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	Target 1
	Check your referencing technique as you should, for example, include page refs with direct quotes.


	Target 2
	Proof read your work and use educational texts to model a more academic style of writing.


	Target 3
	Continue to use your reading to enhance your understanding of educational issues and concepts.




ECAD4008-C: Cycle 1: Leading the Learning: 
What, how and why am I teaching?

The Foundation Phase is a ‘statutory curriculum for all three to seven-year-olds in Wales’ (Welsh Government, 2015). Learning through play is an important aspect in the Foundation Phase as it allows children to explore and gives them opportunities to experiment (Welsh Government, 2019). Theorists Pestalozzi (1746-1827) and Froebel (1782-1852) claimed and argued the importance of learning through play (Barnes, 2011). There are seven Areas of Learning in the foundation phase these include; 

· Personal and Social Development, Well-Being and Cultural Diversity 
· Language, Literacy and Communication Skills 
· Mathematical Development 
· Welsh Language Development 
· Knowledge and Understanding of the World 
· Physical Development 
· Creative Development 
 (Welsh Government, 2019)

In 2022 a new curriculum will be used in schools in Wales. The new Curriculum for Wales will have six Areas of Learning and Experience (AOLEs) these include;

· Languages, Literacy and Communication 
· Mathematics and Numeracy
· Science and Technology 
· Humanities 
· Health and Well-being 
· Expressive Arts 
(Welsh Government , 2020)

Pedagogy refers to the methods and theoretical knowledge used to teach (Donaldson, 2015). Professor Graham Donaldson developed twelve pedagogical principles that are unique to Wales, which teachers should use when planning their teaching and learning. This assignment will consider three of these principles; 

· Good teaching and learning means employing a blend of approaches including direct teaching.
· Good teaching and learning ranges within and across Areas of Learning and experience.
· Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
(Donaldson, 2015, p. 68).

Foundation Phase Pedagogy – Strategies & Techniques

The Foundation Phase curriculum is delivered using different teaching strategies and techniques to enhance learning. These include a blend of structured play which is teacher-led and free play which is child-led. It is important that teachers consider the use of different teaching approaches when they plan their lessons. 

Inclusive pedagogy ensures that any limitations are reduced to ensure that all pupils are offered the same opportunities to learn. The transformation approach includes pupils and teachers being engaged in the activity and often involves experiential learning such as day trips. Having various approaches to teaching has the ability to provide a better quality of education (Florian, 2015).


Loris Malaguzzi (1945) developed the Reggio Emilia approach in Italy. This approach is child-centered and focuses on real-life experiences. Malaguzzi (1945) believed the environment acted as the third teacher therefore teachers must prepare and plan to provide a rich environment for their learners. He believed that teachers should listen, support, observe and create new opportunities for children to learn. In Reggio Emilia, they use a range of different visual aids and expressive arts in their classrooms to help with learning (Pound, 2006). 

The strengths of this pedagogical principle are that every child’s needs will be met. Every child learns differently, therefore if different approaches are used then every individual’s needs will be met. If we used the same approaches for every lesson, the children would lose interest very easily, which would have a negative impact on their learning. Using a blend of approaches ensures that activities are interesting, which means children will be engaged and focused, therefore improving their learning. 

On the other hand, some teaching approaches may be more effective in some classrooms than others, therefore it may be more suitable to use those approaches. Some approaches have a lack of pupil involvement which may not be a good approach to use in primary school. It may be difficult for a teacher to plan and incorporate different approaches into their lessons. Some approaches can be expensive and have a higher risk for example taking the children on day trips. 

In my placement school, they used a blend of teaching approaches. Direct teaching to the whole class was used to build the foundations of what they were learning and what the teacher’s expectations are. They used group teaching, where the children were split into small focus groups. Scaffolding was another approach that was used in the classroom to develop the children’s independence by working closely with a teacher. Bruner (1960) believed that it was important for teachers to support learning enabling pupils to progress (Welsh Assembly Government, 2008). They used digital technology such as computers, iPads and Bee-Bots to widen their understanding. They used a thematic approach to teaching and learning to help children’s understanding. The school used a transformative approach by taking the children on day trips, for example, visiting a zoo or a castle to further develop their learning and understanding of their theme. 

They had a woodland area which developed their understanding as it allowed them to explore and experiment with what they learned in the classroom. Te Whāriki is the curriculum used in New Zealand. The teacher’s role is to support children in play-based learning by planning and providing an enabling environment. The teacher’s role is to discuss and extend learning with the children by providing opportunities where they can explore and engage with peers (New Zealand Government, 2017). 

At my placement school, I taught a series of phonics lessons where groups of children would rotate around the different activities. I planned three different focus activities as there were three teachers whilst one group would be doing enhanced provision. Vygotsky suggests that children learn by being taught by a More Knowledgeable Other (MKO), therefore he would support the use of a focus group (Welsh Assembly Government, 2008). In each activity, they were practising the same phonic sound, but the activity was different to ensure that the children were engaged. Each activity was differentiated to suit the needs of the children. I included technology and the outdoors in these activities so the children could learn in a different way and different environment. Having a blend of teacher-led and child-led activities is important so the children can experiment and practice what they have learnt. Froebel (1782-1852) would support this practice as he believed that children should have “structured teacher-directed activities within which children had the opportunity to play” (Welsh Assembly Government, 2008, p. 28). 

In the Foundation Phase, it is important that assessment for learning is used to identify pupil needs. This allows teachers to plan and provide support for those who need it. Assessment which is taken in a meaningful context is associated with success (Pound, 2006). Black and William (1998) believe that assessment for learning is key to improve standards. 

However, assessment for learning does not necessarily give a true reflection of the child and may not be an accurate representation. Assessments cause stress for children which can impact their result. The result of the test is often focused on, rather than focusing on their progress. This can make children feel disappointed, and that they are not good at the subject, which can lead to comparing themselves to peers. Every child learns in a different way; therefore, they cannot be tested in the same way. Standardised testing does not consider an individual’s needs. In most cases, we are taught to pass a test and then we do not use this information again instead of being taught useful life skills that can be used in the future. Currently, assessing children’s learning and progress is used to indicate whether a teacher is effective and it provides evidence (Ko & Sammons, 2013).

Throughout my teaching experience, I gave feedback throughout my lessons so that children could understand what they need to do to improve their work. William (1998) suggests that formative assessment takes place continuously throughout the classroom by monitoring and giving feedback so the children can improve. During my placement, the children had spelling tests at the end of the week. Black (1998) states that summative assessment takes place after learning and identifies pupils’ achievements. He found that the purpose of these tests was to make pupils work harder. 

An example of good practice would be when teachers talk with the child and offers them help so they can improve. Feedback is crucial when marking work as this allows the child to understand what they need to do to improve their work. At my placement school feedback was constantly given when completing a task so the children knew how to improve. 

Areas for development for this principle would be to obtain a greater variety of materials and to develop more activities which the children can explore independently. 

Foundation Phase Pedagogy – Cross-Curricular Approach

Cross-curricular teaching and learning occur “when the skills, knowledge and attitudes of a number of different disciplines are applied to a single experience, problem, question, theme or idea” (Barnes, 2011, p. 10). Good teaching and learning range across the areas of learning so children can develop links between subject areas and transfer knowledge and understanding (Donaldson, 2015).

Planning cross-curricular teaching and learning is important as it makes the lesson more relevant to real-life situations which allow children to make sense of what they are learning and develop a better understanding. It encourages the children to make their own connections which make the lesson more interesting therefore the children are more likely to be engaged and motivated to learn. Cross-curricular teaching gives teachers the opportunity to plan more creative lessons. Children develop transferable skills which are useful for their future. It motivates the children to learn which therefore results in improved results (Barnes, 2011). 

On the other hand, it may be difficult for teachers to plan cross-curricular lessons. Teachers would need clear objectives which need to link to each subject area. Teachers would need to ensure that they are clear in what the children are learning to avoid confusion. It may be misleading for some children which could have a negative impact on their learning. Theme-based work can be difficult to assess and ensure that children are progressing. Teachers need to recognise when teaching may be more beneficial to children’s learning as a single subject (Barnes, 2011). 

For example, I planned a lesson which aimed for children to be able to discuss the weather in Welsh. Instead of just learning Welsh, they had the challenge of working together in pairs to create a video of themselves doing a weather report using a Welsh map. By bringing geography into the lesson, it makes it more realistic and interesting as they were learning about their country. On the other hand, combining Welsh and Geography could confuse some of the children. According to Ofsted (2002), teachers that provided opportunities for children to apply their knowledge and skills learned in one subject to other subjects had successful outcomes. The learning was reinforced, which therefore increased the children’s understanding and confidence (Ofsted, 2002). 

My class used a thematic approach to engage learners. Their theme was fairytales and castles, and all the pupils contributed to planning. Bruner (1960) supports an integrated approach. He believes that different areas of the curriculum are connected and should be incorporated within a theme (Varun, 2014). 

Each teacher at my placement school had a subject area which they were familiar with. This helped other teachers when planning cross-curricular teaching and learning as they could share ideas and help each other (Barnes, 2011). For example, at my placement school, one of the teachers was fluent in Welsh, so they helped other teachers to develop their Welsh. This allowed my class teacher to improve and to increase the use of the Welsh language within the classroom, therefore, developing the children’s Welsh. Jerome Bruner (1960) suggests that collaboration between staff was associated with success in schools (Pound, 2006).

The areas for development would be to include more real-life experiences into learning. For example, if children are learning about money, then a community visit to their local shop to buy something and to see the cost of different items would give them the opportunity to practice using their mathematical skills in a real-life situation. If a community visit is not possible, a tuck shop could be set up by the children where other pupils can use their mathematical skills to buy products. 

Planning in the Foundation Phase – Pupil Voice / Interests

Providing opportunities for children to explore and experiment which build on their previous knowledge. Teachers should plan a series of lessons so that children can build on what they have learnt and put it into practice. When planning it is important that teachers consider continuous and enhanced provision so children have the opportunity to practice independently. This allows them to work problems out for themselves and helps with their understanding. Examples of continuous provision in my placement school include a sand and water area, outdoor mud kitchen and a construction area. The pupil’s voice and interest must be considered when planning as well as their backgrounds and previous experiences (Welsh Assembly Government, 2008). 

The challenges of this pedagogical principle are that it may take a lot of planning and preparation as teachers have to ensure that they provide an enabling environment where children can explore and experiment independently. It could be difficult to meet a wide range of needs. When planning teachers need to make sure that they incorporate the children’s needs and interests. You have to plan in a way that everyone gets a voice (Welsh Assembly Government, 2008). Teachers need to ensure that they are still following the curriculum whilst incorporating their ideas and interests. It may be expensive for schools to have a variety of resources and areas for children to learn in. Teachers have to ensure that children are interacting with the resources provided (Welsh Assembly Government, 2008). 

In my placement school, they had an Everyone Planning in Class (EPIC) board so the teachers could plan with the children. It allowed the children to share their ideas and their interests so they could decide what they wanted to learn. It is important that teachers include pupils voice and their interests when planning. The United Nations Convention on the Rights of the Child (UNCRC) Article 12 states that children have the right to have opinions and for these opinions to matter (Unicef, 1990). Allowing children to have a voice improves their attitudes towards learning and helps the school environment (Estyn, 2019).

I taught a series of phonics lessons at my placement school. I planned enhanced provision in these lessons to allow the children to have the opportunity to explore and practice their skills. For example, the children were learning the ‘or’ sound, so I made cards with words that have the ‘or’ digraph and they needed to write those words in glitter. They had an activity where they needed to use a magnifying glass to read the tiny ‘or’ words on the paper. They had a word search where they had to find the ‘or’ words. These enable the children to explore what they have learnt and to experiment independently. The Montessori Approach focuses on self-directed, practical and collaborative play. Teachers should provide materials and activities, so the children can move about freely and choose what interests them (Pound, 2006). This would support the enhanced provision that I provided during my teaching experience. 

My placement school had a woodland area where they could explore and build on previous knowledge. For example, the children were learning about halving shapes. We then took the children into the woodland area on another day where they needed to create a shape using sticks. They then needed to cover half of the shape with anything they could find in the woodland area. This enabled them to experiment and practice their skills, allowing them to develop their understanding within a different setting. Piaget (1896-1980) would support this as he believed children learn through hands-on experiences with their environment (Welsh Assembly Government, 2008).

The areas for development would be to ensure that a series of lessons are planned where children can build on their previous knowledge and experience. For example, providing more opportunities for children to learn outdoors and to have real-life experiences within their local community. 

Current perspective – challenges/ recommendations

In the new curriculum, there are three cross-curricular responsibilities which include literacy, numeracy and digital competence. The curriculum will use an integrated approach to learning and teaching. Children will be able to build links between topics they learn within different areas of learning and experience and will be able to use their experiences, knowledge and skills to develop. The curriculum for Wales is going to be more experience-based which will help children to develop skills and a better understanding when learning. It is a progressive curriculum where key stages will be changed to progression steps. Teachers will have more freedom over what is taught in the classroom (Welsh Government, 2020). 

The challenges facing the new curriculum are that it is child-led; however, the children will need some guidance from the teacher. It will be expensive to train all members of staff. Specialist subject teachers may not be as relevant to the new curriculum. Qualifications will need to change to fit with the new curriculum. The challenges which need to be met to improve education in Wales include meeting the needs of low performers and diverse students and providing good conditions to develop an excellent teaching profession (OECD, 2014).

Teachers in my placement school will need to the training, so they are up to date with the new curriculum. This will enable them to confidently deliver the new curriculum to their pupils. Key stage 2 learning is mostly teacher-led however it needs to change so that it becomes more child-led and encompasses their interests. 

[bookmark: _GoBack]In conclusion, play is an essential element of teaching in the foundation phase. Good teaching and learning incorporate all three of these pedagogical principles discussed above. In my teaching placement, these three pedagogical principles were addressed. All of these pedagogies have their strengths and weaknesses. Teachers must use these pedagogical principles when planning so they deliver effectively to enable learning. The process of reflection is important as it is an opportunity to explore and examine ourselves and what we have done. It is important to reflect on my teaching experience so that I can improve and develop my approaches to teaching. This will ensure that learners receive excellent teaching and learning allowing them to progress and achieve their full potential. 
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