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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Introduction
This assignment will be a critical evaluation of an incident that was observed in a primary school on a bridging day. The goal of this study is to evaluate research and delve into the key theories of holistic development in children’s learning and developmental progress. An assessment will be made on the different strategies and approaches that link with the critical incident that was observed.
Joshi (2018) defines a critical incident as something that is a ‘problem or even a challenge in a specific situation’, indicating that there is no routine; the incident just happens. A critical incident is something that occurs in an unplanned circumstance. 
Tripp (2012) states that situations classed as a critical incident are based on value judgements from the observer themselves. Most critical incidents are not always apparent to an untrained eye. A critical incident could be something that could be considered as minor to an untrained eye and could take place within the usual daily routine in a classroom. A critical incident can be unplanned and could happen at any time, no matter the scale of the incident.   Tripp (2012) goes on to explain that the thinking strategies are the more honest and least personally challenged method to analyse and question a critical incident. Tripp (2012) provides key points for a teacher to take into consideration over a particular situation. The key points that need to be considered are; the positive and negatives of the situation, alternatives, possibilities and choices that are available for a specific situation. 

Observation	
The school, teachers and children will be kept anonymous in this assignment, to protect their identity following The BERA (2018) Guidelines. The school will be known as ‘School X’. Any teachers or children mentioned will be assigned a letter after their title ‘child’ or ‘teacher’. School X is located in an Urban area, meaning it is surrounded by a city or a heavily developed area.
Estyn (2020) states that School X has the compacity of over 400 pupils with an age range of 3 to 11 years. School X has a total of 16 classes, with 21% of the children attending School X being entitled to free school meals. The Welsh average of children needing free school meals is 18%, School X appears to be slightly over this national average. School X has also stated that out of the population of students attending the school, 30% have special educational needs. Although it is a school in Wales, very few pupils speak Welsh at home as the majority of the schools' pupils primary language is English. Estyn (2020) explains that the children of the school are encouraged by their teachers to contribute fully towards their own learning through curriculum planning and to assess their progression themselves. Throughout the whole school, the pupils all display an extraordinarily high level of understanding towards their well-being, also displaying positive attitudes towards their education.
A comment was made by Teacher B on the observation day, that many children throughout the school had fallen behind, working at the level of the year bellow them. Teacher B expresses that they heavily believe this is due to the effects of lockdown, and the extended amount of time away from formal education.

Methodology	
During the bridging session, there were different observation techniques that could be utilised for my study. Sauro (2015) defines these methods as: 
Complete Observer -  When the observer has not been noticed by the participants. Best utilised to analyse how the participants act when they do not feel they are being observed by an outsider or stranger. This method can be used to observe the participants in a more natural and relaxed environment, likely generating more accurate findings. [Sauro (2015)]
Observer as Participant – When the observer has been noticed by the participants, having an understanding of why the observer is there and know the goals that need to be met. [Sauro (2015)]
Participant as Observer – Where the observer is fully involved with the participants. Although the observer is engaged, they continue to observe. The observer is seen more as part of the group rather than an external third party. [Sauro (2015)]
Structured Observation – When the observation has been adopted a structured approach within the classroom. Findings and observations can be made in a shorter time period due to the structural nature of the method. This method also helps to enable the observer to focus on specific areas they require; in this approach, the observer's role would be a Mentor. [Lindorff and Sammons (2018)]
Non-participant Observer – When the observer is not engaging or involved with the participants, purely there for the observation [Macfarlan (2020)]. This was the method I was meant to utilise during my observation day. For the most part, I did do this; however, the weakness of this would be that for one session I became involved and had to engage with the pupils as I was asked to teach a group of children a maths lesson.


Wragg (2012) explains that there are strengths and weaknesses to observations that are being carried out. Wragg (2012) states that having an observer in the classroom can be considered a strength as they may identify a critical incident that the teacher may not have as the observer has new eyes to the situation. In this, Wragg (2012) suggests that a teacher familiar with the class may have a higher tolerance and may not recognise a minor incident.  
Wragg (2012) also indicates that the instant feedback of having the observer in class is another strength. At the end of each session, the teacher and observer are able to sit down and discuss critical points that may have been observed. 
Wragg (2012) also discusses the weaknesses of having an observer in the classroom. Wragg (2012) states that the attitudes and behaviour of children may change due to the presence of the observer, likely altering the outcome of the observation. It is also likely that the observation could be unreliable based on the time of the observation in the classroom. Wragg (2012) states that the attitudes and behaviour of children also alters throughout the day and an observation of an hour to an entire day may completely vary the results of a single observation in the classroom.  

Four purposes		
Donaldson (2015) explains that within the Welsh Education Curriculum, there are four purposes to follow to develop children and young people, these being:
“Ambitious, capable learners, ready to learn throughout their lives.
Enterprising, creative contributors, ready to play a full part in life and work.
Ethical, informed citizens of Wales and the world.
Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.”
[Donaldson (2015) page 29] 


The critical incident that was observed which this assignment will analyse is:

I observed a group of eight Year 3 children participating in a task during their English lesson. The objective of the task was to create movements and actions to a story they have been studying all week. The story was displayed on the whiteboard, depicted with pictures and creative illustrations, to help engage the children with creating movements and actions. For example, the children were encouraged to create a movement for ‘Monkey’. The illustrations on the whiteboard helped the children decided on the movement of having their hands in their armpits and howling. Child A appeared disengaged during this session. To combat this, the teacher kept calling their name, directly asking them a question to keep them involved. When the group were all sitting down acting out the sentence, Child A was not participating. Despite this, later in the story, one of the words was ‘Bounce’. For this, the children had decided on the action of standing up and jumping. When having to stand up, Child A instantly engaged with all the actions, getting excited and involved when having to jump. Later, when speaking to Teacher B, they explained that Child A loses concentration quickly. Teacher B stated that they had developed strategies to help keep them engaged and involved. 


I believe that the critical incident that I observed can comprise of two of the four purposes; Enterprising and Healthy. 
The children were using their skills and knowledge of the subject to illustrate their ideas through actions and movements; thinking creatively; using their own skills to teach other pupils the story they had learnt. This can be considered enterprising as the children were fully participating in their roles as educators. The incident can also be linked to health as the children would be building on their confidence; taking part in physical activities; and, using their newly found confidence to participate within the activity.  [Characteristics stated by Donaldson (2015)]

Literature Review	
The primary point of the critical incident during the observation is disengagement from Child A. There are several possibilities as to why this incident of disengagement may have occurred. The areas that will be investigated that links to disengagement are; Physical Literacy; Behaviour; and, Team around the learner. Hancock and Zubrick (2015) explain that disengagement from a student can be caused for numerous reasons, such as their own home and family context. Hancock and Zubrick (2015) discuss other causes of why a child may be disengaged, such as illness, being bullied or being stressed. Hancock and Zubrick (2015) suggest that children engage in school more when they have the support from their parents emotionally, socially, and economically. Strickland (2001) explains that Edward Thorndike proposed that there is an association to be made with external experiences of a child and the stimuli and child responses.  Strickland (2001) believes that these external experiences can affect a child’s behaviour. Strickland (2001) explains Thorndike’s theory ‘Law of Effects’ suggests that when a positive outcome occurs, the behaviour will be reflected. Ivan Pavlov’s ‘Classical Conditioning’ suggests the same. 

The observation links to physical literacy as the children were taking part in a physical activity. Jefferies et al. (2019) indicate that there is a relationship between the resilience of education, physical and psychosocial aspects. Arrigon (2020) highlights that it is vital to encourage disengaged children to take part in physical activities. Disengagement links to physical literacy as Arrigon (2020) explains that if a child has at least 5 minutes of physical activity every day, results with the child having a positive attitude and behaviour towards their academic learning. The more physical activity the child is receiving, the more effected their behaviour will be and more confident they will be. Arrigon (2020) also suggests that there is the immense importance of learning through play, this is because it will help and encourage the children physically, emotionally, and in their social well-being. Arrigon (2020) states if there is a child who has a disability, the physical activities can provide the child with a cognitive benefit by stimulating their attention system in different activities. Physical activity helps the child improve their cognitive functions significantly. 
Berthoz (2012) agrees with the statement on how physical literacy is an essential aspect of a child’s education and development. As quoted by Berthoz (2000) “We visualise, think and dream in movement” [Sited by Blythe (2013) page 99]. Berthoz (2012) goes on to explain that the most crucial function for improvement on the individual’s behaviour, brain and mental health is movement. 
As well as the information above, Ellerton (2018) adds that physical literacy is not only to do with movement. But includes the child’s ability to read a situation and affects their ability to react in an appropriate manner. 
The observation links to behaviourism as Child A was disengaged throughout the session. Skinner’s Reinforcement Theory is when an individual had been rewarded when they have done a specific action correctly or incorrectly. Skinner (1965) explains that positive reinforcement occurs when an individual has been rewarded positively due to their positive actions. As a result, the likelihood that the child will carry on with this behaviour increases due to the reward. Skinner (1965) also explains that there is negative reinforcement, which is when the individual has been rewarded for removing their negative attitude. These reinforcements occurred during my observation period. 
Skinner (1965) explains that with this theory also has links to punishment. The punishment aspect of the approach is when the ‘rules’ have been broken so that the punishment will occur. Discipline can have a positive outcome as if the child knows that they are in the wrong; the discipline may lead to them understanding what is right for next time. 
Another aspect of the theory is Extinction; the absence of any reinforcements occurring. This strategy could lower the child’s confidence and affect their behaviour as they may be unsure of what to do next during the situation.
Sullivan et al. (2014) explain that teachers put in a lot of effort and time into helping to prevent their students from disturbing the learning environment for other students. To ensure the children’s obedience by having control over the students. Sullivan et al. (2014) explain that teachers have approaches to help deal with students with unproductive behaviour. These steps start from giving the child a warning, to time out, sent to the leader of the school, out of school suspension and then onto the child being permanently excluded from the school.
Ganim and Evely (2016) suggest that pupils who lack motivation and are disengaged may not be caused due to behaviourism; there is a possibility that they may have hidden learning difficulties. 

The observation links to the team around the learner, also known as TAL, as this is a team-based approach to help individual children who are disengaged. This was used during the observation as when speaking to Teacher B; I was told that they had a strategy put into place to help Child A whenever they became disengaged during class.
Lloyd-Jones et al. (2010) explains that the teacher and team will look into and analyse the children’s satisfaction for learning and to identify if there are any ‘triggers’ that cause them to become disengaged. TAL also includes the relationship between the teacher and the students. This is because the child could become disengaged with school and learning if there is no connection to a relationship between them. Suppose the teacher has a negative attitude towards a particular topic; this could also lead the child becoming disengaged. 
TAL also needs to take into account if the child has missed any lessons. This is because as Lloyd-Jones et al. (2010) suggests, a child can get disengaged if they have missed a lesson resulting in them struggling with the topic and may have difficulty understanding what is happening. Lloyd-Jones et al. (2010) explain that learning is a serious concern if there has been any disengagement. 
Ganim and Evely (2016) state that just because a child is disengaged, it does not mean that they are unmotivated and can still achieve their best abilities in all of the subjects they are studying. It may just be that they are disengaged in a specific topic as they may not be able to understand the topic or because they do not have an interest in the topic area. 
TAL can use motivation strategies for children. As Ganim and Evely (2016) explain, there is External motivation where the teacher helps the children become motivated as after they finish the task, they may be rewarded, as a positive reinforcement. An example of positive reinforcement occurred in my time at School X. They rewarded the children with ‘Dojo’ points for positive engagement and behaviour. At the end of the week, the children with the highest points would receive a main prize at the end. Most of the time the main prize would be extra playtime on Friday. Ganim and Evely (2016) give another motivation strategy, which is internal when the teacher is motivating the child and driving them to engage with the topic, as that alone is rewarding to them due to them having an interest in the topic.

Watkins and Mortimore (1999) explain the definition of Pedagogy as any cognisant activity that is carried out by one person is designed to increase the learning of another person.
Siraj-Blatchford et al. (2010) suggest that the pedagogical strategies that links with a teacher supporting a child who is disengaged are; organisation; classroom climate; behaviour management; and, personalised learning.

Reflection/Evaluations and Next Steps
Gibbs (1988) explains that the Reflection Cycle was developed to give a structure of learning to experience. This framework creates the opportunity to repeat the experiences for the individual to be able to evaluate and analyse what went well and did not go well. The six stages of the Gibbs Reflection Cycle are: 
· Description - of the event
· Feelings - of the event
· Evaluation - of both, good and bad
· Analysis - to make sense of the event
· Conclusion - of what was learned from the outcome and what could be done differently
· Action Plan - if the event was to occur in the future again, what changes can be made
[Gibbs (1988)]


Bellow, I have applied the Gibbs Reflection cycle to my observation of the critical incident. 

Description
An observation was made on a small group of Year 3 children during their English lesson. The aim of the lesson was to create movements and actions towards a story they had been studying. This was to keep the children engaged and to be able to help them remember the information from memory. The critical incident for this observation was Child A being disengaged when sitting down when the group was working on the story, becoming engaged as soon as they could stand up and jump. A conversation after with Teacher B suggested that Child A loses their concentration very quickly, so they now have strategies put into place to try reducing this problem. 

Feelings
I feel as if the experience was good; I got an insight into a behaviour management technique for when a child is disengaged, which I felt was successful. The activity was also exciting, and all the children seemed to be enjoying participating in this task. 

Evaluation
One element of the activity that went well was the children’s collaboration and their ability to create the actions together. An aspect that was unsuccessful with this was when the children did not agree on a specific action, and there was slight bickering. Another point that went badly for the activity was the disengagement from Child A, where they did not want to join in when sitting down. Despite this, a positive outcome occurred when Teacher B’s behaviour management strategy was enforced, encouraging Child A to engage with the activity.

Analysis
From this observation, I have learnt of a couple of strategies that I could employ in the future. As for the activity itself, I found it an exciting way to keep the children involved and an excellent way to remember the storyline. The children would learn a paragraph at a time, memorising the actions and the words. Once the paragraph was fully memorised, they would then move onto the next paragraph. As for the critical incident itself, I learnt that changing the way you are presenting something can help to manage a child’s behaviour if they have become disengaged.

Conclusion 
The positive experience from this observation would be to witnessing the children learning and remembering whilst having fun. The negative experience from this observation is the disengagement from Child A, which, turned into a positive as I was able to learn how I could control this situation if it were to happen to me in the future. 

Action Plan
If this situation were to happen again in the future, I would start the activity of the children standing up in the first place. I could also ask each child individually to pick a movement for the word and then move onto the next child for the following word. By doing this, it should keep the children engaged and having fun and also would mean that each child would be contributing equally to the story. As for the disengagement for the one child, I would make sure a strategy was put into place straight away so that if they become disengaged, I could resolve it quickly. I must also keep in mind that all children are different; each child may have to have a different strategic plan.  






Conclusion	
This assignment acted as an investigation into a critical incident that was observed during a bridging day. The observation took place in a classroom in School X, where Child A became disengaged during an English lesson. A weakness of my observation was that I went into the school to be a non-participant observer. Despite this being the case for most of the day, there was an instance where I had my own group and was teaching them mathematics. In this instance, I became an Observer as a Participant.  
A positive of being an observer is that an incident may be noticed which a teacher did not see themselves. Instant feedback between the observer and the teacher is also a positive. The weakness of having an observer is that it could be biased and non-reliable; due to children's behaviour changing when there is an outsider in the class and due to the time and day of the observation.  
The investigation was aimed at a critical incident, where Child A  was not engaging in their English lesson. Teacher B had to find a strategy to keep them engaged. The activity the children was taking part in was linked to two elements of the four purposes, which were enterprising and healthy. 
The central part of the critical incident was the disengagement from Child A. The Literature Review discusses and explains how disengagement links to many different key points and explored these areas in depth. Physical Literacy is essential for a child so that they do not become disengaged during school; no less than 5 minutes a day. It is important for TAL as it gives teachers a way to understand and create strategies to improve the children’s best abilities. Behaviourism links to disengagement, this allows teachers to collect strategies to improve behaviour management. All children are different so that they may require individual approaches. 
The Gibbs Reflection Cycle is essential after an event, experience and critical incident. This is because this helps the individual to look at the description of the event and how they were feeling about the experience, later evaluating and analysing the experiences, developing a conclusion and action plan. This is an excellent method to use as it helps the individual see what went well and what went wrong, why it happened and how they could improve the situation if they ever found themselves in a similar circumstance.  
In conclusion, the critical incident that was observed appeared to be common, and something teachers of the school often compete with. From my observation of the incident and the strategies of the teacher, I have been able to identify and research into various theories and methods of handling similar situations. Skinners Reinforcement Theory was used during the observation. Teacher B rewarded Child A with dojo points, which is a form of positive reinforcement. This is a method I would utilise in the future, as the children get excited with the competition on who has the most points, additionally keeping the children focused on task at hand.
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Appendices
OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/9/20 
YEAR THREE
LESSON ONE

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Subject: English

The children were halfway through the unit of study. There were three different groups based on their abilities; the group I observed were mid-ranged ability.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

I observed a group of 8 children, sitting at the table in a row. The group were engaged and visibly enjoying the lesson. Child A appeared disengaged once in a while. Teacher B encouraged them to create their own moves for the story. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objectives of the lesson was to have the children work together in a team to create actions to a story. A document was on the board depicting pictures of a story called ‘The curly-tailed monkey’. In this lesson, the children would have to work together to make actions for each image/word.  

Example: Curly tailed monkey - the children made a swirl motion and pointed out where the tail would be and then a monkey motion. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children were all engaged and helping each other to work out the action. They were all having fun, but Child A kept getting disengaged, to stop this from happening, Teacher B kept asking them questions to pick their own actions. Another way how Teacher B engaged the children as for one of the words in the story was bounce, getting the children to stand up to jump. This got the children more involved, especially Child A who was having difficulty in concentrating when sitting down. 


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The levels of challenges were for the three different groups, with varying abilities of skills. One group was making actions to the story, the other group were writing the story, and then the other group had independent English tasks.

One comment that was made during my visit, that although they were in year 3, as children have missed six months of school due to COVID-19, the children were at a level of year 2’s reading skills.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

An observation of their existing knowledge of the subject is that they were reusing words and movements that they had used in previous sessions. They also displayed their existing knowledge and understanding of the terminologies of ‘more challenging’ words. 


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

An aspect of practice that I would use in future teaching was this technique style where the teacher got the children to read what the picture was saying and then asking them to create the movement for the word.















CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of the group.
People involved.
Contextual
information from field notes. 
	YEAR THREE
LESSON ONE
Subject: English

Eight children and a teacher 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A group of eight children were working with their teacher looking at the pictures on the board that was to create a story, called The curly-tailed monkey. The aim was to develop movements to act out the story.

Child A slumped down in their chair, not engaging in the activity. The teacher had to keep calling their name to get them engaged. Now and again, the teacher would ask them to think of a movement themselves which got them concentrated for a moment. However, when sitting down, and they had to act out the whole sentence, Child A was not engaging. There was a word in the story of ‘bounce’, and for that movement, the children had to stand up and jump. So when the children were to stand up to act the story, Child A was enjoying and engaging and making all the movements then getting excited when they had to jump.

Later on, I had asked Teacher B about this, and I was told Child A does struggle with consternating, so they do have to ask them questions directly to keep them involved and engaged.

Another thing that I noticed that the teacher used was different teaching and questioning methods; when I asked why this was, the answer was so that the children are always engaged and involved. 











	Date and time, year group: 30/9/20
YEAR THREE
LESSON TWO


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Subject: Mathematics 

The children were halfway through the unit of study. There were three different groups based on their abilities; the group I observed were low-ranged ability. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

For this lesson, the teacher allowed me to teach a group of 8 children. They were all sitting in a row at the table. The group were enjoying, and all engaged. They were going through a mathematics booklet on Tens and Units. Most of the children were on task; one child finished the booklet and three extra tasks. There was one child who was struggling, falling behind making lots of mistakes, so I tried to spend as much time as I could with everyone but giving him some extra time and help.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objectives of this lesson were to understand Tens and Units, to put them in different orders from lowest to highest, to write the number out in words, and then to write down the value in words and numbers.

Examples:  
· 87 = Eighty Seven
· 67 = sixty = 60


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

I observed the children struggling with the tasks. The tasks would have different numbers to use, but I noticed that Child C was making up their own numbers and getting confused. 


	




Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

There were three groups, all of the different abilities.  In the booklets of the group that I was with the tasks were different levels and challenges.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

They understood what Tens and Units were. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I did notice that the children found it more straightforward when I wrote the number they were using on a whiteboard in front of them. Once they could see what numbers I had written down, they were more engaged and confident with their work.




















CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of the group.
People involved.
Contextual
information from field notes. 
	YEAR THREE
LESSON TWO
Subject: Maths

Eight children and Myself



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I was asked by the teacher to work with a group of eight children and to give them a maths lesson. All children were on task; however, there was one child who was struggling. Child C was not understanding the task and was making lots of mistakes whilst falling behind everyone else in the group. I sat with Child C explaining exactly what needs to be done, whilst showing good clear examples. I then asked if Child C understood and they said that they did, so I went to look at other children’s work to make sure they were on the right track. When going back over to see what Child C had managed to get done, I think they still misunderstood me as they got it all wrong again. Eventually, I changed my strategy. I sat with Child C showing them what to do on a whiteboard in front of them the sums. Child C was able to visualize what was going on when I returned before the end of the lesson; they were able to get all the work done and correctly. 

















	Date and time, year group: 30/9/20
YEAR THREE
LESSON THREE

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Subject: Welsh

The children were at the start of the unit of study. There were three different groups based on their abilities. The groups that I observed were mid-ranged and high ranged ability. The mid-ranged group had ten questions to answer, and the high range had 15 questions to answer. The low-ranged group were outside doing a different welsh task with the TA. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

There were two tables; both groups were on a row of the table of 10. The mid-range was at the front of the class, and the high-range was the back of the class. The children were excited to do a new task on ‘about me’. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the task to write facts about themselves on a honeycomb template.

Example: 
· Name
· Age
· Where they live
· Who they live with
· Hair and eye colour
Etc. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children were engaged and getting interested because the task was about themselves. They were also able to help the person next to them. The children got excited to choose their favourite food.
 

	



Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The questions of facts about them started as easy, and the level of questions progressively got more complicated.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children already know the welsh words, they were using that to help for the sentences for their facts about themselves. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teaching style was good and having the honeycomb layout engaged the children because the questions were in different places, so they had to look for the next numbered questions, which I think kept them entertained. 



















CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of the group.
People involved.
Contextual
information from field notes. 
	YEAR THREE
LESSON THREE
Subject: Welsh 

Half the class and the teacher



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During this session, the children have to make ‘about me’ facts in welsh and were all laid out on a honeycomb template. The children were engaged and were working hard.

Although Child D was not paying attention during the lesson, Child D kept writing their facts in the wrong slot of the honeycomb and resulting in making a mess of the template that they had to follow for their next lesson. 


















	Date and time, year group: 30/9/20
YEAR THREE
LESSON FOUR

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Subject: Science

Both year three classes were in the same room to be apart of their science lesson. Everyone was indoors. Children were either sitting on a seat at a table or on the floor. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

There were two tables; both groups were on a row of the table of 10, and the rest of the children found a spot on the floor where they could sit. All children seemed to be excited about the science lesson—Ready for their class experiment.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the task was to see which runner bean would grow the best.
They had four boxes that contained two beans each. The beans were put in a cup with some tissue paper and:
· One runner bean in a box would have lots of light and water
· The next would have some light and water
· Other would have some light and no water 
· The last one would have no light and no water


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children were engaged, and four volunteers were at the front of the class, putting the beans and water in their right boxes of the experiment. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Because it was a hands-on task, and the children were able to get involved, they were all engaged. They were all excited to see what would happen to each bean in the next couple of weeks. For this task, there were no different levels of challenge. 
 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children had already learnt what was going to happen, so they were using the correct terminology when carrying out the task. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

 The teaching style was good, and having hands-on science activity also keeps the children interested and engaged.




CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of the group.
People involved.
Contextual
information from field notes. 
	YEAR THREE
LESSON FOUR
Subject: Science

Two classes and two teachers


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Teacher E picked the four children. Child F was not selected and was unhappy, so they started crying and throwing a tantrum. Teacher B tried to calm down Child F but could not so asked them to go outside with them. Teacher B said to Child F that if they were to calm down and behave, they could be rewarded with being able to water the beans for the experiment the next day. With that, Child F came back into the room, sat down and was calm and behaved for the rest of the lesson.
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