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Element 1 

	Cynllun Gweithgaredd
Activity Plan

	Gweithgaredd:

Activity: An experience within the school's outdoor woodland environment. 


	Nifer o blant:

Number of children: 20. 

	Oed y plant:

Age of children: 6/7 - Year 2. 
	Nifer o oedolion:

Number of adults: Class Teacher, Teaching Assistant x 2. 

	Lleoliad:

Location: School woodland area. 

	Amser paratoi:

Preparation time: 20 minutes. 

Discussing the boundaries of the outdoor environment with the children prior to taking them out. 

Coats will then need to be put on the children. And the resources taken out. 
	Amser gweithgaredd:

Activity time: 45 minutes. 

	Adnoddau:

Resources:

Several resources will be placed on tarpaulin when the children go outdoors, so they are available if they decide to use them. 

Mini beast picture cards

Pots for mini beast 

Magnifying glass 

iPad 

Clipboard  

Pencil 

First aid kit


	

Amcan/ion y weithgaredd:

Aim/s of activity: 

· To support children’s curiosity, experimentation, risk and challenge and physical skills through interaction with the forest school environment.  
· For the children to explore and investigate the outdoor learning environment allowing them to understand the importance of the natural environment and develop a sense of awe by exploring the living things around them.
· To develop children’s fine and gross motor skills by picking up the minibeasts and handling a range of tools. 

	Cysylltiadau â deilliannau:

Links to outcomes:

The overall outcome of this activity is for the children to “take risks and become confident explorers of their outdoor environment.” (Foundation Phase Framework, 2015) However children will also;  

· “Take responsibility for their own actions” when handling the minibeasts. (Foundation Phase Framework, 2015) 
· The children will begin to develop an understanding of the expectations in the outdoor environment and understand the rules. (Foundation Phase Framework, 2015)
As this activity has a holistic approach, the children may be developing a wide range of skills through interaction with the environment these may include numeracy and literacy skills throughout by for example counting the number of legs the minibeast has, describing the features of the minibeasts etc. 

	Gwahaniaethu:
Differentiation:

The school woodland area is wheelchair accessible, and there will be a teaching assistant available to allow for 1 to 1 support with any children if need be. 

	Iechyd a diogelwch:

Health and safety:
· Risk assessment will be undertaken (element 2)
· A sweep of the outdoor area will take place before the children carry out the activity to ensure there are no new risks. 
· Allergies will be taken into consideration prior to going outdoors. 

	Rôl yr oedolyn/oedolion:

Role of adult/adults:

Teacher
The role of the class teacher will be to observe one group of the children in the outdoors whilst they are exploring the woodland area. The teacher will sit back and watch, rather than instructing the children too much as the aim of the activity is for the children to be curious. At the beginning of the lesson the class teacher will explain to the children the boundaries in the outdoor environment and how to be careful if they are pick any minibeasts up. 

Teaching Assistant
The role of the teaching assistant will be to set up all the resources ready for the children and place these on the tarpaulin outside. The teaching assistant will then supervise the other group of children in the outdoor environment being available to answer any questions the children have. 

Additional Adult
The role of the additional adult will be to float between the two groups and be available to administrate any first aid. The additional adult will also be available to take children in if they need the toilet. 


	Y weithgaredd:
The activity:

Firstly, the children will be taken into the woodland area. The class teacher will explain that they can explore the area however they will have boundaries, these will be how far out the children are allowed. The class teacher will then explain to the children things they may want to do in this area, such as building dens, collecting leaves/sticks/mud to make homes for minibeasts, the children may look for minibeast and pick them up to look at them closely and see what habitats they live in. The children may just decide to climb and balance on any lose branches or trees in the area. They will be given options, and there will be resources available for them if they decide they want to use these to scoop up any mud, to look at minibeasts in more detail etc. 

The children will then lead the experience themselves after being told the initial aim of the experience, they will be allowed to explore within the boundaries, deciding what they want to do. 







Element 2

RISK BENEFIT ASSESSMENT

	Location / Activity:
	School woodland area; an experience in the woodland area, includes handling minibeasts and materials. 
	Date:
	22/09/2020

	Assessor:  
	Abigail Jones
	Review date:  
	22/09/2021



	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	WOODLAND EXPERIENCE;
Tree roots and stumps.

	The tree roots and stumps will allow children to climb and balance which is essential to their physical development. 
	Slips, trips and falls. 
	Children.
	Clear a walkway where possible.

Remove any dangerous roots.

Inform the children to take care and look where they are going at all times. 

Ensure a first aid kit is with a member of staff at all times.
	Low(L)

	WOODLAND EXPERIENCE; 
Lose branches.
	Lose branches will allow children to be curious and use their imagination to use the branches for different activities for example, making a den.   
	Children falling over the branches, branches falling off the trees. 
	Children.
	Remind the children of the risks.

Remove any hanging branches which children may not see, to be able to avoid them. 
	Low (L)

	WOODLAND EXPERIENCE;
Mud play.  
	Allowing children to dig into the mud in the woodland area engages in their sensory play and allows them to enhance their fine motor skills.  
	Contamination.
	Children and adults. 
	Carry out a sweep of the woodland area before entering to ensure there are no faeces. 

Remind the children not to put anything in their mouths.

Ensure children wash their hands after the activity. 
	Low(L)

	WOODLAND Experience; 
Insects, wasps, stinging nettles. 

	The children will learn self-awareness skills and begin to learn about managing their own risks in the area.  
	Allergic reaction, poisoning. 
	Children and adults.
	Ensure any equipment needed for medical conditions is packed in the first aid kit.

Make children aware what stinging nettles look like and to be careful around these.

Teach children to remain calm around any insects and wasps to avoid being stung.
	Medium (M) 





Element 3

	Mater / Nodwedd amgylcheddol Issue / environmental feature
	Niwed allai ddigwydd
Damage that could occur
	Sut i leihau y effaith negyddol  How to lessen negative impact 
	Adnoddau sydd angen 
Resources needed
	Pwy sy’n gyfrifol
Who is responsible 

	

Minibeast Hunt


	Squashing or damaging the insects. 
	Remind the children to be gentle with the minibeasts they find. Avoid collecting too many minibeasts at once and return them to where they were found. 
	N/A.
	All adults involved must reinforce the rules. 

	
Walking over plants / damaging healthy grass.




	As the woodland area is used so often within the school, this could cause any grass to be trampled on and loss of plant life. 
	Prepare the children that they must be careful around plants as they are important for the woodland area. Monitor the area and use different paths if necessary. 
	N/A.
	Leader. Also tell children they are environmental inspectors so that encourages them to look out for the plants and it is their job to look after them. 








Element 4


In part 1 of the portfolio I created an experience that involved children utilizing the school’s woodland area. The experience included the use of natural resources and loose parts. This experience was created to support children’s curiosity, experimentation, risk and challenge and physical skills through interaction with the forest school environment.  
“Fjortoft (2001,2004) found that young children playing in a natural environment had a greater increase in gross motor skill development, motor fitness, balance and coordination than their peers in a traditional playground setting” this may be due to the opportunities for children to be climbing and ducking under trees/branches in the natural environment. This aided my decision in choosing a woodland area, as it supported my aim of developing children’s physical skills. In addition to the environment used, Frobel’s (1892) theory draws in on the importance of the space you are using and using this space to its full potential, as this is what engages the children’s imagination, curiosity and creativity and helps foster their health and wellbeing (Frobel, 1892). The school woodland area is big enough for the children to explore, however, upon reflection, I would take the children to a different woodland area outside of the school’s grounds to allow for more space. By taking the children to a new environment it is encouraging them to explore fully as they would have more space and more variety of loose parts, which is something Piaget (1896) discusses in his theory of ‘schemas’. According to Piaget (1896) “the best thing to do is to encourage and allow the child to explore them fully by providing them with suitable experiences and resources until they can then move on.” (Redford, 2013). The children’s schemas could be further supported by taking them to a new environment, and the child may be more fully engrossed due to a new environment that presents differing challenges, as this is a new experience for them. However, although there are many benefits to outdoor play, “research has shown that the amount of time and experiences children have with nature is declining” (RSPB, 2012) This is why the experience was based within the natural outdoor environment, rather than just on the school playground, as this allows the children to engage with nature more. 
Froebel (1885) believed in education through activity and enquiry and not teacher-led education. This is due to children learning best through self-activity and first-hand experiences. Piaget’s (1986) theory of ‘schemas’ concurs with this research, as his research states the importance of encouraging children to explore. My experience consisted of a child-lead experience aided with some prompts and boundaries which mirrors Frobel’s theory as he states the adult’s role should be to open possibilities, rather than constraining them. As-well as Froebel’s (1885) theory, The Reggio Emilia approach also supported my experience, as the role of the teacher for my  experience was to observe the children, Reggio Emilia Approach states that “teachers are encouraged to observe children rather than to direct them” as this allows children to express their creativity (TSC, 2017). Furthermore, Maynard et al (2013) carried out research into the differences of behaviour in children in the indoor and outdoor environment. The research findings suggest that children may feel less constrained by their teachers in the outdoor environment. It can be seen as a ‘blank canvas’ as they have freedom, unlike the classroom which is set up (Maynard et al, 2013). In comparison, Vygotsky (1869) puts emphasis on using the ‘more knowledgeable other’ to aid children in learning quicker and learning more complex things. Within my experience I used Vygotsky’s (1869) theory of ‘scaffolding’ as my role is to provide instructions to the children and demonstrate some ideas. In addition, Vygotsky (1986) states “learning takes place through the interactions students have with their peers”, this theory of peer learning is embedded throughout my activity as the children are working together on self-led play interests. On the other hand, there are restrictions that come hand in hand with using the outdoor environment one being the risks. 
Rosenow (2013) states that today we are too concerned with protecting children from harm to let them enjoy the outdoor environment. However, a study carried out by Kelley et al (1998) found that “parents of 3-year-old to 12-year-old children believed that encouraging their children to take appropriate risks was important for them to become competent adults but at the same time they needed to protect them from risk.” In contrast, Little (2010) states that by actually using the outdoor environment, children will begin to learn to avoid injury and learn about their bodies and how to control them, which shows the importance of utilising the outdoors for children to take risks and learn from them. Despite the research found by Kelley et al (1998), a study they carried out revealed that there was in fact a tension between outdoor play and the risks involved when they interviewed parents. In comparison Maynard et al (2014) discuss that the risks involved with outdoor play can be ‘unnerving’ for many practitioners. However, allowing the children to take these risks will result in the children having better understanding and judgement of risks (Maynard et al, 2014). Maynard et al (2014) also state the importance of preparing for these risks by carrying out a risk benefit assessment, which is something my experience includes. Froebel (1885) supports this idea as his theory states that the outdoor environment gives opportunity for risk and challenge which he emphasises as important for child development, implying the argument of benefit over risk. My activity promoted risk and challenge due to the loose parts in the environment, the woodland area is a natural environment which has tree stumps and trees which the children will need to climb over or duck underneath which is a risk as they may slip or fall. There are also twigs and sticks which the children will play with which is also seen as a risk. However, I decided this would be appropriate for the children after reading the research about the importance of risk-taking behaviour for children’s development, again meeting my aim of the experience to encourage risk and challenge. 
Nature offers loose parts. Nicholson’s (1971) theory of loose parts, in which is the idea of natural resources such as sticks and twigs, resources that allow for creativity and discovery, puts emphasis on the importance of exploring outdoor environments in which loose parts are available for the children to explore. Nicholson (1971) stresses that that this does not work in most environments such as schools as they are too organised, too clean and impossible to play around with. Schools classrooms are too planned out for children and therefore their ‘fun and creativity has been stolen’, this showing the importance of the outdoor environment being utilised, allowing me to decide to use the woodland area for my experience as children are able to explore a variety of loose parts and become curios about these. Loose parts can allow for unstructured play. Pellis (2007) states that unstructured play is crucial for children development of independence and emotional and behavioural self-regulation. This put emphasis on the importance of child-led and unstructured play which is seen as difficult in the classroom. Gibson et al (2017) states that loose parts improve the quality of children’s play whilst at the same time maximise the opportunity of engagement and child-led play. My experience allowed for the use of loose parts; however, I provided extra resources in case the children would choose to engage with them. Instead of handing these out to the children, they would be placed on tarpaulin for children to use if needed. This encouraged the children to be curios and supported the idea of creativity and discovery as they were not prompted to use them, it was their decision. In addition, Frobel (1885) states how to allow for child-led play. He states you have to help the children gain and use their freedom in worthwhile mutually respectful ways, this can also help children become ‘Ethically informed citizens’ by beginning to respect nature and learn how to look after it. (Donaldson, 2015) 

Education for Sustainable Development (ESDGC) is embedded throughout my experience. DCELLS (2008) states that ESDGC is ‘education that will prepare people for life in the 21st century’. DCELLS (2008) states the importance of ESDGC being cross curricular and not seen as an additional subject, therefore I ensured it was embedded throughout the whole experience as for the whole experience the children were exploring the environment, developing a ‘sense of awe’ for nature. My activity included the theme of ‘The natural environment’ by giving the children the opportunity to ‘develop a sense of awe and wonder at the beauty of landscapes, habitats and living things’ (DCELLS, 2008) as the experience was child-led, allowing the children to explore, discuss with peers and ask questions about the natural environment, allowing them to be curios and develop a sense of understanding about the importance of the environment and beginning to respect this environment, again concurring with Donaldson’s aim of children becoming ‘ethically informed citizens’ (Donaldson, 2015) . Within my experience, the children are also building their knowledge from past experiences, which Tinney (2010) states is a clear link between ESDGC and the Foundation Phase Framework, as the Foundation Phase Framework (2015) states that their holistic development for the child “aims to develop their skills across curriculum, building on their previous learning experiences, knowledge and skills” (Tinney et al, 2017. P.113) Upon reflection, I would allow more time to explore the environment as White (no date) states the importance of allowing children time. Children do not like to be hurried whilst playing outdoors, it is important that children are able to go back and complete an activity until they are happy that they are finished with them (White, no date). I believe that the time I set for my experience, 45-minutes, would not be enough time for the children as the children will need to spend time exploring the environment before deciding what they would like to get out of the experience. 
In conclusion, research puts emphasis on the importance of utilising the outdoor environment to its full potential. However, a lot of research has made me aware that children are not having enough opportunities to use the outdoor environment or have contact with nature which is something that clearly needs to improve due to the positives research has shown link with child development and the outdoor environment. Montessori is another theorist who puts emphasis on the importance of children exploring and being in contact with nature and the outdoors, she felt that the outdoor environment should in fact, be an extension to the classroom. (Montessori Now, 2020) I believe Montessori’s theory is fundamental for child development and all schools should allow for this to be embedded this into the school day, allowing for a holistic approach to teaching where children will have opportunity secure the full benefits of the outdoors. 
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