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Abstract
  This dissertation was intended to research the meanings of experiential learning and reenactment and discover if they could work together to create a useful tool for experiential learning. Experiential learning is becoming an important method of teaching in schools and, on paper, both experiential learning and reenactment seem to work well together to further a student’s learning through experience.  
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Introduction
‘The children and young people of today are entering a fast-changing world that is increasingly competitive, globally connected and technologically advanced. Schools are having to prepare our young people for jobs that have not yet been created and challenges that we are yet to encounter. This will require a renewed commitment to improving both the skills and knowledge of our young people, as we raise standards in our transformational curriculum. Education has never been more important. Education reform is our national mission.’[footnoteRef:1] [1:  Education In Wales: Our National Mission (Cardiff, 2017) <https://gov.wales/docs/dcells/publications/170926-education-in-wales-en.pdf> [Accessed 28 April 2018].] 

  Education is a pivotal part of modern society and to be educated is now considered a basic human right rather than the privilege of the elite and wealthy, as seen throughout the world in the past. To be educated enables one to advance further in their chosen field, however, the process of education can vary from person to person, with the quality of said learning ranging from poor to excellent. This can be due to several factors, such as the quality of teaching and learning resources to the willingness of the student to learn and study. For some students, learning from a textbook and written resources can often be what enables them to progress further than their peers, whereas other students may find that they learn far more and retain the information for longer by learning through physically touching and feeling objects; what is now termed as experiential learning.[footnoteRef:2] Experiential learning covers all subjects and instances where a student learns through experience rather than theoretical learning, where the student learns through studying from a textbook and other media.  [2:  David A Kolb, Experiential Learning (Upper Saddle River, New Jersey: Pearson Education, Inc., 2015).] 


  A prime example of experiential learning, and the main focus of this piece, is the reconstruction or interpretation of history for the purpose of education, often referred to as reenactment. This piece will aim to identify the purpose of experiential learning compared to theoretical learning, using the reconstruction of history, or reenactment, as the example, and identify the advantages and disadvantages that learning from the reconstruction of history may have upon the student, eventually coming to a balanced conclusion and answering the question of whether or not the reconstruction of history can be a reliable tool of experiential learning, or if it will only hinder the learning and studies of the student involved. 
  The purpose of this dissertation will be to inform the reader on what experiential learning can achieve when it is used in conjunction with the reconstruction of history. It will also inform on any disadvantages of using reenactment as a tool to learn from in the academic world. This piece is neither in favour of experiential learning, nor is it against using it as a tool for learning; rather it is simply an informational piece with the aim of enabling readers to understand what experiential learning is and inform on the advantages and disadvantages of using reenactment as a form of experiential learning. 
  In order to successfully complete the task set out, one must first come to an understanding of what experiential learning actually means. To do this, a number resources will be used, including theories and books by the man at the head of experiential learning, David Kolb, and also the new curriculum for Welsh foundation, primary, and secondary schools that gives teachers more freedom with what they are allowed to teach their students. After the meaning of experiential learning is understood, one can look at the definitions of reconstructing history, further enabling the statement, ‘how experiential learning through the medium of historical reenactment affects learning today’, to be understood. For this, a questionnaire will be released that will allow people ranging from teachers to students to anyone from any other profession to give their views on what they think reenactment is, and whether they think it is useful or an hindrance to learning. To answer the question of whether or not the reconstruction of history can be a reliable tool when paired with experiential learning, a varied range of research will be conducted, gathering primary and secondary evidence on the subject. These will form the basis of both sides of the argument and will eventually become an answer to statement of ‘how experiential learning through the medium of historical reenactment affects learning today’. To come to an informed and balanced conclusion, the aforementioned arguments will be represented equally and will be critically analysed before informing either side of the argument. 
  The most important part of this piece of work will be that the reader understands what is being discussed and what period of historical reconstruction is being used, therefore, this piece will primarily be based around the medieval period of British history, which the author believes took place between the Norman invasion of 1066 and the final battle of the Wars of the Roses; the Battle of Bosworth Field in 1485. This is the area which the author of this piece has the most experience and knowledge, and will enable the research and conclusion of this piece to be balanced and well thought out compared to if another period of history was being discussed, for example ancient Rome.





What is Experiential Learning?
‘Do not train a child to learn by force or harshness; but direct them to it by what amuses their minds, so that you may be better able to discover with accuracy the peculiar bent of the genius of each.’[footnoteRef:3] [3:  Plato. and Robin Waterfield, Republic (Oxford [England]: Oxford University Press, 1993).] 

  As stated earlier, to fully understand and appreciate the statement, one must discern what experiential learning is, and how it impacts the studies of students around Britain and the world. 
  The academic responsible for much of the research and methods of experiential learning currently in use by education systems around the world is David Kolb, an American educational theorist. His ground breaking theories and methods have changed education systems around the world to include more experience based learning, as the name experiential learning suggests. Experiential learning can be more suited to subjects that can include a practical element, such as English Literature, where a student may be asked to read aloud, or Design and Technology, where a student may be tasked with making textiles or woodworking. This is compared to learning and studying from textbooks or didactic learning, which is better suited to subjects such as mathematics, where students are drilled to repeat times tables, addition and multiplication etc. This style of education uses experience to provide the vehicle for knowledge and skills, with all three providing learning and understanding. This goes hand in hand with historical reproduction, or reenactment, and would, in theory, allow students to learn by participating in practical activities, much like cookery and woodworking classes currently hosted by many schools around Britain.
  Kolb has long expressed his enthusiasm for experiential learning and the benefits it can have on students in Britain’s current education system. He writes in his book ‘Experiential Learning’ that: 
‘People do learn from their experience, and the results of that learning can be reliably assessed and certified for college credit. At the same time, programmes of sponsored experiential learning are on the increase in higher education. Internships, field placements, work/study assignments, structured exercises and role plays, gaming simulations, and other forms of experienced based education are playing a larger role in the curricula of undergraduate and professional programs… Experience-based education has become widely accepted as a method of instruction in colleges and universities across the nation.’[footnoteRef:4]  [4:  David A Kolb, Experiential Learning (Upper Saddle River, New Jersey: Pearson Education, Inc., 2015), p.3.] 

  This quote by Kolb clearly indicates that experience based education is both useful and beneficial, especially as it is being adopted by colleges and universities around the world. Kolb makes the point that experiential learning is becoming larger and more accepted and that sponsored experiential learning programs are increasing in their volume. Sponsored experiential learning is a key part of the new education system being introduced around Britain, especially in Wales as the Welsh educational system is going to be changed substantially in the coming years.[footnoteRef:5] An example of sponsored experiential learning would be student field trips to places they could learn and benefit from visiting. Taking geography students to see the Brecon Beacons or giving history students the opportunity to see monuments and sites from the past are both examples of field trips being used as platforms for experiential learning. These field trips enable the student to feel the emotions of standing at these sites, of seeing high mountains and ancient stones, giving them a better understanding when it comes to writing about the sites, or studying them further. However, there are problems that present themselves when taking students to experience these sites; poor weather conditions, prior knowledge of the site giving students a boring and stale trip if they have been there beforehand, the knowledge of the teacher/guide who is taking the students around, and one of the biggest being the student’s willingness to learn. [5:  Graham Donaldson, A curriculum for Wales – a curriculum for life, 2015.] 

  Jeremy Clarkson, an infamous British television presenter, makes some useful points in his book ‘how hard can it be?’ which can be useful for helping to explain what the benefits and drawbacks of experiential learning are. The following quotes are taken from his Sunday Times column, from ‘First, fairy cakes – then welding, kids – Opinion’:
‘That is why I believe school should be rather more than a factory –numbering system, churning out kids with a C or a D or an A*. It should be a place where you learn how to be an adult. And cooking is a start.’[footnoteRef:6] [6:  Jeremy Clarkson, How Hard Can It Be? - The World According To Clarkson Volume 4 (London: Clays Ltd, St Ives plc, 2010), pp. 13-14.] 

  Despite what many people may think about Jeremy Clarkson, he does make an excellent point about the current education system in England, Scotland, and Wales. A child learns to be an adult through experiences gained and given throughout their life, and simply teaching them about matters they may not care about, and then expecting them to come out of school with a high letter and number is not productive. Giving them the experience of, as Clarkson states, cooking, stands them in better stead for later life when they have to cook and look after themselves. Sadly, Clarkson does not carry this view over to other, non-practical subjects, like history. He states that:
‘I distinctly remember being put on to the school minibus when I was fourteen and driven, on vomity roads, to the Peak District simply so that I could see a millstone outcrop. Why? Who thought that would be in any way relevant to anything I might one day do for a living?’[footnoteRef:7]   [7:  Ibid] 

  Despite his opinions, Clarkson’s words make a useful point concerning what was written earlier; that some students do not have the willingness to learn, especially if they believe that what they are doing will, firstly, not benefit them and, secondly, not be relevant to what they want to do in later life, as Clarkson states. This can be put down to several factors, such as their upbringing, the quality of teaching, and the willingness of the teachers themselves to show students the benefits of what they are being taught and involved in. The willingness of teachers to educate can be compared to the willingness of students to learn, especially when a teacher teaches multiple subjects beyond what they were taught on their degree they may have very little experience in or have no interest in the subject they are being asked to teach. This is one of the challenges that faces the current education system in Wales.[footnoteRef:8] [8:  Graham Donaldson, Successful Futures, 2015.] 

  David Kolb also cites a Swiss psychological professor by the name of Jean Piaget who wrote several works on how a child develops through experience. Kolb writes in his book, Experiential Learning, that:
‘Piaget’s theory describes how intelligence is shaped by experience. Intelligence in not an innate internal characteristic of the individual but arises as a product of the interaction between the person and his or her environment. And for Piaget, action is the key. He has shown, in careful descriptive studies of children from infants to teenagers, that abstract reasoning and the power to manipulate symbols arise from the infant’s actions in exploring and coping with the immediate concrete environment.’[footnoteRef:9] [9:  David A Kolb, Experiential Learning (Upper Saddle River, New Jersey: Pearson Education, Inc., 2015), pp. 12-13.] 

  This backs up what Kolb says about children learning through experience. An infant will experience the world around them and learn to physically manipulate objects and items to their will, forming the basis of their learning through experience. Something that has long been known now is that intelligence is not hereditary, as Piaget states. Intelligence is bred and nurtured through interactions with the environment, by learning through experience, and even though experiential learning is more effective at a younger age, it continues through life, as all humans learn through experience.  
  Alternatively, an American named John Dewey clashes with Kolb over experience based learning and education. He is from a time of education before Kolb, the nineteenth century, however, he makes some valid points that still stand in today’s education system. Dewey writes in his book ‘Experience and Education’ that:
‘The belief that all genuine education comes about through experience does not mean that all experiences are genuinely or equally educative. Experience and education cannot be directly equated to each other. For some experiences are mis-educative. Any experience is mis-educative that has the effect of arresting or distorting the growth of further experience. An experience may be such as to engender callousness; it may produce lack of sensitivity and of responsiveness. Then the possibility of having richer experience in the future are restricted.’[footnoteRef:10] [10:  John Dewey, Experience and Education, (New York: Touchstone, 1997), pp. 25-26.] 

  What Dewey writes about is inevitably true. Experiences are unique from one person to the other, and when one person has a good experience that contributes to their learning, it does not necessarily mean that another person has had an equally good learning experience. If the person who has had a bad learning experience is either given the opportunity to relive that experience, or is forced to, then they will not respond positively. This is true for almost everything in life, especially education and learning, as humans spend their entire lives learning, and negative experiences can severely impact future learning.
  This can be seen with what Clarkson wrote in his book, as he remembers what he experienced as a youth, and that negatively impacted his future outlook on the subject that gave him that experience, and substantially lowered his willingness to learn about the subject. Alternatively, other students in his class would have had the same learning experience as him, but might have gotten more out of it and come away with a positive outlook, leading to an increased willingness to learn. This is one of the challenges teachers will have with students when they attempt to teach through experiential learning.
  Another few problems that experiential learning suffers from are, firstly, within the delivery of the education and, secondly, at the end of the education. Entertainment and fun are two factors that contribute to the outcome of a student learning through experience. It is the author’s opinion that, if an experience is not fun, then the student will not learn. If they have potentially found the subject to be uninteresting and dull, then creating a learning experience for the student around that subject will just end in them not learning and coming away with nothing beneficial. However, on the other hand, if the experience is too fun, then the student will come away with nothing as they would not have learned anything and instead have paid attention to what they found fun. There needs to be a correct balance struck between learning and fun. Secondly, the outcome of what every student learns from the learning experience will be different. This can be understood in conjunction with a student’s willingness to learn and what they might have found fun or boring about the experience. If a student found the experience fun and was willing to learn, they would have gotten far more out of what they did that someone who was not willing to learn and found the experience boring. Then, of course, there are to other outcomes; found the experience fun but not willing to learn, or found the experience boring but is willing to learn. Sadly, there is no way to remedy this, as everyone finds fun in different forms of entertainment and it is impossible for a teacher to cater to every one of their student’s needs.
  As mentioned earlier, it is not only the willingness of students to learn that affects their final outcome; it is also the willingness of the teachers whose job it is to educate said students. This willingness comes from, firstly, having the confidence to teach the subject they are tasked to teach and secondly, their level of knowledge and interest in that subject. The current curriculum in Wales pushes learning about matters that may be of very little interest to either students or teachers as mentioned previously, for example, what is currently taught in history concerning the development of early twentieth century America. The reason why students are learning about the history of America, instead of the history of their own country is truly bizarre.[footnoteRef:11] A new curriculum for learning is currently being developed in Wales for Welsh primary and secondary schools to begin implementation into school by September 1st 2022.[footnoteRef:12] [11:  Leighton Andrews, "Welsh Government|Written Statement - Review Of History, Welsh History And Curriculum Cymreig", Gov.Wales, 2012 <http://gov.wales/about/cabinet/cabinetstatements/previous-administration/2012/curriculumcymreigreview/?lang=en> [Accessed 27 April 2018].]  [12:  Graham Donaldson, A curriculum for Wales – a curriculum for life, 2015.] 

  The new curriculum for Wales was recommended by Professor Graham Donaldson in his report, Successful Futures, and will see the entire educational system of Wales changed. Professor Donaldson is one of Britain’s foremost inspectors of education and was one of the driving forces behind the Scottish Government’s curriculum reform programme, Curriculum for Excellence.[footnoteRef:13]​Professor Donaldson writes in his Successful Futures report that the current education system in Wales in ‘unsatisfactory’ after reading reports from Estyn, the Programme for International Student Assessment (PISA), and the Organisation for Economic Cooperation and Development (OECD).[footnoteRef:14]  [13:  "Graham Donaldson", Graham Donaldson <http://www.graham-donaldson.com/profile> [Accessed 3 May 2018].]  [14:  Graham Donaldson, Successful Futures, 2015, p. 9.] 

  The purpose of the new curriculum, as written by Professor Donaldson in ‘A curriculum for Wales – a curriculum for life’, is for children to develop through inquiry based experiential learning by experiencing new things within their school context and environment. This will lead them into exploring other areas where they can experience more learning opportunities, as stated below:
‘Successful Futures emphasises the importance of rich experiences being integral to the curriculum and to deep learning. The first recommendation in the report defines the curriculum as all of the learning experiences and assessment activities that support the four purposes. Many schools will already have a rich and varied offer of experiences for their learners. Therefore, it will be important for schools and partner organisations to think about the range of experiences already available to learners in each school community; consider how they can be best applied, built upon and improved; and what new experiences can be offered to support the four purposes. Promoting learners’ experiences is integral to learning but also an important aspect in raising aspirations.’[footnoteRef:15] [15:  Graham Donaldson, A curriculum for Wales – a curriculum for life, 2015.] 

  More control is being given to teachers to educate students on what they want them to know, for example, instead of learning about America and its development in history, a teacher can choose to educate their students about local history, for example, the history of Lampeter or the history of Wales. This allows the students to learn about their local environments and give them a new perspective when experiencing them. This is exactly what Kolb wrote about nearly half a century ago, allowing students to experience their local environments with prior knowledge, and embodies perfectly the idea of experiential learning.
What is Reenactment?
‘It licenses dressing up, pretending and improvising, casting oneself as the protagonist of one’s own research, and getting others to play along.’[footnoteRef:16] [16:  Vanessa Agnew, "Introduction: What Is Reenactment?", Criticism, 46.3 (2004), 327-339 <https://doi.org/10.1353/crt.2005.0001>.] 

  Once again, in order to understand the question, one must understand what experiential learning is, and also what historical reproduction, or reenactment, is. This will then inform the question of whether or not the reconstruction of history can be a reliable tool of experiential learning. 
  Firstly, the Oxford English dictionary description of reenactment is as follows: ‘The acting out of a past event’.[footnoteRef:17] This is both correct and incorrect. Firstly, reenactors do act out past events, such as battles and the daily life of a person of their creation from the past. There are exceptions to this, however, as much of what is acted out is interpretation from various historical sources and books written by professors and ‘experts’. Therefore, reenactment is not just the acting out of past events; it is the interpretation of the past. [17:  "Re-Enactment | Definition Of Re-Enactment In English By Oxford Dictionaries", Oxford Dictionaries | English <https://en.oxforddictionaries.com/definition/re-enactment> [Accessed 19 April 2018].] 

  Changing the term ‘reenactment’, or the reproduction of history, to the interpretation of history, gives the pursuit different connotations and meanings. Firstly, instead of reproducing history, one is interpreting the events, items, and life of a person from their chosen period of history. For example, one interpretation that causes widespread argument and controversy within reenactment circles is the use of different types of maille, or chainmail. Two different types of maille are used in reenactment, ‘butted’ maille which involves using pliers to bend small bits of metal into the shape of a ring and then connect them in a four to one pattern. The second type of maille is ‘riveted’ maille which involves using flat rings and putting small rivets in the ends in a four to one pattern.[footnoteRef:18] The problem that exists between these two different types is their authenticity and how widely spread the two types were in the Middle Ages. There have been very few examples found of ‘butted’ maille and many more found of ‘riveted’, however, ‘butted’ maille was easier to construct and cheaper to make, whereas ‘riveted’ was harder to make, but provided better protection. This all comes back to how people interpret what is drawn and written in manuscripts and then also using what has been found through archaeology to inform their interpretation.[footnoteRef:19] [18:  Claude Blair, European Armour (London: Batsford, 1979).]  [19:  Vanessa Agnew, "Introduction: What Is Reenactment?", Criticism, 46.3 (2004), 327-339 <https://doi.org/10.1353/crt.2005.0001>.] 

  One of the purposes of creating a survey was to gain opinions on certain things, one of those being ‘What is reenactment?’ All twenty seven respondents who responded to the survey answered the question with varying degrees of detail concerning what they thought reenactment was and represented. Some of the more detailed responses involved archaeology as a basic, which is useful if one was to compare reenactment to experimental archaeology. A detailed response is included below:
‘Re-enactment is the recreation of history for the purpose of informing the public but can be (and most often is) entertaining. Re-enactment can cover a range of topics ranging from warfare to cooking to music and dancing to day to day life. It should be to period with clothing and objects used as blindingly obvious inaccuracies ruins the main purpose (For example a knight running into battle with an AK42)’



    This response is very useful as it details much of what was written above, with many additions that can only come from personal opinion. The recipient states clearly that reenactment is for the purpose of ’informing the public but can be entertaining’. This is indeed true, as the whole point of recreating something from history is to then learn from it, hopefully in a way that is entertaining. The recipient also states that reenactment can cover topics ranging from ‘warfare, cooking, music, dancing, and daily life.’ Once again, this is also true, as many reenactment groups endeavour to make their shows as entertaining as possible by putting events and activities together that will appeal to different people. Whilst most of these are easy to create, the daily life of a medieval peasant is more difficult due to several factors. 
  Firstly, there exist very few records of what an individual peasant may have done in a single day. It is also impossible to fully recreate what a medieval peasant may have looked like, as hygiene was not kept to a high standard, as it is today. Secondly, it is impossible to recreate the atmosphere of a true medieval encampment, due to the fact that rank and nobility were incredibly valuable to the organisation of a camp. The king or highest ranking noble would be given the largest tent in the centre of camp, and everyone else would spread out from there, in order of rank. The lowliest peasant would likely not have had a tent and would have slept beneath whatever cover they could find, as they would have to carry whatever they had on themselves, instead of being given a place in the baggage train. [footnoteRef:20]  Thirdly, it is once again impossible to fully recreate a battle, due to the health and safety laws in Britain and around the world and the fact that murder is both illegal and unacceptable in today’s society. Lastly, etiquette is something that must be considered as rank and nobility were, once again, highly valuable to knights and people of higher rank. During a standard reenactment show, any reenactor is allowed to speak to another reenactor whereas, in the Middle Ages, a peasant would not have been allowed to talk to someone of nobility, let alone approach them. Curtsies and bowing is also not something that is approved of in a show, as only the most dedicated people choose to fully immerse themselves into the life and world of their medieval persona.[footnoteRef:21] [20:  BNF Français 12559 Le Chevalier Errant<http://manuscriptminiatures.com/4882/14172/> [Accessed 2 May 2018].]  [21:  Ibid] 

  Therefore, after having mentioned some of the many problems inherent within reenactment, one could say that it is impossible to achieve an authentic, medieval camp and battle. Authenticity and accuracy are the key elements behind any research, especially reenactment, where a person is teaching people who may know nothing about the subject, yet, they themselves may be wrong. 
  There are many problems with achieving authenticity aside from just the knowledge of the reenactor, however. Firstly, as stated before, it is impossible to fully recreate the life of a medieval peasant due to a lack of records and from a personal hygiene point of view. It is also highly improbable that someone would want to recreate the daily life of a peasant as it would involve many strenuous tasks, from performing a specific labour for the majority of the day to waking up very early in the morning to perform said labours. Not many people apart from the most dedicated and hardworking reenactors would perform this, and even then, in the case of most events and shows, public are not allowed onto the site until nine or ten in the morning, making any labour performed beforehand pointless, for why do reenactors perform if not for their own enjoyment, and to entertain and educate the public?[footnoteRef:22] [22:  "Enchanted Boar Festival 2017 In Carmarthenshire", Familiesonline.Co.Uk, 2017 <https://www.familiesonline.co.uk/local/carmarthenshire/whats-on/enchanted-boar-festival-2017> [Accessed 27 April 2018].] 



Method
‘Qualitative research is in an ongoing process of proliferation with new approaches and methods appearing and it is being taken up by more and more disciplines as a core part of their curriculum.’[footnoteRef:23] [23:  Uwe Flick, An Introduction To Qualitative Research (London: SAGE Publications, 2002), p.viii] 

  In order to gain an understanding of the differing opinions concerning historical reproduction and its relationship with education, and within the academic world, research had to be undertaken before the process of writing began. Two different methods of gathering data currently exist, qualitative and quantitative, and both were used within this piece. Uwe Flick, a German professor of Qualitative Research in Social Science and Education at the Free University of Berlin, explains the uses of qualitative research in his book, ‘An Introduction to Qualitative Research’:
‘Guiding principles of research and of planning research have been used for the following purposes: to clearly isolate causes and effects, to properly operationalize theoretical relations, to measure and quantify phenomena, to create research designs allowing the generalization of findings and to formulate general laws. For example, random samples of populations are selected in order to ensure representativeness.’[footnoteRef:24] [24:  Ibid, p.2.] 




  Before any research could take place, an area of research had to be identified to narrow and focus what was required for the piece. After researching several methods, and coming to an understanding that this piece of work required the opinions of not just people with an academic background, but anyone who had an opinion to voice, it was decided that a quantitative method of gathering data should be used; a survey. This is in line with the guiding principles of research and of planning research that Herr Flick stated in his book as the survey intended to not only represent people with an academic background, but also anyone who knew what historical reproduction was and wanted to have their say. Prior to sending and creating the pilot survey, however, an ethics form had to be signed stating that the research was only going to utilise the opinions of adults and that any respondents who answered any form of survey or interview would remain anonymous and keep their privacy if they so wished. The end result complied with both keeping the privacy of the recipient, if they so wished, and also ensuring that they remained anonymous in any interview conducted.
 The survey itself was hosted on a free survey creation website, ‘Survey Monkey’, and was fairly successful in gathering and representing various people’s opinions, garnering in total twenty seven responses answering all non-optional questions. The following pictures show the layout of the survey and the questions asked of the respondents: 






Figure 1: Survey P1


















Figure 2: Survey P2

  The survey questions aimed to gain information about what people thought about historical reconstruction when studying history in terms of education. The questions also aimed to gain an understanding of who was answering, what their background was in terms of age and profession, for example, student, teacher, or anything else. This information would then be used to determine what different people in different professions thought, and whether or not their age had any influence on their answers. 
  A pilot survey was first sent out to several people to determine the effectiveness and ease of which the respondents could answer the questions provided. Feedback on the original survey was useful and aided a great deal in the creation of the current survey above. The feedback also helped determine the type of questions asked within the survey, and the finalized piece was eventually sent out to many students of the Lampeter Campus, various reenactment groups, such as Historia Normannis, professionals who practice a form of martial arts known as Historical European Martial Arts, often abbreviated to HEMA, and several secondary and primary school teachers who had requested that reenactment shows be hosted in their school to give their students a taste of experiential learning. When the survey was released, feedback was mostly positive, however, the phrasing of some of the questions was a little dubious, as will be discussed below.
  In order to give reenactment a definition, is was not only necessary to look up the defining words in a dictionary, but to also have some personal opinions. For this, the recipient was obviously required to know or have a vague understanding of what reenactment was. From this, the respondents were asked if they thought reenactment had a place within the study of history and why. This may have confused some people due to the wording, but despite that, all twenty seven respondents answered the question well and to the best of their ability.
  A contingency to if someone answered negatively to question five was to ask them if books, historical texts, and films based upon historical events were useful when studying history. Any answers to this question would have been useful as the respondents would either agree or disagree with the question, and perhaps give their own views on what would be useful when studying history, giving yet more opinions to write about.
  Question nine was intended to bring all of the other questions together and give a straight forward answer to the question of whether reenactment has a place in the study of history. Any answers to the question would then be collated into a positive and negative category with any other information being used to help enrich the overall arguments of yes and no. 
  The final question was intended to be a light hearted end to the survey for anyone who answered it, asking what people, events, or objects the respondents would like to see or hold if they had the chance to go back in history. This question was not intended to be serious, however, the answers will still be considered if any are relative to what is being discussed. 
  Open ended questions were chosen due to the fact that the survey was opinion based rather than a direct yes or no. Direct yes or no answers would still have been useful, as they are conveying an opinion, however, they would not have enriched either side of the argument with as much personal thought as open ended questions would have. Utilizing direct yes or no questions would have inevitably led to a stale and boring discussion for both sides of the argument, rather than an informed and interesting examination of whether or not the reconstruction of history can be a reliable tool of experiential learning.

  Qualitative research in the form of an interview was also conducted after a chance event occurred where the author was able to conduct a small reenactment show for a small class of university students learning about medieval warfare. Shortly after, an interview was conducted with the class, who gave their verbal feedback on what they thought went well about the show, what they thought didn’t go well, and how it could be improved to be more beneficial as a tool of experiential learning. 
  Uwe Flick, the German Professor of Qualitative Research, makes reference to interviews using recording devices, much like what the author used to record the interviewees after the show:
‘Using machines for recording makes the documentation of data independent of perspectives – those of the researcher as well as those of the subjects under study. It is argued that this achieves a naturalistic recording of event… After informing the participants about the purpose of the recording, the researcher hopes that they will simply forget about the tape recorder and that the conversation will take place ‘naturally’ – even at awkward points.’[footnoteRef:25]  [25:  Uwe Flick, An Introduction To Qualitative Research (London: SAGE Publications, 2002), p.167.] 

What Professor Flick states is true; it is hoped that the conversation becomes more natural rather than being as formal as a normal interview and that all opinions will be spoken truthfully and ‘naturally’. This is not always the case as. Even though the interviewer will attempt to make the interviewee feel comfortable and ready, some people get very nervous, even when only their voice is being recorded. The following is the transcript for the interview conducted after the show had taken place:


Interviewer: Do you think it (the show) was good? What did you get out of it?
Interviewee 1: I think it was pretty useful to actually see the development of weaponry and armour throughout the Middle Ages and it was interesting to see how it developed because they weren’t massively affected at first but they became more effective later on and then it also at the same time, it became more expensive but it was still really muffled so you couldn’t understand people as well when you were wearing what you (interviewer) were wearing.
Interviewee 2: It was interesting to see how they formed a shield wall but they would sometimes go alone and fight by themselves. It was interesting to see the various functions of the weapons.
Interviewee 3: It’s a very good thing to have a visual demonstration, I think, but I also thought it was noteworthy that just because the older styles became superseded, they were still functional in their own times and regions. Very individualistic selection of what people were using, I suppose.
Interviewer:  So, do you feel that practically bringing everything in, so you could actually see it in real life rather than on a screen or in a picture actually helped you understand what its function was?
Interviewee 1: Yeah, I think it was easier to kind of engage with the actual weaponry themselves because if it’s just on a screen you’re looking at it but if you can actually see it, hold it, it’s more real.
Interviewee 2: If it’s really there you can feel the weight and function of each weapon by moving it so you can understand how a soldier felt when using it in a battle, like how they act.
Lecturer: Did you give a time span to all this?
Interviewer: Were just doing from the lecture, so the Middle Ages, well what you think the Middle Ages is, the endless question.
Repeated question for interviewee 3
Interviewee 3: At the very least it was very interesting.
Interviewer: Do you think there is anything we could improve on, so we brought it in, we showed it to you all, is there anything we could have done to make it better for you?
Interviewee 3: One possible thing you could have done is bring a melon and an actual real sword, so people got to feel what it was actually like to swing.
Interviewer: There might be a few forms to fill out for that.
Interviewee 2: You could give students a chance to fire an arrow maybe.
Interviewee 1: I think it was really useful to, I can’t really give you anything you could have done to improve it really, other than like, letting the students wear the chainmail. Other than that I think you did a good job of it really
Interviewer: Thank you. I believe that’s it, that’s everything I wanted to ask, so this has really helped with my dissertation. 
  As that interview illustrates, the show that was put on for the student’s benefit had a lasting impact and they remembered experiencing holding weapons and feeling armour, but also some of the problems that come with hosting a show, such as not much public interactivity concerning the handling of weapons, which could become a health and safety issue, depending on the member of public.













Results
‘The question of how to display research findings and proceedings has come to the fore in qualitative research – especially in ethnography – since the middle of the 1980s. In the social sciences, text is not only an instrument for documenting data and a basis for interpretation and this an epistemological instrument, but also and above all an instrument of mediating and communicating findings and knowledge.’[footnoteRef:26]   [26:  Uwe Flick, An Introduction To Qualitative Research (London: SAGE Publications, 2002), p. 238] 

  The survey on the uses of reenactment in the study of history was very successful and informed much of the research that was conducted afterwards, as stated earlier. In total, twenty seven responses were gathered, with many containing useful opinions and statements concerning reenactment and its uses within education. The results of the survey are as follows:

Figure 3: Age brackets
  As the results show above, everyone who received the survey answered this question. The results clearly show that the vast majority, nineteen people, were of the age bracket nineteen to thirty, whereas the second majority, only six people, were in the age bracket of thirty one to sixty. This is in line with the results that were predicted to be gained, as reenactment is highly popular from the late teens to the mid-seventies, judging by many different reenactment groups from the ‘Border Levy’ to the ‘Brotherhood of Aman Reenactment Society’, or ‘BOARS’ for short.


Figure 4: Professions
  The results above are very interesting and show that all twenty seven people who answered the survey come from a wide range of backgrounds and professions, from authors and lecturers to paramedics and teachers. It can be noted that the majority of respondents who answered the survey were university students (thirteen people), but one thing that is worth noting is the vast range of professions that people are involved in, yet, as the next results will show,  all of the survey respondents of them knew what reenactment was.

Figure 5: Knowledge of Reenactment
  As has been previously noted, every person who answered the survey knew what reenactment was. In hindsight, this should not have been surprising, as the majority of people who were sent this survey were reenactors or had participated in the past. The title may have also led them to the survey as ‘An analysis of the uses of reenactment in the study of history’ is a fairly distinctive and niche subject.
  The rest of the question asked and answered in the survey were all open ended questions that involved the respondents giving their opinions, which cannot be placed into graph form. Instead, some of the most interesting and useful answers will be taken, with the owner’s permission, and quoted below.
  The first open ended question was as follows:
‘If you answered yes to question 5, in your opinion, what would you say reenactment is?’
  Question five links to figure five above, the recipient’s knowledge of reenactment. One of the more interesting and useful quotes was from one of the first people to answer the question:
‘The reconstruction of what we think people did, dressed as and lived like in a given historical period.’
  This quote is incredibly useful as it highlights that reenactment is not only a tool for reconstruction, but also for interpreting the past, something mentioned earlier concerning what reenactment is. However, when something is left to individual interpretation, it will undoubtedly become controversial and wrong to some people, especially when authenticity is a key part of what the person is involved in.
  The second opened ended question is as follows:
‘If you answered yes to question 5, would you say reenactment has a place in the study of history, and why?’
  This question was intended to gain the recipient’s opinion on whether reenactment had a place within the educational system, and how it could benefit someone studying history. A very interesting answer was given by one recipient:
‘Yes as living history can reveal ways of doing and creating things that may well be different to archaeological assumptions. \this can challenge accepted belief and practice’
  This answer is useful as it reveals a side of reenactment that very few people seem to consider; that fact that most of reenactment is actually experimental archaeology. This is not as unrealistic as it sounds, as reenactors interpret the past through manuscript writing and drawing, archaeological evidence found from pottery to clothing, and attempt to recreate these items for use during in a show. If the item succeeds in its task, then that proves it would have worked from whatever period it may have been found. If the item does not work, then maybe it was not made correctly, or was not intended for the purpose it was given by modern historians. One prime example can be seen in the different methods used of making chainmail. A reenactor that the author knows was able to create a frame to link butted mail rings together, similar to what people use to weave textiles.[footnoteRef:27] The frame makes linking the mail rings to each other much simpler than having the pattern spread out on a piece of wood or table, as it often becomes confusing when it moves, making the creator lose the pattern. This is the very essence of experimental archaeology and proves that, to some people, reenactment is another form of archaeology.  [27:  Weaving Textiles<https://commons.wikimedia.org/wiki/File:Mendel_I_004_v.jpg> [Accessed 28 April 2018].] 

  The belief that reenactment is another form of archaeology was held by one of the respondents, who answered with this:
‘No. I feel it has more of a bearing on archaeology as ig is a form of experimental archaeology.’
   This proves that there are more people who think that reenactment is a form of experimental archaeology. The recipient stated that reenactment had more of a bearing on archaeology, which, from an experimental point of view, is true, due to reasons stated earlier concerning the recreation of past items and objects for use today.
 On the other hand, some respondents answered that reenactment did not have a place in the study of history. These answers were well thought out and provided an opposite side to the argument. One answer given by a recipient gives a decent reason as to why reenactment does not have a place in the study of history:
‘Not always. Many myths are created in a closed community. Some groups make the study of their subject to be very serious, while others are there for fun, and take their historical facts verbatim from others in the group.’
  This response is very useful as it highlights some of the inherent problems with reenactment and those who participate in it. Many reenactment groups are indeed ‘closed communities’ and levels of authenticity and detail vary widely from group to group. At its heart, reenactment is a hobby for the amateurs and professionals alike. This leads to some groups being incredibly good at interpreting pictures and writings from the past, and recreating the things they see to the best of their ability, whereas some other groups do not put the same level of enthusiasm into their show, and copy what they have seen in other groups, which leads to an inaccurate and dissatisfying event for the public and organisers. However, the answer that the recipient gave is not totally negative, as they do say ‘Not always.’ meaning that there are some instances where reenactment can be a useful tool for study.
  One question that did not get many answers was this:
‘If you answered no to question 5, then what would you say is useful in the study of history?’





  This question was intended as a contingency to if someone answered negatively to question five. The idea was to ask them if books, historical texts, and films based upon historical events were useful when studying history and, even though nobody answered negatively to questions five, if they knew what reenactment was, some respondents still answered the question, which is very useful as many reenactors participate in films and documentaries, such as ‘Castle Builders’, a show aired on the ‘Yesterday’ channel a few years ago.[footnoteRef:28] [28:  Yesterday, Castle Builders <https://yesterday.uktv.co.uk/shows/castle-builders/> [Accessed 24 April 2018].] 

  Of the responses received, all of them were well thought out, however, one stood out as it provided an interesting and useful answer:
‘With history you need primary sources, such as historical texts as well as the research of others in the form of books to see other ideas and artefacts that other academics may have on the same area.’
  As the recipient’s answer clearly states, someone who would want to study history would need to begin with primary sources, and expand from there by researching books and reading ideas that other academics have submitted. This is, of course, the most useful and accepted method of researching ideas within the academic community.
  The final serious question asked was concerning what reenactment actually had to offer to someone who was studying history. This question was very similar to question seven, whether reenactment had a place when studying history and why, but instead, this question is asking ‘what’ reenactment has to offer:
‘If you answered yes to question 5, when studying history, what would you say reenactment had to offer to an historian writing a piece on an historical person, item, event etc?’
  This question intended to make the respondents think about the answers they had given and back up why they thought either positively or negatively about reenactment being used as a tool to help study history. 
  One recipient’s answer brought everything together very well, and included several ideas and theories that had been previously mentioned in this dissertation: 
‘ Again reenactment is a form of experimental archaeology and can help a historian writing a piece for example on a item that can be reproduced and used or tested in the same way as the orignal if it was new and in working condition. Plus the mentality that is felt when doing things like battle reenactments, reenactors get into the mind set and face battle like no other since the original event with the smells, noise and adrenaline and fear in a battle.’
  The recipient uses experimental archaeology in their answer to describe what reenactment is. The very act of researching and creating an item used in the past, or indeed recreating an event, is both the essence of experimental archaeology and reenactment. As the recipient states, a battle reenactment is one of the best methods to empathize with a person from the past, to feel, wear, and perform what they might have had and done and to bring it to back to life for the public and other reenactors is the very purpose of the hobby. 

  All of the responses submitted by the respondents also highlight a grounding in experiential learning. By participating in the recreation of an item from the past and learning how it was constructed and what it was used for is learning through experience. By participating in a battle reenactment, or indeed a ‘living history’ reenactment, and wearing what someone from the past would have worn, handling items that they would have held, and performing actions that they would have performed, is all learning by experience, therefore, one can almost say for certain that reenactment has benefits for someone wanting to teach with or learn from experiential learning.
  The interview conducted after the show was incredibly useful as it highlighted perfectly what this dissertation is trying to achieve; experiential learning can be achieved through reenactment. The interviewees remembered what happened on the day and were able to take their experiences and call on them when they were asked about them, clearly indicating that they learned through experience, through a reenactment. 








Why is the link between reenactment and experiential learning important?
‘The teacher needs to observe the event as it progresses; every portion of the experience requires evaluation throughout the day. Being ready to build on those interactions that occur naturally during the day is also important. A teacher should circulate during the reenactment, asking the students and volunteers for their opinions on how the day is going and reviewing what they learned. The more notes that are taken and the more evaluations done, the easier next year’s planning will be.’[footnoteRef:29] [29:  Ronald Vaughan Morris, "How Teachers Can Conduct Historical Reenactments In Their Own Schools", International Journal Of Social Education, 23.2 (2008), 45-59 <https://files.eric.ed.gov/fulltext/EJ981615.pdf> [Accessed 27 April 2018].] 

  As has been argued previously, both experiential learning and reenactment have positive and negative effects on how individuals learn through experience. Experiential learning stimulates the learning of a student by providing them with an experience that they would not encounter in a normal school day, it can provide a lead in to a particular set of lessons or subject, it can be used to highlight particular areas in a subject to bring them to life and it can give them an experience that they can feel and physically see, instead of attempting to teach solely through a classroom environment. It is a beneficial tool for learning as the student gains perspective and insight through what they are experiencing and allows them to further research and understand what they have been taught. 
 

 Of course, this can all be offset by the student’s willingness to learn and their own understanding of what they are experiencing. Jeremy Clarkson was the perfect example of a student who had no willingness to learn what they were being taken to experience. He knew what he wanted to do with his life and what he wanted to be taught, which then makes teaching people like him subjects they have no interest in and will never have an interest in very difficult. The willingness to learn is not only the responsibility of the student; as previously noted the education of a student can also be less effective if the teacher teaches multiple subjects and does not have the subject knowledge, experience or interest within that subject
  Reenactment also has its various benefits and drawbacks. Reenactment shows are hives of experiential learning, where people who want to learn more about items of clothing, events that happened, and historical people, can benefit from attending. Replica items are made from the specifications of items found throughout history, or plans that have survived the test of time. Witnessing an historical event happen, albeit through someone’s interpretation, can be extremely useful to someone who wants to understand more about it, and that is the same for seeing a reenactor interpret the character of an historical person, be King Henry VIII or Richard the Lionheart.
  These are, of course, all subject to the knowledge and understanding of the people who reenact said events and own the items. If a reenactor does not know what a piece of armour does, what happened in an event, or what the life of their character was like, then the experience is made pointless. Therefore, why is any of this important? Should reenactment and experiential learning be used together, or not at all?  

  Firstly, as stated earlier by David Kolb, experience is a highly important tool of education. [footnoteRef:30] Experiencing something, be it touching an object or visiting a site of historical importance, can lead to an increased understand, and in some cases, interest in the subject that is being taught. This makes teaching far easier, especially if the student wants to learn more.  [30:  David A Kolb, Experiential Learning (Upper Saddle River, New Jersey: Pearson Education, Inc., 2015)] 

  On the other hand, learning through experience is not for everyone; some people learn better by looking through books and other forms of media, but that does not mean they should be excluded from having the experience. They should have the same opportunities as everyone else.
  Reenactment is also an important tool of experiential learning. Experiential learning comes not from the knowledge of the reenactors, but the opportunities given to be able to physically touch and feel objects and experience events first-hand. As some people stated in the survey about reenactment and its effects on learning, to be able to hold a sword or see a medieval battle gives perspective and understanding, compared to just reading about swords and battles. Reenactors gaining knowledge through their research and presenting that knowledge in a skilful manner lead to the creation of a worthwhile educational experience, whether that be for students, or the general public.
  This obviously means that both experiential learning and reenactment go hand in hand and can work together. 




Conclusion
‘If you want us to like history . . . put visualizations and activities [into it] . . . don’t keep it in the textbook . . . don’t have it all reading and writing and . . . essays and tests . . . what you’ve got to do is . . take them out and show them how it was. How it was done. Let them do it themselves . . . active fun things to do make it exciting. -- Nathaniel, a student reflecting on his reenactment experience.’[footnoteRef:31] [31:  Ronald Vaughan Morris, "How Teachers Can Conduct Historical Reenactments In Their Own Schools", International Journal Of Social Education, 23.2 (2008), 45-59 <https://files.eric.ed.gov/fulltext/EJ981615.pdf> [Accessed 27 April 2018].] 

  In conclusion, it is apparent that, even though the practise of experiential learning and the reconstruction of history go well together, there are many caveats to this statement. Experiential learning is a vital part of today’s education system, as proven by David Kolb, Jean Piaget, and Professor Graham Donaldson. Learning through experience is what drives many people and allows them to further their knowledge on a particular subject. This is especially true within a school environment, where taking students on field trips and allowing them to handle items and objects broadens their learning and enriches what may otherwise be a dull and uninteresting subject. 
  The reconstruction of history, or reenactment, also has an important part to play in experiential learning. As some respondents of the survey stated earlier, reenactment is, in its most basic form, a type of experimental archaeology and treating it as such enables it to be called a tool of experiential learning, for example, the frame used for creating textiles being used to create butted mail instead. The opportunities afforded by the reenactors to handle weapons, armour, and tools from the past is key for one who learns through experience, as is also the ability to witness an event, such as an historical battle or a public trial, first hand, and to feel the emotions, hear the sounds, and inhale the aroma of these events and people. These experiences are truly what makes reenactment an important tool of experiential learning. 
  On the other hand, as stated earlier, there are many caveats to these statements. Firstly, in order for experiential learning to be effective, there must a prior interest from the student in the subject being shown. If the student has no interest, then they will not learn from the experience. Secondly, there must also be a willingness to learn and teach from both the student and the teacher. If the student has no willingness to learn, as evidenced by Jeremy Clarkson’s article in the Sunday Times, then the student will not learn no matter how much is given to them. As noted earlier, if the teacher is unable or unwilling to either learn about the subject they have been asked to teach, or to teach the subject effectively to the student, then neither party will learn or gain anything from the experience. Thirdly, the experience cannot be too uninteresting or too fun as the student will not learn from either. If the experience is too uninteresting, the student will not pay attention to what is happening and their mind will wander and they may misbehave and become a health and safety risk. Alternatively, if the experience is too entertaining and not educational enough, the student will not focus on what is being taught, and will instead focus on what they find fun. This is a constant balancing act for teachers who must cater to all students and find something they will be interested in experiencing. Lastly, no matter how hard a teacher tries to foresee what will happen, the individual outcome for every student will be different. The student may learn all of the information given to them, or they may learn none of it at all, or they may fall between the two. This is one of the challenges that faces all teachers and that is being able to teach individual students who respond better to different styles of teaching. In addition, each student having an individual personality will also respond differently to those styles of teaching and one style does not suite all students (e.g. learning by wrote).
  There are also many problems with reenactment experiences. As stated earlier by one of the survey respondents, the research undertaken by various reenactment groups can fluctuate wildly. This inevitably leads to misinformation being spread and arguments breaking out between groups who think they are right, and those who think they are wrong. Accuracy and authenticity are two words that each and every reenactor who take their hobby seriously strive to attain, yet one can never be truly accurate and authentic as there is very little knowledge on what a medieval peasant would do with their day to day life, no reenactor is going to go to the effort of waking up every morning when the sun rises to tend their animals or harvest field, and no reenactor would ever drop to the poor hygiene levels of a medieval peasant through simple dignity. Therefore, it is impossible to be truly accurate and authentic. 
  With all that being said, however, the benefits of learning through experience far outweigh the problems that are inherent within it. If the faults were truly so drastic and dire that they would compromise the education of the student, then the Welsh education system would not be looking to adopt experiential learning as part of their new curriculum which will be in place by 2022.[footnoteRef:32] Similarly, if there were so many issues with reenactment, then no one would visit a show or event for fear of being told the wrong information or learning something that is wrong. However it must be noted that entertainment does play a part in the public’s perception of reenactment e.g. the Battle of Tewkesbury which is one of the largest and most attended reenactment events Europe.[footnoteRef:33] [32:  Education In Wales: Our National Mission (Cardiff, 2017) <https://gov.wales/docs/dcells/publications/170926-education-in-wales-en.pdf> [Accessed 28 April 2018].]  [33:  "Tewkesbury Medieval Festival", Tewkesburymedievalfestival, 2018 <https://www.tewkesburymedievalfestival.org/> [Accessed 3 May 2018].] 


  It is the author’s belief that further research could be conducted on this subject. This could take the form of an area of academic research that would highlight the advantages and disadvantages of using reenactment as a tool for experiential learning and subject enrichment in comparison to students who do not have the opportunity to take part in experiential learning. Alternatively, another area of academic research could be carried out where participants are learning from groups of experienced reenactors in comparison to learning from groups of inexperienced reenactors. This research could be used to compare how learning through experience performs against learning through theory. Either method is almost guaranteed to produce interesting and viable results for future research into the topic.
  The author of this dissertation believes that future research into this topic could prove to be an effective addition to the range of experiential learning that students could undertake, especially if that research were to take place in conjunction with what will become the new Welsh educational system. This could make a viable thesis of research that educational bodies around the world could benefit from.  To conclude, it is the author’s belief that through his research, learning is most effective when a balance is achieved of knowledge and skills delivered through meaningful educational experiences and that teaching strategies should include experiential learning as a means to engage a wider number of students, as highlighted in Professor Graham Donaldson’s Successful Futures report and recommendations.[footnoteRef:34] [34:  Graham Donaldson, Successful Futures, 2015.] 

"Pure logical thinking cannot yield us any knowledge of the empirical world; all knowledge of reality starts from experience and ends in it."[footnoteRef:35] [35:  Albert Einstein, Ideas And Opinions (New York: Modern Library, 1994), p. 271.] 
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	ADRAN 2 – MANYLION CYFRANOGWYR / CYNULLEIDFA
	SECTION 2 - PARTICIPANT / AUDIENCE DETAILS



	Pwy yw’r cyfranogwyr arfaethedig?

	Who are the intended participants?
	Ydw / Yes
	Na / No 

	Myfyrwyr / staff Y Drindod Dewi Sant
	Students / staff of Trinity Saint David


	Yes
	

	Oedolion (dros oed 16 ac yn gymwys i gydsynio)
	Adults (over the age of 16 and competent to give consent)

	Yes
	

	Plant a phobl ifanc dan oed
	Children / legal minors

	
	No

	Cleifion neu gleientiaid gweithwyr proffesiynol	
	Patients or clients of professionals	


	
	No

	Rhywun sy’n cael ei gadw yn y ddalfa neu y mae’r llys wedi cymryd cyfrifoldeb amdano
	Anyone in custodial care or for whom the court has assumed responsibility

	
	No

	Aelod o unrhyw sefydliad lle mae’n bosibl bod angen i unigolyn arall hefyd gydsynio.
	A member of any organisation where another individual may also need to give consent.

	
	No

	Eraill:  Nodwch: / Others: please identify:



	

	Nifer, Oed a Ffynhonnell y Cyfranogwyr 
Rhowch fanylion yr demograffeg y cyfranogwyr / gynulleidfa.
	Participant / Audience Number and Age
Provide details of the demographics of the participants / audience.

	Nifer o Gyfranogwyr / yn y Gynulleidfa

	Participant/ Audience number
	20-40

	Grŵp oedran y Cyfranogwyr/y  Gynulleidfa

	Participant/ Audience age group
	20-80






	ADRAN 3 – GWEITHGAREDD YMCHWIL

	SECTION 3 – RESEARCH ACTIVITY  



	1.
	Ydy’r prosiect yn cynnwys:
	Does the project include:
	Ydy / Yes
	Nac ydy/No 

	Defnyddio holiadur neu offeryn ymchwil tebyg 
	Use of questionnaire or similar research instrument 

	Yes
	

	Defnyddio prawf ysgrifenedig neu gyfrifiadurol 
	Use of written or computerised test


	Yes
	

	Cyfweliad (cysylltwch gwestiynau posibl) 
	Interview (attach provisional questions) 

	Yes
	

	Dyddiaduron
	Diaries

	
	No

	Arsylwi ar gyfranogwyr a hwythau'n ymwybodol o hynny
	Participant observation with their knowledge
	Yes
	

	Arsylwi ar gyfranogwyr a hwythau ddim yn ymwybodol o hynny
	Participant observation without their knowledge

	
	No

	Recordio fideo neu sain
	Video or audio-taping

	
	No

	Mynediad i wybodaeth bersonol neu gyfrinachol heb gydsyniad penodol y cyfranogwyr
	Access to personal or confidential information without the participants specific consent

	
	No

	Defnyddio unrhyw gwestiynau, ysgogiadau prawf, cyflwyniad y gallai rhai cyfranogwyr eu profi fel rhywbeth sy'n achosi niwed / tramgwydd corfforol, meddyliol neu emosiynol
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive

	
	No

	Cyflawni unrhyw weithredoedd allai achosi embaras neu effeithio ar hunan-barch 
	Performance of any acts which may cause embarrassment or affect self-esteem

	
	No

	Ymchwilio i gyfranogwyr sy’n ymwneud â gweithgareddau anghyfreithlon 
	Investigation of participants involved in illegal activities

	
	No

	Gweithdrefnau lle defnyddir twyll 
	Procedures that involve deception

	
	No

	Gweini unrhyw sylwedd, cyfrwng neu blasebo 
	Administration of any substance, agent or placebo

	
	No

	Dull arall o gasglu data neu fformat cyflwyno (esboniwch)
	Other method of data collection or presentation format (please explain)

	
	No




	  2. 
	Restru eich dull o gasglu data
	List your method of data collection:


	
Survey and interviews





	3.
	Risg Posibl:
(corfforol, seicolegol, cyfreithiol, cymdeithasol neu economaidd)
	Potential Risk: 
(physical, psychological, legal, social or economic)


	A oes unrhyw risg bosibl i:  
	Is there any potential risk to:
	Ydw / Yes
	Na / No

	A

	Cyfranogwyr?
	Participants?
	
	No

	B

	Ymchwilydd?
	Researcher?
	
	No

	C

	BrifYsgol/Cyfadran?
	University?
	
	No




	4.
	Rheoli Risg: 
Os oes, beth yw'r risg a sut y bydd yn cael ei reoli?
	Management of Risk:
If yes, what is the risk and how will it be managed?


	






	5.
	Os ydych yn delio â phlant a / neu oedolion agored i niwed, rhaid i chi gyflwyno eich tystysgrif DBS i'ch tiwtor goruchwylio i'w cymeradwyo cyn i unrhyw gysylltiad â cyfranogwyr hyn.
	If you are dealing with children and/ or vulnerable adults you must present your DBS certificate to your supervising tutor for approval before any contact with these participants.


	
	Ydw / Yes
	Na / No

	A

	Ydych chi wedi gwneud cais am dystysgrif DBS?
	Have you applied for a DBS certificate?            
	
	No

	B

	A yw eich tiwtor weld a'i gadarnhau eich tystysgrif DBS?
	Has your tutor seen and approved your DBS certificate? 
	
	No









	6.
	A fyddwch yn cael cydsyniad gwybodus ysgrifenedig gan eich cyfranogwyr?
	Will you obtain written informed consent from your participants?

	

	Ydw / Yes
	Na / No

	A

	Os na fyddwch, pam hynny?
	If no, why not?
	
	No

	B

	Os byddwch, sut byddwch yn sicrhau cydsyniad gwybodus?
	If yes, how will you secure informed consent?

	
	

	Rhowch eglurhad / Please explain:
I believe the questions I am asking do not need written consent as it does not involve minors or vulnerable people and is a question I hope the people I will ask will have thought about before 


	Cynhwyswch gopi o’r ffurflen gydsynio os ydych yn defnyddio un.
	Please include a copy of the consent form if you are using one.

	
	
	
	
	
	




	ADRAN 4
	SECTION 4  

	CEFNOGWYD /APPROVED
	
	NIS CEFNOGWYD/ 
NOT SUPPORTED
	

	Datganiad
Mae'r wybodaeth a gynhwysir yma yn gywir, hyd eithaf fy ngwybodaeth a’m cred.   Rwyf wedi ceisio dynodi unrhyw risgiau a phroblemau sy’n gysylltiedig â’r prosiect / ymchwil neu gynhyrchiad ac rwyf yn cydnabod f’ymrwymiadau innau a hawliau’r cyfranogwyr. 
	Declaration 
The information contained herein is, to the best of my knowledge and belief, accurate.  I have attempted to identify any risks and issues related to the project/research or production and acknowledge my obligations and the rights of the participants.

	
	

	Llofnodau  
Dylai'r ffurflen hon gael ei chwblhau a'i llofnodi gan y myfyriwr a'r Cydlynydd y prosiect /Twitor 

	Signatures
This form should be completed and signed by the student and the Module tutor/Programme Co-ordinator.

	

	Myfyriwr / Student

Aaron Jack Barry
	                                                                                 
	Dyddiad: / Date:

07/05/18

	
	
	

	Cydlynydd y prosiect /Twitor 
Project co-ordinator / Tutor

	
	                                                                                                                 Dyddiad: / Date:
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	Cyfranogwr Rhif Adnabod: 
Participant Identification Number:
	

	
CWESTIYNAU CYFWELIAD SAMPL 

	
SAMPLE INTERVIEW QUESTIONS 


	TEITL Y PROSIECT: / PROJECT TITLE: Analysis of the uses of reenactment in the study of history




	1


	What is your name? (Optional)


	2


	At what email address would you like to be contacted?


	3


	What is your age bracket?


	4


	What is your profession? For example, student, teacher, builder etc.


	5


	Do you know what reenactment is?


	6


	If you answered yes to question 5, in your opinion, what would you say reenactment is?


	7


	If you answered yes to question 5, would you say reenactment has a place in the study of history, and why?


	8


	If you answered no to question 5, then what would you say is useful in the study of history? For example, books, historical texts, films based upon historical events etc.


	9


	If you answered yes to question 5, when studying history, what would you say reenactment had to offer to an historian writing a piece on an historical person, item, event etc? For example, a person being Napoleon Bonaparte, an item being a piece of pottery, and an event being the Battle of Bosworth


	10


	Lastly, if you could go back in time and meet an historical person, see an event first hand, or hold an item from history, then what would it be?




	ENW A CHYFEIRIAD YR YMCHWILYDD
	Aaron Jack Barry, University of Wales Trinity St. David, Lampeter Campus, SA48 7ED





Result	18 or under	19-30	31-60	61-80	Above 81	1	19	6	1	0	



Result	Archaeologist	Author, fencing instructor and historian	Barista	Blacksmith	Builder	Lecturer	Library Assistant	Marine engineering officer. (MN)	Museum Assistant	Outdoor Instructor	Paramedic	Stay at home mum	Speech and Language Therapy Student	Student	Teacher	1	1	1	1	1	1	1	1	1	1	1	1	1	13	1	



Result	Yes	No	27	0	



Result	18 or under	19-30	31-60	61-80	Above 81	1	19	6	1	0	



Result	Archaeologist	Author, fencing instructor and historian	Barista	Blacksmith	Builder	Lecturer	Library Assistant	Marine engineering officer. (MN)	Museum Assistant	Outdoor Instructor	Paramedic	Stay at home mum	Speech and Language Therapy Student	Student	Teacher	1	1	1	1	1	1	1	1	1	1	1	1	1	13	1	



Result	Yes	No	27	0	
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