
CURRICULUM DEVELOPMENT PROJECT
The Teaching Toolkit 2 (ECPT6007)

Gareth Blake
2006316
































Overview of curriculum
Sport has been described as one of the largest areas of academic interest in the United Kingdom with the consistently increasing interest of development in the knowledge of sport. Along with recreational fitness and physical activities - higher education courses which study sport are likely to include health and fitness, sports coaching, injury prevention and rehabilitation. However, some courses may have a wider range of concepts, such as social, cultural and scientific aspects. Jackson, D. (2019). The curriculum that has been chosen for this development project is to be applied in a level 4 sport and exercise science and physical education setting. This will work in correlation with the personal trainer curriculum in which the learners will be improving their knowledge on the different exercises and how they affect different muscles and physiological aspects of the human body. The curriculum has been put into place to give students the opportunity to gain knowledge ima variety of different sports, instead of picking the sport that they are comfortable with and not broadening their horizons and expanding their knowledge on a variety of individual and team sports that they may encounter in future endeavors. The curriculum requires the learners to apply their knowledge of the different components of fitness and how the role of sport and exercise science and the process of talent identification and development can help athletes reach their full potential and peak performance in their desired sport Mustafovic, (2020). 
Planned over the space of 10 weeks the curriculum introduces the learners to a variety of different sports, the components of fitness that are needed to perform the sport efficiently and the different training methods that can help adapt the components of training to improve sports performance. The curriculum aims to teach students correct ways to test athletes to identify a component of fitness how different identifying and applying the correct training methods can have an influence on the components and how specific training methods can improve or have a negative effect on sports performance. This curriculum will be applied on the first year of the level four course in order for the student to start building a foundation of knowledge towards the role of a sport and exercise scientist and physical education. The reason the curriculum has been placed in the first year is to help any mature students or learners that have no previous experience or knowledge of the fundamentals of the components of fitness and the physiological adaptions that different sports and training methods have on the human body and how identifying and adapting them can have a positive or negative affect on sports performance. The reason for this curriculum to be delivered is not only to ensure that they are capable and equipped with the fundamental skills and knowledge of the sport and exercise science and physical education but also to ensure that at the end of it all the learners have progressed at the same rate which coincide with professional standards. Professional values were promoted as learners were encouraged to work individually and in groups to ensure collaboration with others and working together to engage with evidence-based research to apply their knowledge and achieve their goals using the best practice possible (AdvanceHE, 2023). There are strategies being placed to ensure that core knowledge is being covered by professional standards, formative assessment is put into place to evaluate learner progression and demonstrate effective practice, supporting effective learning and teaching with the appropriate uses of technology and resources to ensure quality assurance and enhancements to professional practice (AdvanceHE, 2023). The reason the lesson is structured is to follow the areas of activity section of the professional standards framework. The learners are in the appropriate environment to demonstrate their ability to transfer the knowledge they have received and apply it in a practical manner by designing and planning learning activities in order to continue their professional development by giving and receiving feedback from peers and learners to aide learning (AdvanceHE, 2023). There is a possible formal and informal approach to this curriculum. The formal aspect of this curriculum will have allocated hours in which the lectures will be delivered, but due to the nature of the course there may be opportunities for the learners to participate in many informal activities such as, sports, sports coaching, statistic analysis, gym classes, personal training all of which can provide further learning and progression Kelly, (2009). The curriculum fluctuates from the knowledge model, the product model and process model of curriculum as the learners are lead towards a desirable outcome such as a knowledge of facts and a mastery of specific skills Sheehan, (1986), but the knowledge aspect is evident as the learners are lead through a well-constructed subject that has been created on previous knowledge over time leading learners down the same path of learning.
Due to the change of environment and types of learning that will be experienced in this lesson there will be a deviation from knowledge to product model of curriculum the environment changing to allow the learners to implement what they have learnt in the theory side and demonstrate their ability to perform what is asked of them. The theory aspect of the lesson will follow the knowledge model and will be delivered in a classroom setting with all the learners following the same path in receiving information in the form of a chalk and talk lecture. This is a behaviourism approach as the teacher determines what is being taught along with how and when learning will occur Pugsley, (2011). This will ensure that the learners will receive the same information regarding the sport, the components of fitness and the training methods and any queries that may occur can be answered by the lecturer.
 The practical side of the lecture will be based around the product and process model, as student will be required to have a hands-on approach and learn by doing and receive feedback from their peers and lecturer, more than being guided through the task. Due to the practicality of this lesson the learners will have access to the correct testing equipment and protocols to ensure correct testing is taking place. They will also have the freedom of the laboratory, studio and 4G astroturf in order to carry out these tests in the best possible manner under the supervision of the lecturer and lab technician, who will be responsible for delivering any feedback where they feel it necessary. This is a humanism approach allowing the learner to build their self esteem and confidence in testing and analysing data with the lecturer providing a positive learning environment and placing the learners at the centre of the learning process. They will learn through active discovery and rote learning which is the process of memorising information based on repetition Pugsley, (2011).

Aims & Objectives
The aims of the curriculum are for the learners to have the ability to identify and use the correct, reliable and valid testing method to identify and examine the results. The learners are then required to compare the scores against the corresponding normative data. Then identify the required components of fitness and the predictors of success in a necessary sport and demonstrate the knowledge gained by applying it in an exercise setting and prescribing the correct training methods to enhance performance in the designated sports. 
The objectives of the curriculum will see learners being taught each of the different components of fitness and the roles they play in predicting success in different sports. When the learners have identified the functions of the components of fitness and how the components of fitness can be identified in relation to the sport. They will then collect information by using the correct testing protocol to ensure reliability and validity. When they have collected the information they will compare it to normative data and analyse their findings to enhance their knowledge on the components of fitness. As well as how to correctly test for their desired component and how they can analyse and process the information to prescribe the correct training methods for the desired components. After they have shown the ability to correctly identify, test and analyse the information of each component of fitness, there will be five different lessons delivered where the learners will be given an overview of a sport and the different demands that the sport has on the human body and how they affect performance. The student will then be required to use the knowledge they have gathered from the previous lesson to identify the components of fitness used during that weeks sport and collect normative data on elite athletes in that sport. Each lecture will cover a different sport, which will give the learners the opportunity to witness that different athletes require different components of fitness to reach peak performance in their chosen sport.

Delivery of Curriculum & Lesson Structure & Scheme of work
The delivery of the curriculum will be in both a theory and practical setting during a three-hour lesson for the learners to learn about the different demands that sports have on the human body and how to test the corresponding components of fitness that can identified as predictors of success in the sport. Formative assessment will be done at the beginning of each lesson as formative has been described as a benefitting way in gathering information on learner progression and the learners current performance, which can provide feedback for possible ways to modify teaching strategies Morris, Perry and Wardle, (2021). The theory aspect of the lecture will be the first hour of the lesson. This will be delivered in the Daffyd Rowlands building in the laboratory/classroom setting with the lecturer will deliver a PowerPoint, providing the lessons aims and objectives, schedule and topic. This section of the lesson the learners will receive a lecture on a designated sport and analyse the different components of fitness in association with the sport and how the learners would label and identify the purpose of the component of fitness and how they can reliably and validly test the levels of performance in an athlete who participates in the allocated sport. The Scheme of work has been constructed to ensure that learner engagement is maintained, and practitioners should take into consideration that schemes of work should have depth in order to increase sophistication over a period of time. Ensuring that progression is at the heart of the curriculum not just based on the topic but the context of learning and learners experiences should be taken into consideration. Welsh Government. (28 January 2020). Using the highest quality research during the scheme of work will ensure that relevant information is being delivered from the lecturer and professional learning is taking place.

The practical aspect of the lecture is divided into two, one-hour sections. The first hour will require the learners to demonstrate their ability to reliably and validly replicate the correct testing protocol that corresponds with the component of fitness being tested (see example 1).



Example 1
(E.g. Correctly following the UWTSD Agility T-test protocol, this will result in the participants collecting the correct agility score data which can be documented and analysed against the correct normative data).
The learners will be placed into groups and allocated a component of fitness for them to research in relation to that lessons sport. In this hour they will identify the component of fitness, gather data by performing the correct test, compare their results against normative data and apply their knowledge and construct a training method that can influence athlete performance. Due to the resources and space that will be required to perform the tests correctly, the learners will have access to the Daffyd Rowlands laboratory, The Studio and the 4G astroturf to perform the tests and construct a training regime.
The second hour of the practical lesson will be situated in the studio. Each group of learners will deliver a 15/20-minute presentation to their peers and lecturer about their testing, test results and prescribed training method. The presentation will include the component of fitness and what influence it has on the sport being discussed that lesson. The learners will perform a demonstration of the test that they performed and produce their results comparing them against the corresponding normative data. Finally, they will deliver the prescribed training method and exercises that they believe will have a positive influence on the performance of the athlete (see Example 2). When the presentation has been delivered the learners will receive feedback from their peers and their lecturer. The lesson concludes by reflecting on the aims and objectives to ensure that they have been achieved and any learners who request further information or have questions are acknowledged, along with a brief overview of the next lecture.

Example 2
Sport: - Tennis
Component of fitness: - Agility
Test performed: - Agility T-test
Results: - 10 seconds
Prescribed exercises: - Shuttle runs, Box jumps, Hill Sprints, Hop jumps, Ladder runs.
Assessment Strategies
This curriculum will be following the University of Wales Trinity Saint David generic assessment criteria for taught awards Levels 3 – 7. The GA35 framework produces a description of what the learners need to do to achieve the classification category, a reference point of expressing the standard of work that is required to achieve this goal which then gives learners the opportunity to receive feedback from their work and identify any possible issues with their work that can help them improve their work for the future. This framework uses five different categories of learning to describe the skills that are expected from the learners. These skills are engagement with literature skills, knowledge and understanding skills, cognitive and intellectual skills, practical skills and transferable skills for life and professional practice. This curriculum will be in accordance with the Framework for Higher Education Qualifications level 4 standards. Should the learners complete this curriculum they are expected to have the ability to demonstrate a basic and underlying knowledge of the principles and concept of the subject. They should also be able to collect, evaluate and interpret qualitative and quantitative data in order to develop and make sound judgements of the subject of their study. Each of the categories will be marked in accordance to the standard classification bands 1st, 2.1, 2.2, or Pass, Merit, Distinction following this marking criteria will give a clear description of the skill performances that are expected for each classification band. This form of assessment has been selected as it as seen as the most appropriate form of assessment in conjunction with Chapter 7 ‘Assessment: Taught Programmes’ of the Academic Quality Handbook. This chapter of the academic handbook take into account the correct regulations and procedures that follow the UK Quality Code for Higher Education; and the UK Quality Code for Higher Education: Advice and Guidance: Assessment. This ensures that the correct forms of assessment are chosen that guarantee the assessment methods that are used are aligned with the learning outcomes and activities that are taught. It also ensures that assessment is reliable, fair and valid, as well as ensuring that assessments are developed in line with university guidelines and student wellbeing is taken into consideration and the learners are not overloaded and assessments are adequately timed, learners are as prepared as possible to fulfil the assessment criteria and are offered the correct support. Chapter seven also states that different types of assessments should be applied to increase learner motivation in the forms of providing feedback on learner strengths and weaknesses to support the learning process.
This curriculum will be utilising both formative and summative assessment strategies. The formative assessments will be placed throughout the curriculum. Formative assessment’s purpose has been described as providing feedback and correctives at each stage of the learning process, whereas summative assessment is employed to judge what the leaner has achieved at the end of the programme or course Bennett, (2011). Due to the amount of information that is going to be transferred to the learners in this curriculum, the purpose of formative assessment will be to reflect on the previous lecture and give learners the opportunity to raise any concerns or questions that may need addressing. The use of formative assessment in the form of a pop quiz or a general question and answer session will allow the lecturer to provide immediate feedback to their learners aiding their learning and ensuring that everyone is reaching the same potential. (Professional standards and more on formative assessment)

The summative assessment strategy will be in accordance with the framework for higher education qualification ensuring that at the end of level 4 the students coherent and detailed knowledge and a systematic understanding of the subject area that has been covered in the curriculum. It will be in the form of a 2000 word assignment. The learner will be allocated a case study that gives the learner the information on an athlete’s sport and their scores from the components of fitness. Using this information the learner will need to analyse the scores and compare them with the correct and corresponding data. The learner will then design a training regime using the appropriate training methods that can be used to positively improve the athlete’s performance. 
The learner will need to provide an overview of the sport and demonstrate their knowledge of the sport they have been assigned. The learner should then identify the components of fitness and provide information on what testing protocols that need to be undertaken to extracts the correct data, reliably and validly in order to compare their finding with normative data. The learner will analyse the data and identify the components of fitness and where they range in comparison to the normative data. A training two-week training regime will be constructed by the learner corresponding with the sport, components of fitness. 


Proposed Structure
· Overview and context of the sport. Explain what the sport is and the physical requirements of the sport.
· Testing protocols, How the test is done? Why is it done? What information is the test collecting? How to perform the test reliably and vaidly. 
· Comparing the data with the normative data. What are the findings? (This can be presented in a table). Explain what the finding mean are they good or bad?
· Training regime (This can be in the form of a table).
· Discussion – This section should explain why and how you constructed the training regime? What exercises did you use and why? What would the outcomes of the exercise be?

1. Engagement with literature 
Learners work must be supported by scholarly material. This will include an engagement with appropriate range of literature appropriately sourced and correctly referenced throughout. Evidence should come from a wide range of sources which may range from academic journals, textbooks and news articles. Credibility in sources should be taken into consideration and ensuring that sources are current and up-to-date, preferably published in the last five years.
2. Knowledge and Understanding
Learners must display and demonstrate well established concepts of their understanding and principles in the field of study whilst showing a critical understanding of knowledge.

3. Cognitive and Intellectual Skills
Learners are to deliver a range of knowledge backing up their arguments or statements with reliable and up to date sources. Hopefully displaying supporting evidence to their work.
4. Practical skills
Demonstrating an awareness to the appropriate application of the skill set using a range of different methods and tools in which to complete their work to the best of their ability.
5. Transferable skills for life and professional practice
Learner can demonstrate their ability to communicate with specialist and non-specialist groups. Presenting work in a neat and organised manner with a degree of professionalism


Effective consideration of skills and knowledge development opportunities 
This curriculum was created to provide learners with the opportunity to broaden their horizons with different sports that they may have limited knowledge on. By giving the learners a variety of different sports will also ensure that they collect knowledge and have the ability to identify different sports and the different components of fitness that are required to successfully perform the sports. This curriculum also offers different styles of learning. 
This curriculum also promotes both team work and working individually as performing the correct fitness test and collecting the data will require more than one, whilst analysing the data can be done individually. Working as a team can boost productivity along with generating different perspectives from others to find solutions to problems with effective team work allowing teams to produce greater outcomes and has been described as critical in achieving goals Lacerenza, et al (2018).








Reading List 
Howley, E.T. and Thompson, D.L., 2022. Fitness professional's handbook. Human Kinetics.
	Week
	Date
	Sport specific training (9am- 11am)
	Additional reading

	



1
	



2/10/2024
	Introduction to module & Assignment Brief
	

	
	
	

What is sport specific training?
Knowledge on Components of fitness testing
Training Methods
	Level 3 Certificate in Personal Training. Active IQ handbook

Vella, M., 2018. New Anatomy for Strength & Fitness Training: An Illustrated Guide to Your Muscles in Action Including Exercises Used in CrossFit®, P90X®, and Other Popular Fitness Programs. Fox Chapel Publishing.

	

2
	

9/10/2024
	**Formative assessment on components of fitness**

Marathon running, Components of fitness, Training Methods
	Li, F., Nassis, G.P., Shi, Y., Han, G., Zhang, X., Gao, B. and Ding, H., 2021. Concurrent complex and endurance training for recreational marathon runners: Effects on neuromuscular and running performance. European journal of sport science, 21(9), pp.1243-1253.

	
3
	
16/10/2024
	**Formative assessment on marathon running & COF **

Tennis, Components of fitness, Training Methods
	Roy, T.C., Springer, B.A., McNulty, V. and Butler, N.L., 2010. Physical fitness. Military medicine, 175(suppl_8), pp.14-20.

	
4
	
23/10/2024
	**Formative assessment on Tennis & COF **

100m Sprint, Components of fitness, Training Methods
	Groppel, J.L. and Roetert, E.P., 1992. Applied physiology of tennis. Sports medicine, 14(4), pp.260-268.

	
5
	
30/10/2024
	**Formative assessment on 100m Sprint & COF **

Boxing, Components of fitness, Training Methods
	ISENI, A. and ABDULLAI, M., 2022. THE IMPACT OF PHYSICAL FITNESS PARAMETERS UPON THE SUCCESS OF SPRINT RUNNING ON 30, 80, AND 100 METERS AMONG STUDENTS AGED 14. International Journal of Sport Sciences and Health, 9(19-20), pp.14-24.

	
6
	
7/11/2024
	**Formative assessment on Boxing & COF **
Weightlifting, Components of fitness, Training Methods
	Parr, Darren Yas. Strength and Conditioning for Combat Sports. United Kingdom, Crowood Press, 2018.

	
7
	
14/11/2024
		
	Assignment Tutorial & Case study allocation
	



	
8
	
21/11/2024
	
Tutorial
	



	
9
	
28/11/2024
	
Assignment due date 23:59pm
	




Plowman, S.A. and Smith, D.L., 2013. Exercise physiology for health fitness and performance. Lippincott Williams & Wilkins
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Appendices 
GA35
	Level 4

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 4 students will be expected to have demonstrated knowledge of the basic underlying concepts and principles of a subject, and an ability to evaluate and interpret these within the context of that area of study. They should be able to present, evaluate and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of their subject(s) of study. They will have learned how to evaluate different approaches to solving problems, and will be able to communicate the results of their study/work accurately and reliably, and with structured and coherent arguments. They will be able to undertake further training and develop new skills within a structured and managed environment and will have the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.



	Level 4
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources but with some reliance on information gained through class contact. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts rather than other sources. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Generally sound referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Knowledge of the basic underlying concepts and principles of a subject.)
	Major gaps in knowledge and understanding of the basic underlying concepts and principles of the subject matter. Inclusion of irrelevant material.  Substantial inaccuracies. 
	Gaps in knowledge of the basic underlying concepts and principles, with flawed or superficial understanding. Some significant inaccuracies and/or irrelevant material.  
	Limited knowledge and understanding of the basic underlying concepts and principles within the subject area. Some elements may be missing. 
	Knowledge of the basic underlying concepts and principles is accurate with a good understanding of the field of study but lacks depth and/or breadth.
	Competent knowledge of the basic underlying concepts and principles.  Exhibits very good understanding. 
	Excellent knowledge and understanding of the basic underlying concepts and principles of the subject. 
	Exceptional, detailed knowledge and understanding of the basic underlying concepts and principles

	Cognitive and intellectual skills 
(Evaluate underlying concepts and principles of a subject and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements.) 


	Wholly or almost wholly descriptive work. Little or no evaluation of the underlying concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Minimal or no use of
evidence to back up views.

	Largely descriptive work, with superficial evaluation of the underlying concepts and principles. Weak interpretation of data, flawed development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at evaluation of the underlying concepts and principles, tending towards description.
Can interpret qualitative and quantitative data but with some errors. Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.

	Good evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data, with minor errors.
An emerging ability to use evidence to support the argument.
Mostly valid arguments and logical judgements. 
	Sound evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately. Ability to devise arguments using evidence to make mostly appropriate and valid judgements. 

	Excellent evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately and with some insight. Excellent ability to devise arguments using evidence and make appropriate and valid judgements. 
	Exceptional evaluation of the underlying concepts and principles based evidence. Outstanding interpretation of qualitative and quantitative data.
Exceptional ability to devise arguments using evidence and make wholly appropriate and valid judgements. 

	Practical skills
(Different approaches to solving problems in particular contexts.)

	Limited or no use of taught, basic methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Very weak evidence of different approaches to problem-solving in particular contexts. 
	Rudimentary application of taught, basic methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak evidence of different approaches to problem-solving in particular contexts.


	An adequate awareness and mostly appropriate application of basic methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. 
Can identify problems in particular contexts and propose basic alternative approaches or solutions though there may be errors. 
	A good and appropriate application of basic methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. 
Good evidence of different approaches to problem-solving in particular contexts and proposes mostly appropriate solutions.
	A very good application of a range of basic methods, materials, tools and/or techniques.
Very good consideration of the context of the application. Very good evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions.
	An advanced application of a range of taught, basic methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Excellent evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions. 
	Exceptional levels of application and deployment skills in particular practical contexts. Outstanding identification of problems in particular contexts and formulation of wholly appropriate, thoughtful solutions / different approaches.

	Transferable skills for life and professional practice
(Communicate the results of their study/work accurately and reliably, and with structured and coherent arguments; the qualities needed for employment requiring the exercise of some personal responsibility within a structured and managed environment.)
	Work is poorly structured, disorganised, inaccurate and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively individual or as part of a group. Little or no evidence of the skills for employment requiring the exercise of some personal responsibility.


	Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to individual or group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of some personal responsibility.
	Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence and/or accuracy in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of some personal responsibility, with some areas of minor weakness.
	Mostly coherent, organised and accurate work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities.
Demonstrates the skills for employment requiring the exercise of some personal responsibility, with some areas of strength and some of minor weakness.
	Work is accurate, coherent, fluent, well-structured and organised. 
Can work effectively independently and/or as part of a team, with very good contribution to group activities. Demonstrates very good skills for employment requiring the exercise of some personal responsibility, with just occasional minor weakness.
	Work is coherent, very fluent and is presented professionally. Can work effectively independently and/or as part of a team, with an excellent contribution to group activities. Demonstrates excellent skills for employment requiring the exercise of some personal responsibility with an appetite for further development.

	Work is accurate, exceptionally coherent, very fluent and presented well. Can work effectively independently and/or as part of a team, with an exceptional contribution to group activities. Demonstrates exceptional skills for employment requiring the exercise of some personal responsibility with an appetite for further development.








GA22
Guidance on Marking Processes
These guidelines have been prepared to assist Institutes in determining and operating marking processes that are most appropriate for their Programmes of Study. This guidance should be read in conjunction with Chapter 7 ‘Assessment: Taught Programmes’ of the Academic Quality Handbook.
Selecting a marking process
Consideration should be given to whether all formally assessed work at particular levels of a programme should be treated to the same marking process. Where material of different kinds is assessed at a given level in a programme, it may be appropriate to adopt different marking processes. The marking process should be determined at the module level and appropriate for the discipline.
Academic Directors as line managers should ensure that the selection of markers for all marking duties meet acceptable teaching quality standards. In this context the suitability of staff to serve as markers should be carefully considered. All markers should be assigned duties compatible with their experience and capacities.
Criteria for selection of marking process
The following are some of the criteria which should be taken into account in determining an appropriate marking model:
1. the nature of the material being assessed: for example, whether written work or a different form of submission, whether material is qualitative or quantitative; whether marking requires the judgement of the examiner or merely the checking of objective fact; whether material is presented in essays or numerical answers; whether questions and answers are structured or unstructured; whether questions are multiple choice or open; whether assessment involves short, discrete questions or questions which have a wide coverage; whether innovative or more traditional.
2. the level of study of the module: the importance of objective second opinions increases with closeness to the determination of the final degree classification;
3. resource considerations: e.g. staffing capacity; student numbers; deadlines;
4. the credit weighting of the individual piece of work being marked;
5. the form of assessment: conventional examination; other assessed work such as essays, projects, case studies, practicals, portfolios, seminars, orals, presentations, individual or group work;
6. the specific requirements related to discipline norms.
Definitions
The definitions that follow have been expressed in terms of written work, and will need to be adjusted to meet the requirements of other forms of assessment such as practicals, orals, presentations, etc.
· Internal Moderation
The marker marks and annotates the work fully. The role of the moderator is to check that the marking is appropriate, exercising a professional judgement about whether the process of marking has been fair, appropriate and in keeping with the assessment criteria for the module. The requirements of moderation process are given in paragraphs 7.8 (5) (i)-(iv) of the Academic Quality Handbook. 
· Second marking
The first marker annotates the work and the second marker marks the work in the knowledge of this information. Second markers may be required or advised not to take into account the first marks in determining their own marks, or may be required to resolve differences in marks for all cases or within ranges as part of their second marking responsibilities.
· Blind double marking
The first and second markers make no annotations of any kind on the work being marked. Both examiners record their marks and comments separately and then compare marks and resolve differences to produce an agreed mark. Agreed marks and comments may then be entered on the work and/or on an appropriate assessment form. This might be an appropriate method of assessment for a dissertation.
· Marking teams
It may be necessary for several markers to share the marking for large groups of students. It is crucial that all the markers apply the assessment criteria in the same way and that an assessment strategy for this is in place. The team should, for example, start by blind double marking a sample of scripts, before discussing the marks awarded by each marker for each script and reaching agreement on any discrepancies. Any of the above models could apply equally to conventional examinations or other assessed work. With adaptations, the models described above could also apply to non-written assessments. For example, two or more observers independently marking a practical is equivalent to blind double marking. 
Resolution of differences between markers
1. Any differences in the marks awarded must be resolved.
2. Whatever marking practice is applied, differences in the marks awarded by the two markers should be resolved by means of discussion and negotiation. The process by which a final mark is agreed must be carefully documented so that the external examiner is able to follow that process.
3. Paragraph 7.8 (4) (iv) of Chapter 7 of the Academic Quality Handbook states the formal process.

Group Working and Assessment
· General Principles
1. The University recognises the educational significance of collaborative and group working as integral to the effective learning and teaching of specific disciplines.
2. The University also considers that the capacity to work effectively with others is a key transferable skill, desirable for all graduates.
· Delivery
1. The ability to work as an effective member of a team is not necessarily an inherent skill for all students. A methodology for such practice should be integrated into any project where students have the capacity to impact upon the learning experience of their peers.
2. The requirements of any project with regard to group working must be clearly explained to all participants.
3. Tutors, using their academic and pastoral judgement, should create groups in what is considered to be the best educational interests of the student cohort as a whole.
4. Students should be encouraged to work with a range of colleagues over the course of a programme.
5. The process of the project should be carefully monitored by the module tutor/project supervisor through, for example, such methods as regular tutorials, observed sessions, minuted group meetings, and self and peer assessment procedures.
6. Enforceable, transparent sanctions must be in place for those students unwilling to participate in an acceptable and agreed manner. These could include withdrawal of the student from a group project when a student’s behaviour and/or attitude persistently impacts adversely on the learning of others in the group. 
· Assessment of group work
The assessment related to any group project should always be able, by means of the nature of the project tasks or the assessment criteria, to differentiate between individual student achievement. Furthermore, section 7.8 (1) (ii) of the Academic Quality Handbook requires that ‘marks are awarded to students on an individual basis irrespective of the nature of the assessment task’.
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Lesson Plan
 
	Topic: Components of fitness & marathon running
	Class: level 4 sport and exercise science 
 

	Date:9/10/25
 
	Length of lesson: 3 hours
	Number of students: 15

	Resources required:
Power point, Access to laboratory equipment and studio 

	Aim of Lesson
 
· Identify the components of fitness required to run a marathon
· How these components effect performance
· How to test these components
 

	Learning Outcomes – The Learners Should Be Able To:
 
· Identify the different components of fitness used in marathon running
· Demonstrate knowledge of each component of fitness and the uses in marathon running
· Perform fitness test to gather data of component of fitness
· Analyse data of component of fitness

	Previous student knowledge required for the session:
 
No previous knowledge required.
 

	Anticipated difficulties (if applicable):
 
Learners don’t have a device
 

	Professional Standards (where are these being met within the session)
 
Professional values are being met by gaining information of the level of knowledge that the learners have on the subject being taught. Engagement is being promoted after each segment to ensure others work together to display progression as a group and individually. 
Areas of activity is being demonstrated by designing and planning activities in the form of Q&A’s and formative assessment supporting from the beginning of the lecture to the end, which is good for assessing progression and gathering information for giving feedback to guide learners and improve learning and gathering feedback off learners to improve teaching skills. Learners will also have designated feedback time during the final hour of the lesson to share ideas and information.
Some aspects of core knowledge are being met by using appropriate technology to teach the lesson. Formative assessment and questions asked before the delivery to ensure learners level of study and the lesson being delivered is the foundation of blooms taxonomy and the basic explanation of the components of fitness and marathon running before progressing onto the next section of the lesson.
 

	
	
	
	


Lesson Detail:
 
	 
Stage 
	 
Focus
	 
Strategy 
	 
Time 
 

	 
Assessment



Introduction
 
 
 
 
 
 


Development
 
 
 
 
 
 
 
 
 



Fitness testing
(Practical)







Constructing and presenting training methods 



Plenary/conclusion

	 
 Previous lesson




Brief overview of aims, objectives and a summary of the topic.
 
 
 
 
 
Identify the components of fitness in marathon running
 
 

What tests are needed to identify these? 
 
 


Fitness testing









Training methods




Brief overview of next lecture
	 
Formative assessment



Explanation of the topic.
 
Q&A (To gather information on attendee’s knowledge on the subject).
 
 
 
 

Chalk and Talk.
Q&A
 
 

Chalk and Talk
Q&A




Group work, Demonstrations, Guided learning.







Demonstrations, Peer and lecturer feedback



Q&A
	 
15 mins


5 mins
 
 
 



20 mins








20 mins





60 mins








55 mins




5 mins


 
 
 
	Assessment Strategies: when and how are they included within the lesson?
 
Assessment strategies have been put in place throughout the lesson at the end of each segment to reflect on what has been taught and ensure everyone in is progressing and demonstrating knowledge on the subject being taught.
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Lesson Plan
 
	Topic: Components of fitness and boxing
	Class: level 4 sport and exercise science 
 

	Date:16/10/25
 
	Length of lesson: 3 hours
	Number of students: 15

	Resources required:
Power point, Access to laboratory equipment and studio 

	Aim of Lesson
 
· Identify the components of fitness required to compete in boxing
· How these components effect performance
· How to test these components
 

	Learning Outcomes – The Learners Should Be Able To:
 
· Identify the different components of fitness used in boxing
· Demonstrate knowledge of each component of fitness and the uses in boxing
· Perform fitness test to gather data of component of fitness
· Analyse data of component of fitness

	Previous student knowledge required for the session:
 
No previous knowledge required.
 

	Anticipated difficulties (if applicable):
 
Learners don’t have a device
 

	Professional Standards (where are these being met within the session)
 
Professional values are being met by gaining information of the level of knowledge that the learners have on the subject being taught. Engagement is being promoted after each segment to ensure others work together to display progression as a group and individually. 
Areas of activity is being demonstrated by designing and planning activities in the form of Q&A’s and formative assessment supporting from the beginning of the lecture to the end, which is good for assessing progression and gathering information for giving feedback to guide learners and improve learning and gathering feedback off learners to improve teaching skills. Learners will also have designated feedback time during the final hour of the lesson to share ideas and information.
Some aspects of core knowledge are being met by using appropriate technology to teach the lesson. Formative assessment and questions asked before the delivery to ensure learners level of study and the lesson being delivered is the foundation of blooms taxonomy and the basic explanation of the components of fitness and boxing before progressing onto the next section of the lesson.
 

	
	
	
	


Lesson Detail:
 
	 
Stage 
	 
Focus
	 
Strategy 
	 
Time 
 

	 
Assessment



Introduction
 
 
 
 
 
 



Development
 
 
 
 
 
 
 
 
 



Fitness testing
(Practical)








Constructing and presenting training methods 



Plenary/conclusion

	 
 Previous lesson




Brief overview of aims, objectives and a summary of the topic.
 
 
 
 
 
Identify the components of fitness in boxing
 
 


What tests are needed to identify these? 
 
 


Fitness testing










Training methods




Brief overview of next lecture
	 
Formative assessment



Explanation of the topic.
 
Q&A (To gather information on attendee’s knowledge on the subject).
 
 
 
 

Chalk and Talk.
Q&A
 
 

Chalk and Talk
Q&A




Group work, Demonstrations, Guided learning.







Demonstrations, Peer and lecturer feedback



Q&A
	 
15 mins


5 mins
 
 
 



20 mins








20 mins





60 mins








55 mins




5 mins


 
 
 
	Assessment Strategies: when and how are they included within the lesson?
 
Assessment strategies have been put in place throughout the lesson at the end of each segment to reflect on what has been taught and ensure everyone in is progressing and demonstrating knowledge on the subject being taught.
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