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	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	· I have found that throughout this process, I have gained a better understanding of how my target child likes to learn and how she learns best. This is transferrable to the rest of my teaching practice.

	· I found it difficult to find time to write the essay given the busy schedule of placement and applying for jobs. I would have liked to have spent more time on the essay, however it has not been possible to prioritise this during PTE2.
· [bookmark: _GoBack]I struggled with writing analytically and linking my research findings to literature.


	Student’s Name
	Emily Harris
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Supporting Pupil Progress: 
‘A detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

Introduction 
This assignment aims to gather a wide range of focused data for one target child in order to develop an overall picture of the child’s development. This information will be collated and analysed using the Mosaic Approach and as a result of this, targeted next steps will be identified to move the child forward.
The data for this assignment will be collected from a Year 2 class in School X. School X is located in an area of deprivation, close to the city centre. There are 417 pupils on roll, split into a two-class intake (My Local School, 2017). Estyn (2014) identified that over 35 percent of children are entitled to free school meals which is significantly higher than the national average. Additionally, 16 percent of pupils have been identified as having additional learning needs which is lower than the national average (Estyn, 2014). The class in which these observations will take place is a Year 2 class with 27 children and one child has been selected as a target child for this assignment. 
The target child, who will be known as ‘Pupil X’, is a girl aged 6 and is currently working at an Outcome 5 in all core subjects and is expected to reach this in the Literacy and Numeracy National Tests at the end of Foundation Phase. Within the school, both mathematics and literacy lessons are set throughout the two Year 2 classes, and Pupil X is in the top set for each which demonstrates that she is attaining to a good level in both. However, Pupil X is within the lower half of this class, therefore there are areas of development that could be addressed in order to move her forward.




Data Collection
The primary methodology used within this assignment is the Mosaic Approach which listens to the voice of the child (Clark and Moss, 2011). This approach has been chosen because it is a multi-method approach which brings together a range of data to build a whole picture of a learner (Clark and Moss, 2011). In addition, this approach is unique in many ways because it involves the children in the data collection process.
Clark and Moss (2011) outlines three stages of the Mosaic Approach, the first involving children and adults gathering information together in order to form a ‘living picture’ of how the child learns. In this instance, there are several methods of qualitative data that will be gathered which include; samples of pupil work, discussions with class teacher, pupil observations, child conferencing, a learning walk around the learning area and photographs taken by the pupil. Denscombe (2010) argue that a mixed method approach, like the Mosaic Approach, increases the validity and reliability of the study. Clark and Moss (2011: 7) further advocates this multi-method approach by stating that it gathers a comprehensive picture which takes into account the ‘voice of the child’.
Welsh Government (2008) suggests that the main purpose of observing children is to ‘determine where they are on the learning continuum in order to move them along’ therefore this is an appropriate tool for this research. Pupil observations offer a natural insight into how a pupil behaves, interacts and communicates within surroundings they are comfortable in. As the observations will be undertaken by the placement teacher, who the children are comfortable around, this allowed ‘naturalistic observations’ to take place as the child was not out of their comfort zone (Fawcett and Watson, 2016: 56). As a result, a reliable and honest picture of Pupil X should be developed.
Building on the observations made in class, the child’s opinions and thoughts will be considered through a learning walk, photographs and child conference. These three processes are interlinked as the Pupil X will take control of leading the learning walk, taking photographs and making comments about areas of the school which are important to her learning and then the child conference builds on this information and gives the her an opportunity to expand. Clarke and Moss (2011) notes that giving children the opportunity to personally take photographs of the important areas of the classroom is an integral part of the process. This is a child led process where the child to feel like a valued part of this approach. Clark and Moss (2011: 28) outlines that the ‘children are not only in charge of the event, but also how It is recorded and documented’. This is further supported by Welsh Government (2011) who suggests that pupil voice means that children play an active role in decisions that affect their learning.
Clark and Moss (2011) notes that one of the advantages of using the Mosaic Approach as a method of data collection is that anyone, no matter their age or ability can participate. Young children may not be able to articulate their feelings regarding their classroom verbally; however, they would be able to take a photograph of an area of importance to them (Clark and Moss, 2011). This demonstrates the versatility of this approach and allows researchers to capture valuable information from younger children than many other data collection approaches. Conversely, a limitation of the approach is that given the nature of the Mosaic Approach, it can be time consuming and generate a vast amount of data which can be difficult to analyse therefore details may be overlooked. 
The second stage of the Mosaic Approach involves piecing together the information that will be collected in stage one. This is a highly significant part of the process as this is where meaning is made from all the gathered data and a greater level of understanding is generated (Clark and Moss, 2011). In this stage, common themes and anomalies can be recognised, all of which build up a complete picture of the individual. Within the context of this study, once the mosaic of data has been gathered, time will be spent analysing and drawing conclusions from this in order to generate suggestions of next steps tailored to Pupil X which will further her learning. Clark and Moss (2011) highlighted that the third stage of the Mosaic Approach was added more recently after realising that there was a need to make a more explicit link between listening and action. Stage three outlines how the insights gathered throughout this study can be used, raising possibilities and challenges for the learner (Clark and Moss, 2011). This stage is imperative as this outlines the next steps for Pupil X, having analysed the range of data.
There are many ethical considerations to consider whilst undertaking research involving children in the classroom, therefore ethical guidelines will be followed. Article sixteen of UNCRC (2017) will be adhered to which states that every child has the ‘right to privacy’. To ensure this privacy has been upheld, any information that may link this data has been removed by referring to the target child as ‘Pupil X’. The name and location of the school has also been removed and will be referred to as ‘School X’ which further increases anonymity (BERA, 2011). Additionally, consent has been gained from School X so that the research to take place therefore both the pupil and school know and understand the nature of the study. This consent can be seen in Appendix 1. 




Analysis of Learner
Throughout this section, Pupil X’s holistic development will be considered in order to identify suitable next steps to move the learner forward. The evidence will include a range of information including their attitude, skills and knowledge towards their learning, drawing particular focus on Mathematical Development, Language, Literacy and Communication, Wellbeing and Knowledge and Understanding of the World.
Attitudes
Nottingham (2013) outlines the A.S.K model which highlights the three key ingredients for successful learning. The first stage is a child’s ‘Attitudes for Learning’ which is heavily influenced by Vygotsky’s theory that children learn from those around them. Nottingham (2013) notes that children adopt attitudes and values from their elders. In this instance, Pupil X has been brought up in a stable two parent household and both parents engage with the school regularly. This encouragement and support at home is reflected in Pupil X’s attitude to her learning in school. Through classroom observations it is clear that she is enthusiastic, engaged and wants to learn, which contributes to the evidence that her wellbeing is also graded at an Outcome 5. She actively participates to classroom discussion, offering her opinion and recalling facts. During the learning walk, Pupil X enthusiastically took photographs of her favourite areas within the classroom and discussed them in depth. Her enthusiasm for this process alone demonstrates that Pupil X is a curious learner who has a positive attitude to school life.
Even though Pupil X is currently on track to finish Foundation Phase with Outcome 5 for both mathematics and literacy, overall, she is more comfortable and confident in mathematics. It has become clear that her lack of confidence in literacy has an impact on her attitude towards her learning in this subject. This was particularly evident through observational notes which remarked that Pupil X ‘needed support and consolidation when writing pieces of extended writing’ (Appendix 2). This observation was of a result of observing the pupils writing a report on the life of Florence Nightingale, where even though the final result was to a good standard, Pupil X needed consolidation throughout. Her confidence in her own ability was clearly lacking and she was afraid of getting something wrong. Nottingham (2013) outlines self-esteem as being a person’s ability to have resilience, determination and being able to cope with failure, however it can be noted that Pupil X lacks these skills within extended pieces of writing. This led to her asking for prompts and repeated consolidation from the teacher throughout the task. As demonstrated by Cullen (2011), his links to Maslow’s hierarchy of needs, where self-esteem is presented as a significant human need. Nottingham (2013) supports this by stating that we must find ways to build a person’s self-esteem whilst not protecting children from failure as this can ultimately lower their self-esteem. This leads to the question, if her attitude to learning Literacy was improved and she had more confidence in her own ability would she be able to achieve to a higher level?
Skills
As outlined by Nottingham (2013), the second strand of the A.S.K model is ‘Skills for Learning’ which discusses a child’s intellectual, social, communicative and physical skills. There are many factors to support that Pupil X possesses a broad range of skills which support her ability to learn. Many of which are highlighted throughout the following example. During the child conference, Pupil X noted that she enjoyed working in small groups in a more collaborative approach. She explained that the reason for this was because she liked it when the group can all help each other. This collaborative way of learning is heavily linked to Vygotsky’s (1978) theory of social constructivism which focusses on the important role other people have on learning (Smitd, 2013). Graham-Matheson (2015) further stresses that peer interaction strongly aids the development of new language skills and the understanding of new concepts as they work together. 
Building on this, Pupil X also explained that she enjoyed the lesson where we used drama to re-enact some of the scenarios from the story of Florence Nightingale. During this Knowledge and Understanding of the World lesson, children were split into groups and using their words and actions, they acted out how they thought Florence would have felt during that time. The observations made from this task were that as a class the children were engaged and as a result were able to recall facts and express opinions to a higher level than was expected. This notion reflects Bruner’s (1986) theory that ‘learners should engage in some kind of activity to construct meaning’. McGregor (2007) further explains Bruner’s work by saying that oracy and language is a way of organising thoughts and ideas. Pupil X said that she enjoyed this task because she had the opportunity to work with her friends and act instead of writing. She also talked at length about her favourite things to do in the classroom, all of which had a nod to the expressive arts; art, reading and role play (Appendix 3). Additionally, observations from this task outlined that Pupil X demonstrated a very high level of engagement throughout the task, even volunteering to role-play in front of the class. It is therefore clear that Pupil X responds well to more practical lessons where children are able to be creative and expressive. Donaldson (2015) recommends that good teaching and learning means developing a broad repertoire of experiences and approaches therefore developing diverse opportunities suits the needs of a range of learners.
However, interestingly Pupil X displayed mixed feelings to working in groups when asked whether she would like to do more group work. She explained that even though she likes it sometimes, she also likes times where she could work by herself so that she can ‘concentrate’. This information is particularly interesting because Donaldson (2015) recommends introducing more opportunities for children to work collaboratively with their peers in order to construct meaning and purpose. However, it is clear that there is a need for both approaches to learning; times for group work and times for focussed individual learning time.
Knowledge
The third strand to the A.S.K model is ‘Knowledge for Learning’ which encompasses the child’s familiarity with information and concepts (Nottingham, 2013). Overall, as previously stated, Pupil X is more confident in mathematics than literacy. This has been observed using a range of sources including RAG tracking, pupil observations, samples of her work and the opinions she gave during the child conference. As seen by the RAG tracking rating in Appendix 4, Pupil X has performed consistently well during maths lessons and this spans a range of different skills within the Mathematical Development area of learning within the Foundation Phase Framework (2015).
Within mathematics, Pupil X picks up new concepts quickly and is often pushed onto higher value calculations. For example, when teaching division, a concept that the class had not visited for a while, she was given the choice of a one or two chilli challenge and she chose the easier option. However, after completing this task easily and quickly, she asked if she could move to the more difficult task. This is encouraging, as it showcases that her general attitude to learning is enthusiastic and she wants to move her learning on (Nottingham, 2013). It also highlights her competitive nature as she wants to challenge herself. 
During the child conference, when asked what she would do if she didn’t know the answer to a question in maths, Pupil X explained that she would use drawing to support her workings out. As seen in Appendix 5, when working out division, she drew ‘bags’ and split the objects between the number of bags in a visual manner. Pupil X explained this in more detail by finding a mini whiteboard and drawing out the method she would use (Appendix 6). She explained that this visual method helped her otherwise she can sometimes ‘get confused’. Hattie (2012) highlights that children learn in a multiple of different ways, therefore teachers must teach in multiple ways to support this. From the child conference with Pupil X, she made it clear that she uses drawing, visual methods and physical tools to support her workings out which supports this theory. 
Her high level of academic knowledge was also demonstrated during this example, as once she had drawn her workings out, she quickly remembered that she should use the checking method that they have learnt in class to confirm her answers. This really showcases her competency regarding her own mathematics learning, however she also noted that she would not do this in a classroom situation. When asked directly if there was anything within the classroom that could support her if she was finding mathematics difficult, she was able to identify several resources. Once prompted, Pupil X photographed coins to support her when working with money, cubes whilst performing addition and subtraction and a number of wall displays to support shape and number work (Appendix 7). However, it was interesting that she could only identify these with teacher prompts. Observations within lessons have highlighted that instead of accessing these resources independently to support her, she would ask the teacher for help and only then use the resources. Through this research it is evident that developing Pupil X into a more independent learner will benefit her across the curriculum.
As previously discussed, observations have noted literacy as an area that Pupil X is not confident in, however as seen in Appendix 8, using the Foundation Phase Profile Handbook (2017) as an assessment tool, her most current piece of extended was graded to an Outcome 5b. It is interesting to see the development of Pupil X’s written work over the course of the year. When comparing Appendix 9 from September, to Appendix 8 in May, it is clear to see the academic progression. In Appendix 9, Pupil X’s spelling is legible but phonetic and doesn’t take into account learnt spelling strategies; therefore, progression is clearly evident over the course of the academic year. 
One of the main strengths of using the A.S.K model to gather and collate data is that it builds a comprehensive picture of Pupil X as a learner. This approach appreciates the importance of developing a child holistically and that each section of the model is equally important. Nottingham (2013: 13) reasons that ‘attitudes, skills and knowledge go hand in hand’, therefore simply focussing on imparting knowledge may have limited effect if pupils are not developing a sense of persistence and resilience. However, there are also limitations with the collected data as the researcher was unable to gather observational data or work samples prior to four weeks ago, therefore there may be some gaps in the evidence. Additionally, having been in the school for only a limited time, unfortunately the data does not cover all the curriculum areas of learning, which may impact on the ability to develop a comprehensive picture of Pupil X.



Next Steps
Having used the Mosaic Approach (Clark and Moss, 2011) to gather data from a range of different sources to generate a summary of the Pupil X, I will now use this to suggest appropriate next steps to support her progress.
Language, Literacy and Communication Skills 
One of the most significant findings from all my data highlighted the lack of confidence Pupil X possesses in her own ability, particularly within Language, Literacy and Communication. This lack of confidence has clearly resulted in her continuously needing clarification and consolidation that she is right before writing the answer down on paper. This need for confirmation takes up a great deal of time from the teacher therefore I have identified that finding a strategy for Pupil X to develop confidence and strategies to work independently will help support her progress.
A well-documented strategy for improving autonomy amongst pupils is metacognition. The Education Endowment Foundation (2017) highlights metacognition and self-regulation as a key strategy to helping pupils think about their own learning more explicitly. Additionally, Donaldson’s Successful Futures further promotes metacognition as a pedagogical tool to support effective learning. Donaldson (2015) defines metacognition as ‘learning to learn’ and helping learners to take greater control of their own learning. Imparting these metacognitive strategies to all children will give them a ‘repertoire of strategies to choose from and the skills to select the most suitable strategy for any given learning task’ (Education Endowment Foundation, 2017). This links back to the evidence that although Pupil X is aware of the tools around the classroom which support her learning, she would still rather seek guidance from the teacher instead of using them. 
A metacognitive strategy which has been widely recognised as a tool for improving pupil autonomy is involving children in the development of success criteria. Assessment Reform Group (1999) argues that ‘learners must ultimately be responsible for their learning since no one else can do it for them.’ With this in mind, pupils need to be fully involved in the learning process and therefore need to understand what steps they need to take to achieve to the required standard. This is supported by Crichton and McDaid (2016) who suggests that when learning objectives and success criteria are clear and shared with pupils it can promote more learner autonomy. They further argue that allowing pupils to take ownership of developing their own success criteria for a task is an even more successful tool for engaging pupils in their own learning journey. Donaldson (2015) strengthens this argument by stating that this strategy makes children ‘active participants in their own learning process’ as children are able to evaluate their work and subsequently identify how it can be improved. Conversely, it could be argued that this approach does not produce quick impact as being aware of one’s own thinking is a skill which has to be developed over time (Nappi, 2017). However, evidence suggests that this information should give children more confidence in their ability to complete a task successfully and therefore need less direct input from teachers throughout the duration of the task (Critchton and McDaid, 2016). 
Scaffolding pupils with the skills they need to independently improve their work ensures that pupils are reaching the ‘Zone of Proximal Development’ or ‘ZPD’ as illustrated by Vygotsky. Welsh Government (2010) defines ZPD as what pupils can do with help before progressing to complete it independently, and it is this level of independence and confidence which Pupil X needs to gain in order to reach her potential. Pupil X currently has a good level of skill and understanding, however it is evident that her negative attitude towards extended pieces of writing is hindering her success. Involving pupils in developing their own success criteria and imparting the necessary skills to self-evaluate their work is a whole class strategy which will benefit every individual in every area of learning. However, in this instance, it has the potential to greatly impact on Pupil X’s confidence in completing literacy tasks on a more independent level. As demonstrated in Maslow’s hierarchy of needs, independence aims to increase Pupil X’s confidence and self-esteem and subsequently their performance within literacy (Cullen, 2011).

Mathematical Development
Through analysis of samples of her mathematics work and the child conference, it is evident that Pupil X is working consistently at an Outcome 5 and she also has a range of strategies that she uses to support her learning. However, it is also evident that she is not being stretched enough and her level of understanding is not being developed to a high enough level. To challenge and stretch Pupil X, I propose to introduce a mastery learning approach. Ambrose (2010) explains mastery as the ability to combine and integrate skills and subsequently apply what they have learnt. NCETM (2017) further supports this by explaining that mastering maths means ‘acquiring a deep, long-term, secure and adaptable understanding of the subject’. 
Now that Pupil X has reached a suitable level of understanding of a range of mathematical concepts, the next step would be to challenge her in these skills using a range of challenges and tasks. NCETM (2014) outlines that all pupils in the class work on the same tasks and topics however differentiation occurs by challenging higher attainers through ‘more demanding problems which deepen their knowledge of the same content’. In this instance, Pupil X is a perfect example of a child who would benefit greatly from this approach because she showcases enjoyment in mathematics, performs to a consistent level and contributes to class discussions, however could benefit from more opportunities to develop and refine her skills. Education Endowment Foundation (2018) clarifies that mastery learning is often more effective when pupils work in groups as peers can support each other’s progress. As highlighted within my analysis, Pupil X highlighted that she enjoys opportunities to work in groups and talk about her learning with peers, however she also requires opportunities to work individually and focus. This also suits the mastery learning approach as (Education Endowment Foundation, 2018) recommends that it is more effective when used in short blocks rather than throughout all lessons. In summary, this approach aims to deepen Pupil X’s knowledge and skills by challenging her with a range of different applications, which will have a positive impact on her attitude to learning mathematics.
Knowledge and Understanding of the World
During the child conference, Pupil X enthusiastically discussed her enjoyment in the creative arts, noting that they were her favourite activities within class. As seen within the analysis, she made reference to her enjoyment to a Knowledge and Understanding of the World lesson where role play, and creative thinking were heavily utilised. Additionally, during the learning walk, Pupil X took photographs of several areas in the classroom which were of importance to here, all of which were creative areas. Linking all this together, it is evident that Pupil X not only responds well to these tasks at the time, but they also stick in her memory as stand out lessons. Donaldson (2015) recommends that teachers blend a range of approaches to promote creative thinking and further notes that to develop this creativity we must deliver high-quality authentic information that acts as a catalyst for innovation. This is supported by McGregor (2007) who believes that generating opportunities to develop creativity gives children the ability to see things in a new way and use their imagination to solve problems. 
Having undertaken this research and gained a deeper understanding of Pupil X, I would move forward by tailoring learning to suit her as a creative learner. I would do this by drawing on her enthusiasm and developing learning opportunities that link other areas of the curriculum with the creative arts. For example, with an Africa topic, I would teach numeracy by linking it to the beats of African music, incorporating counting, chanting and dancing within the same lesson. However, even though Pupil X responds well to creative tasks, it is important to note that not every child engages with these lessons with the same enthusiasm therefore that is a limitation of this approach. This can be overcome by responding to Donaldson’s (2015) recommendation of developing a broad and balanced curriculum that is tailored to individual needs.

Conclusion
Having completed the research process, I can conclude that I have gathered and developed a significantly deeper understanding of Pupil X and what helps her learn. On reflection, I believe that the Mosaic Approach was a relevant and effective tool for developing a broad picture of a target child and this new information has certainly enhanced my ability to help move her performance forward. 
One of the main benefits of the approach is that it brings together a range of methods including pupil voice, which in my opinion is one of the most honest and useful pieces of information that can be gathered. Within this study, the most interesting and significant findings were revealed during the child conference as this highlighted to me that Pupil X enjoyed opportunities to express her creativity, but most interestingly it demonstrated that even though she enjoyed working in groups she also requires time to work independently and concentrate. This information is incredibly valuable and can be used to develop learning opportunities that are tailored to Pupil X, which I would not have gathered if I was simply analysing samples of work. Donaldson (2015) and Welsh Government (2011) discuss the importance in children playing an active role in decision that affects their learning therefore this Mosaic Approach meets this national priority.
In conclusion, even though this approach generated new understandings about Pupil X, it is a lengthy and time-consuming process which cannot be undertaken with every child in the class. However, I will take forward elements of this process which I have found beneficial. I found the child conference particularly valuable therefore going forward I will ensure that I make time at the start of the academic year to discuss what helps each child learn. Overall this process has generated significant findings and insights into how I can tailor Pupil X’s learning to her needs with the aim of moving them forward through the Foundation Phase Outcomes.
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Appendices


Appendix 1 – consent form signed by class teacher and mentor explaining the brief of the assignment and outlining the nature of the data I will collect.
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RE: PPGCE (with QTS), permission and confirmation that work has been undertaken in school for assignment Datblygiad Ysgol a Chynnydd Disgyblion - School Development and Pupil Progress (M6X02151-C) (M7X02153-C)
Dear class/senior mentor, 
For the university module ‘School Development and Pupil Progress’, trainees are required to identify one ‘average’ attaining learner within the class in which they are based and, over the PTE, explore what helps the pupil to learn language and mathematics. Such exploration could involve: 
  observation; 
  asking the learner to identify places/things that help him/her learn language and mathematics; 
  discussing what helps the pupil learn language/mathematics and how they feel about those areas with the pupil and/or teacher; 
  collecting samples of work which might show something about the learner’s language and mathematics learning. 
Undertaking this work should support trainees in understanding how children learn and how they can develop their teaching to ensure effective learning. Trainees are expected to be independent in undertaking this work and they have been given strict ethical guidelines to follow although we anticipate that undertaking the work above would be in line with typical day-to-day classroom practice. The trainees have been asked not to reveal the identity of the learner or the school within their assignment. 
Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the exploration work has taken place. 
We would therefore be grateful if you could confirm that permission has been sought and that exploration tasks have been undertaken by signing below. 
STUDENT NAME (PLEASE PRINT): EMILY HARRIS______________________ 
SCHOOL NAME (PLEASE PRINT): ST THOMAS COMMUNITY PRIMARY SCHOOL__ 

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): 
MELANIE JENKINS________________________________
Student to verbally ask the child:   'I have talked to (trainee‘s name… Miss / Mrs/ Mr) about my work, and I am happy for it to be used in their work. I know that my full name won't be used  (Record their response below).



If you have any queries regarding this, please contact: 
Helen.lewis@uwtsd.ac.uk (PPGCE Lead) / sarah.elsey@uwtsd.ac.uk (Module Lead)
Many thanks in advance, 
SDPP module team 
Sarah Elsey                                                                                                                 Gail Parker                                                                                                                  Dr. Helen Lewis                                                                                                         Rachel Wallis
Linda Davies                                                                                                              Nerys Defis                                                                                                                Jayne Morgan                                                                                                          Nana Ryder                                                                                                           Heddwen Davies                                                                                                                                 
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Appendix 2 – Observational notes written after a lesson where children wrote an extended piece of writing – a report on Florence Nightingale. These are my observational notes for Pupil X.
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Appendix 3 – Photographs taken by Pupil X showing her favourite things to do within the class and the things she enjoys the most – art, reading and role play.
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Appendix 4 – RAG tracking sheet using online tool called iDoceo. The highlighted area showcases Pupil X’s high level of performance throughout the Mathematics lessons I have taught.
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Appendix 5 – example of Pupil X’s mathematics work. Here she uses visual drawing methods to support her working out of division 
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Appendix 6 – When explaining how she would work out a difficult sum, Pupil X found a mini whiteboard and walked me through how she would draw to support her workings out.
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Appendix 7 – A range of photographs taken by Pupil X showcasing resources she would use within the classroom to support her mathematical learning.
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Appendix 8 – Pupil X’s most recent piece of extended written work – a report on Florence Nightingale. I have developed the following Outcomes from the Foundation Phase Profile.

Writing – handwriting
Outcome 5a – forming letters correctly and consistently, legible to most readers. Errors will be infrequent

Writing – spelling
Outcome 5c – Uses knowledge of syllables to spell polysyllabic words. Uses a range of spelling strategies and phonic knowledge to spell longer words. Some words spelled incorrectly e.g. hyerd instead of heard.

Writing – punctuation and grammar
Outcome 5b - Uses connectives e.g. also. Use of expressive punctuation e.g. exclamation marks and using commas correctly.

Writing – genre
[image: ]Outcome 5b – Builds on a format modelled by an adult. Can sequence and structure content correctly e.g. in chronological order.

Appendix 9 – Pupil X’s first piece of written work in September 2017 as she begun Year 2. This is to showcase the development in Pupil X’s skills and knowledge over the course of the academic year.
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