Behaviour and Interventions within the learning environment form part of all school’s discipline procedures. In the past they have been in form of physical punishments i.e. the cane and detention followed by exclusion from the school as a last resort. How far did solve issues with unwanted behaviour in the classroom. In my opinion it has not. Bill Rogers (1998) stated” Behaviour consequences are part of curriculum discipline. Discipline has an educational focus. Thoughtful discipline is also preventative as well as corrective; it has a protective and preparing function as it related to teaching students about rights and responsibilities”.
The 1994 Education Act brought in a Code of Practice which in effect started positive development of Special Educational Needs (SEN) policies. Schools were expected to adopt them for future SEN provision with behaviour modification. The Code of Practice was updated in 2002 with more emphasis on involving pupils in the assessment and Decision-making processes and more intervention happening in the Foundation Phases.   The 2002 Education Act also made a key recommendation one in section 175 stated “governing bodies will be required to make arrangements to ensure these points are carried out with the view to safeguarding and promoting the welfare of the children”. This seems to suggest that behaviour and safeguarding policies were now being viewed as important as Child Protection in schools”. 
The Education Act 2006 further required school’s Behaviour policies gave staff, parents and pupils the consistency in how policies were applied it also echoes what the Steer Report (2005) which states “poor behaviour cannot be tolerated as it is a denial of the pupils right to learn and the teachers to teach. Tenable learning to take place preventative action is the most effective. But when schools fail, schools must have a clear firm and intelligent strategies in place to help mange their behaviour. It also states, “support for parents is essential for the maintenance of good behaviour, parent and schools need each other to have a clear understanding of their rights and responsibilities.”
The consistency of classroom management, has to some extent helped promote a   system of rewards and sanctions that encourage good behaviour strategies and teaching practices which has in some part led to better Staff training to support pupils. But must enable effective liaising and communication with parents and other agencies when managing pupils transition from Primary to Secondary with schools. Effective uses that facilitate learning with all pupils, by, safeguarding and respecting SEN pupils are key issues. The Elton Report (1989) stated” The curriculum content and teaching methods are key factors in the motivation and behaviour of pupils”. This point schools need to embrace when the curriculum now needs to be differentiated and tailored to the needs of the individual pupils giving educational equality with their peers.
 Within Wales 2002 SEN Code of Practice was revised in 2015. This has seen LEAs become more accountable to parents and children’s wishes, feelings. This revised code states” behavioural difficulties should not automatically lead pupils to being identified as having SEN”. In my opinion it makes the diagnosis of ADHD and other conditions like ASD Autistic Spectrum Disorder, ADD Attention Deficit Disorder which can show signs of ADHD. Therefore, intervention and support for the parents and child if they are just being “naughty” with behaviour may not be monitored as closely.  The 2015 Code also states “the first response to pupils who have or may have SEN to have high quality teaching which is differentiated teaching and is the core of performance management of pupils and used to identify SEN as they monitor progress and their approaches within the classroom. But the phasing out of the school action plus(SA+) and school action (SA) be a negative removal of intervention for the pupil and the reluctance of LEAs to use statementing provisions.
In 2017 the code of practice has been redrafted to replace the 2015 version as it is deemed relevant for Wales in its entirety, which in my opinion is confusing the whole issue of SEN support within the education system. Also making the learning environment more confusing for teachers ALNCOs, parents and child.
 The draft proposals want to introduce Statutory Individual Development Plans (IDP) that outline the needs of the child, young person and how they will be met. The Additional Learning Provision (ALP)will outline the needs of all children and young people including those with Additional Learning Needs (ALN).  Basically, it is saying all learners must be supported and participate within mainstream and the national curriculum as fully as possible wherever feasible i.e. this draft proposal as it stands now states “all those involved in the providing support to children and young people with ALN should work together in the best interests of the child and young person”. 
Unfortunately, with the constant amendments that are being added or removed, implementing of behaviour polices and intervention can problematic. The 2015/17 Code has not been ratified by the Welsh Assembly but is being gradually introduced into the education system, it is not giving a consistent platform for schools to work / plan from. How can schools and other agencies actively work as a team and implement these changes going forward? I want to now explore how this impacts within my school and classroom setting. 
The external factors can present challenges in the learning environment. Firstly, how the classroom /learning environment is set out and staffed with the year group being taught.  The Welsh Gov (2008) published the School Effectiveness Frameworks” where children and young people learn most effectively when they are involved in decisions about their learning” this was in conjunction with Children and young people: Rights to Action (2005) which gave guidance for pupil support, inclusion based upon United Nations Convention Rights of the Child (UNCRC) and the 7 core aims. Which are, to have a flying start in life, Opportunities and comprehensive range of education. Secondly enjoy good health and be free from abuse. Next have access to play leisure, sporting and cultural activities.  Be listened to, treated with respect, have race and culture recognised. Finally have a safe home /community which supports physical and emotional well-being, nor disadvantaged by poverty.  This guidance set out specific legislation local authorities are expected to adhere to.
How do we translate this to the school and classroom with the challenges facing teaching staff? By showing effective teaching skills and behaviour management are interlinked, and that poor teaching /behaviour management can increase the likelyhood of difficult /challenging behaviour.  In practice teachers and support staff can/ must have training and support to improve these skills in the classroom.
Within the primary setting I work in year 6 with 18 pupils. Three of whom have been diagnosed with ADHD with possible ASD /Tourette’s.   Each day is a challenge as no day is the same. There sometimes can no obvious triggers to the negative behaviour. That can often be taking each session/lesson as it comes. The class teacher and myself work in small groups including the 3 pupils, so all they class can have support during the lessons. There are often issues within the groups which may disrupt the lessons.  One child who has issues at present comes into school at 9.30. There is a set routine in the morning, sessions include numeracy lessons assembly, play and literacy lessons.
 Plans set in place to allow registration and carousel groups to take place before 9.30. By doing the consistency of routine is a constant for the rest of the class. Rewards for good behaviour are used i.e. I-pads for 5mins on completion of work or dojo points to earn free time on Friday afternoons, for start of the day to help with promoting positive behaviour. Skinner (1938) who used operant conditioning   by changing behaviour using reinforcement to give the desired response. stated, “Positive reinforcement strengthened a behaviour by providing a consequence that some individual finds rewarding”. This worked for a while, but more negative behaviour has become more apparent with the I-Pad use. The Child sees this reward to use the iPad now for stopping their behaving negatively not for behaving positively. Skinner (1938) states “The removal of the unpleasant reinforcer can leave an unpleasant experience so reinforce behaviour. Negative reinforcement strengthens behaviour because it stops or removes the adverse stimulus which is rewarding the animal or person”. This they have meant work is not completed or attempted. They go straight for the I-Pads to play Minecraft. It must be the one they used the day before. When they cannot find it as they are recharged overnight it can trigger violent and aggressive behaviour. This has involved throwing chairs, iPad, Laptops in the classroom even in the canteen thrown food on the floor because they want something else staff have been physically assaulted so have some of the class. All because they expect to get what they want. Refusal to go out in the playground can lead, physically targeting class members, mainly the girls and has injured them knowing that they will be removed from the classroom or playground. They are taken to the Heads office achieving goal, no work and possibly using an I-pad basically getting their own way again.  This shows as skinner observed “two learnt responses escape learning and avoidance learning”. Other children in the class seem to be reacting to this behaviour and are copying it as it seems that they see this to also avoid work tasks or anything else they don’t want to do.
Even the class now responds like the rats in Skinner experiments. When they see the child react in an aggressive way they get up without too much fuss and leave the classroom to get out of danger now. This is not acceptable as the class are not in lessons learning It’s also disturbing to see how the class react, Rogers (2004) states “students need to be engaged on issues as to how well we can learn; how we can support one another here in the classroom how safe we feel here and how we show respect, fairness and co-operation. Having restorative circle time has helped with class discussions regarding the episodes of negative behaviour that has taken place and consequences/ sanctions explained as well as listening to how it has affected the class.
To try and promote good behaviour the child in question has now had his day reduced to finish at 12.15 taking home a packed lunch as they Free school meals this will be reviewed weekly. It seems to be having a positive effect with some improvement. The I-pads have been removed from the classroom and only used as the specific reward they were intended for. 
Specialists teaching facilities (STF) would be an asset to every school but are not possible to financial budget constraints at present.  This child has come from a neighbouring school STF. There the child attended 2 hours per day due to behaviour issues. The move to the present setting which does not have an STF the staffing nor the space for small group working outside a” normal class” has in my opinion pushed the child backwards has had a negative effect regarding behaviour.  
 The 5 Rs framework which are Rules, Rights, Responsibilities, Routines, Rewards are used the framework basis to help with behaviour within the learning environment. This must see by completing learning tasks, and the whole class going forward see it applies to them all equally. Canter (2012) states “by making the classroom rules clear and taking the time to teach students these rules teachers put students in a knowledgeable position they now have that information they can use to gain control of their own destinies. They can choose to follow or break the rules”.
External influences in this child’s life also influence the behaviour in school. From an early age they have moved from school to school due to the behaviour issues and find it difficult to spend a full day in the classroom even make friends. Now being in school half a day their physiological needs are important, most mornings when they come into school they can be extremely tired, often go to sleep under a desk curled covering head with their hood, be extremely tetchy, refusing to interact with the class or peers constant school moves have it seemed mad them unable to trust or listen to an adult.  Being diagnosed with ADHD and taking medication helps somewhat to control anger and improve concentration, but it does not always work leaving the child unmotivated. We as staff must be aware that ADHD cannot be cured but managed by helping the child manage their behaviour in a positive way not in a negative way.
Maslow hierarchy of needs show “that the child needs to be able to have and feel safety, stability and consistency” Which have not been consistent for this child’s life. The love, need and belonging within the family circle is clear in the way they talk about their life at home and their family and that they feel loved but within the school setting this has yet to take place.
Self-esteem needs as Maslow states essentially 2 types “self-esteem resulting in competence or mastery of a task” for this child computer games particularly Minecraft is important.  The esteem “good opinion of other people”, This is an issue as when they have an aggressive episode and they calm down they realise they might have hurt somebody due to these actions and are unable to talk or interact with anyone.

The need for self-actuations Maslow states “Motivation proposes that people whom have all their lower order needs met can progress towards fulfilment of their potential”. This is a goal that is achievable by helping the child to use their inner resources for growth by helping to remove obstacles that stop them    achieving their goals whether they be social, emotional or educational. Piaget stated, “Cognitive development is a progressive reorganisation of mental processes because of biological maturation and environmental experiences children construct an understanding of the world around them, experience discrepancies between what they already know and what they discover in their environment”.  This would be a positive move yet discrepancies throughout many schools means resources are not often there to support children who need them, whether it be financial, staffing or lack of training to teach and support “all” children to be the best that they can be.
The affects within the school, with pupil support can vary from class to class and the support available within them. There used to be a Rainbow Room for up to 4 children with SEN/ALN where lessons took place in a small group with 2 staff. This was an excellent resource and showed good outcomes but was closed at the end of last academic year with no provision for this academic year It was an excellent support for pupils. Now pupil support consists of behavioural support via outside agencies coming in 3 half days a week. But must support 10+ children who have two sessions each week in 30/ 45min slots. Other interventions are speech and language link and Derbyshire play for 20/30/mins sessions dependent on child’s needs, once or twice a week. Many of the pupils need daily support. Here I feel the education system is letting these children down. 
[bookmark: _GoBack]From my observations within my setting and the education system in Wales. The constant changes with the curriculum, the increased workload of teachers due to the Donaldson review (2015). Budget cut implications for schools on a yearly basis which effects school’s ability to provide support for ALN pupils, specifically those with SEN under this new umbrella. We are failing these all children. NHS (2014) states “2%-5%of children have ADHD a condition there is no cure”. We must rely on behaviour management and medication. This is just one of many conditions that children can present with and have behavioural issues attached. These issues are not going away, Welsh Government and LEAS need to accept that there is the expectation on them to provide education for all. I feel it is becoming a very hard to provide for ALN given the financial restraints, and the pressure put on teaching staff. If Governments want education for all at the point of delivery, then more STF provision in schools is going to be significant if society is to accept these children are entitled to the same educational provision as their peers.
