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Section 1
(Nell and Drew, 2019) tell us that play has five essential meanings, children make their own decisions, it is intrinsically motivated, spontaneous, enjoyable and immersive. 
(Welsh Gov, 2015) in The Foundation Phase Framework Curriculum said that children should have access to play and how it could be their chance to consolidate learning. The Foundation Phase Framework curriculum has now been replaced by the new curriculum for Wales and non-maintained curriculum in which practitioners are now navigating. (Welsh Gov, 2013) in the document An independent stocktake of the foundation phase in Wales made recommendations for the ways forward and how it could be supported by professionals, it believed that a higher standard of knowledge should be acquired by those in the profession around key principals that the foundation phase promoted such as play based pedagogy. This recommendation for a more child led learning environment was also found in the (Welsh Gov, 2015) paper evaluating the foundation phase final report. It noted that children should have more ownership of their learning and that at the time adult led learning was observed more than child led learning. 
[bookmark: _GoBack]Through the development of the new non-maintained curriculum it could be suggested that these recommendations have been acted on given the fact that within it there is a section solely based on the importance of play and play based learning. This is a positive for us as professionals as it gives us a deeper insight and knowledge into why it holds such importance to the children and what they can gain in all elements of their learning for now and the future, academically and socially. Play has emerged as a leading way in which children learn through the early years and beyond including the holistic skills that will continue to develop through their own curiosity (Parker, Stjerne Thomsen and Berry, 2022). The importance of play was also championed by Jean Piaget, his theory on cognitive development believed that the play environment should further develop cognition skills and language development (Hamid, 2018). (Ahmad et al, 2016) found in their study that cognition skills were enhanced by children who engaged in longer periods of play as they were able to problem solve more efficiently. 
(Ahmad et al, 2016) also recommended that teachers should allow free hands to make decisions about play. (Bubikova-Moan, Næss Hjetland and Wollscheid, 2019) discussed in their paper the differing views of teachers on how to best support play based learning and barriers they encounter in the delivery of this. Parental beliefs, staff training, curricular and policy concerns being at the forefront of the barriers. If policy and curricular are main teacher concerns can we in Wales now take our non-maintained curriculum as a step in the right direction, with its highlighting of play and its importance as proactive engagement by Welsh government to act on recommendations laid out after the foundation phase. 
The foundation phase framework it was decided ultimately did not fully work in schools throughout Wales to deliver as it was intended to. Although as noted by (Donaldson, 2015) the foundation phase was an important strength identified when he under took his research and concluded his report. He believed that a continuation and building on of the foundation phase and its principles would be a positive way forward. The foundation phase itself whilst being implemented faced several barriers to fully being able to engage in a play-based curriculum, something that hopefully with our new curriculum we can over come by learning from the recent past. As discussed by a head teacher (WalesOnline, 2008) the foundation phase was seen as a step forward for education in Wales but the ratio of 1:8 proved to be difficult to manage in regards to funding, recruiting and training. (Handley, 2023) discovered that practitioners felt their CPD was not adequate, if this was current and up to date it could be addressed and used in a productive manner for children and staff development. This potentially means that to help continue to progress the new curriculum we as practitioners need to be more vocal and confident to ask for what we need to provide our children with the best child centred pedagogy approaches as possible. (Ofsted, 2023) support this idea of CPD being an effective tool in supporting education to be of high quality. Staff who show initiative to learn and grow signal enthusiasm (Parsons, 2022). Professionals in non-teaching roles such as teaching assistants might not show this talked of enthusiasm when discussing and engaging in CPD activities. (NCFE,2023) encourages the professionalising of the role, stating a passion for the job is not enough and it must be reflected in salary and training. With the support of valued teaching assistants actively engaging in new learning opportunities to understand this new theory on curriculum we should be able to continue the foundations built by the foundation phase. (Unison, 2016) suggested that teaching assistants should have curriculum and pedagogical knowledge in order to support learners through relevant CPD and a desire to improve themselves, this training should be made possible within financial matters. This implies that not all training should be through the workforce presenting to each other. (EBTN, 2017) supports the use of external providers but also supports teachers collaboratively learning believing it creates a buzz and gives ownership to staff, taking away the theory of being told what to do from the top down. 
The play centred approach that was to be adopted by the foundation phase and later pointed out in recommendations to not have successfully been met may also be in part due to recruitment. Recruiting the right people to lead, deliver and facilitate new and progressive ways to learn through mediums such as play needed practitioners who have a level of understanding and a want to find out more. (Nutbrown, 2012) discussed the concerns around practitioner qualifications and the lack of depth and quality involved within the courses being undertaken to gain status in the field, believing standards had lowered. It was felt in the paper that qualifications were not giving practitioners the skills and knowledge to provide learning and experiences of a high level to the children in settings. If teaching assistants were taking positions with a less than desirable level of skill they would be unprepared for the role itself, many not knowing the full extent of the role a teaching assistant is expected to undertake. The role has evolved making them just as important as any other professional on the team. (Sims and Waniganayake, 2015) spoke of how crucial the early years are and thus needed staff trained to a high level with pedagogical skills. They also referred to the improvements made in settings where experienced teachers were able to gain early years practitioner status (EYPS). The qualification saw that their hands-on continuous work with staff and students improved quality in areas such as learning for children and mentoring and improving staff quality at the settings. 
Enabling adults is a central part of offering children the play centred curriculum we are striving for. The foundation phase ratio of 1:8 children was included in the (Welsh Gov, 2018) paper Foundation Phase provision for three- and four-year-olds: Guidance for local authorities in Wales stating that the education improvement grant should be used to facilitate the staff learner ratio. However, another paper published by (Welsh Gov, n.d) stated that in the year 2011/12 only 50% of schools in Wales were meeting the 1:8 ratio set forward by the government. Despite this finding on ratios based off our previous discussion around adults who are highly trained does the ratio contribute to the failure of the foundation phase if the adults were not sufficiently trained? Lev Vygotsky believed that play could extend and strengthen the learning of a child and that they engaged most when in their zone of proximal development was supported and encouraged by knowledgeable adults who were of significance to them (Cambridge assessment educational education, n.d). (Rymanowicz, 2015) noted that leading and supporting play were two different aspect of play, when we as practitioners lead play we take away the main principal of it being self-directed. They refer that we can extend the experience through being present whilst they explore and learn. Without the adequate training this maybe something practitioners are unfamiliar with believing they need to be involved and lead at every step. Even for experienced professionals at first this removal from the situation may be challenging, but as championed by Froebel children should get from adults what they require in order to develop themselves as a whole with us as practitioners recognising when they need space (Early Education, 2021).
To continue to build on the foundation phase recommendations we need to be brave in our approach to a play pedagogy requiring a school culture that understands it is a powerful way to educate and enhance our children’s experiences (Harvard graduate school of education, 2016). 

Section 2
The unique child is the idea that each child sees things and develops differently and at their own pace through topics of interest and relevance to them. (Early years matters, n.d) supports this by saying children should be encouraged to explore their unique qualities with practitioners being aware of the need for diversity, equality, support and challenges based off each individual. 
Whilst the (Foundation phase framework, 2015) did speak of the need for a holistic approach to children’s learning and the inclusion of all pupils through play and structured learning it did not necessarily talk about the unique child. Progress has been made with the new non-maintained curriculum for Wales as it has been said that we need to celebrate the individuality each child brings to learning. 
Previously whilst undertaking assessment in Wales we used the foundation phase profile. These skills ladders were used to assess children through a basic tick box system when it was felt they had met each target. Through using this tool practitioners were able to conduct a baseline score for each child at their setting. The skills ladders took headings from the areas of learning, personal and social development, well-being and cultural diversity, language, literacy and communication skills, mathematical development and physical development. It was hoped that this system of assessment would be used to observe children and create a holistic picture of children’s development. This was hoped to be achieved through observations made by practitioners who understood the skills and what it would entail to achieve them (Welsh Gov, 2017). Unlike the old foundation phase profile settings have not been provided with an assessment tool and are currently navigating purposeful ways in which to assess and record learner progress that is meaningful to their individual settings and children’s needs and abilities (Welsh Gov, 2020). 
The foundation phase framework provided settings with a skills ladder with set targets that children should be attaining by certain ages throughout their years in the foundation phase. The non-maintained curriculum has provided pathways that then progress on to progression steps that have a broader age range for children to be working within over lengthier periods of time, this is acknowledging the different rates of learning children work at due to their uniqueness. (CSC, n.d) reinforced to professionals that progress would differ for each student and that a broader age may relate to progression steps. (Estyn, 2022) noted that schools who understood tick list limitations were more effective as they realised it did not inform them as to what each child needed from their learning and environment. 
One suggested method that is being used by practitioners is the learning journal. A learning journal provides practitioners with the opportunity to monitor and record key milestones within a child’s early developmental years. With the advancements in technology secure online platforms are providing spaces where practitioners can easily log and record observations also providing areas to assess and revisit to further understand a child and their development. Apps such as Seesaw and Tapestry are promoting this online digitalised way of working as it can also include parent and carer involvement which is key to understanding the child as a whole, (tapestry, n.d) talks of the communication links provided through their platform and how for children to reach their full potential a shared understanding helps. (Learning journal, 2021) are also positive in their thoughts of learning journals, suggesting inspection outlets enjoy this evidence form. They also make note of the increased collaboration with parents and how it strengthens relationships between parents and practitioners. 
Each form of assessment we have discussed comes with barriers and benefits. The work load for both if a practitioner has a large class could impact on their school and home life although (learning journals, 2021) believes this updated technological approach can improve time efficiency by being a click away and used in the moment to capture a video or picture as oppose to hand writing and finding individual files and tick sheets. It should also be discussed as to who completes these working documents. Training on the foundation phase profile and the under taking was generally completed by the teacher as they were seen as in charge and having the most experience but as we know all practitioners provide purposeful insight in to all of our children based off the relationships formed and nurtured within our settings. Through the use of these online learning journals does it give other practitioners who are not the lead staff member the opportunity to use initiative and capture milestones they see, again though this does require some level of training in the use of the technology and the types of development we are looking for. (Early years careers, n.d) reminds us that a good learning journal is personal to the child, provides next steps and some form of evidence such as video or picture. For teachers to feel more confident in the newer approach of potentially using learning journals they need to feel supported by leadership within school and even higher again through the government. Over the years high value and pressure has been put in place for assessment to provide data. We know all children do not learn the same and through the same mediums. Through a more holistic style of assessment we can use the information gathered to still identify areas where extra support may be needed but also make a note of the strength’s children possess and use this as a tool to help as opposed to the starting point being a weakness. (Singh and Agarwal, 2023) noted that policy makers prioritised assessment and testing which led to the growing importance of results and thought that a change from children and practitioners to the outcomes of assessment needed to happen within the learning environment. These tests and results led to professionals teaching children through ability groups. (Early years alliance, 2018) spoke of how 45% of teachers believed ability groups were detrimental to children’s self-esteem. By continuing to group by ability are we providing children with enabling adults, experiences and environments that are all fundamental parts of the curriculum for Wales which according to the document Enabling pathways (Welsh Gov, 2021) expects us to be consistent in areas such as play, purposeful learning and observation. (Neaum, 2016) explained that observation and assessment should enhance both planned and child led learning based off their interests whilst also providing the opportunity to expand and inform approaches at the settings. This implies our methods are changing to focus more on the child as an individual whilst assessing. 
Other curriculums throughout the world also speak of the unique child with the New Zealand Te Wharike curriculum (ministry of education, 2017) stating that each child is on a unique journey, with great importance throughout the document on the holistic development of the child. The use of assessment methods such as learning journeys play a key role within this curriculum in regards to tracking development whilst also offering children and parents the chance to contribute and evaluate learning and achievements. They take the view point that assessment from a wide variety of people involved with the children including themselves provides a continuity that can not be gathered from just one person or view point as children have different relationships with different people (ministry of education, 2004). 
(Nuttall, 2003) referenced how Bruner and Vygotsky were theorists whose work was used by the creators of Te Wharike as well as preschools in the country showing interest in works from Reggio Emilia. (May, n.d) also spoke how Bruner and Vygotsky’s work supported the building of Te Wharike, through the importance of adults scaffolding to propel children to improve competency and thinking skills by making them active participants. (Mutch, 2004) talks of how the development of the Te Wharike curriculum impacted other countries and how they developed their own individual curriculums, it provided discussions on curricula that opened the topic to a wider depth. It is also worth noting that before this Te Wharike also had to evaluate and implement new approaches. (Carr, May and Podmore, 1998) wrote of how at that time assessment guidelines had not been put in place and it was causing concern, practitioners were encouraged to take part in what was called action research to build learning stories about the children which then influenced planning.
The new curriculum for wales and non-maintained document supports a broader way of working and thinking. Practitioners are being given the space to explore new ideas and assessment methods that are directly suited to their schools and children but we need to make sure these are being conducted with a consistent approach. To be consistent we need to ensure we have information from the two main types of assessment, formative and summative this will provide a whole and holistic view of the child that it is centred around (Plymouth gov uk, n.d). as practitioners going forward we must remind ourselves that assessment is to support learners development and different from performance within the school (research.senedd.wales, n.d). 

Section 3
Does the new non-maintained curriculum support children in all aspects of development?
As practitioners we are aware that a part of our duty to children is to provide goals and rights to education as stated to us by the UNCRC in articles 28 and 29 (UNICEF, 2023). Article 29 reinforces to us the need to provide for children in relation to their own talents and interests. (A curriculum for funded non-maintained nursery settings, no date) recognises children are unique and that a holistic approach should be taken to develop skills through the pedagogical practice. (Merrick, 2021) encourages the use of interests stating it could provide meaningful learning opportunities whilst also being a motivator, however (Touhill, 2012) suggests as practitioners we should be aware of the fact we can not pursue every child’s interest. Acknowledging the interest and providing materials to extend it can be a good enough response, although considering factors about the interest could help us develop learning for the whole class, such as where could it lead, does it fit with existing learning opportunities or could its appeal be widened to the whole environment. This type of in the moment planning requires a skilful teacher who is able to adapt, according to (Chesworth, 2019) as the pressure to hit targets is still felt by teachers. (Sullivan, 2016) suggested teaching to test or hit targets could affect children by hindering their motivation and enjoyment of learning leading to a lack of advanced thinking and communication skills. 
The new non-maintained curriculum at its core is striving for children to become healthy confident individuals, ambitious capable learners, enterprising creative contributors and ethical informed citizens through 5 developmental pathways. These 5 developmental pathways include belonging, wellbeing, communication, exploration and physical development. (cwlwm_curriculum_poster, nd) explains the equal value placed on the 5 areas in supporting the planning to develop an authentic style of learning for children. (UNESCO, 2019) spoke of how curriculum and its quality is essential for supporting holistic development for relevant learning, believing that different countries with different priorities should focus on and explore their own current issues. This sense of belonging within a child’s learning could be interpreted negatively if they feel like they do not belong, displaying itself through poor academic outcomes and a lack of engagement in learning, (Massachusetts Institute of Technology, n.d). (Eary Years Wales, 2020) supports the idea of belonging at the forefront by reminding us that giving children a sense of pride and belonging was a key consideration for the development of the new non-maintained curriculum by professionals within the sector.   
(Audit Wales, 2022) reflected on how the COVID 19 pandemic effected the roll out of the new curriculum for wales, by delaying the roll out it was found that settings were able to be freer in their planning to explore different avenues that they felt would benefit their students. This freedom and unique time in all our lives provided schools the opportunity to give a heavier focus to health and wellbeing. Settings are key to promoting health and wellbeing development which can build the foundation for children becoming healthy, engaged and educated world citizens (World Health Organisation, 2020). (Welsh Gov, 2021) issued guidance in light of the COVID 19 pandemic for a whole setting approach to wellbeing, promoting the idea that as well as a positive cultural environment wellbeing could be embedded through good teaching strategies. (Council of Europe, 2023) references how academic standards and a regime in testing and assessment can undermine children’s wellbeing due to a conflict in priorities from within the setting, this then supports Welsh Gov’s previous document about a whole school approach to wellbeing including factors and non-negotiables set out for all to adhere to. It was also noted by (Glazzard and Rose, 2019) that teacher wellbeing was of great importance to children’s learning, children were seen to be learning more when their practitioner was happy and performing well, children were also aware of terms such as mental health and stress again showing us how important wellbeing is in today’s modern age and why it is a key feature in the new non-maintained curriculum. A study by (Dreer, 2023) began exploring the effects teacher wellbeing had on student relationships and outcomes, they felt more research was needed to support findings. 
Play and play based learning is an integral part of our new non-maintained curriculum, the benefits from it and the skills gained can encourage children to explore and learn in the world around them as well as being a fundamental right as noted in article 31 of the UNCRC. (Play Wales, 2020) talks about the decline of play opportunities for children and how it effects their wellbeing, by depriving children of these opportunities they may not be having the experiences relevant for their development. (Welsh Gov, n.d) in the paper A Quality Framework for Early Childhood Play, Learning and Care in Wales is supporting us as practitioners to encourage and develop play opportunities through this framework building on successful approaches to holistically help children develop whilst continually improving practice. Our efforts here in Wales are also supported by (UNICEF, 2018) who believe that play is central to quality pedagogy, whilst again reinforcing the uniqueness of each country and how this belonging aspect can be adapted to support whole child development. Play time has long been associated with breaks during the day of the setting but the outdoor classroom has emerged as an important part of childhood learning and experiences. (Padayichie, 2022) discussed the multitude of opportunity provided by the outdoors, creating chances to explore senses, connect to the environment and challenge themselves in real life situations. This type of learning through authentic experiences in the garden and being hands on was supported by Froebel, who believed these learning opportunities helped children to think of the bigger picture (Froebel Trust, n.d). Our non-maintained curriculum seems to have taken influence from Froebel in regard to the importance of the outdoors, touching on similar points relating to authentic learning, exploration and connecting with nature. 
In regard to the question does the non-maintained curriculum support the development of the whole child? I would answer yes, it is trying to, but further development needs to happen for children and practitioners to reach their full potential. Practitioners as we have seen still feel constrained to targets and set styles of teaching based off what is expected of them. But possibly due to the COVID 19 pandemic and a focus on wellbeing changes will be a foot. The non-maintained curriculum provides us practitioners with the opportunity to give learning opportunities for our children that are relevant and interesting to them and what they need to become citizens of the world with a strong sense of self and belief in themselves to succeed.
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