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Introduction:

To aid this critical evaluation, a ‘Critical Incident’ will act as stimulus for the investigation and development of teaching practice, through the analysis and critiquing of pedagogical research and educational theory. Through deep analysis of classroom interactions both pronounced and mundane, we can as professional educators further improve our practice and therefore the educational outcomes for the learner. 
This paper will take the form of a detailed critique of a ‘Critical Incident’ observed during the Bridging placement. I will discuss what a critical incident is, its development as an idea and how it has come to be used as a reflective educational tool. I will then give the incident its contextual place, identifying the social, economic and other factors in which it took place and identifying all the relevant participants. Through this analysis I will identify the key academic areas of interest and following thorough research will accompany these with literature review that summarises existing research and development on those areas. Having identified all the relevant pedagogy, research and practical information from this Critical Incident, I will then be able to identify potential next steps for myself as a trainee teacher for future similar occurrences, noting especially how these might relate to myself located in primary education. I will also be able to suggest further potential research areas for exploration. The aim of this process I is to deepen my understanding of classroom dynamics through research which can then be tested with practical application. This ‘diagnostic teaching cycle’ (Tripp, 2011 p. 31) thus enabling me to be a better classroom teacher. 

The Role of Critical Reflection

The view of a teacher as a ‘master craftsman’ (Gove 2010) as recently as 2010 has become outdated. With increasing focus on professional conduct and practice (EWC 2019) and the guidance that curriculum construction be “…supported by professional inquiry… (and)… effective pedagogy” (Welsh Government 2020, p.47), the teacher is now more than ever seen as a professional. That is to be apart of “a group of individuals with body of expertise and knowledge that is constantly refined and updated through research, education and training at a high level” (Australian Council of Professions, 2003) 

In his introduction Tripp says of the decision-making capacity of teachers: “Such skill is of a level and kind that is much more akin to practice in the major professions such as medicine and law, than it is like that of craftspeople such as carpenters or motor mechanics” (Tripp 2011, p6)
To further this salient point in his book, in the first two pages of Chapter 1 Tripp uses the word professional 8 times (Tripp p12-13). This sets up the proposition of teaching as far removed from the teacher who remarked that their practice was done “…with little or no theoretical rationale for what we do” (Morford 1972, p.1)

To consolidate and improve our knowledge and practice as professionals, we must reflect and challenge what we find lest we stagnate at our current levels (Tripp 2011, p.12) therefore “critical reflection, i.e. the type of deeper insight and understanding that comes from interrogating one’s practice…” (BERA 2014) is a key tool in maintaining and evolving this body of specialised knowledge that makes a teacher a professional.

The 12 pedagogical principles that underpin us as educators in training as suggested by Donaldson “…means much more than the implementation of a pre-determined repertoire of methods and requires high-quality teachers with a sound understanding of the ‘why’ and ‘how’ of teaching as well as the ‘what’. The implications for the formation and subsequent growth of teachers as reflective practitioners are considerable.” (Donaldson, Successful futures 2015). This focus specifically on the Why and How in addition to the usual what, is the key to critical reflection. In all aspects of classroom and whole school focus we need to constantly question why and how things happen. 

Far from just subject specific knowledge and classroom management, the role of the teacher in 2021 now must encompass a broad spectrum of additional educational needs knowledge and the ability to be flexible toward multiple sociological influences. Since 2015, Education and Health Care Plans have been increasing steadily (Gov.uk, 2021), as have the number of children in receipt of free school meals (Gov.UK, 2021). This indicates a more educationally diverse learner profile as well as more children facing economic struggles, factors which will undoubtably affect learners’ performance in the classroom and how teachers must professionally adapt. 

These are just some of the tensions that teachers that teachers must hold when making decisions in the classroom, thus making critical reflection a key tool in improving their skills.

School & Class context

The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”, and therefore the school, staff, and the pupils observed will remain anonymous throughout.

The critical incident was observed after a Year 9 (Age 13-14) Mathematics class at a co-education, faith based comprehensive secondary school in Cardiff. It was rated as Excellent by Estyn in 2018. The teaching staff can be separated by gender at 71% female and 26% male, with 2.6% having a non-identifiable PhD salutation. (School’s website). Female pupils slightly outnumber their male counterparts 50.5% to 49.5% from a total of 1239 pupils (Mylocalschool.gov.wales, 2021)

To situate the school in terms of data, free school meals (8.6%) are hugely below both local (23.4%) and national (17.4%) averages. English as Additional Language rates for the school are (3.3%) well below the Local Authority (6.7%) average, but commensurate with the National Average (2.9%). The proportion of BAME pupils (27.2%) is also below the Local authority average (34.2%) and yet far above the national average (11.4%) as can be expected at a semi-urban school in the United Kingdom. Pupils with Statement for SEN (7.1%) are considerably higher than both the Authority (3.2%) and National Average (2.4%) (Mylocalschool.gov.wales, 2021).
This all points to an establishment within an area of significantly above average affluence. The high SEN statement rates could also be associated with a trend toward affluent parents pushing for their children to be given extra support and catered for in the best mainstream schools as “middle classes and aspirant parents increasing claim classification, funding and resourcing for children who are unlikely to achieve in competitive market-driven school systems.” (Sally Tomlinson, 2012) 

Critical incident linked to Donaldson’s Four Purposes
During a Year 9 higher ability maths class, a boy sitting toward the back of the room often completed the work first set quickly and was then minorly disruptive, winking and having muted interactions with a child across the room. He was chastised by the teacher and furthermore then ignored when he offered contributions by raising his hand. It was both mine and my fellow observer’s opinion that whilst remaining professional, there was a sour relationship between teacher and pupil. After the class the boy was holding court with his classmates as they were escorting the observers back to the day room. I heard him say to his classmates “No teachers like me, not a one!”. I approached and asked him if that was true, to which he looked uncomfortable and said, “oh no no sir, I was only joking”. After which he went back over to his classmates, and they continued laughing and joking.
(Whilst I did not ask directly, the boy was not visibly White British in ethnicity).

This incident piqued the observer’s interest because it links to both representation of and identification with the pupil in the forwarding of the pupil’s best interests. The child clearly felt at some level that he was disliked or targeted by the staff. 
A quick web search of “why do boys struggle in school?”, returns myriad results from broadsheets to blogposts. These articles stretch the effect of this struggle to topics including, dyslexia, prison population, boardroom success and of course the disparity of boy’s and girl’s exam results.
As a teaching assistant and teacher in training I have been struck by the lack of men and especially men of colour in schools. Furthermore, I have noted that when I have told people I am training to be a primary teacher, general common responses are “oh good, we need men in primary schools” or “they’ll love you because you’re a male”. 
I was working as a supply Teaching Assistant in a reception class at a primary school in South Wales with BAME pupil figures (6.2%) way below the local (11.2%) and national (12.9%) averages (My Local School.gov.wales, 2021). It was reported to me by the class teacher that a child remarked to her “he looks like me”. The question then stuck in my mind, what did this mean to the child and how would more representation like this impact their future learning? 


Purpose two wishes to create “enterprising, creative contributors…” developing this as people who feel they can take measured risks, perform varied roles in teams and most notably feel that they can give of their energy and skills for others’ benefit. Similarly purpose four states that children should be supported to develop as “ethical, informed citizens…” and goes on to discuss cultural and societal awareness, diversity issues and engagement. These two purposes suggest agency in themselves and society and by extension, the confidence to contribute and execute. These are two things that would be sorely lacking in a child who feels, on some level that the adults tasked with ensuring his education and access into society, do not like him.

In my literature review I will discuss how children learn and seek to explore whether same sex teaching environments could improve outcomes for the learner.

LITERATURE REVIEW
This literature review aims to explore the role of teacher’s genders in schools and the potential impact it has on male pupils. When reviewing the literature, a theme has emerged showing that currently the focus is predominantly aimed at pupils (Van Houtte, 2017; M Latsch. & B Hannover 2014; Scholes, 2018), the way we teach (Orlich Harder et al, 2012; Bennett 1988) or creative ways to use curricula (Jones & Wyse, 2013). Joshua Fullard, author and senior researcher at the Educational Policy Institute, says: “While the Covid-19 recession has boosted teacher applications, this has had no effect on the gender diversity of the school workforce, which is still heavily dominated by women. Evidence suggests that when a teacher matches the background of their pupils, this can help to improve pupil outcomes.” (TES, 2020)
The critical incident I observed led me toward an investigation into whether a teacher’s gender might play a role in their relationship with pupils, and therefore by extension their educational and developmental outcomes. 
No mention of teacher gender:
Frawley states in the conclusion to his paper on strategies for teachers to recognise and eliminate gender bias that teachers have a responsibility to reflect and analyse what is said and taught in the classroom so as to ‘counteract deeply entrenched gender role stereotypes’. Salient points are made throughout the article about the harmful effects of gender bias and differential treatment on girls' self-esteem and self-confidence (as cited in Bauer, 2000; Sadker, 1999; Streitmatter, 1994; Wellhousen & Yin, 1997). There is also mention of teachers’ perceptions of developmentally appropriate practices based on gender assumptions can both restrict and validate boys’ masculine behaviour and ultimately teachers’ perceptions of gender difference influence their interactions with pupils (as cited in Keddie 2003). He talks ultimately about boys and girls being encouraged to embody the reverse of their stereotypical attributes and even move toward encouraging androgynous behaviours from both sexes. (Frawley 2005). 
So, whilst acknowledgements are made that behaviour can be different toward a child based on the child’s gender, but no mention is made of the gender of the educator and whether that influences their interaction.
Similarly, in Ingram’s study on educational success in working class boys in Northern Ireland much is discussed about the cultural habitus of the working-class children coming into conflict with the institutional habitus of the school. Yet, in discussing this institutional habitus the gender of a teacher is only mentioned once in her article: “…but another (senior male) teacher disciplined the boy and the next day I received a two-page letter from the pupil detailing his apology for flicking a crumb of a sweet”. 
It is a negative, authoritative influence. Yet in nowhere in her discussion and application of Bourdieu' s theory of habitus, which implies the inbuilt dispositions and social conditions of the subjects of her research does she talk about who those influences might have been in scaffolding the habitus. It seems relevant and probable to the educational success of boys, that men may play a part as role models and cheerleaders, yet it is strangely not mentioned. (Ingram 2009)
Mens roles in schools:
It has been demonstrated in various settings such as female STEM further education (Bettinger & Long 2005), Youth delinquency (Walters 2016) and ethnic minority educational outcomes (Zirkel 2002) that having same sex models can influence positive results. In Welsh schools currently there is a vast imbalance in the gender of teachers whereby the ratios is 76.8% female and 23.2% male (EWC 2021). This imbalance in educators is often addressed in hyperbolic alarmist tones in the mainstream media as posing a ‘threat’ to young boys, “Boys in crisis: Schools are failing young males. Here's what needs to change in classrooms” (Brueningsen 2021) and “Why lack of male teachers could be the reason boys fail in the classroom: Boys make less effort - and are marked more strictly - when they have a female teacher” (Clark, 2012). Of course, this hyperbole is readily and often critically rebuffed as “moral panic”, unresearched and a discourse that is based in perpetuating heteronormative societal assumptions and widening of the gender divide. (Martino 2009). What is not discussed however are the men those boys do have access to and what roles in their education they may inhabit. 
Whilst the gender imbalance of teachers as noted above is large, it is much less pronounced when it comes to senior leadership positions. In Wales, women occupy 64.4% of leadership positions to men at 35.6% (EWC 2021). When it comes specifically to headteachers however, in England (the Welsh numbers were unavailable) in 2018 62%, were men. The picture this paints is one where on a day-to-day basis men are less present in children’s lives in (especially in primary schools where men make up 17.6% of classroom teachers (BESA 2021), but that the presence they have is one of being in power and as an authority figure rather than a role model. As clearly illustrated in the above from Ingram (2009). This is not good for boys or girls as it creates and imbalance of perception of gender expectations if you mostly have female teachers, but the ultimate authority is often a man. 
The nature of the relationship between student and teacher is a determining factor not just in educational but also in behavioural and social outcomes. (McGrath & Van Bergen, 2014) and course, a child does not just develop within the school system. Development is, according to Bronfenbrenner the result of “…progressive accommodation, throughout the human lifespan, between the growing human organism, and the changing environments in which it actually lives and grows” (Bronfenbrenner, 1977: 513 as cited in Aubrey and Riley 2016. p.117). Bronfenbrenner contends that each layer of human growth and development is built upon the previous and in turn influences the next. Therefore, it is the interaction of the with its environment and those relationships that is the key factor in a child’s development. Similarly, it was Bandura’s contention as a social learning theorist that imitation and identification were key ways in which children learn and subsequently internalize new behaviours. They will copy and the patterns of behaviour modelled by surrounding adults in their childhood and schooling (Gray & MacBlain (2015). Bronfenbrenner’s research was a response to his concern for the changing nature of society. Its rapidly changing pace and, increasing poverty, unemployment and the breakdown of the ‘traditional’ home. (Lang 2014 cited in Aubrey and Riley 2016). If we take one factor of this, single parent homes, we will see that there is a large swathe of children currently in education who are not having a male in their ecology of development to imitate or identify with. 
4.528m children in the UK live in lone mother homes (ONS Families and Households, 2020), which would be approximately and 2.21m girls and 2.32m boys based on the generally accepted 1.05 boys born for every 1 girl born in industrialised countries. (Roxby 2018; Weisskopf 2004 Scientific American). If we then take the percentage of male teachers as discussed above,[footnoteRef:1] then it is possible that up to 4.81m children in the UK do not have a regular male role model in a school setting. Starker than that is that for some of those children, some of those males will only be present in a leadership position within the school – thus an inconsistent and authoritarian influence, such as the one Ingram points to above. The omission in this statement however is that there are of course other regular male role models and influences that can be present in a child’s life and would fit into development models – uncles, cousins, older siblings, peers and teaching assistants, although this number is also low in schools (Morgan, 2019). These numbers are however difficult to quantify. It should also be noted that ‘  [1:  17.6% of 264,804 = 46,606 (BESA, 2021)] 

Far be it from this review to suggest that male dominated environments are a preferrable option. There is much evidence of male dominated settings such as all boys boarding schools and the majority of Corporate Boardrooms, displaying considerable dysfunction and causing considerable harm (Poynting & Donaldson 2005; Schaverien 2004; Groysberg & Bell 2013).  One factor is that men have been shown to be less nurturing and more prone to displays of direct and unprovoked aggression (Del Giudice 2015), which would obviously be undesirable in a classroom setting. 
Conclusion:
The literature on gender in education most often ignores the gender of the teacher and perhaps presume some gender blindness on their part.
One desirable outcome as suggested by the subjects in the study by Wood & Brownhill, is that as opposed to the idea that boys need male role models, which continues the exhibiting of behaviours associated with hegemonic notions of masculinity. It would instead be more desirable for there to be men in schools who assumed the position of being a role model who is male. “(Where showing) notions of care, compassion and nurture (Farquhar, 1997… give resonance to traits that are traditionally associated with femininity (MacDougall, 1997; Noddings, 2001)” (Wood & Brownhill 2016)
A further idea to aim toward would be that “…gender balance needs to be interpreted as a capacity for gender flexibility and not gender complementarity.” (Warin 2019). Meaning that as opposed to the answer to gender imbalance being we need more males in schools so that boys have role models to compliment the female role models that girls already experience, it is that we need more men in schools to model a de-gendered notion of the masculine and feminine to the extent that boys and girls in schools feel that their sex differences can be acknowledged and celebrated as opposed to being divisive separating characteristics. (Warin. 2019)
To work toward this, whilst more men in schools is desirable, the manner in which it is achieved is important. More studies must be conducted that focus and acknowledge the gender of educators. This way strategies and suggestions can be formulated to support better all genders in school settings.
Reflection:

Although my critical incident became for me a question of gender relationships, there is also the start of the incident which was classroom based. It started as a child exhibiting disruptive behaviour having finished his work quickly. He wanted to be engaged in the lesson and put his hands up for most questions. 

The first reflection, therefore, would be to see “…planning is an essential factor in achieving good behaviour” (Cowley 2005, p77). In that I would make sure that my lessons were always structured and differentiated so that simple distractions resulting from early finish of work can be avoided. Also, as it was secondary lesson, pupils were sat in a 2-2-2 across formation with 7 columns to the back of the class, in which the child in question was toward the back. It was also clear to me that there was a previous relationship with the teacher. Therefore, I would be very wary of pupil position in the class so I could keep manage the proximity of disruptive children.

In terms of the teacher-pupil relationships I would seek to build as a male teacher this is more complicated. My experience in primary schools up until this point has been that a consistent majority of children have never had a male teacher. It is therefore incumbent on me to guard and respect this responsibility. I have the opportunity through, this reflective process, to decide on the type of man in schools I want to and the modelling I will display for the children in my care. I will have a delicate balance to tread of not treating any children differently, whilst holding that tension and my own personal inclinations toward looking after male student’s best interest, which is somewhat based in my own outdated views on traditional masculinity. However, I have seen through my research that much of the emphasis of the crisis of boys in education and their lack of role models is misplaced. What can be offered is a consistent and ungendered approach to all students, allowing the fact that I am a man to be just that, a fact and nothing more.


Conclusion:

The approach I have taken is loosely following Kolb’s Model of Experiential Learning (1984). The Concrete Experience being the two days observing in school, Reflective Observation was the penning of the critical incident, the Abstract Conceptualisation was the research and literature review, and I will Actively Experiment based on my reflection and next steps. This is in line with the reflective practice section of Pedagogy for professional learning (Hwb 2021). As one of the five professional standards for teaching and leadership, professional learning - to take it deeper, I am interested to see what CPD will be available throughout my career on gender equality and unconscious bias. It was also interesting to have my views about traditional gender roles challenged by the finding of the studies I had found. In conclusion I have found there to be a lack of research on teacher gender and its effects on pupil interaction. There would certainly be space for more research in this field. However, there is a difficult cycle in that it would be difficult to have fair studies as the numbers between men and women in schools are already unbalanced so finding the right research model would be challenging. It has also been interesting to observe how the research differs from what is generally presented in the media but in the same breath I would also question that the research does all seem to be one sided about gender in schools, but not in other areas.
Overall, it has been a valuable area to discuss and will look to take forward in my teaching practice.
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Appendix:
Critical Incident 1:
Where and when? 23/9/21 After Yr.9 maths. 12pm
Hallway after a maths lesson and being f escorted back by children. Child said “no teachers like me, not one” I asked him if he really meant it and he replied (in front of him peers) “no, I was just exaggerating” 
What happened:
The background of this incident is that child has been in maths lesson and was low level disruptive. Flicking and fidgeting. Reaching for attention to other childrens comments. Teacher has also been ignoring/exhibiting punishing behaviour toward child- not allowing to answer questions, looking at him then choosing other pupils. 
A small relationship was built with child and observer. The observer implied that he had witnessed his frustration in lesson and said, “I was like you at school, clever but hated school”. Then there was a bit of banter which as he sat down on seat after they had finished delivering us. He was clearly popular with peers.
Areas of possible exploration
· Male students and perception
· Gender and male teachers
· Top set maths, were they being challenged enough?
· Teacher insisted that they weren’t a great class
· Poor influences
· Development, attachment, nutrition etc
· Margins and cracks
Notes:
I wonder what child’s personal experience were like in school?
Home life questions 




Critical Incident 2:
Where and when? 23/9/21 Yr.7 Art. 9:20am
What happened: 
The teacher mentioned multiple times that “everyone should sit up straight” …” this is art at secondary school now” and other commands. Throughout the introduction and demonstration period of the lesson, which was fairly long, a child in the back row was stood up. Approx. 10mins. I approached her afterwards and asked why she had been standing. She said “because I couldn’t see anything otherwise”
Areas of possible exploration:
· Lesson planning and length of introduction
· Seating plans in classrooms.
· Why were they in high stools when they weren’t using easels? Why in rows for art – is it not a collaborative subject?
· Child was in fact disobedient would another teacher or another school have seen it in that light. We may cry common sense but a new teacher trying to stamp authority on a new class may have responded very differently
· There were no behaviour management issues in that class that were observed, and it is a relatively low Free School Meals school – is there something in that?
Notes:
There was a blind at the back of the class that kept clicking against the windowsill. Was that distracting for students.
The bulb in the projector was quite dim so the lights needed to be off whenever teacher used the board. This could have had a variety of affects in different class situations.







Critical Incident 3:

Where and when? 22/9/21 Yr 7 Design Technology 10am
What happened
Class were questioning each other to fill out a data table whilst moving around outside on the grass. Most children seemed confident to talk to each other and kept to task. One child was struggling to get involved in the activity and was (it seemed) shy to engage.
Areas of possible exploration 
· Did child have any ALN issues for which this would’ve been a difficult activity?
· Was there sufficient differentiation for them? Did teacher have a master data sheet so that any child that didn’t manage to speak or lost data could carry on with the practical assignment.
· Possible behaviour issues. Class were not given warning or instructions for how to behave outside. The teacher trusted them – can this be relied on with an inexperienced teacher like myself.
· Use of different teaching methods. Not just instructional teaching. 
· Seemed a generally well behaved school. What would that have been like in a different school. Is there research of different teaching methods in differet schools.
· Teacher had brought numeracy (filling out a data set) into DT. Use of cross curricular planning and success thereof. Research into how much it works.

Notes:

