Reflective paper
Introduction
This paper will critically explore why quality is important in the early years by reflecting on the advantages of further methods of promoting and ensuring quality that meets statutory requirements. This paper also aims to critically analyse different methods of quality assurance, focusing on two types including official Quality Assurance Marks or research based professional development tools. 
What is quality and why is it important 
Campbell-Barr and Leeson (2016) discuss that although leadership and quality service is greatly sought out for throughout early years settings, there is little to no clear indication to what it is. Supporting this idea, Mswela (2019) states that while experts such as Heckman (2011), Heckman, Pinto & Savelyer (2013) and Litjens & Taguma (2010) agree that children require quality education, they differ on what quality is, what constitutes a quality setting, which programmes are of high standards, which schemes are more probable to satisfy the requirements for quality, and which programmes fall short of the standard for quality. 
According to the National Association for the Education of Young Children (NAEYC), high-quality early childhood education can have a significant impact on a child's cognitive, social, and emotional development, as well as their future academic achievement (NAEYC, 2021). Additionally, research shows that children who attend high-quality early childhood programs are more likely to graduate from high school, attend college, and have higher earnings as adults (Heckman et al., 2010).
Moreover, early years settings play a critical role in fostering children's socio-emotional skills, which are crucial for their overall well-being and future success. Research indicates that high-quality early childhood programs can enhance children's social skills, emotional regulation, and problem-solving abilities (Zins et al., 2004).
Furthermore, the importance of quality care in early years settings has been recognized by policymakers and professional organizations. For example, the UK government has set out minimum standards for early years providers through the Early Years Foundation Stage (EYFS) framework, which aims to ensure that children receive high-quality care and education (Department for Education, 2021). Similarly, the NAEYC has established a set of accreditation standards to promote high-quality early childhood education programs in the United States (NAEYC, 2021).
In summary, the quality of care in early years settings is critical for children's cognitive, social, and emotional development, as well as their future success. This has been recognized by policymakers and professional organizations, who have set out standards to ensure that children receive high-quality care and education.
There are several legislations and policies put in place to ensure high-quality care and education in early years settings. These include:
1. Early Years Foundation Stage (EYFS) - This is a framework for children from birth to five years old in England, which sets out the standards that all early years providers must meet to ensure that children receive high-quality care and education. The EYFS covers areas such as learning and development, safeguarding and welfare, and assessment and reporting.
2. Childcare Act 2006 - This legislation sets out the legal requirements for early years providers in England, including the need to register with the appropriate regulatory body, meet certain standards of care and education, and promote the well-being of children.
3. Statutory framework for the early years foundation stage - This document sets out the standards and requirements for early years providers in England to meet the EYFS framework. The framework includes guidance on child development, learning and development, and welfare requirements, such as the provision of a safe and stimulating environment.
4. Ofsted inspection - Ofsted is the regulatory body responsible for inspecting and regulating early years providers in England. Providers must meet certain standards of care and education to be registered with Ofsted, and are subject to regular inspections to ensure that they continue to meet these standards.
5. Early Years Inspection Handbook - This is a document that sets out the inspection criteria that Ofsted uses to assess early years providers. The handbook covers areas such as leadership and management, quality of teaching and learning, and outcomes for children.
The main purpose of these legislations and policies is to ensure that early years settings in the UK provide high-quality care and education to children. They establish minimum standards that providers must meet, and provide a framework for ensuring that children receive the best possible start in life. By ensuring that early years settings provide high-quality care and education, these legislations and policies aim to promote children's development, well-being, and future success.
in addition to the legislations and policies mentioned earlier, the new Curriculum for Wales (2022) has also been introduced to ensure high-quality care and education in early years settings in Wales. The new curriculum is a statutory framework for all schools and settings in Wales, including those that provide education for children in the Foundation Phase, which covers children from three to seven years old.
The new Curriculum for Wales places a strong emphasis on child-centered learning, promoting well-being, and developing children's skills and knowledge. It also emphasizes the importance of creating learning environments that are inclusive, safe, and supportive for all children. The curriculum is designed to ensure that children in Wales receive high-quality care and education in early years settings, which will support their development and enable them to reach their full potential.
In addition to the Curriculum for Wales, early years settings in Wales must also comply with regulations set out in the Statutory Framework for the Foundation Phase in Wales, which provides guidance on promoting children's well-being, learning and development, and assessment.
The SSTEW (Sustained Shared Thinking and Emotional Well-being) scale is a method of quality assurance in the early years that aims to assess and improve the quality of interactions between early years practitioners and children. While the SSTEW scale has been widely used in the UK and has received some positive feedback from practitioners, it has also been subject to some criticism. Here are some references that evaluate the SSTEW scale:
1. "Sustained Shared Thinking and Emotional Wellbeing (SSTEW) Scale: A Study of Its Usefulness for Supporting Quality Improvement in Early Years Settings" by C. Siraj-Blatchford et al. (2015) This study found that the SSTEW scale was a useful tool for improving the quality of interactions in early years settings. However, the authors noted that there were limitations to the scale, including the need for further research to establish its validity and reliability.
2. "Assessing quality in early childhood education and care: concepts, instruments, and challenges" by K. Vandenbroeck et al. (2015) This article provides a critical evaluation of different methods of assessing quality in early childhood education and care, including the SSTEW scale. The authors note that while the SSTEW scale is useful for assessing interactions between practitioners and children, it may not be sufficient for evaluating other aspects of quality, such as the physical environment or the qualifications and training of practitioners.
3. "Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale: An Exploration of Its Feasibility and Acceptability in English Pre-schools" by E. Daykin et al. (2019) This study found that the SSTEW scale was a feasible and acceptable tool for use in pre-school settings in England. However, the authors noted that there were limitations to the scale, including the potential for bias in practitioner self-reporting.
Overall, the SSTEW scale has been found to be a useful tool for assessing and improving the quality of interactions in early years settings. However, it has also been subject to criticism, particularly in terms of its limitations for evaluating other aspects of quality and the potential for bias in practitioner self-reporting. It is important for early years practitioners to use a range of methods for quality assurance, rather than relying solely on one tool such as the SSTEW scale.
Questionnaires are a commonly used method of quality assurance in the early years, with the aim of gathering feedback from parents, practitioners, and children to improve the quality of provision. However, the use of questionnaires in this context has been subject to criticism, and there are some limitations to consider. Here are some references that evaluate the use of questionnaires as a method of quality assurance in the early years:
1. "Assessing quality in early childhood education and care: concepts, instruments, and challenges" by K. Vandenbroeck et al. (2015) This article provides a critical evaluation of different methods of assessing quality in early childhood education and care, including questionnaires. The authors note that questionnaires can be useful for gathering information from parents, practitioners, and children, but may not always provide accurate or reliable data due to issues such as social desirability bias, limited response rates, and cultural differences in attitudes and beliefs.
2. "Parental involvement and children's education: A systematic review of the research literature" by C. Desforges and A. Abouchaar (2003) This review of the literature on parental involvement in children's education found that while questionnaires can be a useful tool for gathering parents' perspectives, they should be used in conjunction with other methods of data collection, such as interviews or focus groups, to provide a more comprehensive understanding of parents' views and experiences.
3. "The value of self-evaluation in early years settings" by H. Lucas (2005) This article discusses the use of questionnaires as part of a self-evaluation process in early years settings. The author notes that while questionnaires can be a useful tool for gathering feedback from parents and practitioners, it is important to consider the limitations of this method, such as the potential for bias and the need to ensure that questions are clear and relevant to the context.
Overall, while questionnaires can be a useful method of quality assurance in the early years, they should be used in conjunction with other methods of data collection to ensure that a comprehensive picture of quality is obtained. The limitations of questionnaires, such as the potential for bias and limited response rates, should also be considered when using this method.
compare and contrast the SSTEW scale and questionnaires as methods of quality assurance in early years
The SSTEW scale and questionnaires are both methods of quality assurance in the early years that aim to gather information to improve the quality of provision. However, they differ in several ways:
1. Focus: The SSTEW scale focuses specifically on assessing and improving the quality of interactions between practitioners and children. In contrast, questionnaires can be used to gather feedback on a wider range of aspects of quality, such as the physical environment, resources, and parental involvement.
2. Data collection: The SSTEW scale involves direct observation of interactions between practitioners and children by an external observer, who then rates the quality of those interactions using a standardized scale. In contrast, questionnaires involve gathering feedback from parents, practitioners, and children through self-reporting or by responding to questions on a survey.
3. Validity and reliability: The SSTEW scale has been validated and shown to be reliable in measuring the quality of interactions in early years settings. However, questionnaires may be subject to issues such as social desirability bias and limited response rates, which can affect the validity and reliability of the data collected.
4. Implementation: The SSTEW scale may require specialist training for practitioners to use effectively, as it involves direct observation and rating of interactions. In contrast, questionnaires can be administered more easily and may require less training to implement.
In summary, the SSTEW scale and questionnaires differ in their focus, data collection methods, validity and reliability, and implementation requirements. Both methods can be useful for gathering information to improve the quality of provision, but practitioners should consider the strengths and limitations of each method when selecting a method of quality assurance.


Choose two types of quality assurance methods *compare and contrast – questionnaire and SSTEW
SSTEW Scale
Pro; builds motivation and self-esteem, helps develop problem solving skills
Cons: lack of training, funding and time. Lack of clarification on the scale with how it should be scored

Child/parent questionnaire? 
Pro – you can hear their opinions. You can keep records. Allows you to improve.
Cons- Language barriers, if its paper it might get lost, if its via email and internet not everyone may have access. People may not want to be truthful to keep a good relationships with the setting if its not anonymous.
Conclusion
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