communicated clearly on the course page.  For further IT related issues, these will need to be forwarded to the IT Service Desk (which will be communicated to them).  For any other issues relating to accessing digital tools or software, all guides and support will be provided through sharing of videos, links and short courses.  Any further support can then be accessed from the Digital Skills Team within the library.





	Professional Standards (where are these being met within the session)

Areas of activity:

· A1 Design and plan learning activities and/or programmes of study:
This session has been designed to introduce experienced and newly qualified educators to the foundations of online teaching and learning. It’s aimed at beginners, and will provide students with essential skills in order to design and deliver effective online leaning experiences. It has been designed using peer reviewed journals, online teaching handbooks and is additionally informed by UK leading policy and guidance from organisations such as JISC, QAA and Advance HE to ensure the content aligns to current teaching requirements and expectations. This has additionally been designed to suit online, asynchronous learning, and adopts an active learning approach as much as possible to meet online learning requirements.
· A2 Teach and/or support learning:
This session has been designed to support active learning and collaboration to ensure the delivery of content is suitable for online learning, as well as being able to collaborate with their fellow peers. The course will be hosted on the VLE, which will include scaffolding, signposting and areas for support to ensure the students are as supported as they can be considering the asynchronous nature of the course.  All relevant resources will be made available online, ensuring that there is no requirement for students to access physical resources, unless of course they want to (for example library books, or attending library spaces on campus). This is to ensure that as this is an online only course, students will have full access to everything they need online. 
· A3 Assess and give feedback to learners:
There will be ample opportunity for formative assessment during this session. Due to the asynchronous nature of the course, there will also be opportunity for students to receive immediate feedback through short quiz or interactive activities. In addition, I will be utilising peer assessment as a method for students to learn from one another, as well as being able to receive feedback from fellow peers. This is also to help support belonging and a sense of community within the course, as well as establishing longer term networking and relationships among staff.
· A4 Develop effective learning environments and approaches to student support and guidance: 
The course will be hosted online, on the VLE. Due to the time constraints and busy schedules of academic staff, this will be delivered asynchronously, allowing staff to study at a time, place and pace that suits them. Online learning frameworks will be adopted to maximise the effectiveness of the course design, such as adopting the Gillian Salmon 5 Stage Model, Diana Laurillard’s Conversational Framework and the Community of Inquiry framework to ensure ample opportunity for cognitive, social and teacher activity. Active learning opportunities will also be adopted to ensure students are motivated and engaged throughout.
· A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices:
In order to develop a quality session, continuous research and professional development has been carried out in order to ensure the timely and relevant content for this session.  

Core Knowledge:

· K1 The subject material:
Research has been carried out to ensure the effectiveness and quality assurance of the content of the session. 
· K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme:
This session is delivered online, therefore appropriate teaching strategies will be used.  These include utilising engagement features within the VLE, for example discussion forums, interactive activities, self-marking formative assessment and completion tracking. It also ensures collaboration and active learning opportunities are included, ensuring students are motivated and engaged which aligns to good online learning design. The course itself will also act as a mode of modelling good practice to students when delivering an asynchronous online course.
· K3 How students learn, both generally and within their subject/disciplinary area(s):
As mentioned above, I was able to identify appropriate learning theory and teaching strategies that were appropriate to the content, subject area and beginner level of the students.  For example through using a variety of media (video, text, images), chunking the content into weekly topics and sub topics, and providing interactive and collaborative activities. I also ensured there were authentic learning opportunities so that they are able to apply their learning to their own context which will enhance their learning. There are also opportunities to network and communicate with their peers to enhance peer learning and the building of an online community.
· K4 The use and value of appropriate learning technologies:
I will be using a variety of learning technologies for this session, namely the VLE (as this is an asynchronous course), which consists of using a variety of media (e.g. Video and images), quizzes and polls and discussion forum. It also includes additional online technology such as the online reading list, and access to additional digital resources. 
· K5 Methods for evaluating the effectiveness of teaching:
There will be a variety of methods used to evaluate effectiveness of teaching, including formative assessment, completion tracking (available through the VLE) and discussion forum activity.  In addition to this, there will also be a feedback form available at the end of the course to gauge how students valued the course, delivery method, activities, etc. to help inform future developments to the course. This will be made anonymous, so that students are able to feedback as honestly as they can. Any ongoing questions will be directed to the Question and Answer area, which will be monitored regularly by the course tutor.
· K6 The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching:
This course will be shared with Academic Office to ensure it meets the needs of academic staff and academic processes. It will also follow the learning design principles for asynchronous learning, ensuring the student experience, engagement and motivation are considered throughout to ensure effective learning online. It has also been considered that the advice and guidance provided throughout the course also will have a knock on effect in which academic staff will be using this training to inform their own teaching practice. Therefore liaison with the Academic office and other appropriate departments will be consulted with to ensure consistency and coherence to relevant policies and procedures.


Professional Values:

· V1 Respect individual learners and diverse learning communities:
This session is available online, and can be accessed at a time and place that suits the learner.  This provides students with the opportunity to engage with the course at their own pace, and be able to revisit any area of the course as many times as they wish.  Further support materials are available to suit all students, for example from navigation support for complete beginners, to providing further reading material for those who wish to challenge themselves further.  This avoids the assumption that students will be familiar with the VLE, or with online learning in general.  A variety of media will also be used to help engage and motivate students.  For example, video, images and additional online reading material.  All content will be made accessible to ensure content can be accessed by all students.
· V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development:
From research I have conducted, I have been looking at modern teaching practices that are student-centred and include active learning opportunities.  These include collaboration opportunities, as well as incorporating authentic learning and problem solving.  I feel I have been able to design a session aligning to the research, as well as being able to use evidence-based frameworks to build the session accordingly.






Lesson Detail:

	Stage
	Focus
	Strategy
	Time

	Introduction

Welcome and session introduction

	

An outline of aim and learning outcomes for ‘Week 2’

Re-cap of the previous week’s learning outcomes and what the student has achieved to date.
	

Explanation/Video (Slides 1 – 3)


Short multiple choice quiz for knowledge checking.

(Slide 4)
	

5 minutes



5 minutes




	Entry behaviour
	Students will be asked to share their findings from the learning activity from the previous week.
	Individual activity:

Task: “Following on from last week’s activity, you were asked to research which learning theories you could find to support online learning.  Your task is to post your findings in the discussion forum. You should be able to list at least two theories.  Provide a short explanation of no more than one paragraph per theory. ”

(Slide 5)

	20 minutes

	Development

Going through the top three learning theories that are useful for designing online learning experiences.


	

Utilising student prior knowledge and enhancing it by confirming or clearing misunderstanding on what each learning theory involves.

This will help solidify the student’s learning from ‘Week 1’, allowing them to explore the theory behind why the characteristics they identified in Week 1 are successful. This will help students make the link between theory and practice, which will provide them with the foundations they need to start thinking about how to design and deliver their online sessions.
	

Video (Explanation) – Introducing each of the three learning theories that we will cover.

Followed by a number of pages covering the course content. 

(Slides 6 – 13)

Resource: 
· Beetham, H. (2013) Rethinking Pedagogy for a Digital Age: Principles and Practices of Design. 3rd edition. Routledge.
· JISC, 2020. Active Learning in the Digital World. [Online]
Available at: https://inspiringlearning.jiscinvolve.org/wp/2020/07/active-learning-in-the-digital-world/ 
· Picciano, A.G. (2017) ‘Theories and Frameworks for Online Education: Seeking an Integrated Model’, Online learning (Newburyport, Mass.), 21(3), pp. 166-. Available at: https://doi.org/10.24059/olj.v21i3.1225.

	

45 minutes
(Each section will be in chunks of 10 minutes, with an additional 5mins each for the student to make notes after each section).

	BREAK
	If learners have been working on the course continuously, a reminder to take a break will be recommended at this point.
	(Slide 14)
	10 minutes

	Aligning theory with practice
	Aligning learning theories with digital strategies and activity ideas.

This links theory with practice, providing students with more in-depth examples on how they can apply their learning within their own context.
	Hide and reveal – This section will conclude with a hide and reveal activity, providing interactivity with the content making it more of an active experience, which will reveal the relationship between a specific theory, and activity ideas. This will form the basis for the next activity.

(Slides 15 - 16)

	30 minutes



	Activity:

Online collaborative activity – Part 1


	

Students will be tasked to critically evaluate each of the three learning theories covered, and using activity ideas from the previous interactive section, share how they would apply one activity or learning theory in their practice.

This provides students with an authentic experience which meets the needs of adult learners and contributes to student engagement and motivation.  They will be able to use this activity to help them build a plan on how they would design, develop or improve their online teaching and learning experiences.

Identifying suitable activities based on their teaching strategies will then allow them to identify appropriate digital tools – ensuring that students are prioritising learning over their choice of digital tool.
	

Collaborative group work 

Students will be tasked with sharing their ideas on a collaborative board.  

Task: 

Part 1: “Which of the learning theories and/or activity ideas could you apply in your practice? Think of an existing session you currently deliver.  How would you adapt this for an online session, using the knowledge you’ve gained so far?  This could be a reflection on how you would apply one of the theories, or how you would use one of the activity ideas.”

(Slide 17)

	

30 minutes

	BREAK
	If learners have been working on the course continuously, a reminder to take a break will be recommended at this point.
	(Slide 18)
	10 minutes

	Activity:

Online collaborative activity – Part 2


	

(Continued)
	

Peer assessment 

Part 2: “Review other comments on the board.  Are there any you found interesting or useful?  Comment on at least two entries in the list, explaining why you like their idea, and how you would apply it in your practice. Not only will this help you explore new ideas, but your comments will help provide useful feedback for others and help build a community of practice.”

(Slide 19)

	

15 minutes

	Plenary/conclusion

Summary and key takeaways of ‘Week 2’


	Review learning outcomes of the session, along with a summary of the key takeaways of the content from ‘Week 2’

Brief introduction on what will be covered next week, and how this week’s content has prepared them for next week.
	Video (Explanation)

Opportunity to post any questions in the Q&A forum.

(Slide 20 - 21)
	10 minutes

	Further reading
	Further reading for those learners who would like to find out more or deepen their understanding.



















References
	Resources:

· Beetham, H. and Sharpe, R. eds., 2007. Rethinking pedagogy for a digital age: Designing and delivering e-learning. Routledge.
· Garrison, D. & Akyol, Zehra. (2013). ‘The Community of Inquiry Theoretical Framework’. Handbook of Distance Education. 104-119.
· Salmon, Gilly. (2011) E-moderating : the key to teaching and learning online. 3rd ed. New York ; Routledge.
· Salmon, G. (2013) E-tivities : the key to active online learning. London: Routledge.

(Slide 22)


(Slide 23)
	




	Assessment Strategies: when and how are they included within the lesson?

Formative assessment:

· Individual activity - Learners will be encouraged to post their answers following on from the activity from ‘Week 1’ in the discussion forum to share their knowledge and ideas.
· Collaborative activity – Students will be tasked to critically evaluate each of the three learning theories covered, and using activity ideas from the previous interactive section, share how they would apply one activity or learning theory in their practice.
· Peer assessment – Learners will be required to comment and provide feedback on their peers’ work as part of the collaborative activity. This will also enhance peer learning and support belonging through building an online community.
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6. [bookmark: _Toc155732749]Supporting documentation

A copy of the benchmarking documents or reports supporting the justification of this course. Each document consists of many pages.  I have therefore attached each one as a link to the online copy of the document.

5.1 [bookmark: _University_of_Wales_1]University of Wales Trinity Saint David: Action plan relating to QAA Quality Enhancement Review (March 2022)

Link: University of Wales Trinity Saint David: Action Plan relating to QAA Quality Enhancement Review March 2022 (pdf)

5.2 [bookmark: _The_UK_Professional]The UK Professional Standards Framework (UKPSF) for teaching and supporting learning in higher education 2011

Link: The UK Professional Standards Framework for teaching and supporting learning in higher education 2011

5.3 [bookmark: _Teacher_role_profile]Teacher role profile (Higher Education) (JISC)

Link: Teacher role profile (Higher education) (jisc.ac.uk)

5.4 [bookmark: _UWTSD_Learning_&]UWTSD Learning & Teaching Enhancement Strategy (2022-2026)

Link: Learning & Teaching Enhancement Strategy 2022-2026 (.pdf)
[bookmark: _University_of_Wales]
5.5 [bookmark: _UWTSD_Digital_Strategy]UWTSD Digital Strategy

Link: UWTSD Digital Strategy

5.6 [bookmark: _Well-being_of_Future]Well-being of Future Generations (Wales) Act 2015

Link: Well-being of Future Generations (Wales) Act 2015
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Summary and
key takeaways

In week 2 of this course, we covered:

» Learning theories and strategies
associated with effective online learning.

+ Digital learning strategies and delivery
methods for online teaching and
learning.

If you have any questions, remember you
can post a question in the Question and
Answer forum at any time:

» Post a question in the Question and
Answer Forum.
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Next week we'll cover:

+ Steps in designing engaging online learning experiences.

+ Strategies to make content interactive and engaging, including activity ideas.
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Further reading:

« Beetham, H. and Sharpe, R. eds., 2007. Rethinking pedagogy for a digital age: Designing and
delivering e-learning. Routledge.

« Garrison, D. & Akyol, Zehra. (2013). 'The Community of Inquiry Theoretical Framework’. Handbook
of Distance Education. 104-119.

« Salmon, Gilly.(2011) E-moderating : the key to teaching and learning online. 3rd ed. New York ;
Routledge.

« Salmon, G.(2013) E-tivities : the key to active online learning. London: Routledge.
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Introduction to
online teaching
and learning

Week 1
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Aim of this session:

To provide learners with an introduction on the development and evolution of online learning and
teaching approaches to help develop effective online teaching and learning experiences.

By the end of the lesson, you will be able to:

v Qutline the content and structure of the course

v List the benefits and challenges of online teaching and learning
v Identify characteristics of effective online teaching delivery

v Rellecl on your leaching praclice and how you would amend your delivery Lo suil online leaching
and learning.
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Introductory
video

* Meet your
tutor

* Introduction
to the course

+ What the

course entails
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Housekeeping

Before we begin, | wanted to show you
around. Here's an outline of what you can
expect to find within the course.

In this video, I'll show you how to access
the course material, how you can track your
progress, how you can take part in the
activities, and more!

Remember, you can re-visit this section at
any time.

[G Task: Watch video (5 minutes)J
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Let's get to know each other..

@ Task: Introduce yourself (10 minutes)

Now that you've been able to get to know me a little, I'd like to get to know you! It's great to have
you here, and I'm looking forward to seeing you progress through the course.

I"d like to take this opportunity to find out a little more about you, your role within the university
and what you'd like to get out of this course. We have a variety of staff here at the university, and
we're looking forward to getting to know you all.

In the discussion forum activity below, please share your name and role, along with your learning
goals for this course. This is also where you will get to know other members of staff on the course.
Please take full advantage of the networking opportunities to help share and develop new ideas
with your colleagues.

Resource: How to post to the discussion forum
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Overview of
online teaching
and learning

[@ Task: Watch video (5 minutes) ]
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Online teaching and learning: Glossary

@ Task: Read through glossary (5 minutes)

With online and blended teaching becoming more mainstream, universities are encouraged to harness
digital learning and adopt a more flexible and ubiquitous approach that ‘'moves seamlessly between online,
hybrid or blended learning, and face-to-face learning as and when needed’ (JISC, 2020).

Simply moving a course from a face-to-face delivery method to online, simply won't work. Designing an
effective online course requires planning, time and thought.

There are also a range of learning theories that you might not be familiar with that can help with online
learning. We'll cover these later in the course.

For now, let's go through some key definitions for online learning, to familiarise yourself with some of the
terminology we'll cover throughout this course.

Resource: Building a
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Developments of online teaching and

learning

Since the Covid-19 pandemic, universities have seen an increase in the adoption of blended, hybrid
and online learning, and it's here to stay (Svihus, 2023; QAA, 2022). There is a growing expectation
therefore for academic staff to possess the necessary skills to adapt and deliver their courses for online
for both synchronous and asynchronous delivery.

During Covid-19, universities were forced to close and had to switch to online remote learning delivery
(The Guardian, 2020) to ensure the continuity and avoid further spread of the virus. This is where
academic staff were forced to pivot to online teaching in the matter of days and were not prepared
(Broadbent, et al., 2023). This had a significant impact on staff morale, workload and wellbeing
(Watermeyer, et al., 2020).
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Developments of online teaching and

learning (Continued)

We need to recognise that online learning delivered during the pandemic was considered
as 'Emergency Remote Teaching’ (Hodges, et al., 2020, p. 1). This is where technology was
being used to support the delivery of unplanned and quick adaptation as opposed to being
designed to enhance learning suitable to an online environment (Broadbent, et al., 2023).

Inside Higher Ed (2022, p. np), states that ‘online learning is a planned experience, over
weeks or months where the course has purposefully been designed for the online
environment'’. It isthe aim of this course therefore to provide foundational knowledge and
skills to adapt or design course content for online learning, as well as covering elements of
online delivery and student engagement.
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Benefits and challenges

There are many benefits and challenges to online learning. Here we will cover a few:
Benefits:

v Greater flexibility and convenience

v Increased inclusion and educational opportunities

v Promotion of students’ autonomy and self-regulation

v Reduces need for travelling

v Increases student digital skills

(Lucas and Vicente, 2023)
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Benefits and challenges (Continued)

Challenges:

x Sense of isolation and disengagement
X Technicalissues and difficulties
X Internet access
X Lack of digital skills
x Lack of support
(Lucas and Vicente, 2023)
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Activity: Characteristics of effective

online teaching and learning

Your task is to read the following journal article. After reading the document, write down
three characteristics that contribute to the success of online teaching and learning.

Include a short reflection on your findings. Do you use any of these in your teaching? Are
you surprised with what you found? Do you agree with what you found? Post your answer in
the discussion forum.

Resource: What are Some Key Attributes of Effective Online Teachers?

[@ Task: Read journal article and post findings in discussion forum (30 minutes) ]
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Take a break

If you've been working continuously,
consider taking a short break.

Here's a short mindfulness podcast to
help you unwind..

Resource: Decompress your body and
mind (Headspace)

[@ Break: (10 minutes) ]
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Characteristics
of effective
online teaching
and learning

In this video, we'll cover:

» Characteristics of effective online
teaching and learning

[@ Task: Watch video (5 minutes)]
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Characteristics of effective online

teaching and learning:

» Foster student relationships: Right at the start of the course, connect with students online.

+ Facilitate the building of an online community: Provide opportunities for students to express
themselves and communicate with other students and build relationships with their peers to
support a sense of belonging.

* Include opportunities for collaboration: Provide opportunity for students to collaborate with one
another, supporting peer learning.

« Grow cognitive development and critical thinking: Provide opportunities for discussion and
reflection by sharing thought provoking topics.

«  Communicate effectively: Provide additional scaffolding on what is required from the student, from
providing clear activity instructions, to how to access platforms.

(Lavin, 2018)
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Characteristics of effective online

teaching and learning (Continued)

«  Chunk information: Avoid long lecture content or text, chunk content into relevant areas of topics.

» Provide opportunities for interaction: Adopt an active learning approach, avoiding passive
consumption of content.

« Utilise digital tools effectively: Ensure digital tools and technology align to the learning outcomes.

« Utilise multimedia: Utilise different delivery methods to provide user choice, as well as boost student
engagement, e.g. video, text, audio. Videos should be no longer than 6-10minutes.

« Consider student devices: Consider choosing digital tools that are accessible on a variety of devices,
such as a mobile phone in addition to a laptop.

» Accessibility: Content and access to platforms should be accessible to all students.

(Lavin, 2018)
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Online learning should not:

X
X
X
X
X
X
X

Be long, traditional lectures with no breaks.

Be didactic, leading to passive consumption from students.

Include long reading lists: Avoid overwhelm and supply appropriate levels of reading.
Lack opportunities for interaction and collaboration with peers.

Exclude formative assessment and opportunities for feedback.

Include any in-accessible content

Be teacher-centred: A student-centred approach is far more successful

(Lavin, 2018)
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Further reading:

If you would like to find out more, you are welcome to read the following information:

+ Sister Mary Rose O.P. (Angela Lavin) (2018) 'What are the key attributes of effective online
teachers?, Journal of open, flexible, and distance learning, 22(2).

» JISC, 2020. Actlve Learnlng in the Dlgltal World [Onllne]
Available at: https://inspiringlearning.jiscinvolve.org/wp/2020/07/active-learning-in-the-
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Activity: Authentic scenario (Part 1)

@ Task: Reflection (30 minutes)

You have been tasked with developing an online session. Take an existing session you
deliver in person. From what you have learned on the characteristics of effective online

teaching, choose two characteristics that you have identified and describe how you would
develop or improve your next session.

In part 2 of this task, you will then be asked to provide your comments and feedback on the
ideas of your peers. You will not be able to see the answers of others until you have posted
your answer. Further details will be provided in part 2 of this task.

* ISSIonN rorum
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Activity: Authentic scenario (Part 2)

@ Task: Peer assessment (10 minutes)

Now that you have completed part 1, you will now be required to provide your comments
and feedback on the ideas of your peers.

You will not be able to see the answers of others until you have posted your answer.

You must comment on at least two posts. Your responses must be constructive, ensuring you
are providing your peers with useful feedback on what you agree with their approach, or
how you would suggest an alternative perspective.

Write no more than 100 per post.

Resource: Peer assessment guidance and checklist
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Take a break

If you've been working continuously,
consider taking a short break.

Here's a short mindfulness podcast to
help you unwind..

Resource: e present (Calm)

[@ Break: (10 minutes) ]
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Summary and
key takeaways

In week 1 of this course, we covered:

« Course outline and what to expect

+ Key definitions of online learning

« Benefits and challenges of online learning

« Characteristics of good online learning

If you have any questions, remember you can
post a question in the Question and Answer
forum at any time:

» Post a question in the Question and Answer
Forum.
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Next week we'll cover:

+ Steps in designing engaging online learning experiences.

+ Strategies to make content interactive and engaging, including activity ideas.
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Activity: In preparation for next week

In preparation for next week’s session, your task is to research what learning theories you can find to
support online learning. Your task next week will be to post your findings in the discussion forum. You
should be able to list at two theories. You will need to provide a short explanation of no more than one
paragraph per theory.

This will help you in for next week where we will cover learning theories to help support you design
and deliver effective online teaching and learning experiences.

Resource: "f;i ',rﬂ anc \, | YN AA O |- - ;,{,0'?7, o = b ,Q,u::?lpx n: Z’,; S P . ol ar | mErsrer=stmsa N Al —~ ~| ,

[@ Task: Research and post findings in discussion forum next week (30 minutes) ]
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Further reading:

If you would like to find out more, you are welcome to read the following information:
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Foundations of
effective online
teaching and
learning

Week 2
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Aim of this session

To develop knowledge and understanding of learning theories and strategies that support
effective online design and delivery.

By the end of the lesson, you will be able to:

e Listsuitable learning theories and strategies associated with designing effective online
experiences.

e Critically evaluate digital learning strategies and how they can support online learning
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Introductory
video

* Introduction
to Week 2

* Re-cap of
what we
covered last

week
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Let's test your
knowledge!

[@ Task: Complete short quiz (5 minutes) ]

Last week, we looked at the characteristics
of effective online teaching and learning.

This is a short knowledge check quiz. The
aim of this quiz is to refresh your memory
from last week and to help you retain the

knowledge learned.

The results of this quiz doesn't get marked
in any way. You can re-take this quiz as
many times as you like!

#5| Complete the online quiz
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Activity: Share your findings

Following on from last week’s activity, you were asked to research which learning theories
you could find to support online learning. Your task is to post your findings in the discussion
forum. You should be able to list at least two theories. Provide a short explanation of no
more than one paragraph per theory.

This task will help you develop knowledge and understanding of learning theories and
strategies that support effective online design and delivery.

[@ Task: Post your findings in the discussion forum (20 minutes) ]
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Let's go through it together

In this section, we will go through the top three most popular learning theories that support
online learning. You may have already shared these in your last activity, but let's go through
them together.

We will cover these three learning theories:
* Social Constructivism
» Active Learning

« Community of Inquiry
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Social
Constructivism

[@ Task: Watch video (5 minutes) ]





image36.jpg
Social Constructivism (Continued)

* A complex interactive social phenomena between teachers and students.

* Learning is problem solving and that the social construction of solutions to problems is
the basis of the learning process.

* The teacher provides a social environment in which the learner can assemble or construct
with others the knowledge necessary to solve the problem.

» A series of practical social experiences in which learners learn by doing, collaborating,
and reflecting with others.

(Picciano, 2017)

[@ Task: Pause for 5 minutes and take some notes (5 minutes)]
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Active Learning

[@ Task: Watch video (5 minutes) ]
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Active Learning (Continued)

« Active learning is the opposite of passive listening.

* Focuses on what our learners are actually doing.

* How students are interacting with resources and peers.

+ Facilitates active and collaborative discovery.

* Involves studentin their learning, avoiding passive consumption.

* Collaborative, experiential, inquiry-based, problem-based.

(Beetham, 2013; JISC, 2020)
[@ Task: Pause for 5 minutes and take some notes (5 minutes)
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Community of
Inquiry

[@ Task: Watch video (5 minutes)
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Community of Inquiry (Continued)

* Model for online learning environments developed by Garrison, Anderson & Archer
(2000).

* Based on the concept of three distinct “presences”: Cognitive, Social, and Teaching.
* Dependent on instructors and students sharing ideas, information, and opinions.

+ Designed to be highly interactive using discussion boards, blogs, wikis, and
videoconferencing.

(Picciano, 2017)

[@ Task: Pause for 5 minutes and take some notes (5 minutes)]
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Further reading:

Beetham, H. (2013) Rethinking Pedagogy for a Digital Age: Principles and Practices of Design. 3rd
edition. Routledge.

+ Picciano, A.G. (2017) ‘Theories and Frameworks for Online Education: Seeking an Integrated
Model’, Online learning (Newburyport, Mass.), 21(3), pp. 166-.
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Take a break

If you've been working continuously,
consider taking a short break.

Here's a short mindfulness podcast to
help you unwind..

Resource: Daily Calm | 10 Minute
Mindfulness Meditation

[@ Break: (10 minutes) ]
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Aligning theory
with practice
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Teaching strategies and activities

[@ Task: Interactive hide and reveal activity (30 minutes)]

Collaboration Interactivity Formative assessment

Communication Multimedia Social interaction
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Activity: Reflection (Part 1)

Which of the learning theories and/or activity ideas could you apply in your practice?

Think of an existing session you currently deliver. How would you adapt this for an online
session, using the knowledge you've gained so far? This could be a reflection on how you
would apply one of the theories, or how you would use one of the activity ideas.

This activity will help you identify suitable activity ideas that you can use to develop your
online teaching practice.

Post your answer in the discussion forum. Your answer should be no more than 500 words.

[@ Task: Share our answer in the discussion forum (30 minutes) ]
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Take a break

If you've been working continuously,
consider taking a short break.

Here's a short mindfulness podcast to
help you unwind..

Resource:

[@ Break: (10 minutes) ]
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Activity: Reflection (Part 2)

Review other comments on the board. Are there any you found interesting or useful?
Comment on at least two entries in the list, explaining why you like their idea, and how you
would apply it in your practice. Not only will this help you explore new ideas, but your
comments will help provide useful feedback for others and help build a community of
practice.

This activity will help you explore additional activity ideas that you can use to develop your
online teaching practice.

[@ Task: Post your feedback on at least two other entries in the discussion forum (15 minutes)]





