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Play portfolio
 
Section 1
Play allows children to imagine and be whoever they want to be. Whether that be a doctor or a witch. It allows children to explore themselves as an individual, discovering their likes and dislikes, becoming aware of their environment, and the people around them (Play and the Learning Environment 10 CHAPTER, 2013).
 Play is integral for the growth of a child, as it allows them to improve upon multiple abilities that will strengthen their skills in language, imagination and social abilities (Ginsburg,2007). While play refers to a child’s enjoyment it can have a number of positive benefits for them such as building their self- confidence, self- actualization and their overall view of themselves as a person (Andrews,2010). 
   United Nations Convention of the Rights of the Child, in article 31, it specifies the fundamentals of a child being given opportunities to play as it is vital for their holistic development (MIUK, 2019). The welsh government felt the rights of the child to access play were so important that in 2010, they became the first country in the world to legislate these three principles, provision, protection and participation (GOV.WALES,2019).

Opportunities for children to be completely free and independent of adult intervention are few. They have to listen to parents and teaching staff with the majority of their day planned by others. There are now schools that are developing and adapting their practice in order for children to be given extra choices to determine their own learning. The Montessori approach allows the growth of a child to be the main focus, rather than setting targets for them to achieve (Learning Theories, 2016). This method was developed by Maria Montessori (1907). This approach encourages children to choose their learning method within specified parameters, with teachers facilitating this.  Children educated in this manner were more socially and ethically aware and, confident in making decisions (Borgen,2016).
 There are sixteen types of play, for example, Imaginative play draws out a child’s creativity. Sticks can become swords and a sheet a den. When children and young people play in groups they learn to collaborate to determine the nature of their game, the rules, and roles within it. Although there are different types of play, every child is unique, with their own views on what play entails (Play and social skills- encourage play,2014).

 Adults facilitate self-directed play by observing, and then drawing on those observations to create play opportunities that are child specific (MSU Extension, 2015).
 A child who is unable to communicate verbally or physically can experience play through an eye-gaze. This supports a child’s inclusion to the most basic needs and enjoyment of childhood. Self-directed play is based on the role of the adult, and the opportunities they provide for a child to make their own decisions and lead their own education. Positions of self-directive play are that children often express themselves through their bodies, their play and their complete selves (Lim-Yang, 2015). 

By the children being able to determine and influence their own play it allows them to develop their own thoughts and interests (Playadventures,2019). According to Reggio (1940) the child’s perspective should be entirely valued and encouragement given to pursue their own direction of education and lead their own learning. 

Real life events are replicated through role play. Children may play with dolls, re-creating the care they see their mother giving. This, as well as developing their emotional and nurturing character embeds practical life skills (Teach Early Years Magazine, 2021).
Bandura (1960) advocates that children model behaviour they have seen from the individuals around them. Children interpretive what they have seen in a variety of ways, this is shown within Bandura’s Bobo doll experiment (Mcleod,2008). Children will often act out the many interactions they have seen within the roleplay area. It is important that practitioners observe children in the roleplay corner in order to help a child with their emotions, as often children will not come to you to talk about the issues that impact them, due to them not knowing how to start the conversation (Nottinghamcity.gov.uk, 2014).
 Children use roleplay as a way to make sense of the situations that are happening within their lives, as it can help them to work through their feelings. This links with play therapy, which is where a play therapist will provide a child with a selection of different types of play such as, art, music, dance or sand play. This provision of a safe space and objects to facilitate expression of thoughts and feelings, enables the creation of a rapport between therapist and child. This creates opportunities for the therapist to listen to, and reflect back, what a child says (Playtherapy.org.uk, 2021). It can provide a child with the ability to control their emotions and be able to communicate them openly in order to process what has happened such as trauma or toxic stress (Pietrangelo, 2019).

Play therapy can be beneficial to many children as it enables the child to develop successful strategies to cope with their emotions, which will support them through everyday life (Angus Whyte, 2020).
 According to Vygotsky (1929) play provides a vital role in stimulating the growth of the brain. Vygotsky claimed that though play, children’s skills and talents could be put into practice and mastered without the children realising (You are mom,2019). 
Children use play as a way to convey thoughts and feelings they may not be able to vocalise. By creating an environment, a child feels safe in, enables the child to build upon their interests, resilience and ability to make their own choices (Thornton,2015). This environment enables the child to be able to make sense of what they are learning, process conflicts they have witnessed and understand the world around them. Pursuant to Bronfenbrenner’s (1974) ecological system the social conditions a child is exposed to, can have an impact on their human development. A child’s microsystem will have the greatest influence on all aspects of early years development as the world of a young child comprises of home and school (Exploring you mind,2019).



Section 2
Practitioners need to be able to attain an equal balance between protecting the children from risk but also allowing the child to experience risk in a safe environment (Searing, 2021).
 
By allowing children to take risks in a safe environment they are able to develop a variety of skills such as resilience, self-confidence and an understanding of what risks can be taken in a considered way, and which ones could cause harm to themselves and others.  When a child is guarded from risk it can have detrimental effects on their development (Childcare.co.uk, 2014).
  According to Erikson (1950) mastering skills and performing tasks well develops a child’s perception of capability. Creating either a positive or negative view of themselves in relation to that task which, will forever remain with them (Williams, 2017). 
  Sandseter (1947) asserted that children learn about what is safe and not safe in their world through play. Risky play enables children to test out their physical, mental and social reactions to real life challenges. This rehearsal builds up a child’s resilience, creating a positive self confidence in their ability to solve issues without adult intervention (Firstfiveyears.org.au, 2019).
If children are shielded from risk they will be unable to learn how to keep themselves safe It is important for children to understand that fear is normal. It teaches the children the importance of problem solving, and understanding that their actions will have impacts, whether that be positive or negative (Mindtools.com, 2017).
 We learn by observing and then replicating what we have seen. When a child takes a risk, and the outcome is good, feel good endorphins flood their body. This incredible boost of confidence in their bravery and ability prompts a readiness to try other things they were previously too scared to try. Jumping from a height, the heart beat quickens and you know you have conquered a fear (Parentingscience, 2014).

When a child puts up their hand to answer a question, tries to make a new friend or shares a secret they are taking an emotional risk. They risk being laughed at, rejected or betrayed. School is where children learn how to get along with others and, realise the effect their behaviour can have on those around them. 
Practitioners can help children to be emotionally brave by mirroring this in their own behaviours (Sandseter and Kennair, 2011).
The Health and Safety Executive (HSE) recognises the importance of an element of risk to a child’s play. Stating that children will not learn about risk if they are protected from everything. Their goal being not to eliminate risk but, to balance risks against benefits. The Children’s Play and Leisure guidance imbues practitioners with the authority to employ their expertise to calculate risk versus benefit and, to not be discouraged from promoting risky play for fear of legislation (Hekupu, 2019).
This echo’s the emerging opinion that risk is necessary to encourage resilience and to aid learning. Outdoor play allowed for a greater freedom outside of the classroom. Expending energy and displaying individual personalities and characters (Bento and Dias, 2017).
  Forest schools are a perfect way for children to explore their own limits and manage risks. They are given the freedom to discover and investigate their surroundings within a set area. Froebel (1782) who was a German educator believed that children should be primarily taught outdoors (Early-education,2020). Froebel’s theory promotes a hands-on experience within nature rather than being confined within four walls in a classroom. The outdoors can introduce the children to new materials and textures and improves a child’s physical and mental wellbeing (Gear Hungry, 2018).
  In Scandinavia their education systems approach is that children should be taught outdoors as it promotes fewer sick days and increased motor skills. A common saying in Scandinavia is that “There’s is no such thing as bad weather, only bad clothes” (Treehugger,2018). Outdoors children are able to use the same materials to make whatever they want, a log as a balancing beam at a circus, a den using sticks or a part of a pirate ship. Children have a wide imagination, they are able to view objects as something completely different and be transformed into a different world. 

Practitioners are mindful that they have a duty of care to children making on the spot decisions on emerging events. Having an open and honest line of communication with care givers is a secure foundation on which to encourage a child’s growth (Dsdweb,2021).
 If a child sustains an injury at school. Prompt care, communication and documentation is mandatory and, will demonstrate to a parent the school’s commitment to child protection (Tameside 2020). Teachers have a role within a childcare setting they must ensure that they assess the risks using a risk assessment to minimise the hazards, whilst also allowing children to be able to experiment with risk and gain the ability to understand what risks are worth taking or not (Department for Education, 2020).

Section 3
Observations are the process of listening, documenting and evaluating children as they explore their surroundings and learn about the world around them. (Early years matters, 2011). Observations need to be done regularly to ensure accuracy in early years, children may have days where they have not slept well enough therefore will not perform as well, when they are being observed making the observation erroneous (Williams, 2017).

Observations are vital in a childcare setting, it allows the practitioners to plan lessons around the children, as they are able to see them each as an individual, with different likes and dislikes. Centring a lesson plan around a child’s interests means they are more likely to want to take part as the activity intrigues them and is catered to what they enjoy (Educatall, 2018). Bandura emphasis that observations are vital in order to assess a child’s capabilities. Practitioners should observe positive and negative behaviours and assess the environment, as Bandura strongly believed that children behave differently in varying environments. Within Bandura’s theory he developed four areas that were deemed vital when observing children, attention, retention, reproduction and motivation (Britannica, 2021).

 The foundation phase compact profile (Welsh government, 2015). a text intended to promote the growth of children and development is a requirement. It is used as a baseline when a child is five and then again six weeks after they start reception. It is then done again at the end of key stage two in order to see the improvement and compare results.
 This allows practitioners to be able to assess the success of children, and prepare lessons to address what needs to be improved upon. It consists of four distinct areas including, personal and social, language, literacy, mathematical and physical development (Foundation Phase Profile Handbook, n.d.). 
   This document requires the practitioners to be completely focused on the child they are reviewing, with a class of possibly thirty plus children this can be difficult, as other children may distract the practitioner, creating the possibility of missing vital information. 
Research has shown that smaller class sizes means there is more chances for the teachers and students to communicate individually. It also allows the teachers to have a smaller workload and plan lessons for individual children (Bored Teachers, 2018).
 It also allows for practitioners to focus more on each individual child and especially in early years decreases the disturbances within the room, providing more time for the teacher to dedicate time to each pupil (GreatSchools Staff, 2012).

This document can become very time consuming as childcare practitioners need to observe a child performing an action at-least twice to ensure accuracy as childcare practitioners may over evaluate the child therefore, when they are reassessed it can look like the child has regressed in their development (Brandon et al., n.d.).

The foundation phase compact profile gives a holistic view of the child, as the practitioner writes everything they see the child do. This way practitioners can have a clear view of the child’s development, and discover the missing areas that may need extra support in, so specific activities can be tailored to meet those areas (Gareth Evans, 2015). This profile requires the practitioners to know the child they are assessing, to truly have a clear view of the child, making the observation accurate. 

 The foundation phase compact profile helps practitioners to prepare, plan and support children through their learning development. It shows a clear view if the child has missing building blocks, which allows practitioners to know what lessons they need to plan, in order to build upon the child’s strengths, in order to work through their weaknesses to reach their fullest potential.  This observation tool is beneficial as it allows children to play whilst being assessed, which provides the practitioners with a true representation of the child (Foundation Phase Profile Handbook, n.d.).

   The foundation phase compact profile develops opportunities for the practitioner to have a clear plan of what the child needs to achieve in order to reach their fullest potential. This links with Bruner’s (1966) scaffolding theory, within this theory, Bruner states that practitioners should conduct a series of directing and encouraging interactions, to help the child coordinate their actions, in order to problem solve and accomplish what they could not have done before (Envision your Evolution, 2019). Bruner’s scaffolding theory consists of the belief that a child’s intellectual growth occurs through three key stages of procreation, the first stage is enactive where the child learns best through a hands-on experience, the second stage is iconic where the child learns through visuals such as graphs, tables, diagrams and pictures, finally the last one is symbolic which is where the child learns best when they are working with words and numbers (Ardana, Wisna Ariawan and Hendra Divayana, 2017).

Section 4
Play is the language of young children in particular. It is a medium in which they can express themselves, communicating their individual thoughts and desires. They can choose what they want to play with, and if that play is to be solitary or within a group (Play and the Learning Environment, 2013).	
   This provision of choice promotes a child’s positive regard for themselves, by teaching them they are trusted to make decisions. This fosters a child’s positive perception of themselves, increasing confidence and self-esteem. This emotional well-being is detailed in the research of Howard and McInnes (2012) document.  Their main points were that a child’s emotional well-being was integral to their access to self-directed play and that children performed better at tasks when they perceived them as ‘Play’ as opposed to ‘Not Play.’ Supporting this theory was Laevers, (2008). He determined that a child’s performance in a task was enhanced if they considered it as a part of their play. 
 Important deciding factors for the child in what constituted play were, how much involvement the adult had in the play, the child’s ability to decide if they wanted to play or not, and where play took place, either on the floor or more structured, at a table (Howard and McInnes,2012).
  Vygotsky agreed that children should be able to progress within their development and individual skills through play and work without a clear objective (You are Mom, 2019). Vygotsky’s theory was that children learnt best when not confined to a desk, instead a child should be allowed to have their imaginative skills built upon, as this skill is vital to their overall development especially their cognition (Farahanynia, 2015). 
  When a practitioner needs to observe a child, it is important that they do not interrupt the child when they are engaged in another activity that they enjoy as this could cause the child to rush the activity, and prevent a true representation of what they are capable of (Azilotraining, 2020).
Staff should have the flexibility and initiative to adapt their practice and knowledge in the moment, recognising when a child is developing a skill rather than drawing them away to participate in a pre-planned activity, to assess a developmental goal (Dsdweb 2020).
  Observing a child at play is vital, as it allows practitioners to gain an insight on how the child views and interacts with others and their surroundings when they are being their natural self (Drake, 2006).  They must ensure that they observe from afar, to ensure that they do not disrupt the play, as this could cause them to lose vital information. 

Free play facilitates a child’s ability to develop their own understanding of the world, exploring and learning through a hands-on experience utilising their interactions and own personal feelings. Observing a child at play enables a practitioner to plan individual activities that will match a child’s developmental ability (Kelly, 2016).
A child’s perception of a task as ‘Play’ or ‘Not ‘Play’ will dictate their level of participation, concentration, and enjoyment. Tasks viewed as ‘Play’ will engender an increased engagement and in turn an enhanced result (Thomas et al.2006; McInnes et al.2009; Whitebread 2010).
  A practitioner who witnesses and observes a child in free play can gain knowledge about that child, their likes and dislikes, their strengths and abilities, whether that child is able to share, and show empathy towards other children in their class (Powell & Wellard 2008). When a child engages in what they perceive as ‘Play’ they show their authentic self through unconscious facial expressions, posture, enthusiasm and positive vocabulary (Canning 2007; Payler 2007; Mc Innes et al. 2011). Practitioners can support a child’s physical and emotional development by creating an environment in which a child’s choice is encouraged. Their opinions sought and actively listened to (Optimus-education.com, 2016).
Providing a child with the freedom to test out their emotions in a safe space and, the responsibility to decide upon their actions will foster a positive, can do attitude that will colour their future relationships and life choices. This relates to Montessori’s (1907) theory and findings. Within her approach her aim was to allow children to independently access all available materials that are within the classroom (Cambridgekindergartens.com, 2021).
This child-led layout enabled the children to use their own thoughts to create a range of choices. The classrooms are focused on the children, and how the room can enable their learning in order for them to reach their fullest potential. This approach enables children to gain confidence when making choices and understanding the risks they may be encountered from their choice (Learning Theories, 2016).
  According to Play wales, (2016) children need risk in order to develop, resilience, imagination and teamwork, it has 3 modes known as ABC, it provides an equal balance of interaction to prevent harm whilst allowing the child to manage their own risks (Playwales.org.uk, 2021).
They include, Action, where practitioners assess whether the activity will cause the child harm, behavioural where they ensure that the children are able to manage these risks for themselves or will they need extra support, for example children with specific needs and context where specific factors are planned to reduce the likelihood of harm (Yorkshireplay, 2021).
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