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APPENDIX GA36b

	LEVEL 5 ASSESSMENT SPECIFICATION 



	Student name:
	     Jonathan Johnston 
	Student ID number:
	2025107

	Programme:
	Professional Certificate in Education & Training 

	Module:
	Principles of Teaching, Learning and Assessment in PCET 

	Module code:
	ECPT5005 
	Contribution to Overall Module Assessment (%):
	50% 

	Lecturer:
	
	Internal Verifier:
	

	Assignment Title:
	Practical teaching session  
	Word count (or equivalent):
	45 mins practical plus reflective account maximum 1000 words. 

	Submission deadline:
	04.06.21 23.59pm 
	Return date of provisional marks & written feedback:
	Within 20 working days 

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  











	Module Learning Outcomes 
(from module syllabus)

	
· Proficiently plan and deliver a teaching episode for a designated group of learners, to include suitable aims and outcomes as well as teaching and assessment strategies.
· Reflect on own teaching practice as well as observations of other experienced teachers to develop targets for own professional development
· Utilise a range of assessment strategies and techniques, demonstrate a sound understanding of differentiation and assessment of and for learning.






	
TASK DESCRIPTION




Part 1 
Students are required to deliver a 45 minute teaching episode to a cohort appropriate to their professional practice in a subject of their own choosing, in agreement with their mentor. The session delivered will need to have due consideration for the following elements: 
 
1. Clear and appropriate aims and learning objectives 
2. An understanding of the ability and level of the cohort being taught 
3. Identification and utilisation of appropriate teaching and assessment strategies 
 
The teaching episode will be assessed by their mentor or appropriately qualified colleague and feedback should be provided to the student following the session via the Lesson Assessment Form. Prior to delivering the teaching episode, students will need to provide the assessing tutor the following information: 
 
1. Completed lesson plan for the session 
2. Copy of any teaching aids to be used i.e. PowerPoint slides, handouts, assessment tools 
 
Part 2 
Following the completion of the teaching episode, students are required to write a reflective account of the session, taking into consideration feedback provided by the mentor as well as any student feedback received from the session. The reflective element should clearly outline the learning that has taken place for the trainee as a result of delivering the teaching episode and determine plans for further professional development and enhancement of practice. There should be engagement with supporting references within the reflective account and consideration of alignment to any professional standards (where appropriate). 













Part 2 Reflection 

Osterman and Kottkamp (1993) express ‘reflective practice is viewed as a means by which practitioners can develop a greater level of self-awareness about the nature and impact of their performance, an awareness that create opportunities for professional growth and development’. Even though theorists have offered ranges of definitions that often are similar and overlap, they share the need of self-reflection to maintaining professional standards. Malthouse and Roffey-Barentsen (2013) states reflective practice is part of being professional. As a registrant and teacher it is important that I adhere to my professional standards set by Healthcare Professional Council (2021).
Using the Graham Gibbs (1988) reflective learning cycle I am going to reflect on a teaching session I completed for the Welsh Ambulance Service NHS Trust as part of my role as a fulltime clinical trainer.
The Gibbs’ reflective cycle encourages reflective practice by asking questions at six stages;

Description 


As a part of the Welsh ambulance services commitment to continual professional development for their volunteers I taught a CPD 2021/2022 session for current volunteer responders.
As this was an annual CPD programme our aim of the session remains the same ‘To increase confidence in your clinical scope of practise and your self-confidence to discharge duties on behalf of the Welsh Ambulance Service NHS Trust’. 
I also had an idea of rolling topics that would be needed to be covered in the session and the platform that is would be delivered on due to the current impact of COVID-19 with face to face training. 
As this was an ongoing rolling topic cycle for the CPD this allowed me to plan the lesson around these topics. 
1) I produced three learning outcomes for this session: 
Apply the skills and knowledge to enable a safe working environment that is as reasonably practicable, free from violence and aggression. 
2) Be able to formulate a full patient assessment utilising the CABCDE approach, and understand the correct techniques and procedures for undertaking observations and recording NEWS scores. 
3) Identify and treat neurological condition (seizures) within their appropriate scope of practice.
This was a 3 hour online interactive session utilising Microsoft Teams software teaching 15 students a range of theory topics outlined in the learning outcomes including conflict resolution, patient assessment and epilepsy – seizure disorders. This would be a part of a blended approach reducing face to face contact time so students would undertake a second part to CPD which would cover any face to face elements of this training. All students would be current qualified volunteers undertaking this continual professional development training. 

Feelings 
This was the first session I would of completed after the initially trial session of the new materials.

I felt apprehensive before the session due to new training materials and only the second time teaching the materials. I felt I had prepared for the session and created lesson plan and produced guide notes on the slides for any potential questions that I may be asked so I have some prompts available.  
I was confident in the technology and digital platform I was using as I used Microsoft teams previously and during my introduction to the session I include a session on the functions and ensure all students had the ability to interactive before I started my teaching. 
I felt nervous to see how the session flowed as we had made changes following feedback from initial trial sessions. I also struggle with new training materials and knowing the content as I find it challenging reading out load from a slide due to dyslexia and dyspraxia. I have my own coping mechanism for my own learning needs. This is always a personal challenge when teaching a new topic or content. 
As the session went on I got into the flow and had good interaction back from the students which eased my nerves and it felt like a ‘normal’ CPD session.

I did come across challenges with some student unfamiliar with technology which meant I felt torn and a sense of responsibility to support all students, this becomes a challenge when one student is experiencing technical problems and I can only offer basic troubleshooting as I am aware 14 other students are waiting on the session but on this particular time ask the student to leave and re-join the link worked. I also felt it difficult at times to ensure inclusion of all students and note that all students are participating during the session as this is restricted online as you cannot see all faces. It is challenging to monitor and recognise a message or answer from all students. I regularly ask a question to the group and ask for 15 answer back in the messaging function but I found it hard to ensure or recognise if someone is not joining in without affecting the flow of the session and stopping to register all students. 

Evaluations   
As the session went on I felt more comfortable with the way the session felt and flowed I faced the challenges with internet connection with some students unable to view videos and I made a rapid decision not to play the videos as these worked for some and not others which would disengage some students if they felt they were not getting the same learning? It is important to have engagement and inclusion with all students. So I replaced the video with a different strategies and involves a group discussion utilising the online chat function. 
Following feedback from students and peers I overall felt very happy with feedback. The session came across to be informative, which flowed well and was pitched at the correct level. Feedback also very positive for engagement with literature skills. I felt I used effective and different pedagogies to help and met all students’ abilities. 
Some challenges included accessibility for all students including those who disclose learning or sensory disabilities. Following feedback the font I had used for text was distracting and difficult to read. Also I felt I struggled to support some students who required prolonged processing time to read and take in information. I tried to leave important slides on their screen longer and use multiple forms interaction including questioning students on materials, inviting specific students to answer to ensure inclusions, opening the session for general discussion with quiz style  scenarios and having regular question and answer session after each topic. I feel this is an area I need to improve and adapt my professional practice to support my students further especially with digital learning styles. 

Analysis 
This reflection on my practice has allowed me to draw upon research and developing theoretical understanding of inclusive pedagogies. Florian (2011) notes that inclusive pedagogies are used to ensure individual needs are marginalised into the classroom environment. This means in future sessions I will not exclude students from a topic that they would normally do because it may take the longer than normal. For example To mitigate any further technology problems I would go thought troubleshooting exercise with the whole class before the session starts to help individual who may struggle with digital technology. I would also support student with adaptations that could be made to computers to make them accessible to all (Mitchell 2014). This is not about the choice of strategies but how I would use it. Examples such as learning with group work, discussions which does not isolate students giving the stigma marked as being different. In future practice I will continue to use inclusive pedagogies to ensure attention is paid to everybody and I create a fun none judgemental effective interactive learning environment. 
Digital learning aims to facilitate a virtual learning environment which has its own pedagogies alongside inclusivity digital technology works with active learning tasks. During my analysis of the session I have learnt ‘affordance’ of potential digital tool such as videos may be beneficial in helping student achieve their learning outcomes (Daniela, 2020). As I found the disruption from video had a negative effect of the flow of the session. 
I felt my session had met the target audience and achieved the session aims and learning outcomes and I feel with continual reflection and gathering information and feedback of my teaching from students with develop my own teaching strategies to benefit my students (Brookfield S 2017).  

Action Plan 

I will continue to embrace new technology into my teaching but with some limitations including removing multimedia videos and replace with active learning tasks such as quiz or discussion (buzz groups).

Introduction to the session will include a session on trouble shooting digital technology and advice of adaption for easy accessibility to technology. 

Continue to adopt professional standards in inclusivity. 

Conclusions 
Basics of teaching remains the same content, pedagogy and assessment. Pedagogy used online is similar to face to face classroom sessions they need to allow the student to engage with training materials dynamically and across multiple learning styles allowing inclusion for all students. 
I’m happy with the session and have had a positive reflective experiences I felt I met the aims and learning outcomes of the session and as a teacher I have also learnt from this experiences and will adapt my teaching in the future. 
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