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Reflective portfolio:
Part one:
The aim of this assignment is to critically evaluate the significance of inclusive leadership in the early years sector whilst assessing what opportunities and barriers challenge the role of an inclusive leader and what effects this can have on children at the setting as well as their parents/ carers, families, community and other practitioners.   
Furdman, (2021). States that in order to become a successful leader they must demonstrate inclusivity within their setting. This includes having an understanding of how to benefit from everyone’s different personalities and backgrounds and to foster a diverse and broad range of opinions and values to broaden their knowledge and skills. Allowing conditions for everyone to feel valued and appreciated whist fostering an environment which enables all diversities to freely be their true selves, will benefit all. Greenleaf, (2003). States that a leader who has a desire to help other people in all aspects is transformative and empowering. 
Hallett, (2016). Agrees with this and states that inclusion in the early years has been typically associated with the inclusion of people who have additional learning needs, however more recently this perspective has evolved and identified that the term inclusion should address other diversities within settings, including but not limited to race, culture, gender and other ethical values and beliefs. Similarly, Reza, (2021). States the importance of creating an environment which values and empowers children, staff and families from different backgrounds and beliefs due to the diversity of modern communities with increased diversity. Reza, (2021). Continues by suggesting that providing a school environment which embraces inclusion and diversity entails consideration of all aspects of educational settings, including but not limited to policies and procedures within settings and the curriculum creating a space for all to reach their potential. 
Rodd, (2013). States that leadership within an early year setting involves providing an environment with mutual relationships where the leader works with other peers and involves all members of the practice in decisions rather than asserting power over other members. This allows for good relationships to form within the setting and for communications and interpersonal skills to be used effectively in practice. 
[bookmark: _Hlk119517787]However, Hallett, (2016). States that inclusion within an early year’s setting should apply to all children, parents and practitioners. In order to provide inclusion for children, they must feel comfortable and have a sense of belonging. This links back to Maslow’s hierarchy of needs which explains that children need to have their fundamental needs met in order to achieve their full potential. 
Johansson and Purolia, (2021). State that children have a right to feel like they belong, and early years settings should aspire to provide children with an environment which allows opportunities for them to feel a sense of belonging. The leaders should aim to help all children reach their full potential and bring equality to their setting. Randel et al. (2018).  Suggest that a successfully inclusive leader facilitates belongingness while also helping all group members to fully contribute to decisions made within the setting, facilitating a co-construction of the setting. This includes families, children, practitioners and other early years professionals. 
Bourke and Titus, (2019). Agree with this and state that an inclusive leader will listen to others without making judgments and show empathy towards others. Bourke and Titus, (2019). Also state that an inclusive leader shows attentiveness towards others and changes and adapts their methods and resources as is deemed necessary. Similarly, Furdman, (2021). States that adaptive leadership is beneficial in providing inclusivity. This means that an inclusive leader must change the way they do things in accordance to the people who are at their setting. This should be evaluated often and discussed with other members in the setting to provide co-constructed policies and procedures. 
The scenario for this assignment will discuss the matter of four-year-old Anna whose father has recently overcome addiction and has now been assessed as being able to care for her on his own. Anna’s father has been struggling to communicate with other parents and stands alone at pick up and drop off times. Other parents at the school do not seem to welcome him into their conversations and tend to stand well away from him. Anna seems happy to see her father when he picks her up from school however, he does not stay long and avoids talking with staff and seems nervous around the teachers. Anna is doing well in school and has a close group of friends. Although she does not spend time with them out of school.
According to unicef, (2016). article nine of the UNCRC states that children should not be split from their parents unless there is a risk of harm to the child. Therefore, Anna has the right to stay with her father as he has been acknowledged as a capable and safe parent. Anna’s father has been working closely over the past year with social workers and other multiagency such as substance abuse support and rehabilitation centre where he receives help and support from therapists and clinical personnel who are active parts of his recovery (solution-based treatment and detox, 2022). 
As an inclusive leader, it would be beneficial to get to know Anna’s father on a better level. Morin, (2022). Suggests building a relationship with parents and carers. Showing empathy and changing your perspective to see how they may feel about their personal situation can enable trust and respect between all parties. Ensuring that parents and caregivers feel heard and supported can help build a good relationship. (Morin, 2022).  Education network, (2017). Suggest that having opportunities for parents and staff to work together in making important decisions about the school setting, for example, making a budget, hiring new teachers and staff and arranging school trips. This can help build a comfortable and trusting environment for parents.
Nevertheless, Cheung and Kam, (2019). State that without good communication skills, some practitioners may find it hard to communicate well with parents and may lack confidence in raising concerns with parents and may also be unfamiliar with other people backgrounds. This could leave a parent feeling isolated and uncomfortable. Staff, (2022). States that having practitioners who are trained in the impact of substance abuse on children can help them thrive in their learning environment. 
Re-create life counselling, (2022). states that recovering addicts can find it hard to make new friends who have not been through the same experience as them, this may leave them feeling lonely and could lead to relapse. For this reason, it is important that the setting make anna’s father feel comfortable and provide opportunities for him to make friends with other parents. 
Welsh Government, (2017). States that support for parents is not the same in all families. Some parents with different needs will benefit from things such as parenting classes and n many cases considerable effort will be needed to support and encourage parents to engage with this. An inclusive leader will be able to offer the right support for Anna’s father if he feels he needs it. Welsh Government, (2017). States that it is about more than what is offered to parents but how practitioners and staff engage with them. Having diverse families like in Anna’s case means that parents need access to information which is specific to their individual needs.  
Communication between parents/ care givers and staff is beneficial in creating a trusting relationship where parents feel they can talk to the teachers. Teachstarter, (2022). Suggest preparing a parent’s handbook at the start of the academic year so that parents are aware of what their children are learning and doing during the day. This could include a timetable and routine and have a section where the teachers can comment with their thoughts too. 
However, this could be inaccessible for some parents. For example, parents with learning difficulties and English as an additional language. Lynch, (2016). Suggest using an app for parent/ teacher communication. Some apps can translate languages and provide images and even read out the information without a having to read. Lynch, (2016). States that uploading pictures and videos on the app can show the parents/ caregivers what their child has been doing throughout the day, promoting a sense of partnership and allowing parents to feel acknowledged by teachers. However, in addition to this it is important that parental consent is given to publish pictures or information such as their name on the app in accordance with General Data Protection Regulations, (2018). And the data protection Act, (2018). (Gov.uk, 2018). 

According to Fenton, Ocasio-Stoutenburg and Harry, (2017). Parents play a crucial role in supporting a quality setting with equity and value at the heart of practice. Getting to know families as well as children in the setting provides a more personal experience for all while allowing children to flourish and feel truly comfortable in their education. Fenton, Ocasio-Stoutenburg and Harry, (2017). also states that parent and community partnerships are pivotal to children’s academic success. This links to Te Whariki where educational settings create a sense of belonging for all student and staff by fostering parents’ knowledge into the learning environment (ministry of education, 2022). 
Brown, (2020). States that being judged by other parents can cause damaging effects on the well-being of the person being judged and for their child/children. According to Bandura’s social learning theory cited in Sutton, (2021). People learn from others therefore, children may witness Anna’s father being excluded by their own parents and mimic this behaviour, this could lead to Anna herself being treated differently by her peers.  As an inclusive leader it would be beneficial to host an event that can provide other parents with the opportunity to get to know each other.  (Teachstarter, 2022). This could help the parent get to know eachother and allow Anna’s father to come out of his shell. 
In addition to this, the setting could set up a monthly visit around the community, such as library visits or fire station visits and the parents could be offered an invitation to attend or volunteer which would promote the working in partnership ethos within the setting while allowing friendships to from between families.
 Warren, (2005) p.163, suggest that communities, parents and educators working together can build strong and collaborative relationships. Scanlan and Johnson, (2020). Agree with this stating that schools with staff who are committed to engaging communities and parent partners are much more effective in engaging children in their learning. Scanlan and Johnson, (2020). State that providing these opportunities can create common ground and common interests which foster relationships between communities, parents and educators in turn providing positive interactions for children of all backgrounds. However, Scanlan and Jonson, (2020). States that there may be barriers to having so many ethical opinions however, a good inclusive leader will navigate these barriers and ensure everyone’s perspective and opinions are respected by all participants. 
Having a setting which contributes to a community links to Reggio Emilia. Berg, (2021). States that children are influenced by all aspects of their surroundings, and the environment they grow up in is seen as the ‘third teacher’.  The progress and learning experience are therefore subject to the community, resources and environments of the setting. However, according to ESTYN (2021). Only 14% of school in Wales claim to be community schools which have no clear understanding on the term ‘community school’ and claim that the term is used as an umbrella statement. Community schools should aim to engage families and work with a wide range of community with knowledge on the impact this can have on the child’s learning, particularly for disadvantaged children. (ESTYN, 2021). 
[bookmark: _Hlk120873205]Children’s bureau, (2018). States the benefits of working with communities in the early years of a child’s life, suggesting that communities help build a child’s self-esteem by showing them the broad prospect of experiences available to them.  Moreover, Children’s bureau, (2018). also states that community helps children to build a wide range of personal relationships, as well as providing children with a wide range of resources. 
To ensure that Anna and her father feel heard and valued, it is an inclusive leader’s role to demonstrate knowledge on their situation, therefore, working in partnership with multiagency to gain a full perspective. Martin, (2017). States that the (Laming report, 2003) identified that there was a lack of communication between multi-agencies who were working with children. This was associated with the lead of Victoria Climbié’s death. Therefore, The children’s Act, (2004). States that there must be communication between multi-agency workers to ensure the health and well-being of the child. 
Additionally, Martin, (2017). States that when schools and muti-agencies work together it makes for well-educated practitioners who have a better understanding of what help children can access. Martin, (2017). Also starts that practitioners can pick up on things that other multi-agencies teach children and can then offer the children help in their learning environment, for example, speech and language therapists may be able to work in collaboration with practitioners and give them advice on how to encourage the child’s development using their specialised and tailored techniques. 
Nevertheless, Anning et al, (2010). States there are barriers to working with multi-agency. These include professional hierarchy, professional status and professional accountability.    (2010). Suggests that specialists who were used to having a specific job role in an independent vacancy could feel undermined and overpowered.  Anning et al, (2010). Continues by stating that people have no specific role and may feel they lack a sense of self-affirmation. This is because they work as part of a team to provide holistic care and support for families and their children. 
Despite this, Every child matters, (2005). States that multi-agency working is an efficient way of supporting children and families with all needs including additional needs and helping to ensure beneficial improvements in their lives. NSPCC, (2019). agrees with this and states that multi-agency work is vital to effective safeguarding and child protection. Children and their families may need access to a range of services during a child’s life and it is essential that practitioners and leaders work together with multi-agencies to gain a full perspective on a child’s situation to be able to offer support.  NSPCC, (2019) also state that to fully understand any risks that may occur for a child it is vital; that information is shared between agencies and other professionals so that they may take appropriate action when required. 
In conclusion, it is important that the child is at the centre of all parties and ensuring the child is safe and happy takes priority. Anna’s father has worked with multi-agency and shown that he can take care of his daughter, therefore as an inclusive leader it is key to make him feel comfortable and welcomed at the setting. Providing opportunities for him to participate in school arrangements and providing opportunities for him to get to know other parents should allow him the comfort to express himself and converse around practitioners and other parents at the setting. Although there are no concerns for Anna’s well-being, it is important to keep up communications between multi-agencies in order to identify and rectify any worries that may occur in the future. It is also important to regularly update policies regarding to working in partnership with parents to ensure that the policies fit all family dynamics, ensuring inclusivity. 
Part two: . 
Baldock, Fitzgerald and Kay, (2013). State that practitioners tend to view policy as something written by a more authoritative figure and feel they have no say in what is written within policies, however, Bortini, P. et al. (2016). argues that an inclusive leader will take on advise and critique from other members in their setting, meaning there should be more policies which are specifically designed to  suit the setting.Policy can be hard to understand and problematic in terms of inclusivity as it hard to please everyone,  however that is no reason to shy away from policy making (Baldock, Fitzgerald and Kay, 2013). 
 Baldock, Fitzgerald and Kay, (2013). Continue by suggesting that all policy should entail elements of belongingness, status, commitment and specificity. This means that a written policy will be important information for specific reasons for someone with a specific query or need. Booysen, (2014). Agrees with this and states that policies should be based upon inclusion and people should feel fully empowered and connected by the settings ethos, valuing all differences in the children’s environment. 
Ferdman, (2021). Suggest that policy provides settings with guidance to provide clarity and support for practitioners to ensure the best outcomes for children. Policies can vary depending on whether they are macro or micro level policies and this means that macro policies are created by governing bodies and micro policies are smaller guidance’s written by settings themselves (Ferdman, 2021). 
[bookmark: _Hlk120018989]Within this section of the assignment there will be a critical evaluation on whether the Welsh Government, (2015). The Ways of Working of The Well-being of future Generations (Wales) Act allows for inclusive leadership. This Act aims to crate a better future for children of the next generations. Welsh Government, (2015) claim that there have been challenges in the early years sector to enable all students to gain a decent quality of life. This is due to inequalities within the environment with regards to funding and eco systems. This Act aims to provide a more inclusive education system for all children to have access to. Welsh government, (2015). States that more collaboration and involvement from different backgrounds will provide a wider insight and a more well-rounded educational environment. Welsh government, (2015) states that looking at the long-term effect of the way things are done should be priority over the short-term effect. Things such as recycling and providing better well-being for children can benefit the future generation. 
The ways of working to the well-being of future generations (Wales) Act 2015, is informative and gives good detail on the intentions of the Act. Corbyn, (2021). States that Wales is the only country in the united kingdom follow this law where all plans must consider the sustainability of the environment and consider whether the well-being of future generations is being promoted. 
Corbyn, (2021) suggest that the Act was not straight forward in it’s aims and so this could be a reason that no other countries followed suit in making this a law. Corbyn, (2021). States that there was a lack of understanding of the Act and also a lack of funding and resources available. Immediately after the Act was passed, the government acted too slowly to implement the Act. However, Corbyn(2021) states that in more recent years the government has made progress on implementing the Act with better action plans and understanding. 
[bookmark: _Hlk121082029]The Ways of Working of The Well-being of Future Generations (Wales) Act promotes children’s health and well-being which supports the aims of the new curriculum in Wales. Welsh Government, (2020). States that the new curriculum in Wales provides all practitioners with opportunities to develop their professional knowledge and skills through CPD. This will enable them to get a full understanding of the new curriculum enable inclusivity within their settings. Welsh Government, (2020). Also state that children need to have understanding of their own cultures and other peoples in order to welcome every person at their settings. Children can learn to value people’s traditions and values. Similarly, Lindon, (2012). Suggest that culture is diverse and emerges in various ways. Religion, language, clothes and even food. These differences offer opportunities for learning and celebration. 
The department for education,. (2020). Stets that children’s well-being was the main focus of returning to education after the pandemic. 97% of local authorities took the opportunity to offer teachers and practitioners training on children’s mental health and well-being on their return to school. Unicef, (2020). Agrees with this stating that during the pandemic, the mental health of millions of children was put at risk. 
With this in mind, it seems that the ways of Working of The Well-being of Future Generations (Wales) Act 2015 was unlikely to have a serious effect in being implemented when the pandemic was happening. However, Corbyn, (2021) suggest that recovery from the pandemic will be shaped by the Act and ensuring good practice is key to implementing it. Corbyn, (2021). Also states that Wales needs to collaboratively embrace the Act, encouraging the seven  well-being goals in everything they do. 
In conclusion, the well being of future generations in Wales Act 2015, provides a strong concept form promoting inclusivity in early years settings. Following the guidance provided by this Act should place the well-being and children’s mental health at the heart of their learning experiences. This should allow for inclusivity to ensure each individual child is treated with equitability and respect whilst ensuring the staff at the setting are fully trained on the effects of inclusivity within heir settings. In addition to this, these policies should help practitioners to see the benefit of treating all children with respect and hearing their voices while also focusing on the uniqueness of each child. 


Part three: 
An inclusive leader needs to be aware of everyone’s differences within their setting. This could include but is not limited to culture, race, gender and ethnicity. To ensure inclusivity within a setting it is important the leaders certify equality is given to all children, families and staff within the setting. Longford, (2017).  State that children should feel welcomed and included equally. A child should feel as though they belong and are able to progress to their full potential. This links to the new curriculum in Wales, which aims to produce confident learners who are healthy individuals. 
 In order to do so it is essential for practitioners to have training on inclusivity and understanding on how they can demonstrate inclusivity daily in their environment. 
 Ahmed and Singh, (2020).  States that having knowledgeable practitioners creates confident practitioners and this helps children feel comfortable in their uniqueness and allows them to express their feelings freely without fear of being judged or excluded. 
Unicef, (2021). State that every child has the right to a quality education and learning. Following this, they state that Inclusive education is the most efficient way to give all children a fair opportunity to go to school, learn and develop the skills and knowledge they need to thrive. PACEY, (2020). Agrees with this, suggesting that every child in a setting is unique and practitioners must ensure that all of the children feel included and welcomed whilst embracing and celebrating their uniqueness. 
Despite this, it may be harder to actually be as inclusive as suggested in reality due to differences of opinion in the work place and also due to equity vs equality. Grimmer, (2021). States that sometimes providing equal opportunities is not enough since children all have different needs and barriers in their lives. Therefore, equity is removing the barriers to the child’s learning all together. For example, equality would mean providing enough bikes for all children however, equity would mean providing suitable sized bikes for all and suitably adapted bikes for people who may not have use of their legs. (Grimmer, 2021). 
Although this is the ideal situation, there may be limitations in some maintained settings due to issues such as funding. Holahan, (2020). Argues that public education has a long way to achieve equitable experiences and outcomes for children. Holahan, (2020) states that without resources that are  distributed equitably and adequate, it is almost impossible to achieve a quality learning experience for every unique child. Unfortunately, it is evident in maintained settings that funding is inequitable especially in schools with significantly more high-need pupils. 
Waterford, (2018) agrees with this suggesting that although teachers and practitioners try their best to provide equity for all students through their learning journeys, the problem they are faced with is funding. This leads to a lower adult to child ratio leaving some pupils to feel left behind. This could also be that resources are unavailable to students. 
DiFranza, (2019). Suggest setting the classroom standard as early as possible where children know that all voices should be respected and listened to. This will demonstrate that not all people are the same and not everyone has the same views however, we should listen and respect this and communicate appropriately. This also allows children to be strong and that their opinion and views matter. 
In conclusion, teachers and practitioners require training and knowledge on how to provide children with an equitable learning environment, however, this can not always be fully executed without funding to provide all children with the required resources that will ensure equitability. Despite this, having knowledge should give practitioners a great advantage in how to reduce or better yet, remove barriers for children who have different needs.
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