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The use of feedback in education can take many forms. Throughout this research I aim to discover which form of feedback is most appropriate from the perspective of year two pupils. It's important to use the correct style of feedback and good quality feedback for the pupil’s academic development, but also to encourage further growth (Cohen & Singh, 2020). As a student teacher I'm often learning applying and testing new techniques in order to further my development. I have used many different forms of feedback, however this research aims to uncover the opinions of the pupils, as it's important to understand what works for them to further their development. (Pieper et al., 2021). 

The participants in this research are Year two pupils from a primary school in Swansea, South Wales from ages six to seven. The size of the class is fairly big with thirty pupils. As the participants are early in their learning journey there will be certain feedback styles that they do not benefit from and other which work well for them. This research discusses six forms of feedback. I want to discover year 2 pupils’ opinions on which method works best for them. However, above everything why a method is favoured or disfavour a method. If there are particular methods that participants do not appreciate and are able to explain why, then interventions could be put in place in order to support pupils. Additionally, I would like to understand which feedback style is easiest for them to understand. If a feedback style is favoured by participants, then perhaps it would be beneficial to use it more within class. By undergoing this research I’m hoping to receive a different perspective of feedback from the young participants.
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Feedback is information given by one’s teacher, peer, parent and even themselves in relation to their understanding or performance. The feedback can offer alternative method in one’s work, correct information, and encouragement as it recognises effort and achievement. The individual can use the feedback to build upon their work to improve further in the future (Hattie & Timperley, 2007).
 
Summative assessment is the feedback given at the end of a task or learning period. Here the teacher can give insight into what went well, and how the pupil can improve for the future (Kibble, 2017). The purpose of Summative assessment is used to track the progress of the pupils with a grade. The grades can work well when it comes to motivating pupils to perform well as they have something to work towards (Ishaq et al., 2020). One argument against summative assessment is the timing of the feedback. The earlier the pupil can receive feedback the further they can develop from their feedback. As summative assessment takes place at the end, many argue that the pupils receive the feedback too late, and the opportunity to develop is reduced (Trotter, 2006). Summative assessment causes more anxiety as pupils fear failure. A large part of the learning process is by feedback, which pupils don't receive until the end, when it is too late. In some areas as the feedback is too late, they're unable to use the feedback, meaning they're unable to develop further (Berry, 2008). 
 
Formative assessment on the other hand takes place during the learning process, in order for teachers to recognise what the pupils understand and if adjustments need to be made for the lesson. By altering the lesson for the pupils needs, they're more likely to reach their learning goals (Heritage, 2007). Assessment for learning and formative assessment are two terms which are closely linked together. Assessment for learning becomes formative assessment when it is used to modify the learning process (James & Pedder, 2006). The purpose of assessment for learning is for teachers to use classroom activities involving pupils to measure what pupils already know and what they don't know (Chappuis & Stiggins, 2002). By measuring the pupil’s knowledge on a certain topic the teacher is able to change their lesson for the class, in order to meet the needs of the class and teach them what they need to know to succeed (Black & William, 2010). Despite the benefits to formative assessment, it does have the ability to take large amount of time and resources to complete (Wylie & Lyon, 2015).

The purpose of peer feedback is for pupils of similar ability to compare each other’s work alongside the success criteria. This allows pupils to be able to learn from each other’s strengths and weaknesses (Boon, 2016). Additionally, peer assessment has the ability to improve pupils’ knowledge of the success criteria as they discuss it in depth with their peer. As pupils use peer assessment, they take an active role towards their learning and consider if they've met the success criteria (Liu & Carless, 2006). There are however opinions that young pupils often don't have the ability to peer assess to a high level. Many pupils themselves don't recognise the value of peer assessment as they don't feel confident themselves in assessing their peers work (Leenknecht & Prins, 2018). The use of both peer-assessment and self-assessment do however expand learner’s metacognition. In addition to developing their communication skills and understanding of the success criteria (Harris & Brown, 2013). The metacognition allows us to understand what we already know, and what we do not know (Mahdavi, 2014). However, when asked about their views on self-assessment, many pupils also made it aware they weren't confident self-assessing, such as I found with peer-assessing. They were not confident in their ability, and believed their teacher was far better at marking than they were (Andrade & Du, 2007).

 
When pupils are faced with written feedback there are concerns that pupils don't understand the feedback given by the teacher. If pupils do not understand the feedback, then they're unable to use the comments to improve upon their work. When pupils understand their feedback and are willing to apply it to their work, it becomes a positive experience, and pupils see progress in their work. (Sewagegn & Dessie, 2020)
 
Verbal feedback can be used at any stage of the learning process, with the teacher giving instructions at the start, middle or end. Pupils are involved too with the opportunity to ask questions in order to strengthen their knowledge and understanding (Kerr, 2017). Verbal feedback has been recognised as positive by many pupils as it's a prompt interaction between the teacher and pupil and gives the pupil time to seek clarification (Shatri & Zabeli, 2022). The use of verbal feedback is an appropriate feedback method for both young learners or those with learning difficulties, as they may not be able to read or understand written feedback to the same extent as verbal feedback (Brookhart, 2017). However, occasionally pupils may not use verbal feedback as its directed to the whole class, and pupils may believe it doesn't benefit their own learning (Van der Kleij, 2023). Additionally verbal feedback isn't documented, which can cause pupils to forget the feedback later on (Allwood et al., 1992). From this literature review it’s clear each feedback style has its limitations. Throughout the research I aim to uncover if there are limitations from the perspective of Year 2 pupils.
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Case study research has predominantly been used within the Sciences, Social sciences, and Humanities. Which investigate people, groups, organisations, phenomena, and events (Mills et al., 2009). Case studies research is used when somebody wants to understand pre-existing social phenomena. Case studies are used to investigate why or how questions (Yin, 2009). The use of case study research allows researchers to look further into a topic, rather than looking at the topic as a whole (Ridder, 2017). By researching a topic further new case studies have the ability to develop new theories (George & Bennett, 2005). However, the findings of a case study research predominantly not able to be generalized to wider population. This is a result of the case being built on a single case (Tsang, 2014).
 
The use of a case study research is effective when the research is small scale. As case study research focuses on naturally occurring settings. The researcher does not need to intervene only gather data from the social behaviour. Despite that, case studies are typically labour-intensive process. This due to the researcher collecting detailed data, then analysing the data and finally coming to a conclusion on the case (Mfinanga et al., 2019). Case study research does allow for flexibility as variety of research methods can be used and both qualitative and quantitative data can be gathered (Denscombe, 2021). There are three forms of case study research, the first being Intrinsic which research specific individual or situation. The second form of case study is Instrumental, its purpose is to study the case only to gain a further perspective. And thirdly Collective which studies multiple cases all at the same time (Cousins, 2005). There is partial uncertainty and confusion to what case study research is. Case study research lacks well-structured protocols which has led to an insignificant status as a research method (Yazan, 2015).
 
This case study research follows an Instrumental approach as I’m studying the case to discover what these participants believe. This will not conclude that all year 2 pupils have this opinion. This research aims to discover how year 2 pupils perceive feedback from my placement class. As I’m a PGCE student on placement in a year 2 class, the participants will be the pupils I’m teaching. The pupils age ranges from six to seven years old. As I discuss later in the methods section I used a random sampling. From this there were three girls and three boys. In the class the work is differentiated, lower ability, average ability and more able. Four of the participants were more able. One average ability and one lower ability. This was due to the random sampling. This method may have an impact on the outcome, perhaps two from each ability group would have resulted in different outcome.
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Throughout the research I have kept to the British Educational Research Association guidelines. By following the guidelines I'm able to ensure the highest of ethical standards (British Educational Research Association, 2018).
 
The purpose of following the correct ethical guidelines in research is to protect the participants in the study, the research and their institution. Both the participants and researcher must follow agreed upon standards to keep to the ethics and protect both parties (Alderson & Morrow, 2020).
 
As part of the research before beginning I was obliged to receive consent. As the participants of the research are between six and seven years old, they're not old enough to give consent. Participants under the age of sixteen are too young and do not have the maturity to give consent. Participants at this age can only give assent, and their parents are able to consent to their participation (Dockett & Perry, 2011). In order to follow the correct ethical guidelines, I created consent forms before beginning the research to ask for consent from the parents. Once I had received the consent forms, I asked the children for their assent to be a part of this research. The consent forms are used for this research are included in the appendices.
 
It is important within any research to keep the confidentiality and anonymity of the participants. By doing so participants are more inclined to give legitimate responses and not as likely to be biased, which keep the result accurate. Furthermore, reseachers must keep confidentiality and anonymity to protect the safety of the participants (Kang & Hwang, 2023). This was achieved within this research by labelling the participants for example participant 1.
 
For this study I have used Microsoft forms as it’s a useful tool and easy to use to create the questionnaire and store the data. I chose Microsoft forms as it’s compliant with the FERPA regulation standards. Which will guarantee the safety of the data, as Microsoft forms is a safe place to keep the data. FERPA is the Family Educational Rights and Privacy Act. 
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The number of pupils within the class are thirty. As the research is small scaled and short of time, I cut the sample size to six participants. In order to choose the six participants from a class of thirty I used random sampling. I used random sampling as everyone has an equal chance of being selected. By using random sampling, the researcher doesn’t need to know any prior information regarding the population (Acharya et al., 2013). The class have a register of all their names in alphabetical order of surname. I used a number generator six times using their order from the register. I've decided to use a questionnaire as the method to collect data for this research. Questionnaires are easy to create, straightforward for the participants to use and are free. It can also allow participants to stay anonymous as they answer online rather than face to face (Iwaniec, 2019).

 
There are however limitations to using questionnaires. The questions can be difficult to understand, or participants may interpret them incorrectly (Lambert, 2019). It’s important to remember that each participant is the ages of six or seven years. When creating the questionnaire, I made sure that I create questions that are simple to read and understand. In order to overcome this potential challenge, I decided to sit down with the pupils when they answered the questionnaire. As a result, if there was a participant that didn't understand the question, I was able to explain the question another way.
 
 As previously mentioned, the method I used for this research to collect data was a questionnaire. The questionnaire contained eight questions. The first six were Likert scale questions, with the answers being ranging from 1-5.  This was done to determine if there were any trends to see if a certain method was popular to the participants. And also, if there were any methods of feedback were highly disliked by the participants. Questions seven and eight however were open ended questions. With question seven asking which method was their favourite and why. And question eight asking which was their least favourite and why. 

When sitting down with the participants the process was simple, and took around 10 minutes per participant, I sat down with the participants and gave extra explanation. The final two questions as mentioned were open ended question. I was able to type their response as they spoke, which sped up the process. The process was very straightforward and effective to use with such young participants.

The sample size worked effectively as if I had more participants, I would perhaps not be able to complete each questionnaire, and it took time out of my teaching day and the children's education. The questionnaire took place after the final playtime where children are sat on the carpet with the class teacher. One issue with the sample was the children’s ability. As I did a random sample the ability groups were not equal with only one lower ability compared to four higher abilities. There were three boys and three girls amongst the participants, however I do not believe this had an effect on the results. 

 I conducted the questionnaire one at a time, with the other participants elsewhere. This allowed the sample to give honest answers of their opinion. If I had each participant doing the questionnaire all at the same time the process would be far quicker. Nevertheless, I believe how I conducted the questionnaire was more accurate as participants weren’t able to copy their friends or give exact copy of the answer before them.

Once the questionnaire was complete and each consent form was collected, I created the random sample. I then sat down with each participant one by one, asking for their ascent before beginning. I wrote each answer for the participants as they were too young to complete on their own. Once each response was collected, Microsoft forms were able to create the graphs, which are in the Analysis of results section. 

I first looked at the average rating, looking to see which at the highest and which had the lowest. And put them in order from highest rated to lowest rated. Each feedback style was fairly highly rated. There wasn’t one particular answer that had very low ratings. Amongst the open-ended questions, I read each response which gave clear reasoning why they had chosen that feedback style. Although it was useful to see the ratings, I found the open-ended questions more effective as it explains why. By finding out why, I am able to make changes or add an intervention. The Likert scale questions were used as the participants were young and it did work well with lower ability pupils, however on reflection I believe an interview style method may have functioned more effectively.
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Participants four and five expressed peer-assessment as their favourite form of feedback. Participant four favoured peer-assessment as they found enjoyment from the process, and they gained further understanding of the work. Participant five also enjoyed peer assessment and liked marking others work. It’s important for pupils to have enjoyment in their learning as it strengthens their memory network, meaning it is more likely to stick with them (Sprenger, 1999). It’s important to keep pupils enthusiastic about their learning.           

When asked which method of feedback was their least favourite four out of the six participants noted that self-assessment was their least favourite. The other two participants opted for formative assessment as their least favourite. When asked why self-assessment was their least favourite participant four stated they do not gain any further understanding, this came from one of the highest achievers in the class. This could be a result of pupils not understanding the success criteria, or struggle to see their own mistakes. Participant six believed there was no real value of the use of self-assessment as the teachers’ skills of assessing were far greater than theirs. This was a concern as stated previously in the literature review. Pupils often aren’t confident to self-assess. As the teacher knows far more than them, they would prefer the teacher to assess them, rather than doing it themselves (Andrade & Du, 2007). Participants one and two both viewed self-assessment as their least favourite form of feedback. However, when asked why, both participants weren’t fully able to explain their reason, but confidently knew it was their least favourite. 

Moving forward I will be implementing more peer-assessment. As I’ve only been in school X for a very short amount of time we haven’t used peer assessment in that time. As I take on more classroom responsibility I will be using it more. Before using peer assessment, I am going to help my pupils understand how to peer-assess effectively. By doing so not only will they improve their assessing skills, but it will also give the pupils confidence when asked to self-asses. As the pupils are in Year two now, by beginning to expand on this skill at an early age, they will enhance their effectiveness and confidence. As mentioned in the literature review the use of peer assessment develops pupils, metacognition, communication skills and the success criteria (Harris & Brown, 2013). The use of written feedback is used daily and is marked after each session. And will continue to be used heavily throughout the pupil’s education. As pupils develop, they will be able to use the written feedback and apply it to their work. 

The results from each participant varied. The Likert scale helped average ability pupils express their opinion without giving a full reason. In the final two questions participants were asked to give an opinion. The participants who were in higher ability groups were more critical and give a reason why a method was their favourite or least favourite. The average ability were able to say which was their favourite or least favourite but couldn’t express why. Participant six gave a score of 5/5 for each question. This led me to believe this participant was positive biased, which can affect result (Korn et al., 2012). 

An observation I did make was that two participants weren’t able to explain why they didn’t like self-assessment. This is where the Likert scale was effective. One participant gave a 5/5 rating for each feedback style. This may have influenced the results as they could have been positively biased. However, this participant was able to explain which feedback style was their favourite and least and why.
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Within this section, I will be reporting the data which I gathered from the questionnaire. For questions 1-6 I used a rating system for participants to display their opinion on a feedback style, to determine the satisfaction level. This is commonly known as a Likert scale. As participants are very young giving a detailed opinion on each feedback style would be difficult for many of them. Whereas giving a rating ranging from 1-5 is far easier for them to display their thoughts and feelings.

 The Y Axis show the ratings given by the participants ranging from 1-5. The X Axis numbered from one to six are the participants for example Participant one being 1. 
 


[image: Written Feedback ]
Figure 1: Written Feedback
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Figure 2: Peer-Assessment



Figures 1 & 2 show the participants ratings of method style. Figure 1 is based off written feedback, and Figure 2 on peer-assessment. Both feedback styles have an average rating of 4.83. From Figure 1 and 2 it is clear to see that Written feedback and peer-assessment are very favoured methods amongst year 2 pupils. In the tables bellow I explain why participants rated peer and self-assessment highly.
 
 
 
[image: Summative Assessment ]
Figure 3: Summative Assessment


There’s are fairly mixed opinion by the participants regarding Summative assessment. As participants are young, they may not appreciate a grade. This may be a motivator to do well when the participants are older.
 

Table 1: Which style of feedback is your favourite and why?
	Participant 1
	Written- Because I like when I see her (teacher) write nice things about my work.

	Participant 2
	Summative- I like having a grade/ mark to see how hard I've worked

	Participant 3
	Written- I can see where I have gone wrong, to improve upon next time

	Participant 4
	Peer- Fun, enjoy talking about other people's work, and gives me more understanding

	Participant 5
	Peer- Fun, enjoy marking others work

	Participant 6
	Verbal-Let's me know I can do it and I have done well


 
Table 1 displays the answers given by participants when asked which feedback style was their favourite and why. It is clear to see Peer-assessment and Written feedback were the most popular. Both participant 4 and 5 noted that they enjoyed peer-assessment as it was fun. Pupils’ enthusiasm to work is very important as they're more willing to engage with their work. 



 
Table 2: Which style of feedback is your least favourite and why?
	Participant 1
	Self

	Participant 2
	Self

	Participant 3
	Formative- I like being told at the end, like to give it a go first

	Participant 4
	Self- Don't gain any further understanding

	Participant 5
	Formative-Doesn't like showing answers and everyone else seeing, afraid of having the wrong answer. would rather answer in her book.

	Participant 6
	Self- Teacher is better at marking than me 


 
Table 2 displays the answers given by participants when asked which feedback style was their least favourite and why. From the table it is clear to see that the majority of participants disklike self-assessment. Participants 1 and 2 were not able to explain why it was their least favourite. This was due to their age and not being able to get their point across. This is why the Likert scale was a good option to use in question 1-6. 
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Before beginning my research, I wanted to understand how year 2 pupils perceive feedback. Throughout this research I was able to understand how year 2 pupils from this sample perceive feedback. As my sample was very small, it would not be generalized. I would need a far bigger sample. However, I was also able to recognise feedback styles that weren’t popular, and why. Many pupils do not enjoy the process of self-assessing. Through the research I discovered there were two reasons why. The pupil’s confidence in their ability to self-assess and the belief of lack of knowledge gained. As pupils weren’t confident self-assessing they didn’t critique their own work enough, meaning they weren’t able to understand where they went wrong. Hence why I recommend interventions to show pupils how to self-assess at this age. If pupils are taught how to self-assess at Year 2, they will be far better and have greater confidence when they’re further on in their education. Furthermore, improving pupils’ self-assessment would also be beneficial to pupil’s peer-assessment skills, as they learn to be critical and follow success criteria. This research allowed me to gain information from their perspective as young learners. Participants enjoy collaborating to use peer-assessment to see how their peer’s work compares to theirs. Written feedback was also a popular feedback style which is already heavily used. This was a result of praise, pupils enjoyed reading the teachers praise and were visually able to see where they had gone wrong from the teacher marking their book.

As my time was very short having a smaller sample was suitable for this research. On reflection I could have had between 8-10 participants. In my opinion I believe I would have been able to complete the research in enough time. Within future research I would like to expand the sample size. This would include more from my class, but also participants from other schools. This would allow me to understand how a larger percentage of Year 2 perceive feedback. I would use a questionnaire again as it was very simple process. Before beginning I made the decision that I would read and explain the questions in depth to each participant. Although this added time to each questionnaire, I found it to be more accurate to making sure each question was perfectly understood by everyone involved. With a far bigger sample this would keep accuracy but be a very long process. To grow this case further, I would like to understand if there are any trends in the preferred feedback style of Year 2 pupils, such as ability. I would like to discover if there is a preferred feedback style within different ability groups. Perhaps lower ability groups will prefer verbal feedback to written if they struggle with reading the feedback.
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