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This assignment aims to offer a critical reflection of the author’s progress in planning, preparing and teaching lessons that incorporate the pedagogical principle of assessment for learning (AfL). Within the QTS standard for professional learning, it outlines the importance of reflecting on practice to continually develop practitioner pedagogy (Hwb, 2019). Part one of this assignment outlines four professional experiences from the author’s professional teaching placement. A focus lens will be placed on AfL. 
Welsh Government (2022) outline that assessment is a fundamental aspect to the success of the curriculum for Wales in supporting all learners’ progression. Furthermore, learner progression is said to be central to the curriculum in Wales (Welsh Government, 2022). Moreover, it is outlined within Welsh Government (2022) guidance that assessment should be utilised to inform planning and is an ongoing process that guides the learning journey with assessment embedded into everyday practice. Therefore, with assessment highlighted as a vital aspect to the success of both teaching and learning, the author felt that it would be important to reflect upon this aspect of their practice to continually develop their understanding and ability to effectively implement this pedagogical principle. As well as this, the author chose AfL as the focus for their elective experience days and thus observed various AfL strategies in practice in the classroom and felt that it would benefit their own practice by completing further research of literature surrounding the impact that AfL can have on teaching and learning. Furthermore, Molloy, Boud and Henderson (2020) highlighted the importance of teachers being aware of the different types of assessment methods and having the knowledge and ability to select appropriate assessment approaches that will best facilitate learning. 
Furthermore, a literature review on AfL will be offered aiming to further inform the author’s understanding of the impact that AfL can have on pupil learning. 
Finally, conclusions will be drawn on how the findings from the literature will aid in developing the author’s practice as they move forward in their career. 

Taras (2007) outlined that AfL in the form of formative assessment may be difficult to universally define. Swaffield (2011) believed in the importance of making distinctions between formative assessment and AfL and outlined six distinctions between the two however Wiliam (2018) outlined that others use the term interchangeably. A common definition within literature suggests that assessment for learning is a process designed to help both the pupil and the teacher understand where they are in their learning, where they are going and how they will get there (Cambridge Assessment International Education, 2019; Klenowski, 2009). Effective implementation of AfL has been shown to allow pupils to be more actively involved in their learning and allow for a better understanding of expectations and thus building pupil confidence (Hattie, 2009). It could be said in line with the social constructivist approach such as Vygotsky’s ZPD theory, that assessment for learning could be a tool that allows learning to occur in the area in which the child requires facilitation to progress which is referred to as the Zone of Proximal Development, this area indicates what a child can do with the help from a more knowledgeable other (Vygotsky, 1978).

AfL is said to have four aspects: sharing success criteria, questioning, feedback and self/peer assessment (Hattie, 2012 and Wiliam, 2011). Broadfoot et al. (2002) outline the ten principles of AfL which are said to guide classroom practice. Research suggests that AfL has been shown to be a powerful tool to raise educational attainment and thus standards (Broadfoot et al. 2002 and Kangaslampi, Asikainen and Virtanen, 2022). Black and William (1998) argued that teachers that implemented AfL strategies resulted in learning occurring at double the rate compared to no AfL being used. Estyn (2018) highlighted in a best practice report the positive impact that AfL has on pupil learning. A further report published by Estyn (2022) outlined that assessment formed an integral aspect to good teaching. Furthermore, Estyn (2022) visited a sample selection of schools, with the aim to highlight how assessment can improve learning and teaching from the perspective of both pupils and teachers. Baumfield, Hall and Wall (2008) highlight the value and benefit of taking pupils’ views into consideration when completing classroom research. Furthermore, a large scale research project carried out by Welsh Government (2010) aimed to gain further understanding into how taking learners’ perspectives into account can improve teaching and learning and found that pupils that were given the opportunity to contribute and give perspectives, lead to an improvement in pupil engagement, confidence and opportunity for pupils to be more active participants in their learning. The Estyn (2022) research report found that schools that effectively utilised formative assessment methods, such as questioning, self and peer assessment showed to aid in deepening learning, improving motivation and overall pupil engagement. It may be important to highlight that within the Estyn (2022) report it outlined that other guidance exists for practitioners to support schools during a period of educational reform in Wales. One of the recommended guidance documents included the Estyn (2018b) Improving Teaching report which looked at different schools and what they are doing to improve with formative assessment forming part of the improvement for some schools. Thus, it could be said that as a student teacher, it may be important to keep up to date and utilise the documents that Estyn have published to best equip oneself with information on what best practice looks like. Furthermore, it could be said that as a student teacher and as a newly qualified teacher, they are still very much learning about what best practice and improvement looks like and so keeping up to date with these types of documents could be said to be vital.

Research conducted by Marshall and Drummond (2006) explored how practitioners utilised AfL strategies in the classroom and found that although in some cases AfL strategies lead to increased pupil engagement and learning, in the majority of cases their methods were ineffective in engaging their pupils and thus this may raise the question as to whether it is possible to standarise AfL practices or if they look different for every classroom. Furthermore, further exploration may be required as to how practitioners can be supported to ensure that their strategies are effective in pupils realizing a deeper learning rather than a superficial one. Dixon, Hill and Hawe (2020) highlight the importance of teachers having the right skills and knowledge of AfL to implement it effectively such as being able to ask open ended questions that are engaging and elicit feedback. Although the research conducted by Dixon, Hill and Hawe (2020) is based in New Zealand, 1st Move International (2023) highlight that New Zealand’s education system is highly regarded worldwide and is based on a student-centered approach which has been highlighted by Welsh Government (2023) as an important aspect when schools are considering the design of the curriculum. Zhao et al. (2018, pp. 77-98) highlight that without these skills, teachers may be unable to implement AfL strategies effectively enough to elicit a deeper learning. Research by Shavelson (2008) showed that more needed to be done to ensure that teachers were able to effectively implement AfL in their classrooms. 

Sharing success criteria is one of the aspects of AfL. Hattie and Timperley (2007) outline the importance of learners understanding where they are going with their learning in the form of learning intentions, how they will get where they need to be in the form of success criteria and where they need to go next in the form of feedback. Welsh Government (2020) outline that good learning intentions and success criteria are vital aspects in supporting learner progression. Furthermore, Welsh Government (2020) outline that good learning intentions encourage discussions with pupils, allowing them to reflect and thus success criteria should be built upon releasing the overall learning intention. Involving learners in the creation of success criteria is said to make them more accountable for their learning (Canty et al. 2017; Welsh Government, 2020). Developing a shared understanding of what success looks like is said to empower pupils, improve confidence and motivation to learn (Almarode and Vandas, 2018). Hattie (2009) and Stobart (2008) both agree that the sharing and creation of success criteria with learners is important in learners understanding what they are learning and why. Furthermore Evans (2013) highlight the positive impact that sharing success criteria can have on pupil learning. During the authors’ PTE, an observation was recorded of the class teacher creating success criteria in collaboration with the pupils. It was noted that by creating the success criteria as a collective the pupils were excited about what they were going to learn and were engaged and motivated. Estyn (2022) highlighted the benefits that sharing success criteria with pupils has on their learning and attainment. However, Crichton and McDaid (2016) highlighted that little research exists as to what pupils’ and teachers’ perspectives are on the sharing of success criteria and thus completed research in a bid to understand both perspectives’ better. This research highlighted that although both pupil and teachers were aware of the benefits of learning intentions and success criteria, the teachers reported to be unsure on how to write effective learning intentions. Time constraints were highlighted within this study as a possible barrier to teachers having the time to research how to write effective learning intentions and thus it could be said that this is an element of practice that could be included within training during inset days or during after school staff meetings to aid in developing the skills required to write effective learning intentions. 

Furthermore, questioning is another aspect of AfL. Wiltshire LA Literacy Team (2008) categorised the types of questions that teachers can ask into four categories which included closed, open, literal, and higher order. Wiltshire LA Literacy Team (2008) highlight in line with Bloom’s (1956) Taxonomy of Educational Objectives, higher order questioning is vital to promote deeper thought and thus a deeper understanding of learning. Asking pupils to give reasons for their opinions, asking why and asking them for evidence that supports their views are all said to be the types of questions that develop a child’s higher order thinking. In planning whilst delivering lessons during the authors PTE questioning to elicit higher order thinking was utilised and the student teacher found that the more they practiced using these types of questions the more naturally they became a part of their practice and it was also noted that the more children were asked to give reasons for their answers they began to show a deeper understanding and where able to better apply their skills and knowledge during tasks. 
Furthermore, Clarke (2014) highlights important aspects when it comes to planning which is inclusive of AfL. During the author’s teaching practice, at the beginning of sessions the pupils were asked the question ‘what do we already know about…?’ and the student teacher noted that the response felt unclear and seemed to elicit some random thoughts. Clarke (2014) highlights that when recalling prior knowledge by asking questions about what the pupils already know it is important to be more specific. Using the learning objectives as a point of reference, to help focus thinking as well as asking the pupils about the vocab that has been learned and what it means can help to focus learners thinking and allow the teacher to better understand the knowledge level of pupils (Clarke, 2014). From this perspective it could be said that the skills required to ask meaningful and effective questions is complex and a strategy that the author would like to develop within their own practice. 
Wait time is a further strategy that has been researched to help in improving the quality of the author’s questioning strategy. Stahl (1994) highlighted that teachers waited between 0.7 and 1.4 seconds for a pupil to give a response to a posed question. In research completed by Rowe (1972) it was highlighted that when teachers increased the wait time between a question and answer it saw an increase in engagement as well as quality of answers. Furthermore, more recent research highlighted the same, in that wait time has an impact on the quality of the answers and found that increasing the wait time by a few seconds showed an improvement in engagement and quality  and length of answers however research also showed that too long of a wait time showed to be detrimental (Tofade et al. 2013). From this, it could be said that an ideal time is not universally defined however in the author’s own experience in extending the wait time by a further 3 seconds, the responses from pupils were more detailed and they seemed happier and more comfortable in sharing their ideas and opinions. Moreover, increasing the wait time led to an increase in participation, specifically from the children of lower ability within the class. As detailed in part one of this assignment, on reflection the student teacher noted that they had not considered the importance of inclusivity when asking questions and how this method of AfL may impact pupils on the autistic spectrum. Ravet (2018) highlights that students undertaking initial teacher education programs have limited awareness of effective teaching strategies that can be used when teaching pupils on the autistic spectrum. It could be said that student teachers require the skills and knowledge to be able to effectively teach all pupils and ensure inclusion in mainstream schools. Charman et al. (2011) agrees that teachers should have the skills and knowledge to meet the needs of all learners. 

Feedback is the third aspect of AfL that this piece of writing will explore. Hattie (2011, pp. 130-142) ranked feedback as the 10th out of 150 strategies to bring about improvements in pupil learning and achievements. Hattie and Timperley (2007) further outline the positive impact that good quality feedback can have on learning outcomes. Shute (2008, p.153) defined formative feedback as ‘information communicated to the learner that is intended to modify his or her thinking or behavior to improve learning’. Huth and Narciss (2004) outlined that feedback influenced both learner attainment, as well having an impact on pupil motivation. Similarly, Bandura (1991) outlined that feedback is important in facilitating learning. However, Shute (2008) highlights that although a large body of evidence exists around the impact that feedback can have on learning, findings remain conflicted. Research by Mory (2004, pp. 745-783) found that feedback did not influence overall outcomes and in some cases had a negative impact on learning (Fedor et al. 2001). 

Black and William (1998) put forward two types of feedback namely directive whereby feedback is given to the pupil detailing what they need to revise or correct and facilitative whereby the feedback is given in the form of suggestions or comments that aim to guide the learner. 
Whilst on PTE ‘show me’ was a feedback strategy that was utilised. This strategy was primarily used during carpet time whereby either as individuals or as groups pupils would utilise whiteboards to display their answers to the student teacher. The method allowed for a greater contribution as well as giving the student teacher the opportunity to quickly identify the aspects that needed further exploration. Reflecting on the use of feedback during carpet time, the student teacher felt as though they were keeping children on the carpet for too long, even though it was evident that those children understood the task and were keen to start. From research completed for the purpose of this assignment a strategy called ‘cut away’ will be utilised in the student teacher’s future practice. This strategy involves using the ‘show me’ strategy, which provides immediate feedback on the level of understanding and allows those children to leave the carpet to complete tasks whilst the others can stay on the carpet for further learning and teaching. This is a strategy that was utilised by Ludlow Junior School (n.d.) in supporting children to achieve their best. Durrington Research School (2021) noted that disadvantages to the use of whiteboards exist such as disruption and time constraints with pupils getting boards and pens, as well as the cost of whiteboard pens and impact on school budget. However, Durrington Research School (2021) showed that with good routines in place and the pupils aware expectations surrounding the use of whiteboard, the advantages outweigh the disadvantages. In the experience of the author, they would agree. During PTE, the student teacher used white boards at the beginning of most carpet sessions there was a good routine in place which meant disruption was limited. In terms of budget for white board pens, this did prove to be an issue during PTE and so to minimize waste the pens were kept in groups according to how the children were grouped and thus it meant that they took more care of the pens and needed to ask to have the pens replaced. It was found that the pens lasted a lot longer since that strategy was implemented. A further blog post by Rasyn (2023) agreed with the benefits of using whiteboards for feedback and believes that white boards are an effective tool for formative assessment however also noted similar disadvantages as outlined by Durrington Research School (2021) although also believed that the advantages far outweighed the disadvantages. In a report by Estyn (2009) it was outlined that using mini whiteboards had a positive impact on pupil learning and gave pupils more confidence to share their answers and ideas. 

A further feedback strategy utilised during PTE was called ‘Pit stops’. This strategy involved stopping pupils during the lesson and drawing them back to the agreed success criteria. The purpose of this strategy was to evaluate pupils’ work during the lesson and gave them an opportunity for improvement. The student teacher would ask the pupils to look at their own work and share some of their ideas, as well as asking them to look at each other’s work and give feedback. Although Estyn (2022) have highlighted the use of ‘pit stops’ in learning to be beneficial they have highlighted the importance of ensuring that they do not interrupt the flow of learning unnecessarily. Estyn (2022) also highlighted that ‘pit stops’ can be informed by mistakes that have been identified by teachers whilst monitoring the work of the pupils in the class. In an Estyn (2023) inspection report they highlighted the use of ‘pit stops’ as an effective method of providing feedback to both pupils and teachers.

To conclude, the important role that AfL plays in pupil learning has been evident. Having the knowledge and skills to be able to effectively implement AfL strategies has been highlighted as a vital aspect of teachers’ practice. The research carried out for this assignment, has highlighted to me the importance of being able to use feedback effectively in order to ensure learning progresses. 
As I move into my teaching career, I plan to include the AfL strategies in my practice however I would like to further develop my understanding and ability to create learning intentions and from that develop effective success criteria. There are many resources online that discuss what a good learning intention consists of however I feel that I would like to research this further in the form of communicating with my placement school and gaining support from my class mentor as well as looking at further blogs and journal articles on the best practice when developing learning intentions. Further to this, I would like to further explore strategies that can be utilised that are inclusive of all children in the class including those with additional learning needs to further develop my practice as I move through my career.
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