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	Check your referencing technique as you should, for example, include page refs with direct quotes. 

	Targed/Target 2
	Engage with a wider range of credible literature for further support, analysis, comparison, and critique.



ECAD6009: Learners, School and Communities: where am I teaching?
Introduction – 98/200
For the purpose of this assignment, I will refer to my placement school as school X. School X is based in South Wales with approximately 400 pupils, the school currently has 46% of its pupils eligible for free school meals which is a lot higher than the national average of 18%. 29% of the schools pupils have additional learning needs and 17% of the pupils have English as an additional language (Estyn, 2014). Within School X’s Development Plan there are five different priorities that they have chosen to focus on in this school year. I have chosen to further explore their priority of further developing the outdoor learning environment to improve standards and quality of provision across the school.
Literature review – 759/800
“The school development plan (SDP) is the school’s strategic plan for improvement” (Welsh Government , 2014, p. 3). 
(Bell, 2002, pp. 408-409) defines strategic planning as “an approach to establishing the long-term future organisation and then moving that organisation in an appropriate direction to achieve the future state to which it members, or at least key members, aspire”. 
(Devos, 1998, pp. 1-2) defines school-based self-evaluation as “a process mainly initiated by the school to collect systematic information about the school functioning, to analyse and judge this information regarding the quality of the school’s education and to make decisions that provide recommendations”.
Formal planning may help schools to make decisions on which reforms and pedagogical activities to choose from in order to improve the quality of education within the school. 
According to (Fernandez, 2011, p. 338), some studies have even suggested that “formal planning can lead to inflexible and myopic practices or may simply waste time and resources”. 
(Brighouse & Woods, 1999, p. 109) describe stakeholders as “those who have a stake in a school’s success”. They also discuss how “the nearer the individual or institution is to a school, the greater the stake holding”. Within the book is a ‘pecking order’ which shows who they believe has the greatest stake holding through to the least stake holding. They placed pupils and parents at first and second place respectively, with ministers and the government taking tenth and eleventh spot, respectively. One unusual part of the ordering is that they placed support staff above the teaching staff, Brighouse and Woods explain that they do this because “in most areas of the country the support staff are more likely to live and work in the vicinity of the school and have their children attend the school” (Brighouse & Woods, 1999, p. 110). In between the parents and ministers in the ‘pecking order’ include the headteacher, local MP’s and neighbours to the school.
Self-evaluation is a key part of the School Development process, (Demetriou & Kyriakides, 2012, p. 150) says that “the essence of a successful organisation is the search for improvement and that effective self-evaluation is key to it”.
A recent study conducted by (Carrington, 2016) for The Guardian found that three-quarters of UK children spend less time outside than prison inmates. Further to this, the study found that one fifth of children did not play outside at all on an average day. I am aware that The Guardian is not the most credible source of information, however, it does show that outdoor learning needs to become a more prominent aspect of the Primary education curriculum. Children need to be given more opportunity to experience nature in all its glory and be given the chance to play outdoors in a green space rather than the school playground. Learning outdoors will help them develop their understanding of various different topics and subjects. 
The institute for outdoor learning (2018) quoted in (Prince, 2019, p. 329) defines outdoor learning as “purposeful and planned experience in the outdoors”. This definition shows that outdoor learning must be planned for and be purposeful to the pupils learning, meaning that a teacher cannot decide over a lunchtime to take the pupils outside for the afternoon and think of something on the spot for the pupils to do. This type of activity may not be beneficial to the pupils and will not be purposeful in their learning and development of new skills. 
(Prince, 2019, p. 330) states that “Outdoor learning provides memorably relevant learning, authentic and contextualised opportunities to extend classroom-based learning”. 
In the context of the UK, a forest school is an educational approach to learning facilitated through outdoor experiences that commence in the school grounds then progress to local bushland or natural parkland settings.” (Cumming & Nash, 2015, p. 297).
Forest School training has led to an increased confidence in teachers who had little previous experience of outdoor learning. It has also provided several opportunities for curriculum integration.  
Recently there has been a decline in the use of outdoor learning in schools, there are several possible factors that are contributing to this. (James & Williams, 2017, p. 59) suggest that this is because of “the increased emphasis on test-based accountability” which means that children have less opportunity to experience nature and take part in outdoor learning. 
Cumming and Nash states that there are several factors contributing to the decline in children’s time spent outside compared with inside. These factors include “fear of children’s safety, increase in virtual play and electronic media, and a growing lack of support from school administration” (Cumming & Nash, 2015, p. 296).
Similarly, (Prince, 2019, p. 339) states that “risk management is seen by some teachers as adding to the burden of administration that detracts from the time available to plan and implement high quality outdoor learning experiences”. 
Also, (Prince, 2019, p. 330) states that “budgets and the prioritisation of how and what to spend money on are ever more challenging for Headteachers and can limit the resourcing for outdoor learning”.
Developing an action plan – 865/800 
The Welsh ministers created the School Development Plans Wales regulations in 2014. Within these regulations are areas that discuss how to prepare a School Development plan, including which matters need to be addressed in the plan, what period of time the plan should cover. Also covered is the requirements for reviewing and updating the School Development Plan and where and how the plan must be published. (Welsh Government , 2014)
Each school will choose to focus on different priorities that are unique to their school and local community. However, each school must show how they are addressing the three national priorities of raising the standards of education in relation to literacy and numeracy and how they are reducing the impact of poverty on educational attainment. 
The process of a School Development Plan should be seen as a continuous cycle. Firstly, the school must consider their visions and aims for the school. This vision will set the context for the planning cycle as it is based upon aspiring to achieve these aims.
Stage one of the planning cycle looks at self-evaluation. The school needs to reflect on its current performance and use this as a baseline for improvement planning. While carrying out the self-evaluation process, schools need to identify “how well they are performing, areas of strength, what needs to be improved, and what actions to take to make those improvements” (Welsh Government , 2014, p. 8). Throughout the year, the school will monitor their progress against any targets. It is important to note that thought the process of School Development Planning strengths are also identified, celebrated, and built upon, it is not just about identifying areas for improvement.
Stage two focusses on strategic planning. (Welsh Government , 2014, p. 10) propose that “for School Development Planning to be most effective, it should involve all school partners and stakeholders” they suggest that this is essential so that everyone involved is committed to the school’s improvement. While preparing the School Development Plan, the governing body must consult with all stakeholders involved from school staff, pupils, parents, local authorities, other schools and the local community. 
According to (Brighouse & Woods, 1999) governing bodies have four main tasks. These are firstly to provide a strategic view of the school’s current path, and help to decide which strategies for improvement will work best in the school so that pupils learn effectively and achieve their highest standards. Secondly, they must ask challenging questions to analyse and monitor the quality of education that is being provided by the school. Thirdly, they must take responsibility for the recruitment of senior staff members, some disciplinary matters that may occur and any oversights in the financial management of the school. Finally, the governing body must provide the school with advice, support, and information, using their collective knowledge and experience to guide the school to improvement.  
Stage three is all about putting into practice the strategies outlined in the School Development Plan. (Welsh Government , 2014, p. 16) states that “High quality leadership at all levels is crucial in sustaining the involvement and commitment of staff throughout the development process in order for the School Development Plan to be implemented efficiently and effectively.”
Stage four is concerned with reviewing and the impact of putting the strategies into practice. The governing body must monitor, review and update the School Development Plan annually or following an Estyn inspection, whichever is sooner. This will ensure that the school’s improvement plan is up to date and that the strategies reflect this. 
After stage four is completed, the process starts again with the self-evaluation to identify any areas that could be improved. 
(Fernandez, 2011, p. 339) states that “High quality planning should help organisations of all kinds achieve their goals. Further in the article it is discussed how planning forces teams to set goals and priorities while developing strategies and getting a commitment to change from their staff and any stakeholders. This shows that by having a School Development Plan, it forces the leadership team to look at areas that need improvement and urges them to develop strategies that will help them improve these areas. While completing the various parts of the School Development Plan, the team must note down which members of staff, governors or other stakeholders will be responsible for developing the various aspects of each strategy. This means that everyone will have to commit themselves to taking responsibility for the development of their aspect throughout the year so that they do not let the school down. 
School X identified that they could improve their use of outdoor learning during stage one of the School Development Planning. The governing body then consulted with school staff, pupils, and parents to develop some strategies that would benefit all stakeholders and improve the school’s use of outdoor learning. By improving their use of outdoor learning, they would also be improving the quality of education at the school.
Reflection and evaluation – 208/500
School X has introduced weekly outdoor learning sessions for each class. During this weekly lesson pupils will go outside for a practical session that will develop new skills and build upon those already learnt. Some examples of outdoor activities include painting with natural resources, building minibeast habitats and team building exercises. 
Before introducing the weekly outdoor learning lessons, all staff participated in a whole school training session to further develop their own knowledge of how outdoor learning can support pupil progress across the curriculum. The staff collected resources that could be used during outdoor learning and shared ideas with each other so that each member of staff had a basis from which to start planning and implementing outdoor learning lessons. 
It has been difficult for School X to track the progress of improving the strategies and techniques for teaching outdoor learning because of COVID restrictions. This has meant that pupils have spent a proportion of the year remote learning from home and therefore were not able to take part in outdoor learning lessons. Similarly, when the pupils returned to school after remote learning, there was an increased focus on pupil well-being, Maths and English lessons so outdoor learning was often sacrificed in favour of one of these sessions. 
Conclusion
From this assignment I have found that School Development Plans require all stakeholders to work together in order to improve the quality of education provided at the school. 
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