TITLE: Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice. 
Before considering where Ella is developmentally and providing recommendations, it is important to understand the practitioner’s role in developing the child and why having a good knowledge and understanding of developmental norms and holistic development is essential for practitioners.  Both Lindon and Brodie (2016) and Neaum (2022) agree that it is crucial for all teachers to have a sound understanding of child development and developmental theories to enable these practitioners to relate their teaching to the interests and appropriate developmental stage of their students. Lindon and Brodie (2016) also go further and suggest that having knowledge of developmental theory can enable practitioners to identify any problems or additional support needs in their students. Within this knowledge of development, it is also important for practitioners to understand how development works holistically and as one. Berk (2006, cited in Doherty & Hughes, 2014) agrees and discusses the importance of understanding the idea of each area of development being influenced by and having an influence on the others. Neaum (2022) reinforces this idea noting that development occurs simultaneously and are interrelated and interdependent of one another. However, Lindon and Brodie (2016) present the idea there are times where focusing on a specific area of development as opposed to holistically will be necessary and beneficial. Nevertheless, they do agree that a child naturally does not split their development and can easily move between areas of development seamlessly. Having this knowledge then enables practitioners to aid holistic development within practice. Bronfenbrenner’s 1979 ecological systems theory places a child’s teacher within the microsystem. Conkbayir and Pascal (2014, pp.110–112) explain that the microsystem is potentially the most important influence in the child’s early life and therefore, school settings have a responsibility to build and expand the knowledge of the children in their care as they have such a direct influence. With this in mind, teachers need to be positive role models and promote positive development as their actions will directly impact those of the child.   
In considering Ella’s cognitive development, there are some areas in which she does not meet expected developmental milestones of a four-year-old. Neaum (2022) poses that by four years, children should be able to tell and narrate long stories. Ella’s profile states that she cannot tell a short story in full. Miller (2017) agrees that children should be able to retell a story that is predictable. One technique that could be used to develop Ella in this area is Pie Corbett’s 2007 Talk for Writing. This technique consists of introducing a story alongside image representations and then using these images or gestures to tell the story (Pellet, 2021). This technique and idea are reinforced by Piaget’s theory of cognitive development. At age four, children sit within the preoperational stage of this theory. During this time, children use words to represent objects and need actions to reinforce learning (Pound and Hughes, 2005). Adding actions or visual representations to a story that Ella is trying to recall could be helpful as when she is retrieving the information, she can relate it to the images or actions that she has associated. There does however need to be caution taken as Piaget’s theory has been criticised by many for ignoring the prominence of individual differences such as personality and gender (Sutherland, 1992, p.75). If Ella has not yet developmentally reached the preoperational stage due to these individualities, using images and actions may be meaningless and fail in aiding her development further. Another cognitive skill in which Ella could be considered slightly behind is problem-solving. In her profile it is noted that she is unable to negotiate solutions to conflict without adult intervention. Dosman, Andrews and Goulden (2012) pose that by four children should be able to use self-talk to solve problems. However, it is suggested that this could be due to teachers finding it hard to teach problem-solving skills and not providing an environment that stimulates Higher Order Thinking Skills (Somantri et al., 2019). One-way problem-solving skills can be developed by teachers is through reading picture books and discussing problems throughout. Children naturally want to help characters solve their problems as they move through the book. (Gosen et al. 2015, cited in Van Elsen , Catrysse and De Maeyer, 2023). Using this natural curiosity and innate want to solve problems could be an effective way to develop Ella in this specific area. One final area where Ella is slightly behind is in her mathematical area of cognitive development. By four, children should be able to count at least ten or more objects (Marks, 2022). From Ella’s profile, it is evident that she is not able to do this yet. Nevertheless, there are suggested ways to develop these mathematical skills. Play is one of the most productive ways to encourage learning in four- to seven-year-olds. (Vogt et al. 2018, cited in Vlassis et al., 2022). This idea is supported by Susan Isaacs who believed play is as much educational as it is an emotional release (Lindon and Brodie, 2016, pp. 26). Therefore, play and games can be used as an effective way to target desired mathematical skills (Vlassis et al., 2022). When the writer visited a primary school as part of bridging, they were able to see this technique in practice. School X uses the 2011 DoodleMaths scheme developed by DoodleLearning. DoodleMaths aims to transform learning through interactive exercises and exciting missions to help learn the fundamentals of maths. DoodleMaths is personalised to the specific child and exercises are unique to plug gaps in a child’s learning (DoodleLearning, 2024). The children were observed using the iPads to independently complete targeted mathematical games and earn stars for correct answers and good effort. Not only does this approach develop mathematical skills but is a way to foster independence amongst students also. 
Upon assessing Ella’s physical development, there are also areas where she could be considered behind expected milestones. Neaum (2022, pp.65) suggests that at four, children should be developing a sense of balance. It has been noted that Ella can be unsteady on her feet and needs adult supervision. As Ella attends a school in Wales, developing physical health is integrated within the Curriculum for Wales through the Health and Wellbeing Area of Learning and Experience (AOLE). This area includes promoting physical activity and sport along with other health benefitting behaviours (Welsh Government, 2019). Pickard and Maude (2021) offer the idea of using dance as this sport involves moving the entire body and can effectively drive physical development. More specific to Ella, modern dance requires and develops postural stability more so than other sports (Marinkovic et al., 2021). Postural stability and control refer to keeping the centre of gravity within the base of support to maintain balance (Science Direct, 2012). Practitioners can quite easily integrate dance within their lessons either through the previously discussed Health and Wellbeing AOLE or the closely linked Expressive Arts AOLE. Using these two areas together allows children to use dance as a physical and creative way of developing gross and fine motor skills (Welsh Government, 2019). From the foundation phase profile, it is also identified that Ella is unable to catch a bounced ball. To improve Ella’s skills in this area, she could use beach balls or balloons that move slower in the air to practice catching as well as throwing from a shorter distance (Children's Autism Services of Edmonton , n.d.). Once Ella is able to do this, she can use a normal ball and increase the distance. Theorist Jerome Bruner agrees with this approach to learning within his spiral curriculum theory. Gibbs (2014) explains the spiral curriculum as a process where learners revisit the same topics throughout the course of their education with increased complexity each time. The first time Ella tries to catch a ball should be using a light ball at a short distance. Then, this should be revisited and the complexity increased by increasing distance or the weight of the ball. It is important however that care is taken when implementing the spiral curriculum. This method has been criticised for providing limited time to master skills therefore affecting the ability to assess a child’s progress correctly (Bloomberg, 2024). If a topic is being constantly revisited, it can be hard to determine whether a child has understood the topic at the initial level of delivery. Although they have encountered the topic many times, they may not have mastered it at any stage (Bloomberg, 2024). Ella should be given a sufficient amount of time to practice these skills in order to see development happening. When taking Ella’s development of fine motor skills into account, there are also some areas in which she could be considered developmentally behind. At four, children should be able to hold a pencil using tripod grip in readiness for writing (Department for Education, 2024). Ella’s profile indicates that she uses a splayed grip when holding a pencil. To correct this grip and enable Ella to develop further, she could engage in activities to strengthen her fingers. This could be something such as popping bubble wrap or stringing beads (P, 2013). When the writer visited a school as part of bridging, they observed the nursery and reception children engaging in hand strengthening exercises by following a finger fitness YouTube video. The children had to copy the hand movements and hold specific shapes. An activity like this could enable Ella to gain the strength in her fingers to be able to grip a pencil properly. 
Finally, when assessing Ella’s social development, there are also indicators that she could developmentally be behind. Neaum (2022) offers that by four, children are generally very talkative and chatty towards adults. Ella however has been identified as rarely initiating talk and when she does, her speech is not always clear. During a bridging experience undertaken by the writer, many additional support interventions were discussed. One of these was the use of the 2004 Speech and Language Link Scheme. This scheme uses evidence-based intervention and standardised screening tests to support children in school with speech, language and communication needs (Speech and Language Link, 2022). This type of intervention may be beneficial to Ella and enable her to have the confidence to speak clearly and feel comfortable initiating conversation. Another area of Ella’s social development where she could be considered behind is within her social play. Neaum (2022) suggests that a child at four should be confident to play in a group. Mildred Parton’s theory of play also supports this. She suggests that by four to four and a half years, children should be engaging in either associative play or cooperative play in the latter stages (Brodie, 2024). Associative play is where children share materials during play and interact more directly but are not working towards a common goal (Brodie, 2024). From Ella’s profile, it is evident that she plays on her own a lot and does not interact often with her peers. This would place Ella in the parallel play or potentially even the solitary play stage of Mildred Parton’s Stages of Play. Children that play in this way are expected to be around two and a half to three years old (Brodie, 2024). This theory suggests that Ella is almost a year behind in her development. There are however arguments against using age ranges to categorise development. Doherty and Hughes (2014, pp.7–8) and Flanagan (1996, p.1) agree that development should not be seen as fixed stages as development is not always an orderly process. Nevertheless, an activity that could help develop Ella’s social skills when playing is Lego therapy. The idea of Lego Therapy to develop children’s collaborative working was presented to the writer during bridging. Lego therapy was initially created to support autistic children’s social skills and development by using their interests and likes (Legoff, 2014). Lego therapy allows children to practice their social skills whilst they work together to build a Lego model. They are given either the role of ‘builder’, ‘supplier’ or ‘engineer’ and pre-written instructions to build a creation (Barr et al., 2022). This type of intervention could be beneficial to Ella as it will encourage her to transition from independent play to more social and collaborative play.   
Although there are some areas in Ella’s holistic development where she is struggling as mentioned throughout, it is important to understand that if the recommendations suggested were to be put in place, she has ample opportunity to better these areas. Implementing early intervention closely relates to the growth development of children who are developmentally delayed. The earlier this intervention is, the more significant the results and benefits will be (Chang, 2007). Finding positive support strategies that work for Ella and praising her when she does develop is of upmost importance when trying to move her forward to encourage more development. B.F Skinner is a theorist who supports this idea and presented the concept of positive reinforcement to increase a desired behaviour (Nickerson, 2024). Ella should be challenged in a way that is developmentally appropriate, possibly using some of the suggestions mentioned and rewarded when she positively behaves and develops.  
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