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This essay will discuss the importance of children’s rights and their application in diverse settings, along with practices used to help develop learner’s understanding of those rights. The history of human rights, and subsequent formation of the United Nations on the Convention of the Rights of the Child (UNCRC) will be explored, along with their impact on children and young people. Legislation and legal frameworks in Wales, informed by the UNCRC, will be reviewed, investigating how they shape children’s education, while recognising the responsibilities of those who ensure that those rights are upheld. The theories of Vygotsky and John Locke will be evaluated to interpret their significance in modern education. Case studies will be investigated and analysed, studying how theory is put into practice while examining barriers to learning, and the effectiveness of strategies that address those challenges.
The Universal Declaration of Human Rights (UDHR) is a document containing 30 articles that universally protect human rights, regardless of age, race, colour, gender, social origin, or status (United Nations General Assembly, 1948). The document includes contributions from people of various legal and cultural backgrounds on a global scale and has been translated into 500 languages. The document was formerly adopted by the United Nations General Assembly in Paris on 10 December 1948, paving the way for more than 70 human rights treaties (United Nations, no date) including the UNCRC, a comprehensive, universal rights treaty applied to every child, defined as people under the age of 18 (Parkes, 2013). 
To further understand the origins of children's rights, it is important to acknowledge the works of Eglantine Jebb, Dorothy Buxton and latterly, Janusz Korczak. Kerber-Ganse (2015) highlights that in May 1919 Eglantine Jebb and her sister Dorothy Buxton co-founded Save the Children, funding food, clothes and educational books for impoverished children (Mayhew, 2019). Furthermore, Jebb continued to fight for children’s rights drafting the Declaration of the Rights of the Child in 1923, which was adopted by the League of Nations in 1924, as discussed by Freemantle (1996). The United Nations General Assembly expanded on the original declaration with ten principals in lieu of the original five. In 1989, the UNCRC incorporated the full range of human rights as an international legal treaty. 196 countries have ratified or accepted the treaty, meaning that government and establishments, including schools, must consider the UNCRC when making decisions and policies that affect children (Unicef, no date). Korczak, a paediatrician, social worker, and advocator for children’s rights (Stambler, 1980), worked with children from disadvantaged backgrounds, understanding the restrictions before them, as a Jewish man living in an antisemitic environment. Through his own ideas and actions, Korczak helped to strengthen children’s rights, including the right for their voices to be heard and make their own decisions. As an educator, Korczak encouraged teachers to reflect on their work with continued research and professional development, to lend a deeper understanding of the children they worked with (Efron, 2005).
[bookmark: _Int_VIIentKS]The role and understanding of childhood has changed throughout history including the definition of what a child is. Depending on what era and place a child is born defines what they and their childhood is regarded as.  (Gittins, 2009, p. 38). In puritan times, children were condemned as born sinful due to strong religious beliefs, creating generations of adults who lacked their own sense of self-worth and security (Schwenk, 2017, p. 1). The use of corporal punishment from parent to child was common practice (Schwenk, 2017, p. 7). During the 19th century children were employed as young as four years of age, working below ground in pits with little to no safety regulations, many in the hundreds injured or killed. Certainly, no rights to protect children or their childhood existed at that time (Wilkes, 2024, p. 1). Human rights theorist John Locke argued that children had rights to education and nourishment due to their vulnerability and incapability to understand adult civil laws. Locke proposed that children also had the right to property, necessary to keep them sheltered during their upbringing (Oprea, 2021, p.11). Though Locke’s theories of children’s rights were not legally recognised at that time, his proposals are recognised in children’s rights of the modern day (Davar and Taslimi, 2024).

At a Primary school in Wales, a child was observed playing with a football by himself at breaktime. In previous years the child had been removed from the family home due to ongoing parental drink and drug abuse. Thereafter, the child had lived in various foster care settings which may have contributed to a lack of trust, loss of sense of belonging and challenges with relationship building. The child displayed difficulties with social interaction and seemed to lack confidence to engage with others preventing him from building healthy relationships. While working as a teaching assistant in the school, the author asked the child if they could join in with his game. The child agreed and playing football together became a daily occurrence. The author was aware of the child’s background and used trauma informed strategies to ensure that the child’s rights were met including role-modelling, encouraging communication and interaction with others, supporting their right to play, their right to voice their own opinions and to be heard,  along with providing opportunities to help develop their growth in confidence and personality (Welsh Government, Articles 31, 12 and 29) The strategies and rights are underpinned by the Zone of Proximal Development (ZPD) theorised by Lev Vygotsky. Known for influencing contemporary education policies and practices, Vygotsky advocates the benefits of social interaction and play based learning (Cade, 2023). Vygotsky also highlighted that children’s play occurring within a mixed age group presents a natural framework of peer-to-peer support with diverse levels of abilities that can encourage learning from one another. Those who possess higher skills in a chosen activity, in this case football, therefore belonging in the inner circle of Vygotsky’s ZPD, known as the Zone of Achieved Development (ZAD) can support their peers, who currently reside in the ZPD, by sharing their skills and showing how they can reach the ZAD. The author’s role, as the more knowledgeable other, following Vygotsky’s theory, provides support while promoting social interaction and facilitating communication (Sarmiento-Campos, et al, 2022).
ACE Hub Wales (2022) states that a trauma informed approach acknowledges the role that everyone has in providing opportunities for people who have experienced trauma. The ACE Hub Wales document attests that the aim of the Trauma Informed Wales Framework is to provide a consistent approach of implementing trauma informed strategies across Wales, that help those in need of support. A Wales trauma informed approach is underpinned by five principles that include a person-centred approach that identifies and supports the person’s needs while promoting choice and collaboration, building relationships that are safe, supportive, empathic and inclusive, strengthening resilience with a holistic approach from the community and other agencies (The ACE Hub Wales, 2022). Identified needs of the child included creating an environment of safety, social interaction, trust and a sense of belonging to support confidence and self-autonomy. In their writing, Herndon and Waggoner (2021) emphasise that children who have experienced repetitive traumas are at risk of poor health, delayed learning development, memory and self-regulation due to consistently high levels of cortisone and adrenaline that are produced in response to stress. Providing safe environments, and opportunities for success, along with compassion and active listening helps to build resilience (Herndon and Waggoner, 2021). Showing interest in an activity that the child enjoys promotes shared communication and listening by the supporting adult. Subsequently, other children asked if they could join the child in his game, and a team was formed. Social interaction developed and although communication did not always run smoothly, disagreements led to discussions, problem solving and mutual respect. Vygotsky advocated the importance of social interaction within a supportive environment for effective learning and cognitive development (Al-Barakat et al, 2025).
One case study of a school in Wales demonstrates how they can ensure that children’s rights are adhered to by going into partnership with their local authority to work together, optimising shared skills to create a relaxing environment for the children to share some of their thoughts and concerns. Following article 12 of the UNCRC, children have the right to say what they think should happen, when adults are making decisions that affect them, and to have their opinions taken into account, the children expressed their anxieties of missing their friends over, support and school routine over the summer holidays. Referring to article 15 of the UNCRC, children have the right to meet together and to join groups and organisations, as long as this does not stop other people from enjoying their rights, along with feedback from the children, gave the local authority and staff from the school the idea to put into place a summer activities a programme that the children can attend once a week at the school. Older children in the group had expressed concerns for planning for their future, asking for activities and ideas to help them with decisions for their future. With this information to inform them of what the children and young people were asking for, the adults structured activities that had been chosen by the children and young people. This case is an example of how participation can work to help make positive changes that support young people’s choices and needs. The group of adults in this case have taken what they have learned and will focus on relationship building for the future going forward (Children’s Commissioner for Wales, no date). 
In conclusion, throughout history children have been regarded as varying roles that include born sinful, as commodities for earning money for the family household, and with very little rights or safety given to them seemingly. Historically, adults have recognised the need for change and the need for children to have their own rights, allowing for protection, safety and education. 
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