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ECAD6007: A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction 
According to Tripp (2012) a critical incident is the way in which someone interprets the significance of an event. ‘To take something as a critical incident is a value judgement we make, and the basis of that judgement is a significance we attach to the meaning of the incident’ (Tripp, 1993). A critical incident doesn’t always have to be something negative; it can be something that has a positive effect. Most of the time these incidents appear to be typical rather than critical, but are rendered critical through analysis (Korthagen, 2004; Hatch, 2002; Tripp, 2012). Teachers observe and analyse critical incidents in order to be reflective and find ways in which they can improve their own practice (Zwozdiak-Myers, 2012; Chohen, et al., 2002).
This assignment aims to highlight the importance of reflective practice. To do this, a critical evaluation will take place, surrounding an observed critical incident and the research and key theories relating to it, in order to identify the next teaching and learning steps. 
To conduct the critical evaluation, this assignment will discuss an observation that took place, in order to offer a detailed description and wider context. Then, a critical incident found within the observation will be analysed and links will be made to one or more of Donaldson’s Four Purposes. Next, a review of literature will be carried out in order to highlight key points and identify differing perspectives. Following this, a reflection and evaluation will take place to gather the next steps. Lastly, the paper will conclude with an assessment and summary. 

The role of critical reflection 
The role of critical reflection is vital in developing your teaching practice, it allows you to move from ‘novice to expert’ (Tarrant, 2013). Reflective practice essentially involves three processes – thinking, learning and acting (Appleby, 2010 cited in Hanson and Appleby, 2017). Reflection ultimately allows you to take the time to look back on something you did, giving you the opportunity to think what went well and what could’ve gone better. The purpose of critical reflection is to establish ways in which you could improve, so that next time you can achieve a better outcome (Rushton and Suter, 2012). Dewey (1997) said that being open minded and accepting responsibility are two important attributes of a reflective practitioner.
The hallmark of a professional teacher is having the capacity for critical reflection and to recognise its importance (BERA, 2018). Jacques and Hyland (2003) discuss the importance of your own professional development and believe that you will be a better teacher and a more self-fulfilled individual if you are working hard towards growing as an educator throughout your career. In relation to this, Davies and Fergusons (1997) journal article offers feedback from teachers on how they felt that working with trainee teachers allowed them to be reflective in their own practice and improve their own teaching, suggesting that critical reflection is key even after years of teaching, it is something you must continue with. It is said that to be an effective teacher, you must realise the importance of ongoing professional development (Hay/McBer, 2000). 
In addition to this, Hayes (2004) recommends that student teachers should have a determined attitude to their own learning, highlighting the importance of acknowledging both weaknesses and achievements within their own practice in order to develop their profession. In relation, The Welsh Governments (2017) Professional standards for teaching and leadership, highlights the element of professional learning, outlining that a teacher should be able to use reflection to challenge and support their professional learning in order to continuously develop their pedagogy. One way in which student teachers meet this standard is by making use of their professional learning passport (PLP), where themselves and other education professionals can upload regular reflections and ensure they are meeting the professional standards for teaching and leadership (Education Workforce Council, 2021). Additionally, in more recent years, within the requirements needed to meet the Qualified Teacher Status (QTS) during the Post Graduate Certificate for Education (PGCE) programme, there is an emphasis on the importance of reflective practice within teaching (Tarrant, 2013).
There are several models of reflective practice that have been created to guide practitioners in their reflection, The Experiential Learning Cycle, created by Kolb in 1984, being just one of them. Kolb’s cycle is represented in four stages, in which the learner begins with a concrete experience and makes their way round the cycle to active experimentation (Kolb, 2015; McLeod, 2017; Sellars, 2014).
Here is how Kolb’s Experiential Learning Cycle works (McLeod, 2017):
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Another reflective model is The Reflective Cycle, created by Gibbs in 1998. Gibbs’ reflective cycle is made up of 6 areas, leading from description through to action plan. The model assists you in identifying your strengths, areas for development and actions you can take to improve your professional practice (Gibbs, 1988; Thomas and Lewis, 2016).
Here is how Gibbs’ Reflective Cycle works (University of Cumbria, 2020): [image: Diagram
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Observation (School & Class context) 
The central feature to any research is the ethics that we think about when designing and developing our research (Oliver, 2010; George, 2016; Love, 2012). Therefore, before discussing the observed school and class context, it is important to state that BERA Ethical Guidelines for Educational Research (2018) have been conformed to and therefore the identity of the school, the pupils and its staff will remain anonymous throughout this assignment. 
This observation took place in a mixed-gender English medium 11-18 comprehensive school, based in the north-west of Cardiff. There are 1,263 pupils on roll, including 295 sixth form students. Just under 16% of pupils within the high school have additional learning needs, which is below the national average. In addition to this, over 5% of pupils have statements of special educational needs, which is higher than the national average. On the school grounds there is a separate building that has been specifically built for pupils with autism. Just under 9% of pupils within this school are eligible for free school meals (FSM), which is significantly below the national average of 17%. Nearly all pupils have English as their first language and around 18% of pupils come from minority ethnic backgrounds (Estyn, 2018). During the Estyn (2018) inspection, the school was judged excellent in all areas of inspection and particularly recognised for its inspirational leadership and its schools’ values. On arrival to the school, it was clear to see that pupil voice is at the forefront of the school’s values. Pupils’ photographs, pieces of work and the student ethos were displayed throughout the corridors and hallways.
The observation took place in a year 7 Geography lesson, during third period (just before lunch). The class consisted of 30 middle set/ability pupils. 
Critical incident linked to Donaldson’s Four Purposes 
During the observation, several critical incidents were identified, however for the purpose of this assignment, attention will be directed to just one critical incident.

Throughout the lesson the children in back row were misbehaving, talking and distracting others. They were swinging on their chairs, shouting out and drawing on their hands. Whist other children, in the middle and front rows were engaging, doing the work and participating in Q&A’s. During the first half of the lesson, the teacher was recognising the unwanted classroom behaviour and asking these children to be quiet on many occasions, to stop shouting out, to sit nicely, etc. She even mentioned the possibility of detention to those who would not be quiet and listen. Nevertheless, she was continuing to praise other children for their engagement. 

However, about halfway through the lesson, there was a significant change in her approach to behaviour management. She began offering a lot more praise and positive reinforcement to the children who were raising their hands and engaging, whilst simultaneously choosing to somewhat ignore the unwanted behaviour from the children in the back row. When offering more praise, she would say things like “children are being really good putting their hands up and having a go”, “… I’m choosing you because you are star student”, “i noticed that... made a really good observation”, “I’m really impressed with those of you putting your hands up and having a go”. It was evident that the praise she was using included examples of the good behaviour; she began using the children who were participating as a way of exampling good behaviour and engagement. Almost like she started to role model the behaviour she was looking for in order to encourage other students to model this.

The critical incident here was the moment the class teacher changed her approach to behaviour management. It was apparent she began using different behaviour and classroom management strategies during the second half of the lesson. (Please find original observation notes, annotations and an initial analysis of the critical incident within the appendices, on pages 14-23, in order to gather further context).

In an Independent review of the curriculum assessment arrangements in Wales, Donaldson (2015) recommended that the curriculum should have four purposes in order to guide future decisions and underpin all teaching and learning in Wales. The review suggests that these four purposes should be embedded into the life and work of schools and should set out aspirations for children and young people (Donaldson, 2015; Welsh Government, 2020; ‘Welsh Government’, 2018; ‘Education Wales’, 2019). By fulfilling these purposes, ‘we set high expectations for all, promote individual and national well-being, tackle ignorance and misinformation, and encourage critical and civic engagement’ (Welsh Government Hwb, 2021).
The four purposes explained (Donaldson, 2015):
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In terms of the critical incident discussed throughout this paper, it is apparent that it links with the purpose: ‘ambitious, capable learners who: set themselves high standards and seek and enjoy challenge and are ready to learn throughout their lives’ (Donaldson, 2015). This link has been made to the teacher praising the children who were engaging in her lesson. She was giving the students the opportunity to be challenged, ask questions, and learn, and thereupon receive praise for this. As a result of the positive feedback and reinforcement she was giving these pupils, they were encouraged to continue doing what they were doing, seeking and enjoying challenge. In addition to this, the teacher also role modelled the good behaviour and engagement of some pupils in order to set examples to those who were not engaging. Therefore, you could say that she was using this strategy to encourage these pupils to also set themselves higher standards and to seek and enjoy challenge like their peers.
Literature review 
By referring to previous research knowledge, whilst reflecting on the critical incident, it was clear to see that the class teacher was using classical teaching theories to manage the behaviour within the classroom. Although, it was evident there were several areas for potential research, it was apparent that there were two main areas that linked more specifically to the critical incident and offered more potential to delve deeper, than the rest. Therefore, this review of literature will be sub sectioned into two main themes, Operant conditioning (behaviourism) and Role modelling (cognitivism). To critically review a wide range of diverse literature, this review incorporates worldwide research from peer-reviewed journal articles, online sources and published books.
Operant conditioning

Operant conditioning is a classical learning theory, associated with radical behaviourism and created by Burrhus Frederick Skinner (1904-1990). Skinner designed several ingenious devices called The Skinner boxes, which he used to conduct his experiments. One of the boxes contained rats. Inside one of the boxes he added a leaver for food and water and a grid that produced electric shocks (Skinner 1953; Ferguson and O’Donohue, 2001). In time the rats learned that if they pressed the leaver, they would get food and water, (Skinner referred to this as positive reinforcement), and if they walked over the grids they would receive an electric shock (referred to as negative reinforcement) (Skinner, 1958). Skinner discovered that the rats acted on the environment, this is what became known as operant conditioning (Bates, 2016).

In terms of using this theory of radical behaviourism within the classroom, positive reinforcement can be seen in the form of reward systems such as dojo points, stickers, certificates, verbal praise and so on. Whereas, negative reinforcement can be seen in the form of detention, time out, taking a toy away, consequences or a verbal ‘telling off’ (Johns, 2015). Hayes (2004) tells us that praise is offered for achievement of things like good quality of work, effort and willingness to learn, it recognises that the very best has been achieved and can help children to consider their own attainment and monitor their own progress.

In a study conducted into the influence of positive reinforcements on motivation, Petrova (2017) asked graduates based on their own experience ‘does motivation by rewards lead to a better performance at the university?’. The results found that 23% answered ‘to a very large extent’, 43% answered ‘to a large extent’, 13% ‘neither to a small, nor to a large extent’, 7% ‘to a small extent’ and 14% ‘to a very small extent’. This study shows that the majority of students asked, said that motivation by rewards leads to a better performance, to a large extent. This literature suggests that rewarding students can motivate them to improve their own performance, therefore supporting and advocating the use of positive reinforcement. 
In support of this, Hardy and McLeod (2020) researched past studies and found that positive reinforcement as a component of a behaviour improvement plan resulted in enhanced outcomes for children with persistent behaviour difficulties, including improved on-task behaviour and a reduction in misbehaviour (von Schulz et al., 2018; Wood et al., 2011; Blair et al., 2010). Thus, suggesting that noticing when children are doing something positive, offering positive reinforcement for this can help encourage them and motivate them to continue practicing this good behaviour. As such, the children who typically misbehave would benefit significantly from this strategy. 
Bates (2016) also reminds us that positive reinforcement has a longer-lasting effect than negative reinforcement (Skinner, 1958). This informs us that positive reinforcement is likely to be more effective than negative reinforcement when it comes to using operant conditioning within the classroom. 

On the other hand, Bates (2016) reminds us that rewards and punishments only work as reinforcements is the reward is something the student desires and the punishment is something the student fears. Similar to this, Cooper et al. (2007) also recognises that a common mistake for a practitioner to make is to provide a consequence that the child doesn’t fear. This mistake therefore doesn’t result in the desired behaviour. Hardy and McLeod (2020), suggest that perhaps because of these misapplications of positive and negative reinforcement, critiques of positive reinforcement have had a negative impact on the field of early childhood education. As a result of this, practitioners have been told not to use positive or negative reinforcement anymore, but to use encouragement instead (Gatrell, 2004). This suggests that for this behaviour management strategy to be effective, the teacher needs to know the pupil and what their likes and dislikes are, how they react to positive and negative reinforcement. Further suggesting that for this strategy to take effect, the teacher would first need to try and test this out with her class for a period of time, learning their reactions to reward systems and consequences, etc, before she can make full use of it as a behaviour management tool.

In summary, the literature here tells us that many teachers and practitioners use operant conditioning as a method of effective behaviour management within their classrooms. However, the literature also tells us that the use of negative reinforcement is not as effective as positive reinforcement. In addition to this, it was apparent there was a lack of literature arguing or questioning the use of operant conditioning within the classroom, therefore, suggesting the use of operant conditioning is useful and effective in managing classroom behaviour.

Role modelling:

Role modelling is a classical learning theory, associated with cognitivism and created by Albert Bandura (1925-2021). Bandura based his theory on an experiment he conducted with two groups of children. One group of children watched scenes of an adult attacking an inflatable doll, whilst the other group watched scenes of an adult being gentle and talking affectionately to the doll. When the children were left alone with their own inflatable doll, they imitated the behaviour they had witnessed (Bates, 2016). Thus, suggesting that children’s behaviour is modified by observing the actions of others. Bandura suggests that for children to successfully imitate the behaviour of a role model they must be encouraged to pay attention to the behaviour, have the capacity to reproduce it and have the motivation to want to model it (Bandura, 1977; Malone, 1990).
 
In terms of using this learning theory to manage behaviour within the classroom, Bates (2016) recommends choosing behaviour that learners are capable of replicating. Therefore, suggesting that if teachers are going to use a student as a role model and example for others, they must ensure that their capabilities are matched with those of the pupil being used as the role model. Bandura (1977) argued that students would be more receptive to model good behaviour if they believed they were capable of executing it. This suggests that for pupils to follow the behaviour of a role model, they need to have the confidence and self-belief. This further suggests that if children do not think they are capable, then the use of role modelling is not going to be effective for these particular students. 

Mertens et al. (2021) discusses how adolescents learn new skills and behaviour by observing their peers. She suggests that when certain behaviour from their peers results in positive consequences, the adolescent imitates that behaviour. But, when peers behaviour has negative consequences, it is less likely that the adolescent imitates that behaviour. This suggests that when pupils are shown an example of good behaviour, good work or good engagement, they are more likely to imitate this than they are to imitate the bad behaviour occurring within the class. Therefore, this supports the idea of role modelling being an effective behaviour management strategy within the classroom. In terms of the critical incident, this literature supports the teachers decision to divert her attention onto the good behaviour within the classroom and model this to the whole class. 

When discussing behaviour management, Cowley (2005) suggests using one of her ten tried and tested teaching tips called ‘praise one, encourage all’. She believes that if you want a class to behave in a particular way, you should try singling out one individual who is already doing what you want, as a way of role modelling the behaviour you are looking for from the rest of the class. This further supports the use of role modelling as an effective behaviour management strategy. 

In relation, Slavich and Zimbardo (2012) discuss how role modelling is critical to improving critical thinking and problem-solving skills (Bandura, 1997). This suggests that by role modelling good behaviour to children, you encourage them to think about what it is they could do to imitate and model the same behaviour. 
On the other hand, Gray (2012) discusses how role modelling as a behaviour management strategy can have a negative impact. Expecting pupils to model the behaviour you are presenting to them can close your mind to the possibility of there being a bigger issue, such as undiagnosed behavioural issues like additional deficit hyperactivity disorder (ADHD), conduct disorder, oppositional defiant disorder (ODD), etc. (Cullen, 2011). Pound (2009) supports this thought, advocating that children learn in different ways and shouldn’t be conformed to certain ways. In turn, this literature argues the use of role modelling within the classroom, suggesting that it can actually have a negative impact on particular children who, out of choice, cannot control their own behaviour.

Based on the evidence from this area of the literature review, it is clear to see there is a tendency towards the benefits and effectiveness of role modelling as a behaviour management strategy. However, it was evident there was a slight gap in literature. Although there was a lot of literature surrounding role modelling being an effective form of teaching and learning, the literature surrounding role modelling as a behaviour management strategy was sparse.
Reflection/Evaluation and next steps
In this section, I will use Kolb’s (2015) Experiential Learning Cycle to guide me in my reflection and evaluation.  

Concrete experience (doing/having an experience):
Throughout this assignment, I have conducted a critical evaluation of an observed critical incident, gathered research and key theories surrounding it and now I will reflect upon this experience in order to identify the next teaching and learning steps. 
Reflective observation (reviewing/reflecting on the experience):
By conducting this critical evaluation of an observed critical incident, I have been able to learn about Tripp’s critical incident methodology (2012), the importance of critical reflection, Donaldson’s four purposes, how to conduct a review of literature and how to critically analyse findings. I have also had the opportunity to take part in observations that have opened my eyes to teaching as a profession.
In addition to this, I have been able to conduct a review of literature where I was able to gather research and key theories relating to the critical incident. I was able to gather literature supporting and arguing two areas of behaviour management within the classroom: operant conditioning and role modelling. By doing this, I have been able to underpin key themes, critically evaluate the literature and create an overview of my chosen topic. Most importantly, I was able to discover useful and current research, enabling me to identify areas in which I could improve on within my own practice. I can now move forward in my teacher practice being a more knowledgeable individual that understands significantly more about behaviour management in the classroom. I believe that this experience will benefit me as I continue in the PGCE. 
Abstract conceptualisation (concluding/learning from the experience):
Whilst reflecting and evaluating on this module and all aspects of writing this assignment, I realise that by conducting the research observations, I was able to gather a lot of useful strategies, methods and techniques that the class teachers were using. I was able to observe things like classroom management strategies, behaviour management techniques, pupil voice, the importance of student well-being and so much more. I believe that by observing these aspects of teaching and learning, I am now much more aware of how I can implement these into my own practice. Consequently, I have been able to reflect on these strategies and think about how I would adapt them in my own classroom, how I myself would conduct a similar lesson, use the same classroom management strategies, etc.
In terms of my review of literature, I feel like there were other areas I could have researched if I had more time and a larger word count. For example, I would consider cognitive load theory and research if that could have been a reason the children were distracted, was the lesson too much for some children, etc. 
Active experimentation (planning/trying out what you have learned):

From reviewing and critically analysing the literature I found, I can see that when I go into teaching, I will be testing out the different techniques and applying the different strategies because now I understand the use of operant conditioning and role modelling as strategies of behaviour management within the classroom.
In terms of my own practice, I plan to work within the foundation phase when I graduate this course. Therefore, positive and negative reinforcement is something I intend to use in my own practice. After reviewing the literature surrounding operant conditioning, I can see that the literature supported the effectiveness of this learning theory as a behaviour management strategy and the many benefits of it have been discussed. However, when I take this learning theory into practice with me, I aim to adapt it to meet the needs of younger children. Therefore, I would use positive reinforcement strategies such as reward charts, dojo points, end of week certificates, school trips, choosing helpwr heddiw, etc. and in terms of negative reinforcement, I would use strategies like time out, losing a dojo point, missing out on playtime, etc. However, it is important that I remember positive reinforcement has a longer-lasting effect than negative reinforcement (Bates, 2016; Skinner, 1958), therefore I plan to keep positive reinforcement at the forefront of my behaviour management strategies. 
In addition to this, it is important to remember that children learn new skills and behaviour by observing good examples from their peers (Mertens et al., 2021). Based on this I will use role modelling as a behaviour management strategy in my future practice. I will also be more assertive in my approach to teaching, willing to change and adapt my strategies to fit the behaviour of the students just like the teacher that I observed. 
Conclusion 
To summarise, the review of literature surrounding the critical incident found has resulted in several findings. Overall, it is clear to see that there was substantially more literature in support of operant conditioning and role modelling as effective behaviour management strategies, than there was literature arguing against the effectiveness of them. Therefore, this findings within this assignment concludes recommend operant conditioning and role modelling as useful behaviour management strategies. I therefore plan to use these in my future practice. 
By conducting this critical reflection, I have been able to meet the Professional Learning standard of the Professional standards for teaching and leadership, by conducting wider reading and research (Welsh Government, 2017). As well as this, I feel I have met the standard for continuing professional learning, by understanding the importance of ongoing critical reflection (Welsh Government, 2017).
Appendices 
Original observation notes:
During the test phase of my first bridging, I was given the opportunity to carry out two test days in a high school, where I observed three 50-minute lessons within Year 7, one Geography lesson, one English lesson and one Science lesson. Here I have included the original notes I made during these observations, which I later annotated during my reflection period. 
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Critical incidents:
After the test phase was over, I went away and read over my notes. I then chose three critical incidents that I believed to be the most critical and reflected on them using the reflection sheet templates from the STEER booklet. Here I have attached all three critical incidents and the reflections I made on them. 
Record 1
	Date and time, year group: 23/09/21 8:50am Year 7 (50 minutes)


	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation took place during first period, in a year 7 English lesson. There were 27 children in this class and one class teacher. In terms of area of learning (AoLE) the lesson was LLC, about story writing, concentrating on sentence structure, spelling, punctuation and adverbs. Before the lesson began, the teacher explained that this was one of her top set/higher ability year 7 classes, so she doesn’t tend to have any issues with this cohort of children.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Modelling good work to encourage others/set standards.

Throughout the lesson, the class teacher kept using a device on her desk that would mirror her work onto the large whiteboard at the front of the class, so whenever she would write something down it would be mirrored onto the board for the whole class to see. She was using her work as an example for the children, asking them about what she had written, what her answer should be, if her answers were correct or were missing punctuation, etc. I noticed this was a good warm up/introduction for the lesson as children appeared engaged, were putting their hands up, answering questions.
Towards the end of the lesson, the teacher used this device on her desk to show the class two of the children’s work from their books. She first asked one of the girls in the second row if she could use her work as an example for the children and then asked one of the boys at the back to come to the front and read his out from the board. The teacher repeated what she had done with her own work at the beginning of the lesson – asking the class what this child had done well, what punctuation they were missing, what other adverbs they could have used, etc. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I thought that using this device and using the children’s examples was a good idea and engaged the children in the area of learning the teacher had set out to teach. I think that by showing the class examples of the children’s work, this gave other students an example of what they should or could be doing to improve their own work. By asking the class questions about the children’s work, it engaged them in thinking critically and i believe by doing this they were able to learn from one another. I also believe that for the two children whose books were shown, their confidence would have grown, and they would have felt encouraged by their teacher for their own work, which will only encourage them to keep working hard. 

On the other hand, you could argue that these children could have been shy, anxious or intimidated by this experience, they could have possibly not wanted their work to be shown.  Also, this could have discouraged the other children in the class, as they weren’t chosen. This could have left them feeling like their work wasn’t good enough to be shown. This could have had a negative impact on those children with low self-esteem, that don’t have the confidence in their work.

So i think here i would tie this in with theories that relate to children’s well-being, particularly researching how as a teacher I can enhance children’s confidence, set good examples and allow all children to feel included in my lessons. Inclusion and well-being are key here.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

I noticed that a lot of children were yawning, stretching and appeared to be disengaged at times, i believe this was because it was the first lesson of the day and children were still tired or hadn’t had the warmup they needed to engage fully. 





Record 2
	Date and time, year group: 23/09/21 11:35am Year 7 (50 minutes)


	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation took place in a year 7 Science lesson. There were 28 children in this class, one class teacher and one teaching assistant, who was there to support a few children, who have Autism and ADHD. 
In terms of areas of learning (AoLE), the lesson focused on science and technology, the 7 life processes, (biology). Before the lesson began and any children had entered the room, I spoke to the class teacher where she introduced herself and explained the context of today’s lesson and how this group of children were the lower set/lower ability group.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
 
Teacher using pupil collaboration to assist the learning.

During this lesson the children were asked to work together in partners or in groups to design an alien and annotate it with the seven processes of life. I could see that children were really excited about this; you could see in their expressions that they were happy to not only be working with their friends but excited they could draw an alien. It was clear to see that the creativity of the lesson was something they really engaged with. As the activity was unfolding, I walked around the classroom, looking over at children’s work, listening to conversations and answering any questions that they asked me. Now, if an outsider walked into this classroom, they would have thought the lesson was quite noisy or off task, however it was very much the opposite of that. As I walked around, I overheard lots of children sharing fantastic ideas with one another, they were really engaged in this activity and getting the work done without even realising they were working/learning. I heard one child ask his friend “but how can my alien grow”, “by eating”, “oh yeah, good idea”. Sharing ideas and discussing, clear to see there were links to LLC.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

When I think about this critically, it was nice to see a different kind of teaching technique. From my research into theories, I know that cognitive overload is something that can so easily happen during lessons. It’s very easy for a teacher to stand at the front of the class and read off the board for 50 minutes, but this wouldn’t necessarily be an effective way of teaching and learning. Therefore, I think that the teaching approach this teacher took with this lesson was very creative and different and it proved to be effective. She briefly introduced the lesson and then allowed children to take control, and effectively, teach each other and themselves. I thought that this activity was a creative approach to teaching, that included pupil collaboration and had clear links to LLC. This observation just goes to show how making learning fun can be successful. It engages children, it allows them to learn without pressure, they aren’t necessarily aware that they’re doing work.

With this, i think i could look into learning theories, possibly tying in cognitive load – how some teaching methods are more effective than others, how some children learn in different ways, etc. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

3rd period, the lesson just before lunch time. Children were quite excited, chatty, but very engaged. 



Record 3
	Date and time, year group: 22/09/21 11:35am Year 7 (50 minutes)


	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation took place in a year 7 geography lesson. There were 30 children in this class. In terms of AoLE, the lesson was focused on humanities, geography. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Teacher changed her behaviour and classroom management strategies halfway through the lesson. Began using positive reinforcement to role model good behaviour. 

Throughout the lesson the children in back were misbehaving, talking and distracting others. Whist other children, in the middle and front rows were engaging and participating in the lesson. At the beginning of the lesson the teacher was picking up on the bad behaviour and asking these children to be quiet on many occasions, to stop shouting out, to sit nicely, etc, she even mentioned the possibility of detention to those who wouldn’t be quiet and listen. On the other hand, she was praising the children who were engaging. However, as the lesson went on, about halfway through the lesson, I noticed the change in her approach, she began offering a lot more praise to the children who were raising their hands and getting involved, whilst choosing to somewhat ignore/not pay attention to the children who were misbehaving in the back.
She started using much more praise and would say things like “children are being really good putting their hands up and having a go”, asking a particular pupil a question “because you are the star student”, “I’m really impressed with those of you putting your hands up and having a go”, “i noticed that... made a really good observation”. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I noticed the teacher began to refocus her attention/divert her attention onto the children who wanted to engage in her lesson. She started using secondary behaviour, where she would choose to ignore the unwanted classroom behaviour. The critical incident was the moment she switched her approach. She began using the good behaviour as a good example for the rest of the children – could look in to role modelling here. 

I could look into behaviour theories also, she was using negative reinforcement when she mentioned the possibility of detention. Also, she used a lot of positive reinforcement by praising the children verbally.

Could also investigate cognitive load here? Maybe the children in the back weren’t focused because they were sat so far away from the board? They could have found the workload too much, could have been distracted by their peers, maybe the seating arrangements need to be rearranged.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Third lesson of the day, just before lunch. Children were quite noisy and full of energy when they came into the room. Children in the back row seemed to be a lot more distracted than others. Children sitting on the front row were very focused, tended to be the ones who put their hands up the most and were chosen the most to give answers. 
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healthy, confident individuals who:

ambitious, capable learners who:
) set themselves high standards and seek and
enjoy challenge
2 are building up a body of knowledge and have the
skills to connect and apply that knowledge in
different contexts
) are questioning and enjoy solving problems
) can communicate effectively in different forms
and settings, using both Welsh and English
) can explain the ideas and concepts they are learning about
2 can use number effectively in different contexts
> understand how to interpret data and apply
mathematical concepts
) use digital technologies creatively to communicate, find
and analyse information
2 undertake research and evaluate critically what they find
and are ready to learn throughout their lives.

) have secure values and are establishing

their spiritual and ethical beliefs

2 are building their mental and emotional well-being
by developing confidence, resilience and empathy

2 apply knowledge about the impact of diet and exercise
on physical and mental health in their daily lives

> know how to find the information and support to
keep safe and well

) take part in physical activity

) take measured decisions about lifestyle and
manage risk

2 have the confidence to participate in performance

) form positive relationships based upon trust and
mutual respect

) face and overcome challenge

2 have the skills and knowledge to manage everyday
life as independently as they can

and are ready to lead fulfilling lives as

valued members of society.

All our
children
and young
people
will be...

ethical, informed citizens who:

enterprising, creative contributors who:

> connect and apply their knowledge and
skills to create ideas and products

) think creatively to reframe and solve problems

) identify and grasp opportunities

) take measured risks

) lead and play different roles in teams
effectively and responsibly

) express ideas and emotions through
different media

2 give of their energy and skills so that other
people will benefit

and are ready to play a full part in life and work.

) find, evaluate and use evidence in forming views

) engage with contemporary issues based upon their
knowledge and values

2 understand and exercise their human and
democratic responsibilities and rights

> understand and consider the impact of their actions
when making choices and acting

2 are knowledgeable about their culture, community,
society and the world, now and in the past

) respect the needs and rights of others, as a member
of a diverse society

) show their commitment to the sustainability
of the planet

and are ready to be citizens of Wales and the world.
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