Description of PTE experience
The following is a description of the professional teaching experience that I have undertaken at Bridgend College, Bridgend Campus, Cowbridge Road, Bridgend, CF31 3DF.

Location of placement
Bridgend College is a Further Education institute in South Wales with five campuses in total including; Pencoed, Queens Road, Maesteg, Cardiff and Bridgend campus itself. There are a large range of courses available at the institution beginning at Entry Level 1 extending to Degree Level. The courses on offer cover 20 vocational areas with much of these courses being delivered Bridgend Campus including both the 90 credit and Extended Diplomas’ in Travel and Tourism courses that I have primarily been delivering this year. The college also works with other local educational organisations such as Engage Training who offer a range of apprenticeship opportunities.

My mentors and colleagues
Whilst on placement I was working within the Travel and Tourism department with roughly ten members of staff who have experience and specialise in the areas of catering/food studies, event management, hospitality and retail operations. 
However, I have been working with three colleagues mainly over the course of the year including Rob Coulthard, Helen Lewis (Year 1 course tutor) and Debbie James (Year 2 course tutor and placement mentor) who all have acted as my mentors by carrying out observations, offering pastoral support and assisting with my development. I have also been in occasional contact with the curriculum area manager (CAM) Trudy John during placement when attending course meetings and a CPD day focusing on additional learning needs that I attended

Hours of teaching
Over the last academic year, from the 25th of September to the 8th of June I have been on placement 4 days a week from 9am to 5pm (Monday, Wednesday, Thursday and Friday). During those days my teaching work has been predominately with Debbie James and Helen Lewis assisting them with the delivery of key modules for the 90 Credit Diploma in Travel and Tourism and the Extended Diploma in Travel and Tourism. Also, for two days a week I have supported the delivery of modules for Entry 1 and 2 in Food Studies in coalition with Rob Coulthard. From the 24th of January I have been delivering module content, as I have an interest in marketing I was asked to deliver the 2 marketing units and have covered a range of tasks and assignments for these units myself on Monday’s afternoons and Wednesday mornings and afternoons.

Varying student group needs/requirements and modules taught
As previously stated I have mainly taught the 90 credit and Extended Diplomas’ in Travel and Tourism. However, throughout the year I have also had experience in delivering range of courses at various levels. For example, I regularly deliver content to Entry 1 and Entry 2 in Food Studies students and occasionally covering sessions for Level 2 VTCT Level 2 Diploma in food beverage and Professional Cookery Studies.
Within the groups there were a range of different modules and content, also due to the level of the courses covered each of the learner groups expressed specific needs and requirements. For example, it was found over the course of the year that although the 90 Credit Diploma in Travel and Tourism group were academically capable they could be particularly challenging regarding behaviour, while Entry 1 and 2 had a variety of learning difficulties and disabilities and required support staff to assist them.
[bookmark: _Hlk515544427]Regarding the 90 Credit Diploma and Extended Diploma in Travel and Tourism, both courses aim to analyse the multiple elements of the travel and tourism industry within the UK and abroad. This is to provide the learners with an understanding of how the industry functions and develop their knowledge to progress into higher education or improve their employability opportunities.
This has been ensured throughout the year through my delivery of a range of modules including; “The UK as a destination”, “Customer Service in Travel and Tourism”, “Work Experience in the Travel and Tourism Sector”, “Marketing Travel and Tourism Products and Services”, “Preparing for Employment in Travel and Tourism2 and “Retail Travel Operations”. 
My designated module was Marketing Travel and Tourism Products and Services, within this unit I taught students the importance that marketing has within the travel and tourism sector. I began with providing a definition of what marketing is, I followed this by breaking down the main components of marketing also known as the four p’s (price, product, place, promotion) applying them to the tourism industry to demonstrate how companies utilise marketing to sell a range of products and services within the industry, such as; holidays, flights, tours etc. Learners were also taught how marketing can have both negative and positive impacts, it can help businesses grow but also damage the reputations of companies.
The learners on the Extended Diploma course have been very competent overall however as previously highlighted the 90 credit diploma learners were more than capable of completing the tasks but they occasionally expressed lack of concentration and poor behaviour on occasions. This perception may be due to some of the additional needs of the learners however, 7 learners have ALN (additional learning needs) on the 90-credit diploma including anxiety, being young carer, ADHD, ADD and mild hearing loss.

The purpose of the Entry 1 and 2 in Food Studies course is to provide learners with the skills needed to be able to be able to prepare, cook and present meals for different occasions. The overall aim is to develop the learner’s abilities from home cooking to skills they could use in the catering industry. The course was designed for learners from all backgrounds and abilities, some of which may have learning/physical disabilities and may need additional support.
I supported this through delivering a range of lessons in relation to food studies, for example I taught learners about the various food groups that we eat, we learned about and discussed different dietary need that people have and identified which foods are nutritionally beneficially and which foods can negatively impact upon our health.
Within the Food Studies group the majority of the learners have learning difficulties and some need additional support from support workers who are present in the class during every lesson, the learning difficulties present include; visual impairment, hearing impairment, speech limitations, language limitation and SPLD’S.

Critical Reflective Evaluation

Within the body of this report the author shall be using Kolb’s reflective cycle to analyse and assess their professional teaching experience, this module of reflection can be seen in (Appendices 1). The author shall discuss the development of several areas including; subject knowledge, planning and preparation, teaching, classroom management and control, mentoring and assessing learners progress and will conclude by assessing overall effectiveness regarding developing as a teacher.

I am currently on placement in a further education college in Bridgend, Wales. I mainly teach on the level 3 diploma programmes in Travel and Tourism and Entry 1 and 2 in food studies programmes also.


Firstly, regarding the subjects I teach, I believe that my subject knowledge of my topic area (marketing and travel and tourism and hospitality) has developed greatly during my professional teaching practice.
At the beginning of my teaching practice I was initially informed that I would be working with Level 3 Travel and Tourism Students throughout the year and I was confident and thought that I could teach any course related content as I had recently graduated with a first-class honours in International Travel and Tourism Management.
When I initially began teaching some of the lessons on the programme I realised that although I am educated in my topic area, some of the topics and content being delivered were different to that of which I had studied myself and I began to feel less confident in my ability to deliver the topics. I found that although my fundamental knowledge was good I occasionally lacked depth of knowledge and could not answer some of the learners’ questions which was negatively impacting on the student’s ability to learn, as highlighted by (Davies and Norman, 2016) it is highly important to know your subject knowledge to be a competent practitioner and it is stated that with specialised subject knowledge you gain a range of skills such as; understanding of theoretical aspects, “framework for organizing your knowledge” and multiple stories that can be used to break information and give better explanation. The book further notes how trainee teachers and NQT’s need to develop further depth stating there is a “lack of robustness in the subject knowledge of student teachers” and evidence has “observed that in some lessons, early career teachers’ misunderstandings were evident, and misconceptions expressed by pupils went unchallenged.”
I concluded following the first couple of weeks that I didn’t have the necessary knowledge I could have had and that I could have done prior research into each of the topics before I began placement.
To develop my knowledge and become a more competent in the future I decided to conducted research, I downloaded a copy of the course specification from Pearson (Qualifications.pearson.com, 2010) and familiarised myself with each topic and the criteria that needed to be met so I was able to answer any questions more efficiently and cover the required assessment and to ensure my subject knowledge doesn’t become compromised I have regularly referred to the specification thereafter.


At the beginning of my placement I was arguably inefficient in my lesson planning and preparation for lessons.

This was mainly because I would often have a sense of trepidation before writing my lessons plans, being unconfident in my ability of including the correct information, I was under the false impression and felt that I could create effective lesson plans very quickly within a short period of time and I also hadn’t grasped a true understanding of my learner’s abilities and how long they needed to complete tasks.

All these factors meant that at the beginning of my teaching practice my lesson planning and preparation lacked some credibility. For example, prior to one of my mentor observations I had planned a lesson that included a range of activities to engage the learners and stimulate learning including a murder mystery themed game, however even though I had planned the lesson in advance and gathered all equipment prior to the lesson, however I left myself little time to print of the presentation and worksheets required and this meant the materials were still printing when the lesson was due to begin which lead me to be late to the lesson. Also, the lesson finished earlier than I had expected it to as the learners completed the task quicker than anticipated.

I believe the lesson encountered problems because I hadn’t considered the time it would take to print of the resources and accounted for potential problems with the printer. Evidently, I also hadn’t fully grasped how capable the learners were as they easily completed the tasked that had been planned.

More consideration should have been taken when planning the lesson, resources should have been printed well in advance of the observation which would have meant the lesson would have started on time and not of had to be delayed. Also, even though I had a vague knowledge of leaners needs I could have asked for an overview of the learners’ abilities and any learning needs that needed to be accommodated.

As can be seen from (Teach-nology.com, n.d.) and (NEU - The National Education Union, 2018) when lesson planning it is important to know your student’s ability levels, special needs, learning preferences and to consider the pace of the lesson. It is also highlighted that you should know what materials are required to complete a lesson and it is recommended that an inventory is kept of required equipment, this inventory could then be used to create a checklist. 

Following my observation, I realised the importance of lesson planning and preparing materials well in advance. I now aim to have all materials for a lesson ready a week before schedule to minimise any problems and adjust if needed and I have begun keeping a checklist of equipment that is needed. I have also gained further depth of my learners, following the lesson I asked my mentor for further details regarding the group, I was given a “group profile” in which the literacy and numeracy levels of the group are listed alongside additional learning and behavioural needs, I now regularly refer to this document to consider how long learners will require for task and to guarantee my pace is satisfactory and to accommodate learning needs.



My in class teaching has noticeably developed upon reflection. I began my teaching practice very nervously and often lacked confidence within the classroom. I often felt like an imposter and felt incapable of teaching as I didn’t feel qualified enough and felt like I couldn’t express my individuality, this I not uncommon as can be seen from (Watson, 2017) newly qualified teachers and even experienced teachers encounter “imposter syndrome” which is when people doubt their abilities and have a fear of being exposed as a fraud/fake. This lack of confidence would have meant I would feel reluctant to teach and I dreaded going to my placement. I believe that I lacked this confidence as I was new to the role and had a fear that I would fail which was preventing me from engaging in my practice. As highlighted within (Watson, 2017) this is a natural feeling to have when beginning teaching practice and is to be expected, my confidence has grown substantially since, I am now more relaxed and have brought my personality out meaning I feel more confident in front of the learners.
My teaching lacked a range of teaching strategies also, I would heavily rely on presentations to teach and had very limited teaching strategies as I felt most comfortable with teaching from a PowerPoint, in hindsight this was bad as it was potentially impacting on the level of learning within the classroom, although I may have felt comfortable with this method the learners had a range of needs and learning styles of which were not being met. Retrospectively I could have implemented various methods earlier to support learning, I now use a range of strategies such as traditional/digital teaching and practical activities i.e. board games, worksheets, PowerPoint, Nearpod, Socrative and Role Plays.

[bookmark: _Hlk516316876]
Classroom management is arguably an important part of teaching and creating a comfortable and safe environment to learn is paramount. As cited by (Education.gov.gy, 2015) “Classroom management creates a set of expectations used in an organized classroom environment. It includes routines, rules and consequences. Effective classroom management paves the way for the teacher to engage the students in learning.”.
As highlighted above I suffered from imposter syndrome and felt incompetent in my practice at first, this made me feel underskilled and regarding classroom management it ultimately meant I didn’t feel sure enough to discipline learners as appropriate.
I also felt challenged and believe that the learners tried to push the boundaries of acceptability on occasions as they were aware that I was a student teacher, this made me feel upset at times as they would not listen. I found that some of the learners could be particularly challenging when I was teaching them compared to joint lessons with my mentors and this was having an impact on the amount of learning taking place in the class. An article by (Sec-ed.co.uk, 2017) highlights how sometimes student teachers are questioned more by learners and cites “I think back to how I felt as a student teacher”, “when the students knew I was training”, “I got the sense that they questioned my teaching.”. “Now as a qualified teacher who is training other student teachers, I can see the kids treating me differently to the student teacher.”.
I immediately informed my mentors and the students were informed that I deserved the same level of respect and attention as they received. Throughout the year my classroom management skills also developed. I found that by simply changing the table layout from “islands” to “rows” allowed me to separate challenging learners and minimise talking and learners became more proactive, shouting whilst effective on occasion does work not always work and circling the room and questioning learners frequently kept them on task also allowed me to monitor progress also. Most importantly I realised that body language was highly effective and often more effective than any other classroom management tool, this supported by (Milne, 2010) who comments that “Theatrical facial expressions, moving around the classroom, carefully-planned eye contact; you need to control your body language if you want to control your students”.
I now regularly present myself as upbeat and energetic (which the learners positively comment on regularly) which encourages the learners to engage in learning, simply remaining silent and using eye-contact to show I am aware of the learner’s behaviour is often better than shouting which can bring retaliation and I now highly advocate circulating the classroom and asking the learners how they are managing their workload as a form of supervising behaviour and encouraging learning. 


Monitoring and assessing learners progress is an imperative part of being a teacher. As cited by (Race, Brown and Smith, 2005) “'Nothing we do to, or for our students is more important than our assessment of their work and the feedback we give them on it. The results of our assessment influence students for the rest of their lives...'. An article by (Edutopia, 2008) further stipulate that assessing learning is critical to the learning process, as practitioners we need students to demonstrate their understanding, this can then be used to evaluate whether the educational goals of lessons/course have been met. 
I began my teaching practice with limited knowledge of the importance assessing learning and the various forms of assessment that are used within education. I thought that assessment predominately referred to either exams or coursework that was submitted and assumed that I knew how assessment was conducted and I mainly used Q and A’s and worksheets to assess learning and understanding during the lesson originally.
Using only two forms of assessment was found to be counter productive both for my professional development and it was not always pragmatic or appropriate to the situation which lead to learning being limited, also not all learners were confident enough to speak during Q and A which meant not all learners could be assessed effectively.
I realised that I was not catering to the needs of the group and needed to implement a range of different assessments for learning and assessments of learning to support their learning and become a more credible practitioner.
To better prepared during my placement and the future I decided I needed to research and implement a range of assessments. Also following completion of the effective teaching learning and assessment essay for my degree I gained an understanding of various types of assessment including, diagnostic assessment (assessment of what the learner already knows), formative assessment (contributes to learning through providing feedback) and summative assessment (demonstrates the extent of a learner's success in meeting the assessment criteria). I now use a myriad of strategies for assessment, whilst I still use Q and A mainly as a form of diagnostic assessment, I also use exit tickets, role plays, interviews, tracking sheets (this is a table where all learners outstanding work is monitored and ticked off when completed), learner conversations (1 to 1 tutorials with students), and I also give out achievement cards (to recognise achievement) when learners excel.


In conclusion I believe that my professional teaching experience has developed me not only as a professional but a person also. I have gain further knowledge not only of my subject area but also of what in needed to become a confident and competent lecturer within further education.
I have developed my teaching skills as areas of weakness have been identified, addressed and improved on as a result, including my ability to plan and prepare lesson credibly, my ability to manage behaviour within the class and my implementation of a range of teaching and assessment strategies.
One major development I feel however is my confidence, as previously highlighted I can often be highly self-critical and have undoubtably suffered from imposter syndrome, but in reflection of my teaching practice I have developed not only to be confident practitioner, but confident as a person also.
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An academic critique of reflective practice 

Within the body of the following essay the author shall provide an academic critique of current thinking in relation to the use of reflective practice in teaching and learning. The author shall begin by defining reflective practice and considering reflective models, next will be an academic critique of reflective practice followed by a conclusion.
Reflective practice as stated within (Cambridge-community.org.uk, 2018) is a system of reviewing your practice from the experiences you have gained with the aim of developing as a professional and ensuring the maximum progress of your students. This is supported by (Finlay, 2008) where it is stated that reflective practice is ‘learning through and from experience towards gaining new insights of self and practice’. Arguably it is the process of self-evaluating oneself in regard to what we have done, how we did what we did and why we have done it to assess its impact upon our professional practice.
This is supported by (OpenLearn, 2018) where it is argued that the term of “reflective practice” comes from the work of Dewey and Schon. In which Dewey (1910) stated reflective practice is “‘the active, persistent and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it’.” This is stating that reflective practice is an approach that focuses on questioning why elements are the way they are and how.

One key educational theorist regarding reflective practice is Donald Schon. (Open Learn, 2018) highlights that Schon purported reflection as having two key segments which were “reflection in action” and “reflection on action”.
As can be seen derived from Schön, D. (1991) and (Learn.solent.ac.uk, 2018) reflection in action essentially refers to reflection whilst you are doing as opposed to reflection on action which reflection on an action after it has been completed. This is supported by (Newman, 1999) who states “Reflection-in-action is thus ‘bounded by the “action-present”’ (Schön, 1983a, p. 62). Schön considers that someone who is engaged in reflection-in-action ‘becomes a researcher in the practice context’ (Schön, 1983a, p. 68); Reflection-in-action is where ‘practitioners surface and criticize ... tacit understandings ... and can make new sense of the situations of uncertainty or uniqueness’ (Schön, 1983a, p. 61)” 
It is argued within (Open Learn, 2018) that reflection in action allows practitioners to think and react quickly upon actions whilst they are ongoing and respond accordingly. For example, if a practitioner was delivering a lesson to students and it was evident some students were not understanding the content, reflection in action could be used to consider why the students are not being receptive, and thereafter immediately implement strategies to resolve the issue for example delivering the content in a different manner.
Reflection on action occurs post event, the practitioner must reconsider the situation analysing the positives and negatives and consider future actions needed. The practitioner could consider how the lesson planned and prepared, delivered and resources and what could make the lesson more efficient for the lesson which would support learner and continued professional development.
Another key theorist regarding reflection is Gibbs. Unlike Schon, Gibbs’ model also considers an incorporates feelings as an important part of reflection, as can be seen within (The Reflective Teacher, n.d.) it is stated that several writers have stated “the importance of teacher’s feelings as part of the reflective process”. It is highlighted that we can experience a multitude of feelings such as elation, anger, happiness, confusion and more whilst we are teaching and after teaching has concluded and it is important to acknowledge and reflect on these feelings.
As can be seen from (Appendices 1) and (University of Cumbria, 2016) the are 6 main segments to Gibbs’ reflective cycle; Description, feelings, evaluation, analysis, conclusion and action plan. The description segment refers to “what happened” the professional needs competently explain the scenario, for example what the situation was in relation to and who was involved in the process. For the feelings segments you should explain “what you were thinking and feeling”, this takes into consideration how you felt prior, during and after the scenario and what you thought other people’s opinions were also. Within evaluation you should reflect on “what was good/bad about the situation” this could be achieved by considering how you reacted in the situation, what did you do well or poorly, how your audience reacted. Analysis which is “what sense you make of the situation” for example, what might have improved or possibly impacted on the scenario. Conclusion is where the practitioner considers “what else could be done” including whether other strategies could have been used, could you have reacted in a different manner and what have you learned. Finally, action plan addresses the question of “if the situation arose again, what would you do” in this segment you must consolidate everything you know you need to improve and stipulate how you will address these issues, for example attending ICT training if you are not competent in ICT and struggled using it within a lesson.
It is therefore argued that collectively Gibbs’ model of reflection is effective for educational practitioners as it supports clear description, analysis and evaluation of your experiences, this information can thereafter be used to consider how appropriately act in the situation in the future and in the process develop the practitioner and further improve learning.

As previously highlighted there are several models of reflective thinking and reflective practice all of which can be beneficial in developing practitioners to help them become more competent and support learning. The author will now further address the benefits and connotations of reflective thinking and reflective models in reflective practice.
As highlighted within (Cambridge-community.org.uk, 2018) reflective practice helps practitioners to develop their ability to analyse and comprehend how students learn and consider the best way how you can effectively teach the learners. By continually reflecting your practice professionals can identify any issues that may be impacting on learning within the classroom, this will allow them to redevelop content so that it is more learner friendly and become more efficient. (Cambridge-community.org.uk, 2018) continues that reflection supports the development of a “wider range of skills” as through reflection and analysis educational practitioners can find new ways to teach that are more effective, this is because as you reflect upon your practice and self-assess yourself both your strengths and weaknesses that require development will become apparent and can be addressed through the development of skills.
Similarly (The Reflective Teacher, n.d.) supports these ideas by stating that without continual reflection professionals within the lifelong learning sector would not be competent, it is highlighted that “just as we wouldn’t want to be cared for by a nurse who wasn’t familiar with the latest techniques, we probably won’t want to be taught by someone who doesn’t know their subject or the best ways of teaching and learning”. (The Reflective Teacher, n.d.)  further discusses the need to understand learners needs and abilities through reflective practice, as each group of learners will have their own interpretations of what has been taught, this is highlighted by (Brookfield 1995: 95) where it is cited “Of all the pedagogic tasks teachers face, getting inside students' heads is one of the trickiest. It is also the most crucial”.

Conversely however there some academic concerns regarding reflective practice and some of the models used for reflection.
(Finlay, 2008) argues that although reflective practice has positive impact there are also potential cultural and personal risk involved and “not everyone ends up feeling empowered. It is noted that due to their numerous duties professionals often feel over worked and reflective practice is seen as burden as a result reflection is often “mechanical, routinised and mechanical, routinised and unthinking ways of doing reflective practice are too often the result.”, it is further suggested that new practitioners may therefore not choose to reflect on their practice and instead attempt to utilise “preconceived understandings” of how teachers and students should act (Hobbs, 2007). 
(Finlay, 2008) highlights the following three areas of concern within reflective practice which affect positive application; Ethical, Professional and Pedagogic. 
Regarding ethical issues (Finlay, 2008) argues that the application of reflective practice can have a major impact upon the practitioners’ emotional needs and could be detrimental to their emotions. “Questioning the assumptions on which we act and exploring alternative ideas are not only difficult but also psychologically explosive…[it] is like laying down charges of psychological dynamite. When these assumptions explode…the whole structure of our assumptive world crumbles. Hence, educators who foster transformative learning are rather like psychological and cultural demolition experts.” (Brookfield 1990) due to this (Finlay, 2008) states that it is potentially concerning therefore that trainees/professionals are forced into reflection and lack the choice in whether to participate in reflective practice or not as it is often demanded by those in power. Also, it is noted that continual reflection could negatively affect an individual as they may feel like they are constantly searching for self-improvement, this may be negative as it may make them develop a feeling of self-rejection and lead them to be over critical.

[bookmark: _Hlk515725534]Next, (Finlay, 2008) comments that professional concerns could come from ineffective reflective practice as the rationale for carrying out reflection can sometimes be undervalued and not recognised and “All too often the process may simply rationalise existing practice” (Loughran, 2000). Its noted that if used in a non-critical and mechanical manner reflections can reinforce bad practice and lead practitioners to simply adhere to “cultural assumptions”, it could be argued that this may poorly impact on the education of learners as practitioners are not investing into the process and are failing to develop appropriately to the needs of the learners by simply reflecting unconsciously due to requirements.  Concerns of reflection are also drawn for the professional in an organisational context, (Finlay, 2008) it is argued that reflective practice can be a used as a tool for organisations to divert responsibility to the individual, thus making good practice an individual’s concern rather than the organisation. For example, a practitioner may focus on their sole role in managing a problematic situation “thereby failing to question… policy which may have contributed to that situation”.

Finally, and debatably most notable, (Finlay, 2008) states that reflective practice can raise pedagogic concerns relating to “developmental readiness”. It is noted that educational practitioners need to be ready to engage in reflection and some practitioners may be incapable of doing so. It is heighted that “Roberts (1998) argues that novice teachers have not yet examined their own personal theories of learning/teaching, and that using ‘borrowed’ routines require depths of understanding these new teachers do not possess.” Arguably this makes for less effective reflection and portrays they idea that reflection as a pedagogic approach for novice teachers can be detrimental if over prescribed as novice teachers will not truly involve themselves in the process, but they may not also fully understand it either, this could impact on the novice teachers in class teaching as they may not feel confident in their abilities and this could damage learning in their class.

In conclusion, this essay has analysed what reflective practice is, discussed models that are used within reflective practice and critiqued reflective practice from an academic perspective. It was found that some academics believe reflective practice can be used by educational practitioners to continually self-evaluate their abilities and skills to identify their strengths and weakness and thereafter act upon them in a sufficient manner to develop as a competent professional. Reflective practice arguably supports continual professional development and helps educational practitioners to further identify the needs and requirements of their learners and implement strategies to deliver content in the most appropriate way. In contract however, academics also stipulate that there can be negative connotations of reflective practice in relation to ethical, professional and pedagogic concerns. It was highlighted that if used overzealously reflective practice can be emotively detrimental as participants may never feel competent enough in their position or the process could lead to over self-gratification. Also too much onus can be placed by organisations on self-reflection and reflective practice as a way of devolving responsibility, this may limit the educational practitioners development as is would arguably benefit them to have access to further sources of information and support.
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Areas of Activity




	
Area of Activity

	
Examples where Standard has been met (What did you do?)
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A1


	
[bookmark: _Hlk516788572]Design and plan learning activities and/or programmes of study
	
Throughout the course I have designed and planned a range of activities and designed tasks and assignments for the marketing modules of programme.

In relation to planning and developing learning activities I have planned a range of activities both traditional and contemporary.

For example, traditional learning activities such as lecturing and using PowerPoints are used at the beginning of many lessons to educate learners of key terminology in relation to their areas of study and as a guide when completing tasks. 

Learners have participated in a range of role plays and interviews during the academic year also. learners where required to act as travel agents as part of their customer service unit and book tickets for “customers” to travel by coach to London and had to participate in a mock job interview for their preparing for employment unit.
A range of practical activities have also been utilised to meet criteria, for examples student have held fundraising events including French breakfast mornings and traditional oven baked pizzas to demonstrate their planning and managing events and also communication skills.

Learners have also participated in a range of contemporary activities also. I have used ClickView (educational video site) and YouTube as a source for informative videos, Nearpod has been used to conduct multiple quizzes relating to travel and tourism content and learners have also used Socrative to complete exit tickets following lessons.

I have also been involved in the design of the Marketing travel and tourism products and services unit. As I was the lead lecturer for this module I was required to develop appropriate task that meet the criteria, this was met by implementing marketing activities such as promotional posters, designing a promotional campaign for the big pit and by students creating their own promotional songs.



















	
[bookmark: _Hlk516788548]Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did. 
	
Future Aims and Goals

	
I have had some opportunities to design, plan and modify learning activities and programmes of study for the 90 Credit diploma. An example of this is when I had input in the design of the marketing module of the course as it is my specialist subject (K1). I designed a range of marketing-based activities that supported effective teaching and learning such as getting learners to create a promotional marketing campaigns and to conduct market research as this allowed learner to practically contextualise key concepts and allowed me to assess the student’s development and unique learning styles (K2, V1).

The marketing module began utilising a similar structure to other modules. Lecturers began by consistently dictating to students the core subject knowledge for tasks using traditional lecturing and digital technology such as YouTube and ClickView educational videos. As students understood the key concepts of the module the lessons and assessments became more student led utilising quizzes, Q and A (communication skills), group-based activities such presentations (communication skills, digital literacy) and interviews/roleplays (employability skills, literacy) to diversify the lessons to support all of the students learning styles and abilities and to assess whether learners had comprehended the teaching. (V1, V2, K5). The module concluded with learners with learners utilising lessons for “workshop time” and tutorial time to complete their required assignment tasks and to ask lecturers for support with their work (K2, K3, K4).
	
To ensure continual professional development I aim to be involved in the developments of curriculums with my department in the future in order to input for specialist knowledge to ensure educational courses are contemporary and relevant, I also aim to diversify the range of learning activities that I design and implement within the classroom to ensure all learning styles are accommodated for and learning takes place.












	
Area of Activity

	
Examples where Standard has been met (What did you do?)


	
A2.

	
Teach and/or support learning

	I have taught and supported learning continuously throughout the year. My teaching experience has been inclusive of lectures to 20 students, 1 to 1 tutorials, practical lessons and critical analysis.





	
Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did. 

	
Future Aims and Goals

	In order to teach and support learning I have taught on a range of programmes within the travel and tourism and hospitality including the both the 90-credit and extended diploma in travel and tourism, level 2 diploma in professional cookery students, entry 1 and 2 in food studies students and access to higher education students.
During my professional teaching experience placement my role mainly involved the delivery of lectures, tutorials, practical classes and mentoring to the 90-credit diploma in travel and tourism and entry 1 and 2 in food studies students. In order to support learning and stimulate engagement for learning it is arguably important to be enthusiastic about when teaching you subject content. As can be seen from lesson observations conducted by my mentors and my university and from personal feedback I have received from my placement mentors I am a highly social and enthusiastic person and I have “good rapport”, “greets all learners individually by name” and I am energetic and passionate.
I also tried to ensure lecturers were interactive by utilising emerging technology and included Q and A sessions and group activities to allow discussion to take place allowing learners to develop ideas and to develop confidence, consolidate key concepts and reinforce the content by applying it to real life situations. 
When designing lessons and activities to teach key content I aim to capture the interest of my learners while meeting expectations (V4). I regularly use appropriate visual aids such as images, diagrams, graphs and handouts and I encourage students to develop their observational and comprehension skills by taking notes when we I conduct practical lesson (K3). Lessons nearly always conclude by reflecting on what has been taught to support and consolidate the teaching/leaning and learners have stated that this consolidation help them to “recap key points” and “break down information to understand it better” (K5).
I used a myriad of teaching methods to support the individual learning needs and learning styles of the learners whilst on placement (K3, V2). For example due to the level of the course (Entry 1 and 2) many of the learners have ALN (Additional Learning Needs) therefore students can learn and will be assessed through completing worksheets (supporting read/write learners), participating in the Q and A and listening to an explanatory YouTube video (supporting aural learners), partaking in the shop role play (supporting kinaesthetic learners) and by looking at the provided handout resources and “identify the coin” pictures (supporting visual learners).



	In order to support learning and effective teaching it is important to be aware of emerging technologies, know subject content to a high standard and to be aware of developing student needs and requirements.

To meet these aims I will maintain and develop my subject knowledge of the travel and tourism sector by subscribing to well renowned industry websites such as travel weekly, the world travel organisation and travel pulse, I will also conduct research into governmental legislation and official reports and journals.

I aim to enrol in training relating to emergent technologies also. For example, whilst I was on placement Bridgend College had introduced Chromebook laptops for the students to use within the classroom, this laptop used google docs to create presentations and word documents, and I was unsure how to respond when asked by learners how to use the system which prevented them for completing their work as efficiently as they could have. Following my teaching practice, I aim to learn how to use this system to ensure I can support learning within the classroom.



	
Area of Activity

	
Examples where Standard has been met (What did you do?)


	
A3.
	
Assess and give feedback

	A range of assessments have been used to assess and evaluate learners progress during my teaching practice.

Assessment have been both written and physical. Written assessments have included the submission of written documents such as reports, fact files, information sheets, posters, and presentations and physical assessment have included customer service role plays, interviews, holiday rep role plays and planning and executing an event.

	
Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did. 

	
Future Aims and Goals

	
Prior to beginning a module or assignments I always ensure that I give students an explanation of the format of the or assignment modules assessments and explain to the learners how will marked and assessed.

In order to ensure that I competently mark the learners work I followed a marking scheme recommended by my mentor, referred to the official course specification and work was also double marked to maintain high marking standards. Work is also internal verified (IV) firstly within the department following the completion of all assignments for modules and any issues are highlighted and managed effectively, this work is then further required to be externally verified (EV) by professional who is independent from the organisation and any issues that are identified need immediate action and are causes for concern. Learners are given feedback after the mark has been marked but are informed that marks are subject to change based on the results of double marking and internal verification.

Assessments that were chosen for the marketing modules focused on deeper learning, critical thinking and problem solving. For example, learners were required to conduct market research by carrying out surveys to gather information on people of different age groups, socio-economic and geographical backgrounds, the feedback from myself and the evidence that was found was then analysed to assess which methods of marketing where most appropriate when developing their marketing campaigns (K1). Formative assessment plays a key role within the classroom also. Learners are actively encouraged to participate in Q and A sessions which are implemented into many lessons to give their individual thoughts and opinions in relation to the subject content that has been taught or to provide peer assessment feedback following group presentations or practical activities (V2, K3).















	Following the completion of my placement I wish to gain further knowledge regarding marking and assessment.

I currently have little understanding of how the marking and assessment process beyond initially marking the work myself and having it second mark.
I will conduct research into the structure and assessment chain within educational institutions in order to understand how learners work is officiated.

	
Area of Activity

	
Examples where Standard has been met (What did you do?)


	
A4. 
	
Develop effective learning  environments and approaches to student support and guidance

	
To ensure I develop effective learning environments I utilise a range of learning environments such as in class lessons, field trips, tutorials and practical lessons.

Student support and guidance is supported through 1 to 1 tutorials and pastoral care is available for learners to express any concerns in relation to their academic work or any personal concerns.

	
Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did. 

	
Future Aims and Goals

	
My teaching focuses on lecturers, practical classes, role plays and tutorials. These differing learning environments are appropriate to various student groups that I teach and their learning styles (V1). The various learning environment also make learning interesting and help to keep learners engaged in the lesson. 

During my placement I have been involved in a range of practical activities and I have designed and implemented practical activities into my own lessons on several occasions as they allow students to apply their knowledge and consolidate their own learning (K4).

I also utilise case studies from contemporary news sources and academic journals along as my own industry experience to provide learners with examples relating to their assignment when I am lecturing, this is the most engaging and common form of teaching as it helps learners to visualise real life examples in relation to the content (K3).

In addition, at the beginning of a module I introduce myself to students and inform them how I will conduct lessons and what is expected of them in relation to their academic competence and behaviour requirements. I strive and aim to create a functioning, productive, safe and secure learning environment which has mutual respect by encouraging learners to give myself and other learners feedback through the duration of the course (K6).


















	
In the future I wish to further develop my knowledge of effective learning environments.

I am very interested in how the set up and layout of a room can influence learning following personal experience in which I found that by simply changing the seating layout within the class learners became more productive and issues with poor behaviour were lessened as a result.

	
Area of Activity

	
Examples where Standard has been met (What did you do?)


	
A5.
	
Engage in continuing professional developments in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices 

	I understand that continual professional development is crucial in ensuring competent teaching practice and effective learning.

In order to safeguard my professional development, I actively try to engage in opportunities that will develop me as a practitioner. For example, I have attended additional staff training events such as a CPD day held by Bridgend College focusing on ALN, I have regularly attended staff meeting and quality assurance meetings and have asked to participate field trips as frequently as possible.

	
Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did. 


	
Future Aims and Goals

	
As previously discussed I believe that continual professional development is important, and I have taken steps to develop myself personally. I have participated in workshops and training sessions focusing on a diversity of inclusion and attended staff development meetings and conferences also (V3); I attended a CPD day on Wednesday the 10th of January focusing on “additional learning needs (ALN) and inclusion” which was held in response to staff feedback requesting training and guidance on teaching, supporting and working with learners with a wide range of learning needs. Topics focused on how to support and teach learners with additional learning needs such as autism, ADHD, dyslexia, dyspraxia and LGBT and was an opportunity form me to gain information on the new Additional Learning Needs and Education Tribunal (Wales) Bill and the ALN Transformation Programme and what it meant for the college.

When I initially began my teaching practice I didn’t place much consideration in to the benefits of self-reflection and I would often put of the process or rush the self-evaluation forms. I realised promptly however that I would forget key area of my teaching which I wished to develop and that needed improvement to become an effective practitioner, so I modified my behaviour and began completing self-evaluation forms more consistently and began to keep a diary to highlight key areas of development that were needed (K6).

Informally, learners have been questioned on the learning preferences and which teaching styles the liked, the learners stated that they preferred more practical activities and assessments and stated to me that we “enjoy your teaching” and “you explain things well and don’t rush like some of our other teachers” (K5).














	
To continue my professional development, I aim to continue attending additional conferences, I will sign up to additional training courses and will utilise self-evaluation more constructively and more frequently so I can assess my strengths and weaknesses and act on them appropriately.

I am going to enrol on a beginner’s welsh course in the near future as I believe it is important both culturally and professionally to support diversity and learning within the welsh education sector.

I also have a long-term plan to study a masters degree in additional learning needs, this has personal connotations as well as professional development interest for me as I myself have learning difficulties and wish to become a professional that supports inclusivity and creates learning environments for learners of all abilities.


Action Plan for Continuing Professional Development – UK Professional Standards Framework (UKPSF)

Dimensions of the Framework

Areas of Activity
A1	Design and plan learning activities and/or programmes of study
A2	Teach and/or support learning
A3	Assess and give feedback to learners
A4	Develop effective learning environments and approaches to student support and guidance
A5	Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices



A1	Design and plan learning activities and/or programmes of study

A2	Teach and/or support learning

A3	Assess and give feedback to learners

A4	Develop effective learning environments and approaches to student support and guidance

A5	Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices




















Core Knowledge
K1	The subject material
K2	Appropriate methods for teaching and learning in the subject area and at the level of the programme
K3	How students learn, both generally and within their subject/discipline area(s)
K4	The use and value of appropriate learning technologies
K5	Methods for evaluating the effectiveness of teaching
K6	The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching

Professional Values
V1	Respect individual learners and diverse learning communities
V2	Promote participation in higher education and equality of opportunity for learners
V3	Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
V4	Acknowledge the wider context in which higher education operates recognising the implications for professional practice
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