[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36c
	LEVEL 6 ASSESSMENT SPECIFICATION 


	Student name:
	Gemma Elizabeth Bush
	Student ID number:
	1804862

	Programme:
	Secondary PGCE

	Module:
	Principles of Teaching, Learning and Pedagogy in the Secondary Sector 

	Module code:
	ECSP6001
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Alison S Evans 
	Internal Verifier:
	

	Assignment Title:
	Part B, (i) and (ii) 
	Word count (or equivalent):
	(i) = 1,500
(ii) = 2,000

	Submission deadline:
	26 November 2018
	Return date of provisional marks & written feedback:
	17 December 2018

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  


Part B (i)

The Scheme of Work (SoW) I created for the Micro Teach was addressed towards a mixed ability year 7 class. I developed the SoW around the National Exemplar Framework for Religious Education sub topic, authority and influence; “how religious authority conveys ideas…and why this influences believers” (Welsh Assembly Government, 2013, Page 21). Within this area of the Religious Education Framework, a SoW concerning sacred texts developed. Through this section I was able to utilise the three major subject specific skills: “engaging with fundamental questions”, “expressing personal responses” and “exploring religious beliefs” (Welsh Assembly Government, 2013, Page 20). With this basic framework of my SoW in mind, the understanding expressed within the Successful Futures document that “RE can and should provide valuable experiences for children and young people that contribute to each of the purposes of education” can be utilised into my own planning and practice (Donaldson, 2015, Page 46).

In order to incorporate this idea into my SoW, the use of a range of frameworks that make up the curriculum was required, in particular the Literacy and Numeracy Framework (LNF), Digital Competency Framework (DCF) and Curriculum Cymreig. Primarily, the “appropriate implementation of the LNF is a national priority” (Welsh Assembly Government, 2016, Page 7). Therefore, my SoW was designed to incorporate several areas of the Literacy Framework to ensure that learners are “challenged and supported to develop levels of thinking…to solve problems and think creatively” (Welsh Assembly Government, 2016, Page 6). I decided to utilise the Literacy Framework more so than the Numeracy as this framework links more closely to Religious Education however, during the sixth lesson of the SoW, learners are able to discover figures of believers and display these statistics into a bar chart. Through this implementation, I believed that the learners would receive the best learning as opposed to forcing numeracy into every lesson to simply meet a requirement.

With regards to the Literacy Framework, the learners would be able to develop a range of literacy skills throughout the SoW; the ability to be able to express initial ideas within their group and the final exit task of ‘networking’ whereby the learners present their research through communication with others in a less stressful environment. Both of these above develop the learners literacy skills, progressing their oral confidence and enhancing their vocabulary. Equally their written literacy skills will be improved through the course of the SoW, for example, Lesson 2 requires the learners to select and organise ideas and information into a Venn diagram. Both aspects of the Literacy Framework have been engaged with throughout the SoW and I valued these as being significantly important in my planning (Welsh Assembly Government, 2016). 

Additionally, the DCF and Curriculum Cymreig have been utilised in my SoW in order to progress the skill development of learners and expand tasks to address these frameworks. The use of these three main curriculum frameworks, will enable a “focus on pedagogy, deeper skill development, transferability, and understanding” (Donaldson, 2015, Page 41). Equally, these competencies will provide a “continuum of development” (Welsh Assembly Government, 2016, Page 6) and develop learners in the classroom into “ethical, informed citizens of Wales and the world” (Donaldson, 2015, Page 29).

The final framework that I utilised in the SoW is the Education for Sustainable Development and Global Citizenship (ESDGC). The ESDGC fits into many RE lessons relatively easy as the framework closely links with the topics that Religious Education explores throughout the curriculum. The theme of sacred texts that I chose, enables learners to “understand the complex, interrelated nature of the world” and build the skills that will allow them to critically think about ideas and concepts in order to make decisions (Welsh Assembly Government, 2008, Page 4).

Before I created my SoW, I held the view of Skinner that positive and negative reinforcement would largely effect the progress of the learners alongside the approach of a teacher led lesson that has been developed by Watson and Thorndike. However, when conducting my own research on classroom management and how learners will develop knowledge and understanding best, my perspective altered to a more constructivist understanding; instead as a teacher, I should be a facilitator of the learning through a more pupil led approach (Bates, 2016). 

Vygotsky held the perspective that when children worked in groups, they learnt more than when they completed a task on their own; “the process of engagement enabled them to refine their thinking or their performance to make it more effective” (Welsh Assembly Government, 2010, Page 5). Vygotsky introduced the Zone of Proximal Development (ZPD) whereby it leads the learners to a “stage towards being able to do something” on their own. Scaffolding is in place to build the bridge between what the learners can do now and what they can do with some support in place (Welsh Assembly Government, 2010). Additionally, scaffolding can be “used by a teacher to help people safely take risks and reach a higher level of understanding than would be possible by the individual’s efforts alone” (Bates, 2016, Page 46). Research that has been added to the theories of Vygotsky, concluded that nearly “80% of what children learn, they learn from each other” (Welsh Assembly Government, 2010, Page 7). Taking on board the perspectives of Vygotsky, Skinner and Griffith and Burns, I created a SoW allowing multiple tasks to largely involve group work and an exit point to reflect this new perspective that I have taken. Additionally, I would utilise a minimalistic approach to teaching towards the end of the SoW (Griffith and Burns, 2012) whereby the pupils have more freedom over the expansion of their tasks and would be encouraged by positive reinforcement (Bates, 2016).

 Likewise, “improving the quality of thinking and developing assessment for learning is the importance of establishing effective group work in the classroom” (Welsh Assembly Government, 2010, Page 5). Additionally, I was keen to encourage “a more modern style of teaching, where much more exploration and group work takes place amongst the students” (Cowley, 2001, Page 120). 

When looking into detail at the advantages of group work, I discovered that “the makeup of groups can be manipulated”, enabling groups to be picked out purposefully with an objective in mind, e.g. enabling the learners to reach a target and understand the relevant knowledge. There is a number of ways in which a group can be created; pairing learners up into similar abilities to push them to the highest levels they can achieve, mixed ability groups whereby the children are paired to the Most Knowledgeable Other (MKO) [a view Vygotsky held] (Bates, 2016), or randomised pairing creating a learning environment that instils fairness. I chose to hold Vygotsky’s MKO perspective whereby the learners are organised into groups where they can learn from a more knowledgeable pupil and learn from each other’s understanding of acquiring knowledge. 

Alternatively, I held a perspective when constructing the SoW that learners of all abilities can impact another pupils learning in the classroom. All learners have different ways of processing information, of which they are able to share with their group. Incorporating this information into my micro teach, I produced a seating plan to reflect my understanding and expectations for my group work in the lesson and how this would be set out; Additional Learning Needs (ALN) and More Able and Talented (MAaT) seated on the same tables to boost progress and understanding. Equally, this perspective will enable contributions from the groups to be valued, whereas, if the groups are set in abilities, some learners may feel more reluctant to answer questions and engage in the classroom (Welsh Assembly Government, 2010). Through this regard for inclusive learning in the classroom I am able to address Biesta’s perspective on learning: “the point of education is…that they learn something, that they learn this for particular purposes, and that they learn this from someone” (Biesta, 2012, Page 36). 

A further factor that I wished to incorporate in my SoW was creativity in the lesson. In order to reach this stage in the lesson, the learners would have to have learnt some content in order to be able to access this final task of the micro teach lesson. Furthermore, tasks should be “intrinsically motivating”; students should be completing a task because they want to not because they have been bribed to do so (Griffith and Burns, 2012, Page 19). Taking on board this perspective, I created several creative tasks within my SoW, one of which I displayed in my micro teach lesson; design your own scroll task. With limited time for the lesson, I had created the scrolls ahead of time, however in a full lesson, the learners would have made these themselves with the guidance and support from myself. Additionally, I utilised two scaffolding techniques into the creative task; firstly, Vygotsky’s perspective to “model possible ways of completing the task, which individuals can imitate and then eventually internalise” (Bates, 2016, Page 46) and secondly, a success criteria created by myself to aid creativity and provides the learners with a checklist of what needs to be included in the task. The success criteria in itself had been differentiated to address the range of abilities in a mixed ability classroom. 

Overall, I largely adopted a constructivist approach within my SoW and micro teach; setting up tasks and providing learners with the relevant information required to access the activity that would lead into a social constructivist element to my own teaching. After researching different methods of learning theories, and taking on board the ideas made clear in the Successful Futures document, I understood that these would be the best approaches for myself to develop within the SoW and equally, allow the learners to be hands on when they are developing new skills and acquiring knowledge. Through this strategy, I will be utilising an engaging curriculum, “encouraging enjoyment from learning and satisfaction in mastering challenging subject matter” (Donaldson, 2015, Page 14).
Part B (ii)
Proceeding discussion surrounding the learning theories that created and transformed both my SoW and micro teach, I will now reflect upon the micro teach feedback that I received from my tutor and peers on the day of the lesson alongside my observations that I have gathered from my first teaching placement, and the feedback that I have received from my placement school mentor and class teachers. 

Reflection is a key aspect of development, therefore, I will be focusing on two key areas in my micro teach lesson that can be improved and developed over the course of my training in my placement school; Treorchy Comprehensive School.  Two areas of improvement are as follows: developing a success criteria that is more inclusive to learners and secondly, creating learning objectives that tackle what the pupils will learn as opposed to what they will be doing in the lesson.

The first target that I will address is the implementation of a success criteria. A success criteria is a form of scaffolding, in place to support the learning of the pupils, exceeding what they could have achieved without this support. A success criteria is a form of Vygotsky’s ZPD whereby there is a bridge between what the learners could do alone and what they can do with support (Bates, 2016). This target was identified in my micro teach lesson whereby, I was informed to use the success criteria more in the lesson, developing it within the classroom as opposed to writing a criteria for the learners to use. The Qualified Teaching Status Standard (QTS) S3.3.4 addresses differentiation, of which a success criteria can be developed within. Demonstrating differentiating my “teaching to meet the needs of learners” including the MAaT and ALN learners (Welsh Assembly Government, 2009, Page 11). The standard encompasses a range of areas of which I am able to learn from and improve a success criteria for lessons I will be teaching in the future.

One way in which my own success criteria could have been developed for my micro teach lesson would be to “refer to the “bigger picture” – bringing in previous learning and where the learning is going” (Clarke, 2009). Likewise, on reflection of the success criteria that I used in my own lesson, I could have brought in to dialogue for the learners how this task will impact the wider topic, incorporating the exit point of the networking task. Equally, I could have established that this is a working success criteria that learners can add to and adjust according to the task and range of learners. This relates back to Clarke’s idea, “to have maximum impact – success criteria must be generated by the pupils” (Clarke, 2009). The primary importance of the success criteria is that the class have ownership over the criteria and through this, they are more likely to partake in the task with their full potential’ intrinsically motivated to achieve the most and enjoy the task that they have helped to create (Griffith and Burns, 2012). 

Furthermore, the success criteria could be addressed as a whole school area of which a success criteria is developed by the learners: to “mobilise the education community around a common mission” (Donaldson, 2015, Page 21). Through the idea put forward in the Successful Futures document, a common mission will encompass all Areas of Learning and Experience (AoLE) to work closely together in order to share best practice for their learners. Through this understanding of a common mission,  continuity is allowed within the curriculum to be capitalised on to ensure that learners are working towards a common goal and a purpose of gaining transferable skills (Donaldson, 2015). Therefore, in this light, the learners can build up a “body of knowledge and have the skills to connect and apply that knowledge in different contexts” (Donaldson, 2015, Page 29). 

Within the initial few weeks of my first teaching placement, I was able to observe several Religious Education teachers implement a success criteria into their lesson. The purpose of the criteria was for the learners to come up with several aspects of their exit point presentation of their SoW on Rites of Passage that they want the whole class to adhere to. Both classes were able to come up with the criteria themselves, some learners had to work in pairs, others as a group of four. Both classes constructed a whole class criteria, of which they wrote down in their books, enabling the learner to reflect back to these when they prepare for their exit point, ensuring they have hit the targets they have set for the class. This form of success criteria established in my placement school puts the learners in charge of their own task, whereby “learning becomes more personalised, but yet manageable” (Clarke, 2009). This set up of a success criteria has been addressed to myself by my university tutor and my subject mentor in my placement school as a target to address in my practice. 

Further ways of utilising a success criteria can include modelling examples of comparing past pupils work and what could be improved: “comparison of two products is even better as it gives an indication of quality (why is this one better than that one?)” (Hattie, 2010). I have seen this form of a success criteria utilised when observing a year 7 mixed ability class in my placement school. The learners were completing a task; a success criteria had already been set and was left on the board for learners. When some learners had finished the task, the teacher gathered the attention of the class and demonstrated two separate pieces of work, alongside open questions asking the class what areas of the piece were good and what could be improved. Within this framework of success criteria is the incorporation of effective questioning that leads to effective answers. 

This form of questioning can be developed using Bloom’s Taxonomy; “provides a framework for planning thinking and learning tasks” (Wallace and Donnelly, 2004, Page 58). “Phrasing ‘difficult’ questions in a supportive way for less able students” (Butt, 2003, Page 40) not only develops differentiation within the planning of the lesson, but it allows the less able pupils to learn from the MKOs in the class (Bates, 2016). Furthermore, Socrates expressed the idea that “learning will only occur as a result of questioning and interpreting the wisdom of others and when one comes to recognise…faults” (Bates, 2016, Page 8). In this sense, a success criteria cannot progress a learner if it stands alone or is regarded as poor. An incorporation of a variety of techniques: modelling, effective questioning and inclusive learning need to take place alongside the criteria in order to make it successful to all and progress whole class learning.


Additionally, this form of questioning can incorporate pushing the learners into the struggle zone with the modelling of other pupils work and the ability to push their ability and extend their answers. Equally, this style of success criteria allows scaling up to take place for the learners, pushing them to the redraft and increase their potential attainment (Allison and Tharby, 2015). 

Therefore, utilising a success criteria can incorporate issues in education that need to be improved across the curriculum: “ensure that tasks are challenging enough to enable more able pupils to reach higher levels in key stage 3” and “strategies to raise the attainment of boys” (Estyn, 2013, Page 5). Therefore, a simple success criteria that it utilised effectively in the classroom can aid multiple issues within current education.

Upon reflection, with regards to demonstrating a physical example, I could have taken my model of my scroll further (Hattie, 2010) by displaying a range of learners work to the class to open up a discussion surrounding positive reinforcement (Bates, 2016) and improving work to the learner’s full potential alongside high order questioning with the aid of Bloom’s Taxonomy. Reflecting on my own success criteria, I addressed the need for a criteria for the task, of which, was differentiated for the range of learners in the classroom, however, I could take a success criteria much further in the future of my own practice. Taking on board the ideas and techniques of how a criteria can be effective will allow myself to see the importance and effect in the classroom of a success criteria for all learners. Not only will the improved success criteria improve the work of the related task, the learners confidence will build knowing that they are setting their own targets and likewise, their progress will improve across the SoW.

The second key area that I will be addressing from my micro teach is the creation of learning objectives set to express what the pupils will learn as opposed to what they will be doing in the lesson. This is the main target from my university tutor that needs to be addressed within my practice in my first placement. The focus is to “be clear about the aims of the lesson” (Butt, 2003, Page 63). Learners will perform better when they have a clear understanding of what they have to do and what is expected of them. This target addressed the QTS standard S3.1.2 “They use teaching and learning objectives to plan lessons…showing how they will access learners’ knowledge, skills and understanding. They take account of and support learner’s varying needs so that all those they teach can make good progress” (Welsh Assembly Government, 2009, Page 8). 

Additionally, the learning objective can be broken down in the classroom and can be questioned by the teacher, asking learners about certain factors. During my observations on my placement, I have seen how successful this can be when the learners understand why the objectives are there and how they are going to get there. This method has been utilised at the start of the lesson to explain what the objectives are and subsequently at the end of the lesson in order to see if the objectives have been met in the lesson and how the learners have met the requirements. This method is based on an “inclusive environment” (Wallace and Donnelly, 2004, Page 43) whereby the learners understand why the objectives are there and they have ownership over how they are going to meet them. 

In light of the suggested targets from my university and school based mentors, if I were to repeat the micro teach lesson again, I would alter the targets to improve progress in the classroom. Through observations of Year 7 mixed ability classes, the range of abilities is far more vast than I planned for within my SoW. With this in mind, the learning objectives would need to be tailored to what they would learn in the lesson with the ‘bigger picture’ in mind; exit point of the networking in order to see the impact of the learning in this lesson. Additionally, I would centralise the success criteria as being extremely important in the lesson, establishing discussion time within the groups in order for the class to have ownership over the criteria of tasks. Within this reflection, I targeted two key areas of my practice that need to be addressed in my first teaching placement; feedback of which has been provided to myself from both university and school based conversations. To improve these key areas that I have highlighted concerning my practice, I have developed an action plan which contains actions related to how I will tackle the areas of improvement in order to achieve the QTS standards necessary to collectively improve my teaching practice.
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S3.1.2 - They use these teaching and learning objectives to plan lessons, and sequences of lessons, showing how they will assess learners’ knowledge, skills and understanding.  They take account of and support learners’ varying needs so that all those they teach can make good progress.


S3.3.4 - They differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special educational needs.  They may have guidance from an experienced teacher where appropriate.



S3.3.3 - They teach clearly structured lessons or sequences of work which interest and motivate learners and which:
(a) make learning objectives clear to learners;
(b) employ interactive teaching methods and collaborative group work; and
(c) promote active and independent learning that enables learners to think for themselves, and to plan and manage their own learning.



















	
1. Address every learning objective to what the class will have learnt by the end of the lesson.

2. Ensure that learners understand why the objectives are there through a discussion at the start of the lesson.


3. Recap on the objectives at the end of every lesson to ensure consolidation of the lesson and what is required for next lesson if the class have not met the lesson’s objectives.



1. Creating class success criteria incorporating ideas from learners to enable learners to have ownership over tasks. 

2. Effective questioning during the task in order to address positive work and areas of improvement through a class discussion.

3. Ensuring that all learners can access the criteria by expressing that they have to hit 3,4 of the list.




1. Ensure that the lessons are structured effectively to the progress of the learners.

2. Interactive and hand on tasks for classes that need something to look at as opposed to copying from the board.

3. Providing tasks that incorporate effective group work and independent activities.





	1. Range of skills and knowledge to alter ways of learning in the classroom listed in order to differ lessons and keep engagement.

2. Positive feedback from lesson comments surrounding consolidation of learning objectives.

3. Understanding the ability of the class in order to make sure that the learners are stretched within the lesson but not unable to cope.




1. Positive feedback following a number of lessons expressing that effective questioning has been utilised.

2. Improvement of class ownership over their work.

3. Effort improves and attainment rising in the classes.




1.  Positive results from the learning of a range of learners.

2. engagement of learners in all classes.

3. positive feedback from comments in placement that reflects differentiation effectively.






	By the end of PTE1 but, it is an ongoing target.









By the end of PTE1 (ongoing target)







End of PTE 1 (ongoing target)
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