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What is Quality?
[bookmark: _GoBack]Education is the learning of beliefs, skills and knowledge.  In early childhood learning environments need to be stimulating to allow learners to be creative.  “Education liberates the intellect, unlocks the imagination and is fundamental for self-respect. It is the key to prosperity and opens a world of opportunities, making it possible for each of us to contribute to a progressive, healthy society. Learning benefits every human being and should be available to all.” (The Global Goals, 2022) 
Stated in the Oxford Dictionary (2010) the definition of quality is “the standard of something when it is compared to other things; how good or bad it is.”  In education quality ensures that the environments are safe and provides sufficient resources and that what is taught is in line with the relevant curriculum to enable children develop appropriately in areas including life skills, literacy and numeracy.    Moss, P (2016) states that “Quality is an example of what Rose (1999) terms a ‘human technology’, intended for the shaping of conduct in the hope of producing certain desired effects.” Educators need to ensure there is a child-centered approach to teaching and learning in a well-managed setting.   Adam (1993) believes that “many definitions of quality in education exist, testifying to the complexity and multifaceted nature of the concept. The terms efficiency, effectiveness, equity and quality have often been used synonymously” 
Quality assurance is a method used to conduct quality management to ensure standards are met within a setting.  It can ensure that a setting is performing in line with the set curriculum, set standards and policies.  Most settings will have a plan set for quality assurance management so staff can follow guidelines to provide opportunities for the children to develop and grow.  The importance of Quality assurance is that it ensures the settings are working at an improved efficiency and that staff and students progress by carrying out self-assessments and external assessments.  If a setting works towards quality assurance standards it will be ensuring that high quality inclusive teaching and learning is supported by staff and children.  There are a range of effective quality assurance methods that can be used such as peer feedback, checklist and control charts.  Quality assurance is assessed in schools by Estyn inspectors who will be observing whether the school is delivering the curriculum appropriately and if children are being challenged.  These inspectors will focus on how lessons are delivered if there is high quality pedagogy and classroom management.  Richard, M (2020) believes that “high quality care environments for children must provide for three basic needs that all children have: protection of their health and safety, the facilitation of building positive relationships, and opportunities for stimulation and learning from experience.”  
Within a setting, to have effective quality management school leaders or management teams will need to ensure to plan appropriately which can be done following simple steps to achieve quality assurance, quality control and quality improvement.  First, school leaders would firstly need to assess their setting’s current guidelines and ensure that they are meeting the quality standards and if any support is needed to meet certain standards.  Then the leaders can discuss if improvements are needed in order to achieve a high level of quality.  After this the leaders will need to plan how they intend to meet these standards and if any staff need to attend any training or courses to add to their CPD in any particular areas to achieve high quality across the setting.  The last step is to review the changes through reviews and feedback which can be obtained from staff and children but also the children’s work.  From his feedback staff can continue to make changes and improvements to meet high quality standards. (Twinkl, no date)

Infant, Toddler Environment Rating Scale
ITERS-R is a tool to measure quality in early childhood settings and for children aged from 6 weeks to 30 months of age.  Kaarby, K. (2018) expressed that “together with the Early Childhood Environment Rating Scale, ECERS-R, for children from 2 1/2 through 5 years of age, ITERS-R is perhaps the most widely used instrument for measuring quality in childcare settings.”
ITERS (Infant, Toddler Environment Rating Scale) is an assessment tool used in a care and education setting to measure the quality of programs in place for infants and toddlers.  This assessment consists of 39 items that are rated on a scale which is then organised into 7 subscales.  Six of these subscales are child related and the last one is parent and staff related (Static, no date).  ITERS can be used for self-assessment on the quality of the setting identifying areas of high quality and areas which may need to be improved or developed.
ITERS were developed in America by Thelma Harms and Richard Clifford and due to this some people believe that it has less relevance in other cultural settings.  However, ITERS-R have now included examples to ensure that the items are culturally sensitive and more inclusive.  Also, from research carried out by Kaarby, K b (2018) “Lambert et al. (2008) found that ITERS-R is appropriate for measuring quality at or below the medium level; however, the scale is not suitable for distinguishing between settings at higher levels.”
It is believed that too much emphasis was placed on the structural aspects of childcare and that it fails to assess interactions that are seen to be key factors in childcare (Kaarby, 2018).  In contrast, Moore (no date) found that “of the 35 items, 14 have some environmental content and of the 396 detailed descriptors that make up and are used to score, 8.8% have any physical environmental content that could help one assess the physical environment.” Peer interaction and caregiver-child interaction similarly have no description of the physical setting. 

Sustained Shared Thinking and Well-being Scale
From previous studies it was found that children had missed out on aspects of staff-child interactions and missing out on these could affect the children’s long-term development (Melhuish, 2016). Due to this a new scale was developed to support better staff-child interactions and setting’s pedagogy.   
The SSTEW Scale was developed by Professor Iram Siraj, Edward Meluish and Denise Kingston which was built on the format of the ECERS and ITERs, however it focuses on the pedagogy within a setting.  The SSTEW Scale consists of 5 areas each with additional subheadings, the 5 areas include:
1. Building Trust, confidence and independence 
2. Social and emotional well-being 
3. Supporting and extending language and communication 
4. Supporting learning and critical thinking 
5. Assessing learning and language (Knowsley, 2019)
When assessing and scoring practice using this scale the scores must be reflected on practice that has been observed.  The scores range from 1 to 7, with 1 being inadequate and 7 for excellent. This tool will identify the staff’s strengths and the areas needed for development, also the SSTEW can support peers assess the effectiveness of the teaching and learning.  After these observations and scoring practice using the SSTEW Scale an action plan can be put in place for staff to help improve areas needed for development. Melhuish, T et.al (2015) states that “the scores need to represent an overall and professional judgement of staff behaviours, responses and interactions and the resulting children’s experiences within the setting.” 
Within the SSTEW two of the fourteen items overlaps with items set out in the ECERS-E, one being Item 10 “encouraging SST through storytelling, sharing books, singing and rhymes” and the other Item 11 “encouraging sustained, shared thinking in investigation and exploration.”  This overlap was acknowledged during the development period of the SSTEW, however Howard, S. et.al (2018) stated that “these two items were nevertheless included in the subscale, Supporting Learning and Critical Thinking due to their high potential for leading to SST.”  Interacting with Sustained Shared Thinking (SST) requires skilled, knowledgeable staff.  This term was used as a measure of quality by Kathy Sylva in the Effective Provision of Pre-school Education Research (Sylva, 2004). Sustained Shared Thinking happens between two or more people, this will often occur between the adult and a child but on occasion it can occur between children if as stated by Vygotsky (1978) one of the children is a “more knowledgeable other.” Due to staff needing to be skillful in carrying out sustained shared thinking it may require staff to access training which will add to staff CPD and achieve higher quality teaching throughout the school.  Consequently, this training could be time-consuming if a number of staff need to attend it and some settings may struggle to cover staff that need to attend training.  Also, this training could be expensive and schools with low funding may struggle to access adequate training for their staff.
Within the SSTEW Scale the practice and pedagogy means that this assessment can be carried out at any point in the day as adult-child interaction should continuously take place within and outside the learning environment.  This interaction between the adult and the child does not need to rely on any factors other than the member of staff and the child need to be engaged.  In contrast the ITERS Scale relies on a number of factors to achieve a quality environment.  One factor includes funding, as providing adequate resources and developing an engaging learning environment can be costly.  Schools with less funding could then score low on the ITERS Scale compared to a school with greater funding; but this is not necessarily a reflection on the quality of the setting’s teaching.
One early years practitioner has implemented the use of the SSTEW Scale within their setting and said that “‘building on the quality of what children experience in settings is the key to ensuring the best support for their learning and development. Settings work hard to develop their provision and practice, but sometimes it's difficult to define exactly what to focus on that will really make a difference.  The SSTEW scales can offer a clear guide to moving to the next level.” (Nursery World, 2012) 

Module Reflection
From reflecting on this module, I believe that even though I am not currently working with children in early years in a school setting, as a childminder or as a day nursery practitioner I believe that I can still transfer this new knowledge across into my setting where I work with children from 9 to 11 years.
Having effective quality assurance within my setting is a key element to ensuring that the children are accessing high quality education.  Even though at this moment of time the head teacher and class leaders carry out quality management it was beneficial for me to learn and research about what is needed to form quality management as in the future I would like to progress through roles in a school and this task of quality management may be needed to be arrived out by myself to ensure that the setting is relaying effective teaching in line with their current guidelines.  It has also given me the insight into the process of assessing quality management and I am able to use this process for my own self-reflection and enables me to identify potential areas for development and if I need to add to my CPD through training and courses.  
Having researched into Infant, Toddler Environment Rating Scale I am aware that this assessment tool is not used in my setting, but I can use it to support me in ensuring that the learning environments are engaging, safe, accessible and interactive to allow the children develop a variety of skills and encourage them to be able to lead their own learning by having access to a range of resources.  I am aware that certain factors can affect the scoring using this scale such as funding but that does not need to be a reflection on the quality of my teaching.  
Children and staff well-being is currently a main focus within the setting and we currently have a lot in place for the children to help the children develop positive well-being.  Due to Covid, children have missed out on interacting with others and for some this has had a negative effect on their well-being.  We are currently focusing on children being able to self-regulate and that they learn what things they can do to help them get back in ‘green zone’ (when you feel happy, relaxed and calm).  Looking at the SSTEW Scale it has shown what excellent practice would be for children to be able to self-regulate.  Because of this we can tailor our teaching and support to try and enable the children to regulate their emotions. As my setting is a pioneering school we have been implementing the new Curriculum for Wales and the Sustained Shared Thinking and Emotional Well-being Scale sits in line with what is set out in the curriculum.  It ensures that we are aiming to produce high quality teaching which also encourages our learners to be creative, confident individuals.  
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