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This section will provide research from a wide range of sources that will be presented to provide a critical analysis of the play-based early childhood curricula in use today. A brief comparison between the new Curriculum in Wales and the Foundation Phase will also be included. It will be examined in this section how play-based curricula are implemented in the Foundation Phase (2015) and how resources and the environment support the play-based curricula within the Foundation Phase.
With the help and supervision of an experienced instructor, a play-based curriculum allows children to learn the necessary skills in a structured atmosphere while still allowing them to express their natural curiosity (Unicef,2018). The development of fundamental social skills, such as sharing and taking turns, occurs mostly through play. Children also contribute their unique vocabulary, habits, and cultures to the table when they play with others. As an extra bonus, children learn more about their peers because of this approach (Edmentum, 2021). 
The Foundation Phase (2015) which is the current curriculum in Wales is implemented in schools for children of the age of three to seven (Gov.Wales,2015). ‘It inspires children to utilise their thoughts and to be imaginative, which makes learning more enjoyable and efficient for them. Children are provided freedom to explore the world around them and gain an understanding of how things work by participating in hands-on activities that are appropriate for their developmental level’ ( Early Years Wales, 2020).
Outdoor play in the Foundation Phase Pedagogy has great significance as to indoor play in order to maximise experience and quality education, the outdoors must be used in conjunction with other activities that allow children to be imaginative, wander about, make noise and show initiative. Weather, noises, scents, and materials are just a few of the unique elements that may be found in the outdoors that can improve and strengthen a child's learning atmosphere (HWB, 2019). However constant outdoor play is not always practical for many reasons for example in a day-care setting the ratio is one adult to three children under two, for children aged two it is four children to one adult and for children aged three to Severn it is one adult (Welsh Government, 2016). When you compare this to the Foundation Phase staff ratio set out by the Welsh Government is one staff to eight children of children aged three to four it’s evident to see that schools as apposed to day care settings lack in staff and support. With this is mind children may not fully receive the benefits of outdoor play and cause barriers to development.      

The advantages and disadvantages outlined in the previous curriculum reform reviews are being used to ensure that the most recent curriculum reform is the most productive and will deliver the best performance ( Donaldson, 2015). According to (Canning & Reed, 2012). ‘The improvement of quality experiences for all young children is a top priority for all those involved in the Early Years field. By examining the issues surrounding quality improvement’. Taylor et al (2015 a)  emphasised the need of professional development for employees to generate a shared understanding of the critical circumstances necessary to maintain the regular distribution of curriculum throughout their evaluation of the Foundation Phase. (Cordingley, P. et al 2015). Emphasises that staff members be subjected to continuous quality improvement so that they can become more knowledgeable about curriculum pedagogy but also be better equipped to implement it. Play that has been carefully prepared encourages children to think about and interpret the world surrounding them. It helps children to improve and enhance their verbal abilities and to be more creative. Play is a crucial component of the curriculum, and it should be enjoyable and interesting for children (HWB.GOV.Wales,2008). 
According to (GOV.Wales, 2017) on average the Foundation Phase (2015) has around 23,000 staff, the average age is between 25 to 40. With women being the most popular employees (GOV.Wales, 2017). ‘Adult: child ratios for children aged three to seven were improved in the Foundation Phase, with three-to-five-year-olds (1:8) and children aged five to seven’ (1:15). (i.e., Year 1 and Year 2) (Taylor et al 2015 b). As the Foundation Phase was implemented, a large number of new practitioners were needed. In 2011/12, 15,923 practitioners worked with Foundation Phase students. The study indicates that this approximately doubled the number of Key Stage 1 practitioners in 2004/05 (Taylor et al 2015 c). According to the Welsh Government, they provided just over £92 million for the recruitment of additional practitioners to assist schools in meeting the appropriate adult: child ratios in 2013/14 . Local governments receive a portion of this cash based on the number of students enrolled in their schools, which they subsequently allocate to schools according to their own budget schemes (Taylor et al 2015 d).  According to Taylor et al. (2015 e), the Welsh Government spent approximately £46 million between 2004-05 and 2013-14 on Pedagogical Approaches and Foundation Phase guidance. As the deployment came to an end the next year, this increased dramatically in 2007-08 and has since remained quite consistent. 
In a number of national ECE contexts, play-based learning has gained popularity as a suggested curricular approach, and it is now widely used (Daniels and Pyle 2018). According to Rogers linking play with a successful school curriculum would be at the heart of Play based learning, there is no agreed-upon definition. As a result, play-based learning continues to elicit heated discussion and disagreement. In fact, existing research has highlighted that such vagueness in definitions makes play-based learning a potentially problematic notion for ECE practitioners to apply in their work (Rogers 2010). There is an amount of scientific research that has looked into how teachers think about the link between play and learning in different countries. Despite how important it is for theory-building, practise, educational practice, and potential new policies, many people don't think it's very important. (Moan,2019).
By analysing the results of an image apperception test, we may establish the characteristics of children who are either playing or not playing in a certain situation. If a child perceives an activity as "not play," such as when an adult is present or they are assigned a task, their emotional well-being and task involvement are less likely to improve ( Reed and Canning, 2009). Even though the Welsh Government (2014) said that educators should get more training and be more knowledgeable of cognitive development, there is still no basic minimum of qualification for support staff in education establishments (Siraj and Kingston, 2019; MacDonald,2018; Waters 2016). Therefor there is a slight chance the new Welsh curriculum may have employees who don’t have a great knowledge about play and child development. 
There is a need for teachers to be trained to deliver the finest care and education, according to Waters, (2016). It is the responsibility of the teacher to ensure that the Foundation Phase Pedagogy is implemented in a way that is conducive to children’s  learning, which necessitates that practitioner be given time to do so and be provided with necessary assistance. The curriculum reforms in Wales are presently being implemented by pioneer schools that demonstrate the dispersion of excellent practise, and each school has a dedicated staff member who is training on the new curriculum to tackle any potential issues ( Gov. Wales, 2020). However, feedback from the Welsh Government  (2019) state that Responses from a study that did not fully agree “came from a wide range of people who have an interest in education, including teachers, school leaders, parents, special interest groups, and public sector organisations, who all had something to say. The Welsh Government also got feedback from people who took part in workshops and focus groups. The Welsh Government also got 1,680 submissions online and by email” ( Gov.Wales,2019).
While developing curriculums in multiple nations, authorities and education officials will study, evaluate, and put into practise ideas and approaches gleaned from various curriculum types and theories utilised throughout the world, as well as their own. the Reggio Emilia approach. The instructional approach developed in Reggio Emilia  appears to be particularly noteworthy. The method expressly emphasises the need of taking into account the nature of teaching process, which is based on the desire, preferences, and engagement of each unique child (Hocevar et al  2013). Psychologist Loris Malaguzzi developed the approach after the World War II. Children would benefit from an innovative approach to education, according to Malaguzzi.‘Since children begin to establish their own identities and express themselves in a variety of ways (a hundred languages), this community-oriented method of learning was developed in the early years of childhood development’ (The Compasschool,2017). This one-of-a-kind technique has developed over many decades to become widely recognised as being among the top educational programmes for young children in the world.




Section Two 
 This section will consider the concept of the unique child, while critically evaluating different methods of assessments, within the play-based curricula progress tracking and age or stage relating development models will also be discussed. There are many diverse methods in which children grow, and development is neither a straight nor an automatic process. Individual children must be given opportunities to connect in positive interactions and enabling situations that support their participation and realise their abilities if this is to be achieved. Each child has the ability to choose and the desire to learn, and they will engage with others and the environment around them in a variety of ways. Recognising and appreciating these many ways of learning about the world is key to understanding who children are and how to best support their growth in the future ( Birth to 5 Matters 2021). The best approach to the unique child is to observe their abilities rather than focus on what they cannot achieve. Children from birth are capable of learning with each individual child being unique. The united convention on the rights of a child (UNCRC) state in article 3 that the best interests of the child must be a top priority in all decisions and actions that affect children.( Unicef, No Date). 
The Foundation Framework is built up on seven areas of learning these include personal and social development, well-being, and cultural diversity language, literacy, and communication skills mathematical development Welsh language development knowledge and understanding of the world physical development creative development (HWB, 2015). Each area of learning has its own unique programmes and levels of learning for each child. A study carried out by Professor Chris Taylor suggests that ‘Despite the potential success of the Foundation Phase there continues to be widespread concern about the educational achievement of children in Wales and significant attention given to early years childcare and education’ ( Wiserd, 2014). 

Many theorists work can be seen in today’s settings like Maria Montessori the goal of Montessori classroom instruction is to develop a child who is self-sufficient and capable of self-direction. This can be done by providing youngsters with a variety of options. Chances to roam, to dress themselves, to pick whatever they would like to do, and to assist the professionals with activities. A rise in children's self-esteem and self-worth can last a lifetime when they are given the opportunity to achieve things on their own ( Daily Montessori, 2021). 

The evaluations that are conducted out during the foundation phase are as follows: Wellcomm Words with a high frequency of occurrence this toolkit is especially effective for children with speech and language delays A team of speech and language therapists from Sandwell and West Birmingham Hospitals NHS Trust worked together to create the WellComm toolkits, which were designed to be simple to use and provide help for anyone who works with children. They swiftly highlight areas of difficulty in speech, communication, and interpersonal development that do not necessitate the use of specialised knowledge, allowing for early intervention ( GL Assessment, 2017). Observational evidence is persuasive. The examination of numeracy themes, including basic number bonds, is done on a termly basis to offer proof of continual growth. By use of monitoring is highly valued in the foundation phase because it allows practitioners to gain valuable insight into where a child is in terms of their developmental stage or age-related development. 

Early years Framework is implemented in Wales as the Foundation Phase (2015). The Foundation Phase (2015) is used to assist the assessment of child development A way for professionals to maintain tabs on the development of children in the Foundation Phase is to conduct observational and developmental evaluations (Welsh Government, 2017). For teachers in The Foundation Phase or other educational environment such as day care settings and flying start, measuring children's progression and development is crucial in order to obtain a deeper knowledge of how children like and participate in their education (Thomas and Lewis 2016). In addition, ensuring that children develop provides educators with skills and ability to comprehend a better method to provide curricula while taking into consideration children's specific interests and learning styles. Observations are, without a doubt, the most effective method of tracking progress in young children ( Cable et al, 2012).

The skill ladder approach used by the Foundation Phase (2015). Is used to develop children’s skills which is then evaluated at the end of the Foundation Phase. Each of the seven areas of leaning use the skill ladder approach one of the areas such as numerical will help the children with developing on numerical bonds, shapes and problem thinking ( HWB, 2017). However it is not always possible to achieve the targets that are set out, hench the unique child, every child is unique and develops in their own way, children with Additional Learning needs for example will take longer to achieve the targets a study conducted by Maxwell et al 2018 suggests children with Additional Learning Needs that were in school settings but are now home learning  seems to have increased by 57% the findings were reported from parents negative experiences from school ( Maxwell et al 2020). 

In 2013 the Welsh Government introduced the National Literacy and Numeracy Framework (LNF) which is a formal way of testing. Schoolchildren aged between five and 14 children are tested each year to see if their skills are developing the test is aimed for teachers to have more understanding of the child’s development, the LNF has not had a great response from both teachers parents and children, according to Wales on line “parents told how children were left crying their eyes out, panicked and flustered by the paper national school tests” ( Wrightwick, 2019). Children left upset, panicking, and stressed at such a young age about sitting tests will have a negative impact on their learning and health and well-being all these thoughts and feelings will lead into anxiety. A child suffering with anxiety who is uncomfortable is a child who is preoccupied. Unfortunately, they may be unable to comprehend why they are feeling uneasy. This might lead to inappropriate conduct that may result in them being reprimanded, which can exacerbate their nervousness. Their ability to concentrate is hampered by their discomfort. It’s possible that their anxiousness will cause them to feel lonely or alienated from other children. This could have a negative impact on their social life, which could make it even more difficult for them to succeed in school. As a result of their anxiety, youngsters may be less engaged in their schooling and learning ( Paul, 2021). 

Despite concerns raised regarding the harmful effects of these assessments on children's learning, development and well-being, the Welsh government  maintain that they are important and have a good impact on children's learning (Donaldson, 2015b).  Nevertheless, the new curriculum for Wales will implement a new tracking and assessment method Unlike prior reading and literacy assessments, which were generic, these new assessments are based on a child's specific strengths and weaknesses as well as his or her current level of development (HWB, 2022). This method of evaluating children places a strong emphasis on the individual child approach, with the primary goal of better understanding each child’s talents and developmental phases. In addition, because the children are completing these tests on their own, teaching assistants and practitioners will gain an improved insight and awareness of the child's achievement and outcomes, which will aid them in identifying new resources and determining how to best support the child's wellbeing and progression (GOV.Wales, 2021). Encouraging learners' progress will remain central to assessment going forward, thus existing methods that contradict Curriculum for Wales will be abolished. Practitioners can employ existing evaluation approaches to aid learners' everyday progress, even while discovering new ones (GOV.Wales, 2022).  The progress stage seems as though it will be the most effective for their initial development stage, this is typically achieved by utilizing age-appropriate levels. Such as a child may have the ability to achieve better results than there expected age for example such as reading the child then would be placed at a higher level for progression.

The evidence within section 2 suggests that it shows that there is a lot of disagreement over assessment and progress tracking systems.  With the new curriculum's methodologies of tracking and evaluations, children are assessed according to age instead of ability, making these assessments more specific and suited to each child. The Foundation Phase Framework (2015) and other curriculums all seem to have the same perspective mostly on recognition that every child is unique and that they should be valued. Even though evaluations and how children's growth and learning are monitored can run counter to the unique child approach.

Section Three
“How do Mainstream Schools Support Children with Additional Learning Needs” 
All children including children with disabilities, have the right to live their lives with dignity, and to be independent with the right to participate in society as stated in article 23 of the united nation rights of the child (UNICEF, 2019). 
As a mother who has a child on the Autistic spectrum, I have always found it extremely difficult to understand why there is such little support for children in schools with additional learning needs and how little knowledge some practitioners have around it, I think from my experiences there should be a lot more training for staff, some more compassion and some more understanding,
With all this in mind how will this affect the children?  I know from experience there was very little support for my daughter, unless it is apparent to some teachers not only are you dealing with the emotional side of having a child with additional learning needs you are also trying to prove to the teachers that there underlying issues, I remember to this day a conversation that I had with her paediatricians a girl with High Functioning Autism is very hard to spot and can often go un noticed, which in my case it did for many years and if she had not telephoned her class teacher explain high functioning autism in girls  if it wasn’t for that telephone call, I think I would still be fighting for support. I am forever grateful to that paediatric however, this is just my opinion lets look at some of the research I undertook. An interesting read is from a lady named Carolyn Canavan who like me has a child on the spectrum who then went on to do her master’s degree in Autism, according to Canavan there is at least 1 in 100 children diagnosed with Autism 71% of these attend mainstream school and only 22% of teachers have been specifically trained to support child with autism spectrum disorder  on an average of one – four hours (Canavan,2015). when in reality this is not adequate training. 

Mainstream schools, according to research, are often ill-equipped or under-trained in dealing with the unique needs of autistic children. A high percentage of autistic children attend Mainstream schools, which suggests that many autistic children are not receiving the educational opportunities they are entitled to (Aspris, 2021). The National Assembly for Wales passed the Additional Learning Needs (ALN) and Tribunal Wales Act 2018 (Gov.Wales,2018) in 2017, which replaced the previous Additional Learning Needs (ALN) and Tribunal Wales Act. The transition reform aimed to bring about major improvements in the processes and development of children in Wales who were part of the ALN programme (GOV.Wales,2019).

During 2020 and 2021, the development was completed, and the new additional learning needs system  become active in September 2021. Current statement of special educational needs (SEN), individual education plans (IEPs), and learning and skills plans will be turned into individual development plans throughout this time frame, which will run for three years (Estyn,2020). The Welsh Government  indicated that both the ALN and SEN systems will operate concurrently, forcing the new ALNCO and teaching practitioners to utilise both the documents required in each system until the additional learning need Act is fully implemented, which is scheduled to take place in September 2023 (Gov.Wales 2021). Snap Cymru say that learning for the new Act began in January 2021, under existing SEN guidelines. The Legislation is set to take effect in September 2023, allowing professionals three years to adapt (Snap Cymru, No Date). An analysis on the impact of ALN reform work by (Conn et al 2020) suggests Additional Learning Needs Co-Ordinators (ALNCos) are upset with the timetable for educating and training Act and having to work with the SEN Code of Practice Wales 2004 standards. They feel unable to implement the Act. In various local authority regions, certain ALNCo believed they were experiencing conflicting information regarding future plans (GOV.Wales, No Date). 
Deliberations on the current Special Education Needs framework, which in itself is out-of-date and no longer useful, inevitably led to the change (Gov.uk,2021). To tackle the ramifications and worries about the development for children with ALN, there have been extensive discussions and preparation suggestions in Wales in the lead up to the imminent reforms (Gov.Wales, 2021). 

With the new Additional Learning Needs act in place as long as multi-agency organisations, families, and children work together it will make the system simpler and less harmful additionally, the ALN Act in Wales attempts to facilitate families' access to specialised support, information, and guidance (Senedd Cymru, 2021). According to Jayanetti children with ALN and attend Mainstream school is rising and in England children are forced to study outside of their local Authority attachment area due to funding not being available ( The Guardian, 2019). As an alternative to separating the ALNCo's position and part of its obligations, it is recommended that some duties should be shared by all school staff. For instance, both teacher and teaching assistants are now expected to identify students with ALN requirements, document relevant data, evaluate, and assess the support they are providing (Swansea.Gov,2021).

It was originally estimated that it can take up to 26 weeks or more to complete the SEN guidelines, statutory evaluation procedure, and actual issuance of a statement and yet the new additional learning needs code could be completed within one school term cutting the waiting time to more than half (Senedd,2022). Which makes you struggle to understand why it has taken all this time to find a procedure that may work and benefit the children with additional learning needs . Although practitioners have said that when changing from the Individual Educational plan to the Individual Development plan the workload will increase from an already busy schedule (Holton and Lloyd Jones, 2014). Not only will they have this added pressure they will also have to provide support for teaching assistants, this will be to ensure that the teaching assistants/ learning support staff that they have the relevant skills and understanding of children with additional learning needs.
 
A unified strategy, enhanced engagement from children and young people, and high aspiration and results for children are just a few of the promises made by the Welsh Government (2018). It has not yet been determined if this will result in a larger and more stressful burden for practitioners and ALNCo, but it is a possibility. Snap Cymru (2018), on the other hand, explains that the Welsh Government stresses the support of collaborative working with several agencies as well as the use of assessment to ensure that concerns are dealt with efficiently. After reading several articles, papers, and other materials, it is evident that the Welsh Government (2020) believes that the new ACT will provide a plethora of beneficial results that will far surpass the present special educational needs system. With three years to undertake the training and transformation before September 2024, schools and settings will have ample time to adjust and prepare for the changes, as well as for any concerns that the Welsh Government may identify and decide to review in the future.

Because the new Additional Learning Needs and Education Tribunal (Wales) Act 2018 is still very much in early stages of implementation, it may be unfair to draw any firm conclusions about its implications. Advocates of the change, on the other hand, have clearly demonstrated that there are both benefits and disadvantages to the transition. Because there are additional drawbacks for educational settings such as prolonged absence from classroom instruction and the economic cost of caring for children with additional learning needs , among other things. According to the Welsh Minister for Education and Skills, National Assembly for Wales (2015), reprioritization of the education funding is necessary to ensure that schools and professionals are instructed and that adequate funds are available to cover the expense of new provision being implemented. Additionally, an assessment to analyse the financing for the present SEN system will be undertaken, with the results of the research being used to guide the expenses of the new Additional learning needs  Act.

In my opinion from the research carried out in this blog it seems to me to be more of a positive than a negative. It has taken me the best part of five years to get the support from school that she so desperately needed and looking at the changes to me it seems that children will get the support they deserve much quicker that what my daughter did which is fantastic. Early intervention is vital to children’s cognitive, academic, and social development from my own experience I can only stress the importance of early intervention, a very well known saying “why change something that isn’t broken” well in this case it is broken the system needed to change it is just a shame that the change has taken far to long and yet it is still to early to say if this change will work, however I does seem a positive change in regards to the support the children deserve it is just a shame that there are cutbacks in terms of teaching staff and far too many un qualified support staff. We can hope for a better future for children with Additional Learning Needs, lets hope they thrive in life exactly what they are entitled to. Let’s hope with a better system in place and more training provided for teachers and teaching assistants that they have more understanding and compassion for children with additional learning needs. 
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