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In-depth analysis of student-developed practice

This assignment provides an in-depth analysis of a student-developed rights-based creative practice undertaken during a placement with young people in a school setting. The practice involved supporting young people in creating a children’s rights flag bunting to display in the school, aiming to raise awareness of children's rights. This approach was chosen for its significance in promoting children's rights and enabling them to express themselves creatively in a relaxed and informal setting. The aim of the practice was to support young people's exploration of their rights through flexible and accessible voluntary engagement. Utilising informal learning theory, particularly the work of Janet R. Batsleer (2008), this assignment will analyse the practice in relation to relevant theories, policies, and reflective evaluations. 

The children’s rights flag bunting activity was developed during a placement with young people in a school setting and took place in a cabin within the school called Hafan. Hafan is a vital part of the school that offers support and houses resources for outreach organisations. It provides a relaxed, safe, and welcoming space. The activity ran over several weeks and involved inviting young people to choose a specific children’s right and represent it creatively through drawings or written messages on pre-made flags. The children’s rights articles were provided in an easy-to-read format to ensure accessibility for all, including young people with additional learning needs. Knowles (2010) highlights the importance of inclusive practice, emphasising that learning activities should be adapted to meet diverse needs and reduce barriers. The completed bunting would later be displayed within the school, providing a visible representation of young people’s voices and encouraging discussion and reflection around children’s rights.
The activity was delivered in a flexible and voluntary manner rather than through structured sessions, reflecting the environment in which the facilitator was working. Opportunities for engagement were identified when young people showed interest or accessed Hafan independently, including during breaks, lunch, or when they were not engaging in lessons. The role of the facilitator was to support participation by providing necessary resources, such as colouring pens, bunting, children’s rights materials, and scissors, while encouraging discussion and supporting young people’s choices. This approach reflects the principles of informal learning, as knowledge and understanding are developed through interaction, creativity, and participation rather than formal instruction (Batsleer, 2008). 
The primary goal of the children’s rights flag bunting was to help young people at Ysgol Bro Pedr develop an awareness and understanding of their rights through a creative and informal approach. Voluntary participation is a core value of youth work practice, and by making the activity enjoyable and engaging, the facilitator encouraged young people to participate by choice. This reflects effective youth work practices while supporting learning in an informal context. This approach aligns with the National Occupational Standards for Youth Work, which emphasises voluntary engagement and informal educational opportunities (CLD Standards Council Scotland, 2019).
Another objective was to create opportunities for young people to express their views and engage in creative self-expression. Jeffs and Smith (2010) state that encouraging young people to participate in creative activities allows them to explore and discover new skills, interests, and beliefs. They further emphasise that participation in these activities not only enables young people to express their opinions but also helps them accept the beliefs and views of others. Providing these opportunities fosters important skills such as communication, relationship building, and a sense of self-worth. The children's rights bunting activity provided an opportunity for discussion and reflection. This allowed the young people to explore what children’s rights meant to them and others within a safe and supportive environment. In addition to supporting young people's learning, another objective of the practice was to develop as a facilitator in youth work. This included practising key youth work skills such as facilitating informal learning, listening, adapting, and building authentic, natural relationships, all of which are key values in youth work (Wood, Westwood and Thompson, 2015).
The planning of the children’s rights bunting was carried out in a flexible and relaxed manner, reflecting the typical engagement style of youth workers with young people, rather than following a rigid and formal approach. When the facilitator was asked to provide a session or activity during their placement, they began to use the NAOMIE framework to guide their practice. According to CWVYS (n.d.), the NAOMIE model consists of six stages: Needs, Aim, Objective, Method, Implementation, and Evaluation. They state that following these elements can help individuals become more effective youth workers. By adopting this method, the facilitator was able to assess the needs, set aims, select appropriate learning methods, implement the activities, and evaluate the outcomes. Participation in the activities was voluntary, and the planning was ongoing, adapting to the young people's engagement, availability, and interests. Jeffs and Smith (2010) claim that youth work practitioners should be flexible and provide opportunities for creative learning, which was demonstrated throughout the activity. This approach allowed the facilitator to respond effectively to the school environment while supporting informal learning, in line with Jeffs and Smith's emphasis on flexible and participatory youth work approaches.
Reflecting on the children’s rights flag bunting activity using the Gibbs Reflection Cycle (The University of Edinburgh, 2024) revealed both strengths and weaknesses. The activity successfully allowed young people to creatively engage with informal learning in a relaxed setting, fostering natural relationships. However, engagement was limited at times due to school exams, trips, and the Christmas period, which reduced the number of young people available.
Through reflection, the facilitator recognised that more structured opportunities may be beneficial in the future while still retaining some flexibility. Cottrell (2023) explains that reflective practice supports practitioners in critically analysing their actions and understanding their decisions. Engaging in this reflection process supported the facilitators mental and emotional maturity and enriched their professional practice by deepening their understanding of their role and its effects on the young people. 








To conclude, the children’s rights flag bunting activity offered an opportunity for informal learning aimed at educating young people about their rights within a school setting. Although factors such as exams, trips, and Christmas presented challenges to engagement, these experiences also provided valuable learning opportunities for the facilitator. Overall, the activity supported both young people's understanding of their rights while enabling the facilitator to critically evaluate their own practice, strengthening their confidence, adaptability and professional identity as a developing youth worker. 
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