


Introduction

For this reflective work I will be utilising Melanie Jasper’s (2003) ERA Cycle of reflection. Firstly, going through the experience then reflecting upon said experience and finally creating action and learning points from the experience in order to better my practice (Jasper, 2003). 

Experience

As part of my PCET course I was tasked on designing a curriculum specifically incorporating my subject expertise, which in my case is Psychology. The curriculum I created was an Introduction to Psychology course intended to be delivered in learning centres around Pembrokeshire. This curriculum would then be sent out anonymously to three members of my class. Likewise, I received 3 different curriculums created by my peers which I had to comment on by answering questions on a peer assessment form provided by the lecturer. Due to unforeseen circumstances, I was not able to have my curriculum project peer assessed, although I was still able to assess others’ work. The comments I made on my course mates’ curriculum were returned to them where they could reflect on the comments regarding their work. In this reflective piece I will be evaluating my experience of creating the curriculum and the peer assessment I carried out. 
Reflection

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]When we were given this task, I was quite excited as I was taking this opportunity to create a curriculum that in reality I wanted to deliver in a community learning centre in Tenby. This was a great learning opportunity as I would be able to utilise what I have learned and put it into practice which leads to a deeper learning (Bloom, 1956; Reece and Walker, 2007). Whilst designing the curriculum I was surprised by the variety of applications Psychology can have in everyday life. Specifically, the development and promotion of transferable skills such as critical thinking, a skill of objectively analysing and evaluating information to form a judgement (Halonen,1996; Burrell, Waldeck & Leggett, 2023). I already knew the pivotal role psychological theories and research findings play in shaping policy reforms and guiding principles (Mcknight, Sechrest, Mcknight, 2005; Tropp, 2023), but to then discover an everyday use for the subject led me to develop a new appreciation towards the teaching of it in a further/adult educational context. This made me reassess the wider context of how I can teach Psychology in further/adult education moving forward. It is not just about the learning of theory and its applications into wider society but also teaching the skills that can be applicable and useful outside of the subject context. This curriculum project allowed me to recognize the importance of creating lessons where opportunities to develop skills such as critical thinking are promoted (Raj, et. al., 2022; Garrison, 2009; Vieira, Tenreiro-Vieira and Martins, 2011). Critical thinking is an invaluable skill that is utilised in the field of Psychology on a daily basis and a skill that has also become vital in today’s society (Hernawati and Nurbayani, 2018; Haber, 2020; Miterianifi, et. al., 2021). During my research for this curriculum project, I discovered that the number one threat that the world is facing at the moment is false information (World Economic Forum, 2024). With the rise of AI and fake news it is becoming harder to differentiate what is true and what is not (Zhou, et. al., 2023; Aïmeur, Amri, Brassard, 2023). Ensuring that promotion for the development of critical thinking is incorporated in Psychology lessons should enable learners to practice this skill. Which will not only be vital when pursuing a degree in psychology but will also be beneficial in wider society. As a practitioner I need to ensure that I ingrain the development of this skill in the majority if not all of my future lessons, which also aligns to professional Standards (2017) as I am utilising “evidence and research to improve my practice” and maintaining my knowledge on the subject and how to teach and assess it according to best practices. 

 Being given the task of designing a curriculum also allowed me to discover a multitude of resources that are made available for Psychology teachers. Associations such as the AQA Education and British Psychological Society (BPS) are some of the most notable establishments that I found to offer great resources. I can only assume that this is something that practitioners might become aware of once they are part of a working environment i.e. colleges and universities but, as I have yet to be employed in these circles, I was unaware of these assets. These resources offer guidance from lesson plans to learning activities and more though the resource that I found most useful were the pedagogical theory guidance that the BPS curated specifically for psychology teachers (BPS, 2021). This article offers two learning theories that psychology teachers can utilise to aid in successful learning, The Cognitive load theory and Rosenshine’s Principles of Instruction (BPS, 2021). The theory that resonated with me most was the Cognitive load theory (Sweller, 1988), based on the principles of Baddeley & Hitch’s (1974) Working memory model. As mentioned, this curriculum project goes beyond theory as it needs to be designed to be put into practice. As part of this process, I am undertaking research on topics and their contents. Initially I approached the structure thinking I should include as much information in each session as possible. In my mind I thought that learners would want to get the most for their money and be exposed to as much information as possible in the allocated time but, upon further research, cognitive load theory (Sweller, 1988) suggests otherwise. According to this theory overloading the intrinsic cognitive load with too much new information will result in unsuccessful memory retention (Sweller, 1988). This pedagogical model also refers to the employment of the visuo-spatial sketchpad and the phonological loop when helping students learn new information (Baddeley and Hitch, 1974). This means that to promote successful learning I need to incorporate learning activities that utilises both of these mental processes (Baddeley and Hitch, 1974). I would also need to ensure that the extraneous cognitive load is kept to a minimum during sessions. Meaning that information should be kept simple and should avoid adding any unnecessary tangential points (Sweller, 1988). The same goes with the environment, ensuring that rooms are not overtly stimulating or too hot or too cold (Sweller, 1988). These points are similar to what Maslow refers to in his hierarchy of needs model stating that for optimal learning to be achieved basic needs such as our physical environment has to be met first (Maslow, 1943; Burleson and Thoron, 2014). Lastly this pedagogical theory refers to the Germane cognitive load, which refers to a deeper more concrete learning and takes place when learners need to accommodate or assimilate a new schema (Sweller, 1988; Piaget, 1969; Sweller, 2010). Thus, ensuring that learning content and activities allows for this process to take place will ensure that learning occurs at a deeper level. This could be achieved by opting for learning activities that allow me to assess learners’ previous knowledge, this can then guide me on what topics or issues I would need to spend more time on and which areas I can allow learners to practice more autonomy (Sweller, 2010; Sweller, 1988). By opting for this strategy, I am ensuring I “plan and deliver effective learning and teaching…” and can “enable learners to share responsibility for their own learning…” (Professional Standards, 2017). 

Whilst undertaking the peer assessment portion of this assignment, on reflection, I feel that I could have given better feedback. Feedback that could equate to actionable points for others to work towards. Most of my course mates are seasoned lecturers whilst I am not, so when I was given the opportunity to give feedback, I felt that I was not in a position to be overly critical. When giving feedback I mainly focused on positive notes and felt I was not practiced enough to offer comments on areas of improvement. This was further highlighted once I had spoken to other people on the course and some mentioned that they received such positive feedback that it was not actionable therefore rendering the task somewhat useless. This made me realize that I may have been party to that issue and evidently, I was not alone in thinking I was inadequate to comment critically on others work. After that interaction I looked into it in more depth and learned that what I may have been experiencing, or tend to experience a lot, is something called the imposter syndrome. Despite the name this is not a syndrome but instead an experience that a lot of people can have, some more than others (Huecker, et. al., 2023; Clance and Imes, 1978). This experience incorporates self-doubt, the inability to recognize one’s skills and many more (Huecker, et. al., 2023; Clance and Imes, 1978). This experience, if allowed to take over, can limit growth and development in many aspects of one’s life (Huecker, et. al., 2023; Clance and Imes, 1978). Recognising this through the peer review activity of this assignment allowed me to take a step back and to find ways on how to tackle this experience when it happens. Imposter syndrome is an experience that tends to affect women, ethnic minorities, and high achievers and subsequently I tick all of these boxes (Clance and Imes, 1978; Chrouses, Mentis, 2020; Mann, 2019). Recognising and understanding this type of experience is the first step in ensuring that I keep my inner dialogue in check. It has also resulted in me utilising ways to combat this experience when further faced with it, such as practicing self-compassion which has been found to help in tackling self-doubt or self-berating inner monologues (Neff, 2011; Neff, Kirkpatrick and Rude, 2007). This also reflects professional standards values as I am engaging in “critically reflecting on my own values, knowledge and skills…” (Professional Standards, 2017). 

Overall, this experience has clearly resulted in a lot of learning for me, not just in terms of policies and guidelines with curriculum design but also in ways that could elevate my professional practice. I have created an action plan below of areas of improvement and the necessary steps that need to be taken to facilitate and achieve better practice.

Action Plan

	Goal 
	Professional Standards (2017) 
	Action 
	Time Frame 

	Work on self-confidence and self-trust
	“Critically reflect on own values, knowledge, and skills to improve learning”; “Know how to use evidence and research to improve my practice”.

	Attend workshops and/or talks about tackling imposter syndrome; Practice coping strategies to tackle imposter syndrome. 
	Ongoing progress; Need to practice strategies regularly; Sign up for a workshop or webinar and complete before start of next academic year.  

	Create lesson plans and learning activities that promote critical thinking skills 
	“Demonstrate commitment to learners…”; “Maintain and update knowledge…”; “Plan and deliver effective learning…”; “Critically reflect on own value…” 
	Review lesson plans ensuring that opportunities for critical thinking are incorporated; Complete Microsoft certified educator programme to learn different ways of incorporating life skills such as critical thinking into lessons. 
	Aim to complete Microsoft educator programme by May ’24. 
Analyse next lesson to ensure critical thinking skills are promoted within the lesson.

	Create lesson plans utilising the Cognitive load pedagogical model 
	“Demonstrate commitment to learners…”; “Maintain and update knowledge…”; “Plan and deliver effective learning…”; “Know how to use evidence…”
	Utilise resources curated by BPS to help in lesson planning; review lessons beforehand and ensure that the three cognitive loads have been carefully taken into consideration. Reflect on lesson afterwards to find areas of improvement. 
	Start incorporating this pedagogy in next lesson. 
Reflect afterwards to see where improvements can be made.  
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