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Reflective Account 
Reflective practice refers to the process by which we analyse and question our own practice (or teaching) to improve our actions, behaviours and outcomes. This is both important for ourselves as professionals and the learners that we teach (Gregson et al., 2020). This reflective account will focus upon the 30-minute ‘microteach’ session that I delivered to 6 of my classmates and an observing lecturer on my fourth week on the PCET course. Driscoll’s (1990) reflective framework, which asks three questions: What? So what? Now what? will be used to guide this reflection. This framework was selected as it has worked best for me in my personal reflective journal entries, allowing me to articulate my thoughts in a more coherent way. Feedback obtained from my classmates and the observing lecturer will also be considered throughout. 
What? So what? Now What? 
I arrived at university on the day of my microteach feeling both nervous and excited to deliver my session. I decided to deliver my session on curriculum ideologies, a topic that I felt may be useful for my classmates to consider as they work towards becoming educators. Knowles et al. (2020) suggests adult learners can be motivated to learn about things that help them to understand or approach real-life situations. I tried to reiterate how this topic could relate to my classmates’ practice, and the feedback gained from many of them indicated that this was helpful.
I thoroughly planned how my lesson would be delivered and the appropriate teaching and assessment strategies to adopt, thereby adhering to the professional standard of planning and delivering effective teaching, learning and assessment (Welsh Government, 2023). I prepared my resources and thoroughly practised the session with family members. This made me feel confident with the content I was going to deliver, and meant I did not have to refer to the speaker notes I had prepared. 
Overall, I thought that it was a very positive learning experience. I was nervous when I first began to speak, and quickly noticed that I was speaking at a faster pace than I should have been. I reminded myself that I needed to be clear, and so I tried to slow down. My nerves were eased when I began seeing members of the class nodding and smiling in my direction. The feedback I received from the observing lecturer and my classmates was very positive regarding my pace and confidence, so I am glad I quickly noticed this and began to slow down. In the future, I will continue to be mindful of my pace when delivering lessons.
 I decided to use PowerPoint to deliver my session because I am familiar with it, and thought it was an effective way to combine text and imagery. One piece of constructive feedback I received from the observing lecturer was that my PowerPoint should have been checked for ease of visibility and reading at a distance. They suggested that, on occasion, there was too much small text on my slides and that I should reconsider the colour palette I use to be mindful of those with additional requirements. Cottrell (2024) asserts that PowerPoint slides should only have around 1 to 7 lines of text, and this text should be large enough for individuals at the back of the room to read. I was glad this was picked up and, as a result of this feedback, I will now create my PowerPoints with these individuals in mind and ensure I create a more inclusive environment for everyone to learn. I will also try to use my time before teaching the lesson to put the PowerPoint on the whiteboard and stand at the back of the class to check if the slides are visible from there.
I began by stating the learning outcomes for the session to make everyone aware of my expectations - something my lecturers have done consistently throughout this course. The observing lecturer suggested that my learning outcomes were slightly basic. As a result, I will aim to create learning outcomes that stretch learners in their understandings and capabilities. This would allow me to better demonstrate the professional standard of demonstrating a commitment to learners, their learning, safety and well-being (Welsh Government, 2023). 
I then moved on to use the strategy of question and answer to establish “entry behaviour” (Reece and Walker, 2007, p.22) or prior knowledge at the beginning of the session. Duckworth (2014) explains how we can later refer back to these answers to identify any progression. I wrote the answers provided by my classmates onto the whiteboard. Some useful feedback from one classmate suggested that I could have utilised a digital tool, like Vevox, to do this instead, to prevent missing out any answers. I made the decision to write the answers on the board as I am intimidated by digital tools and recognise that this is a limitation of mine that I will now work on to develop.  
Most of my classmates and the observing lecturer provided me with positive feedback on my knowledge of the subject taught. I thereby adhered to the professional standard of maintaining and updating knowledge of my subject and how to teach it (Welsh Government, 2023). 
Towards the end of the session, I handed out a paper quiz to identify whether the learning outcomes set had been achieved, providing both verbal and written instructions on how to complete it (on the quiz and the interactive whiteboard). When they were finished, I began collecting them. I instantly realised that I should have allowed them to keep their quiz sheets, which I had planned to do, so they could mark their own work and identify their progress themselves. I felt slightly frustrated at myself for forgetting this, but I tried to calmly carry on with the session and provide verbal feedback. All classmates and the observing lecturer provided me with constructive feedback on this. In the future, I will allow students to grade their work themselves, which will enable me to demonstrate the professional standard of enabling learners to share responsibility for their own learning and assessment (Welsh Government, 2023).
Overall, I was pleased with the session and can identify some clear areas for improvement (as seen in my action plan in the appendix). 
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