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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.






































Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience. 


Assessment for Learning is also known as formative assessment, it is an approach to teaching and learning which can improve children’s learning. Assessment for Learning is an ongoing process which is used throughout teaching to allow the teacher to understand and improve the student’s learning. The Assessment Reform Group (2002) believe that assessment for learning is for teachers to see where the students are, where they need to be and what the best way is to get them there. By continuously assessing the student’s learning the teacher will be able to adapt the teaching to benefit all learning, future lessons could also be adapted to ensure all students have a strong knowledge and understanding of the subject or topic being taught. It is believed by Donaldson (2015) that assessment is an important part to learning and teaching, for children to get the best learning it should be strongly linked into the curriculum. The main aim of assessment for learning is to support learners, it focuses on observation, feedback, reflection and discussions with the student’s rather than measuring their progress through testing. According to research by Wiliam (2009) effective use of assessment for learning can give a class an extra 8 months of teaching per year whilst reducing class size will benefit from only 2 months and improving teacher subject knowledge will benefit from only 2 extra months. This research shows us how beneficial the proper use of assessment for earning strategies can be in education. This is supported by research carried out by Hattie (2012) where he ranked the impact of feedback from teacher being 10th out of 150 with teacher education being 134th.The research by both Wiliam and Hattie show the positive impact that assessment for learning can have on children’s education.
According to DES (2013) one of the key elements to assessment for learning is to share learning objectives with student’s, this is done so that the children know what they will be assessed against during the lesson. (Fontana and Fernandes, 1994) believe that students that understand the learning objectives have the opportunity to reflect on their own work, they also believe that these students have a higher chance of improvement of subject knowledge than those who don’t understand the learning objective.

Paul Black and Dylan Wiliam were the first to publish the concept of assessment for learning in 1998 - Inside the black box. This was published after 9 years of research including 250 different studies, its purpose was to raise standards in education especially for lower attaining students (Grigg, 2015). Black and Wiliam (1998) findings suggested that assessment for learning reduced the spread of attainment whilst raising the bar for everyone, their research also found that when students were given a better quality of feedback and support, encouraged and empowered to take more responsibility over their learning they learn more effectively. From their research they had four key recommendations that should be implemented into assessment for learning, more time for students to think and answer questions, to provide constructive comments to student’s work rather than giving marks, encouragement for students to assess their own and peers work, the final recommendation was for student’s to be involved in the design of assessments and marking schemes. A report by Estyn (2018) found that student’s being involved in creating the success criteria took ownership over their learning and are able to improve their work with more confidence. However, Stewart (2012) believes that the biggest mistake Black and Wiliam made was to call it assessment as when people hear assessment they think of tests and exams, assessment for learning is about better teaching.

During time spent in Key Stage 2 on Professional Teaching Experience (PTE) the writer experimented with a number of different assessment for learning strategies, some of these were successful however some were not suitable for the class. 
This section of the essay will be focused on one of the strategies used during PTE, this strategy was where the students self-assessed their work using a certainty line. Each of the students were given the opportunity to read back through their work to see whether or not they had covered everything set out in the success criteria, they were then each given a post-it note which they needed to write their name on, they were also encouraged to write a comment explaining how they think they performed during the lesson. The students then needed to place their post-it note onto the certainty line with certain at one end and uncertain at the other, the children had to place the post-it note where they feel they best suited based on their achievement during the lesson. Within assessment for learning there are four elements: quality of questioning, quality of feedback, sharing criteria with students and peer and self-assessment, the certainty line strategy comes under the element of self-assessment. This strategy supports Gardner (2006) theory of multiple intelligences, its focuses on the intrapersonal intelligence by self-assessing their own work.

The main advantage of using this strategy was to be able to see from the comments on the post-it notes and their positions on the certainty line was how the student’s felt about the lesson. From the comments the students left on their post-it notes the writer could determine the children’s understanding of the knowledge covered during the lesson, with this information the writer was able to adapt future lessons to cover any areas that the students were struggling.  

This strategy was introduced to the student’s during a short period of time, unfortunately for the writer the students had not had any previous experience of commenting on their own achievements or deciding how well they thought they had achieved. Without any previous experience of this strategy the students struggled to understand the concept of commenting on their abilities during the lesson. Instead the majority of student’s made comments on whether they enjoyed the lesson or not. Whilst this was beneficial for the writer to see if they had enjoyed the lesson it was not giving an insight into the student’s understanding of the knowledge covered during the lesson. 

Following a number of lessons the children began to understand the concept of what they needed to do this was seen through the comments they were making, they began to relate to the students understanding of their knowledge gained during the lesson rather than their levels of enjoyment. For this strategy to be successful the students needed to fully understand what was expected of them from the success criteria this view is supported by Gravells (2012) and Saddler (1989). Once the students understood what should be included in their comments the writer could see what areas needed more attention in order to progress their learning, in the following lessons the writer could see from the students comments and positioning on the certainty line how they were progressing with their understanding of the subject. Once the students understood the concept of self-assessing their own work the writer could see that they took more care when completing the main task, they also paid more attention to information given to them during the lesson introduction. The writer believes that this was because they knew that they would be commenting on the work they had done. Within the class the majority of students had a higher engagement level and most of the student’s discussions were subject related.

The certainty line strategy could be adapted to be used across both phases within primary education. For the younger students within foundation phase they could have pictures of their faces which they would need to place on the certainty line with a thumbs up at one end and a thumbs down on the other. As the student’s progress through the school they would be able to start writing words and then sentences on their feelings of how they performed during the lesson. Wragg (2010) believes that a whole school approach towards assessment for learning would be beneficial to students as all teachers would have knowledge on what practices are used and the differences of abilities throughout the school. A whole school approach is also beneficial to the students as they will be confident in using a strategy by the time they get to Key Stage 2, with self-assessment they will be confident in understanding what is expected from them and what they need to do in order to improve.

The advantages to self-assessment is that students have a higher engagement level with their learning as they have a better understanding of what is expected of them through the success criteria, Boud (1995) believes that this will allow the students to see what is good work as they will be able to see what is determined as ‘good work’ through understanding what is expected. Research by Andrade and Valtcheva (2009) shows that some students felt that self-assessment made them feel more confident about the work they had produced. Their research also shows that by having a strong understanding of the success criteria increased their motivation and decreased their anxiety of what they needed to do. It is believed by Race (2001) that by encouraging students to self-assess their own work can be an important ‘wake-up’ call in which they can identify areas which need improvement. By identifying areas which they need to improve the students will be able to create their own goals in order to complete work to a higher standard. This approach is linked to constructivist learning with students building on prior knowledge to improve their own work.

Whilst the advantages to student self-assessment are beneficial to students, self-assessment also has its challenges and disadvantages. Black (2006) suggests that the most difficult task is for students to think of their work as set goals, in order for the students to be successful in this the teacher would need to invest time to help the students learn the skill of self-assessment. Through Black’s research he found that this process is more effective as a long term strategy, once the students learn the skills they will become more independent learners. Whilst on PTE the writer found that many students lacked confidence in their own work giving themselves negative feedback. However some of the students were over confident in their work feeling that they had achieved more than they actually had. The writer also found that some student would simply copy what their friend had written so they would not have to think about it, this observation is supported by the Center for Education Innovation (date unknown) suggesting that peer pressure of friendship groups may affect their feedback.

In conclusion to the evidence found on self-assessment using a certainty line the writer believes that this strategy could be beneficial to students once they fully understand the concept of it. In order for this strategy to be successful the writer believes that it should be implemented throughout both phases of primary education alongside using other assessment for learning strategies within the lesson. By training the students in this strategy from early education the children will have the skills needed to correctly and confidently self-assess their work, making comments on what they have done well and what they could do to improve their work to a higher standard. Whilst this strategy is good to see the student’s level of understanding at the end of a lesson it doesn’t assess any learning during the lesson, the students could benefit from teacher input during the lesson also. Students could benefit greatly from being able to independently identify areas of their work which need improvement, this is a skill that could also benefit them in their future careers. A report by Estyn (2018) shows how after introducing self-assessment along with other strategies the students were more aware of what good learning was and what steps they needed to take to reach greater success, the students also benefited from higher confidence levels of their learning. This report shows that introducing a new assessment for learning strategy properly, over time can greatly benefit the students. As it was only a short time spent on PTE the writer believes that with more time spent in the class and more time spent with the children that more time could have been spent on developing the student’s skills of self-assessment. 
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