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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Remember to explicitly use the data that you have collected to support your points.

	[bookmark: _GoBack]I have supported my points with data. 

	Targed/Target 2
	Write critically rather than descriptively.

	I wrote critically using theory as a support 

	Targed/Target 3
	include further critical analysis of your study, including a more detailed critique of the research methods.

	I have added more critiques and different point of views



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 
Introduction

School development planning (SDP) or school improvement planning was defined by Hanover (2014) as a “road trip” composed by every change and improvement that need to be done, with the aim of helping pupils to do their best. In the light of this evidence, the SDP is usually prepared at the beginning of every scholastic year where every department decides to focus on two to five specific priorities to improve within the year (Hanover, 2014). According to the Welsh Government (2014), the SDP is fundamental to set self-evaluation criteria and to raise the general standards in literacy, numeracy and, consequently, set the conditions to reach success. As has already been mentioned, primary and secondary data are used to set standards such as: self-evaluations, Estyn inspections, performance management and school annual plans. The aim of this report is to critically analyse - through theory and evidence - one specific aspect of a school development plan. Namely, social justice and well-being will be discussed through the medium of a literature review, personal experience and critical analysis during the placement in School X (Bera, 2018), which is a mixed school (11-18) evaluated “good” with potential to get “excellent” by their last Estyn report (2018). Moreover, the percentage of pupils eligible for free school meals is under the national average and just a small portion of them come from a deprived area. 

Literature review
The SDP has been created from the necessity to improve school and student standards together, because there cannot be excellence if the system does not work as a whole. It has also been pointed out that society can only work if at the base there is a perfectly working education system (Welsh government, 2015). What do I mean? Throughout the Bridging meetings and the personal research undertaken on placement, it was revealed how the school is a complex structure that has to balance rules, priorities, well-being, internal, and external factors. To start, it is important to recall that all in all, an SDP is a plan to improve students’ achievements (Hanover, 2014). To do so, the School Developing Plan usually includes a vision, evaluations, planning and analysing the results, again with the focal point being improving students’ outcomes (Bridging 3, 2020). Visually, this method is represented as a circular graphic with the students’ interests at the centre. To create an effective SDP, it is necessary to start with a strategic plan which substantially answers two approaches called the “top down model” and “bottom up model”. Both represent different methods in decision making in the form of a pyramidal shaped scheme. The ‘bottom up’ model takes into consideration firstly the “employee input” to reach the higher managerial level, on the contrary the ‘top down’ model shows the exact contrary: an environment dominated by managerial decisions where the staff just follow instructions (Panda, 2007). According to what I have observed, there are no schools that subscribe to only one of the two methods, to work they need to be combined in order to provide well-being to staff and pupils. 
To confirm my point here, Tim Brighouse and David Woods (1999) give examples of both a successful and an unsuccessful school. The paradigm of a successful school is given by active engagement of the leader of the structure and the entirety of the staff (mainly for primary schools), typical of a top-down model. In secondary school this concept stretches out and starts involving more than one school for the “leadership management” (a concept that we are going to consider later); always considering an active involvement of teachers in the process of decision making and student feedback. According to Pietarinen et al. (2014) students’ active involvement in schools help them to become more engaged in learning and improve their well-being.  As is possible to notice, the pyramidal system it is not the best and it is not taken into account in Bridging 3 analysis, where the leadership management is represented as a cycle. My point of view on strategic planning is more similar to a strategy where everyone is on the same level and contributes to the system. In support of this concept it is necessary to add the relevance of an “outside look” on the school performance. It is commonly agreed that the union of a group of schools can rapidly lead to closing the gap in education (Jones, 2017). The creation of districts (Hanover, 2014) helps the creation of a community, provides new educational technologies and labour. In other words there is a necessity for a “critical friend” to allow the school to develop an effective SDP (Brighouse & Woods, 1999); as such there is huge support from the government as well which provides schools with an engagement toolkit with guidelines (2015) to help headmasters set an effective SPD, involving families and community as well. In fact, the government’s well-being Act itself contains the necessity to improve this element in schools to provide a better service to the community (Welsh government, 2015).  
In line with the engagement toolkit guidelines, one of the main focuses of this essay is how the writing of the SDP for school X can help them to improve well-being. I have decided that I will face this issue from a different point of view. I find the relationship between well-being and ‘social justice’ very interesting, for this reason I will explain this notion and analyse how school X applies it on their SDP to improve their well-being target.  According to Emma Smith (2018), it is fundamental to consider the meaning of “fairness” to understand social justice. As she mentioned in her book fairness does not always mean treating everyone equally. Sometimes differentiating is essential if in a class where, for example, there is an ALN or a MAT student. The same idea applies when we have to talk about how many families can actually afford their children’s education and if the educational system can actually take care of those who struggle the most. That is why there are some studies like the one led by Alison Jones that consider practical problems such as the impact of poverty, support for schools and taking care of wellbeing and equity. The same is followed by Estyn (2013) services that provide data to help the education system tackle the impact of poverty in education.  In political literature, the concept of social justice has been faced from a political point of view where, the Left think that inferior educational experiences keep the poor impoverished, whereas the Right support the idea that the poor do not succeed because they took advantage of the educational opportunities and never actually put any effort into what they were doing (Smith, 2018). Itay Snir and Yuval Eylon (2016) regard this topic from a more philosophical angle, where republicanism and democracy meet the concept of social justice. In particular the writers mention the philosopher Honohan who links social justice to the “republican education” that according to him, needs to be composed by three main points that can be summarised with the idea of creating a “politically literate” student that whether privileged or not needs to learn about the social and environmental networks within their lives. His point is to create civic-literate students that can live in a republic where they can enjoy freedom as a non-domination between citizens and state. As it is possible to notice, this idea is more projected to the future and sees education as the trampoline to create a wider social justice for society. Nonetheless, it is important to focus on the role of schools and what is done for the students in practice, other than philosophical preparation. 
Iram Siraj and Aziza Mayo (2014) have closely analysed the school environment and realised that social justice, or more specifically, educational inequality is due to different elements such as: the person, the context and the time, that together create a different situation for each student. Siraj and Mayo (2014) have analysed a sample of classes and realised that there are patterns which, according to the cultural heritage of the students and the other elements mentioned above, repeat themselves creating the so-called educational inequality. In light of these facts and the extended amount of research into this topic, it is safe to say that social justice is a present issue which has to be faced not by the singular school, but at least by a school network with the collaboration of the community and families (Jones, 2017). 

Action point
In relation to the literature considered above, I am going to analyse school X’s SDP to see how they organised their strategies and on what are they doing to achieve their well-being target. School X’s SDP is a 3-year plan (2018-21) realised to clarify their strengths and weaknesses, and what improvements they can make. Starting from the very first page the document is quite clear, and it presents a precise overview of what are the short and long-term objectives (School X development plan, 2018). It is important to highlight that this SDP is highly relevant because it has to involve the new changes generated by the introduction of the new curriculum for Wales.  For this reason, at the base of this development plan there are the four purposes (Donaldson, 2015) which represent the central focus of the plan: the students’ achievements (bridging 3 ppt). Moving on, there is another list that enumerates each element that will be faced in the plan. These points correspond exactly to what I have mentioned in the previous paragraph – namely self-evaluations, data analysis and strategic planning. 
Nowadays, self-evaluations are becoming more and more relevant, but what is a self-evaluation? A study led by John Vanhoof and Peter Van Petegem (2012) describes it as a cyclical process where the school on its own assesses the goals of its initiative to reach a specific improvement process. Other scholars (Shain & Kiliç, 2018) described it as a type of assessment created to assess the quality of practices in school and where they need to make improvements. These two definitions do not really differ from each other since the word self-assessment is quite straight forward, what actually changes it is how schools put it into practice. Vanhoof and Petegem (2012), in fact do not stop at the description of this practice but add an element that differentiates a simple self-evaluation to one of so-called high quality. This not only sets a specific improvement process but, it provides results in the undertaking of actions. 
On the contrary Shain and Kiliç (2018) provide different self-evaluation models such as the Florida School Leader Evaluation Model (based on educational leadership behavior) or the The Marzano Teacher Evaluation Model (based on John’s Hattie meta-analysis), pointing out that usually every self-evaluation model is based on another one and consequently is adapted to the school’s necessities. The self-evaluation in school X, specifically, is set up as a flow chart where the beginning has the targets that need to be achieved within the year, which is fundamental to set teacher standards and budget management.  A point that is important to make here is that, considering this flow chart and the strategic plan models presented in the precedent paragraph, the ‘bottom up’ or the ‘top down’ model is not applicable because everyone has their role and equally contributes to the SDP. This is why I strongly agree with the flow chart used by school X. 
Self-evaluation is not the only way to set goals. As specified before an SDP is a complex document that includes various elements to better achieve their goals. However, is self-evaluation enough to set the standards? No, that is just a part of the school’s evaluation. First of all there are the government guidelines (2015) that set the basic way in which the government wants it done and to assure that every school can start at the same point, it sets roles and responsibilities and describes the characteristics for a successful SDP encouraging the collaboration between schools and stakeholders. However, it begs the question, why is a stakeholder important in this case? This is because it gives the “critical friend” point of view (Brighouse,T. and Woods, D., 1999) to bring a third party opinion and to contribute renewing the sense of direction and purpose. They are as important as the partnership with other schools in the same area to create a strong union with strong goals and aims. According to what I have collected during my research there are five goals set by the school (the maximum, according to Hanover, 2014). They highlight the necessity to improve wellbeing, safeguarding, standards, good teaching and leadership and management. All of these points are then furthered one by one according to what, for instance, came out from the last Estyn inspection, which gives specific information about students’ average achievements, socio-economic situation and enrolment trends.
Reflection and evaluation
According to the analysis discussed above, school X (where I was placed) followed the government directives strictly, and their SDP corresponds to the theory presented. Yet, have they applied what they have written into practice? For what I had the chance to observe they have. School X’s SDP 2018-21 sets five standards to improve. One of those is improving students’ well-being. They are doing this by reducing student absences, improving levels of teaching and developing their well-being department for students. Every Monday the staff have a meeting before the beginning of classes with the school’s leaders to brief on the week’s work and to ask questions. This definitely sets a strong example on how important staff collaboration is. Furthermore, at the end of the lessons on the same day, the staff must attend an assembly in which they: set standards, give guidance for new teaching techniques, improve their use of technology and revise the marking scheme. The school also ensure that pupils have a safe space, where they can feel at ease and ask for help. A staff member is always there ready to provide assistance. 
Moving on another aspect of this target, school X created a strong link with the schools nearby to consolidate the pedagogical principles and the four purposes, to make sure that everyone in the partnership would have had the same opportunity and method to introduce a new concept to the pupils. This is definitely a strength of the school which introduced external help and shows they are working on well-being (Hanover, 2014). Why? As Neil Thompson (2011) highlights there is the necessity to set a common background to ensure that every student has the chance to feel safe and integrated so they can interact and learn with their peers. Nevertheless, I think the school should further this concept of social justice and fairness to the students. I have some doubts on the idea, for instance, of banding the students according to the results of their tests. Sometimes a low ability class puts pupils in an embarrassing situation where they will stop caring because everyone thinks they are not good enough. The failure in a subject is not always due to the student’s ability of understanding, we have previously seen that it can be linked to family backgrounds (Siraj, I. and Mayo, A., 2014) or a teacher’s method that does not suit them. One suggestion could be not banding in year 7 for example, to improve their chances to have friends that can help and to avoid being “labelled” at the beginning of secondary school. In fact, according to Salili and Lai (2003) banding was demonstrated to restrict student’s imagination and will to improve.   
Conclusion
To conclude, my intention was to show what an SDP is from a theoretical point of view and a practical one through the analysis of school X. After a general investigation, my goal was to explore one of the school’s five targets (well-being) and see step by step, what it is doing as well as what it will do.  We saw how the concept of social justice is shown to be very broad and complicated, which not only involves school, but it is spread in society and where politics have much to say about. These elements definitely opened my eyes and made me aware that I am part of an important community that prepares their future to integrate in society. I will personally push myself to integrate all the students and make sure that my lesson will have the right scaffolding to help more able and talented students and whose have more difficulty to understand the subject. I think differentiation is the key.   
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