School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: 1500909/Hannah Davies 	
                                               Module: Assessment in PE	
                                     Module Code: SHSS6078
[bookmark: _GoBack]

	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I consider the best aspect of this work is that, I can acknowledge that there are always ways to improve performance and developing strengths. 

	Which aspects do you consider could have been improved in this piece of work?
	The rubric could have been more detailed.

	What have you found most satisfying whilst undertaking this submission?
	Being able to experience observing/assessing students, which allows me to develop confidents in this area for the future. 

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Rational 
By implementing an assessment tool which uses a criteria, helped to meet the principles of this assignment as it provides more detail description. When using a set criteria tool (Lockwood and Bowler, 2013), it allows the teachers and also the students to be able to have a clear understanding of what they have achieved, and what they must do to improve. Also, when assessing the students, it aids them to engage, support and motivate them to become more competent, confident, creative and reflective movers. It can engage and support young people to build a relationship which allows them to do extremely well in physical demanding and competitive activities (Afpe.org.uk, 2019). The National Curriculum for Physical Education in Wales uses this type of assessment tool (criterion reference), they display it through levels which allows the student to have a greater understanding, this justifies why a similar approach was used within the created rubric (WAG, 2008). 
Within the study of Black and William (2001), they consider how assessing students can be challenging as students like to compare themselves to other students. However, this can result in a decline in motivation for the subject involved. Although, this can be an issue, if teachers use a criterion referenced assessment tool, they can inspire students to enhance their own performance. This can support the student’s autonomy as it assists the students to be competent in their capabilities and increase their confidence which will enhance them to achieve higher in their next assessment. 
When using a formative assessment, it displays guidance to the students on how they can progress on from their current stage of understanding or mastery (Newton and Bowler, 2010). Without providing feedback that benefits students when going through the learning process, the students will not know what their strengths and weaknesses are or even know how they can enhance their own learning. It also gives the students the ability to self-reflect and self-assess so that they can become more student focussed learning (Evans, Zeun and Stanier, 2013). 
When considering creating the rubric, a number of key elements of physical education were in-counted such as fundamental motor skills (FMS) and object control, these skills interlink and are important to obtain from a young age. Developing the students process of learning through movement can have a positive affect on the individual’s foundation of movement. However, by not having this foundation, it can become challenging for the individual to be competent and skilful in a particular activity. Clarke and Metcalfe (2002) model can shed some light on this process, as it looks at motor development, along with Stodden (2008) model of “Developmental mechanisms influencing physical activity trajectories of children”, as it looks at the relationship between physical activity, motor skill competence, perceived motor skill competence, health related physical fitness and obesity. 
Also, when assessing in physical education (PE), the individuals cognitive, affective, physical and social benefits are important to consider. The National Curriculum of Wales considers these four domains of learning as part of the aims of PE, as it contributes to the development of the whole child (WAG, 2008). When creating the rubric, it was important that it incorporated these four domains of learning. Within each band, they all included a criteria for each domain such as communication, knowledge and understanding and psychomotor skills. Along with the National Curriculum (2008), the Department of Education are also in agreement, that individuals should be assessed on fitness, skill and movement, for that reason, supporting the use of physical domain within the assessment.  
When designing the rubric, Lynch and Monk (2017) article had suggested that by splitting the rubric into grids allows a sport or topic to be explored. This makes it much easier and clearer for teachers and students to understand, allowing them to gain a holistic understanding of where the student is currently at through the learning process. Within the National Curriculum (2008), they assess students against level descriptions, which describes the type and range of performance that students working at a specific level should demonstrate. They indicate from their attainment targets, students who are at key stage 2 should be performing within the levels of 2-5, occurring to their level description. This had been incorporated into the assessment tool as its currently still being used throughout schools, demonstrating a great method to use when assessing students in PE (WAG,2008).
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Assessment rubric 
	Band 0
(Underachieving)
	· Usually off task- low concentration 
· Attitude towards the teacher is poor, rude to the teacher and classmates 
· Has no interest in the activity, and makes no effort
· Does not come close to performing the skill correctly 
· Has no contribution to the group 
· Does not have the ability to carry out any of the fundamental/ basic skills
· Has no object control


	Band 1
(Developing/ needs improving)
	· Does not work at a challenging level
· Can often be off task 
· Frequently does not attempt to work well with others
· Does not put forth a responsible effort
· Participates in limited activity
· Can carry out basic movement skills but not efficiently
· Has little object control but needs a lot of assists 


 

	Band 2
(Average) 
	· On task most of the time 
· Requires the teacher to sometimes motivate them to participate in the activity
· Performs a skill correctly more frequently 
· Attempt to combine skills
· Participates in some activities 
· Sometimes work well within a group or independently 
· Carry out different fundamental motor skills frequently and correctly 
· Object control needs improving  
· Can use basic techniques of specific skill
· Sometimes come up with ideas
 



	Band 3
(Above average)
	· Almost always on task 
· Can usually work well with others and independently
· Able to use the skill in combination with other skills and still be able to perform it correctly 
· Participates in most activities 
· Carrying out movements efficiently 
· Usually suggest ideas 
· Good object control, little adjustments needed



	Band 4
(Proficient)
	· Has the knowledge and understanding of what the teacher has set 
· Always participates in the activities set
· Able to suggest modification if the activity needs to be 
· The movement of the skills is effortless 
· Does not need guidance 
· The movement being performed is consistence and successful
·  The skill becomes almost automatic 
· Being creativity 
· Object control is excellent, does not need any modification 
· Always suggesting ideas 
· Identify strengths and weaknesses in own and others performance




Report
Pupil A is a friendly and enthusiastic member of the class who has shown a magnificent improvement in he’s confidence levels this year. He is punctual but isn’t always on task as he frequently interrupt’s the teacher when trying to explain the task. Looking back at Pupil A physical education (PE) experience, he has come on leaps and bounds, he’s beginning to take leadership of his own learning and also assisting others learning. 
Pupil A displayed that he can use different motor skills frequently and correctly but not to a high standard, he tries very hard however, sometimes loses concentration within a lesson and needs motivation from the teacher. By making the task more challenging, it will motivate him to participate in the lesson and also exceed their own ability. Pupil A has shown he can provide support and encouragement to other peers, enhancing his leadership skills and also displaying that he is competent. Attention was drawn when group tasks were set, he would often take the lead, but this had a negative effect on his peers as they couldn’t raise any suggestions. Also, some of the ideas that he would have suggested would not be relevant to the task set. This normally arose when he was working with particular members of the class his behaviour declined. However, to encourage Pupil A to reach his full potential it would be beneficial for him to be separated from his usual friendship group. Pupil A would find it hard to understand the rule of hands up when answering a questioning, he found it difficult to not shout out answers. 
Pupil A had not participated in any of the extra-curriculum activities within the Physical Education (PE) department. However, by moving onto Secondary school this could encourage him to participate in extra-curriculum activities, as they offer a wide range of activities. This will allow him to improve his physical fitness and develop a variety of skills which would enhance his game play in his chosen sport. Giving him the chance to socially interact with other peers throughout the different years and also make new friends from other schools when competing. Pupil A shows determination and passion for this subject, to maintain his level of motivation towards PE challenges should be set. This will allow Pupil A to reach his full potential and therefore would be well on his way to succeed outstanding performance in his work. By encouraging Pupil A to participate in sports/activities outside of school can also have a great impact on his performance within PE as they will enhance the domains of learning. 
Although Pupil A is making exceptional progress within all domains of learning, particularly within the physical element. He may have some difficulty when carrying out activities which include object control such as throwing, catching and also kicking but he never gives up. In fact, if at first, he does not succeed he will always try again, he’s very determined and will not give up until he accomplishes the task set. At his age, he should be able to apply and develop a broader range of skills, learning how to use them in different scenarios and to link them to actions and sequences of movement. However, throughout his PE lessons, we had found that Pupil A was able to demonstrate these attributes, but they do need improving. Within his lessons he displays a positive attitude towards PE, which is considered as the affective domain. However, to develop further within this domain, it’s important that he is able to identify positive and negative features of others work and be capable of incorporating this knowledge to his own performance. 
 For Pupil A to develop within the cognitive domain, he could improve his listening skills and in addition he could take ownership of widening his knowledge by doing research. Pupil A could be a very talented sports person, but his behaviour spoils it for him. Encouraging Pupil A to participate in extra activities will also broaden their skills, and we as a department suggest that Pupil A would benefit from increasing more fitness based skills, for instances; flexibility and speed, which will enhance their overall performance. Joining clubs within schools can enhance their knowledge and understanding of the rules of other activities, allowing him to get involved in new gaming situations, which can influence his future assessments. 
Overall, the department is pleased with the progress made by Pupil A, and hope that he uses his determination and motivation to pursue in physical activity in the future. 
Reflection 
When using a criterion reference assessment tool to assess students’ progress in a specific subject, it can increase participants’ understanding of the learning process. Creating an assessment tool in written format including levels and a criteria, can also attempt to be achievable and resourceful efficient knowledge transference of assessment standards and criteria only through explicit articulation- expressed through a common criteria assessment grid. Furthermore, setting the assessment out in a grid would have additional benefits such as providing a clear guidance to students which will increase their work performance, and making it simpler to give effective feedback to their students (Price, Rust and O’Donovan, 2003). 
There are drawbacks with all assessment tools, however using a criterion reference tool does not allow teachers to make comparisons between the students’ performance in a particular location with national norms. For teachers, they may find creating this assessment tool time consuming and complex, not finding the time to write a curriculum and assessments with having their own workload on top. This could result in requiring more staff to come in and aid them which associates with cost. Many schools may not have a lot of funding/money to hire more staff (Bright Hub Education, 2019). However, Lynch and Monk (2017) offers a range of different assessment ideas. They believe using an alphabetical framework allows novice experienced teachers to read through briefly about using alternative assessments. When considering Lynch and Monk’s (2017) work, entry and exit tickets were addressed. This assessment tool displays a great way to track the students’ progress, and also their memory.  They discuss how providing the students with starters and plenaries are very effective and engaging, it’s important to set an enjoyable theme to motivate and retain student’s attention.  
When thinking about assessing students, there are two types; formative and summative. Metzler (2011) examines why having assessments is so important. Students are provided with what they must do in order to be successful within a subject but also for teachers, the purpose of assessing children is “how do you know your students have learned what you intended them to learn”. Incorporating both types of assessments can support the teacher with all the information needed to evaluate whether or not the students have absorbed the information. When considering whether or not formative assessment would be best to use in this scenario, it was important to discover the uses of each assessment type. Summative assessment is mainly used at the end of units or an end of year as a review of the students learning. However, this specific scenario meant that the assessment was only carried out once, although the results would have been more reliable if the assessment process was done before, during and after the unit of work.
Black and William (2001) focuses on formative assessment, which features the heart of effective teaching. It’s important that teachers are informed about their students’ progress and difficulties with learning so this will allow the teachers to set tasks that support their needs- needs which are often unpredictable and that vary from one student to another. They consider the negatives and positives of using a formative assessment. A negative aspect of this assessment is displayed when using rewards such as “gold stickers”, grades or class ranking, this can lead to students exploring different ways to obtain the best marks rather than to improve their learning. When teachers give the students a choice, students avoid difficult tasks. Instead they spend time and energy looking for clues to the “right answer”. Many students hesitate to ask questions because they are worried about getting the answer wrong. This leads to students avoiding investing in their learning as they think it can only result in failure, in which they tend to try and build their self-esteem in other ways. 
Formative assessment is seen as a “powerful weapon” according to Black and William (2010) but if it’s communicated in the right way. This assessment can improve the low achievers results particularly by concentrating on their specific problems with their work and yielding a clear understanding of what mistakes are made, and how to put them right. These pupils can only agree and work with such messages, as long as they are not clouded by overtones about being compared to others, their ability, and in competition with others. 
In the last couple of years, the importance of assessment in and for PE has become increasingly familiar within the international PE community (Hay and Penney, 2009). However, according to Lopez-Pastor et al (2012) assessment has now become a problem with modern day PE, this is because physical educators do not obey the traditional set up of drills. Teachers would have been more capable of identifying whether or not the children understood correctly what they were doing, and continuing to achieve the min goal for PE, which at that moment of time was “instant obedience”. Recently, PE has become yielding with “objective testing” for children’s motor skills and fitness as a form of assessment’, this ensured that students could participate in games, instead of performing motor skills alone. This indicates the use of the physical, affective and cognitive criteria within the assessment, linking these domains together allows the teacher to have an in depth knowledge on whether the child is competent within the sport/activity (cognitive), and whether they have the skills to achieve (phyiscal) in that specific task, performing individually or in a group (affective).
The assessment tool used for this assignment could have incorporated more aspects of physical fitness. Considering Cale et al (2007) work of the effectiveness and purpose of fitness testing with PE, they used the term ‘the horse is dead’. They suggest that PE should concentrate on increasing student’s fitness habits, but not just cardiovascular activities that are exposed within traditional PE. They propose that there should be more attention on stimulating physical activity (PA), instead of extreme intense fitness schedules, which could attract more to students and parents. Enhancing the student’s physical fitness is a value that can assist with keeping the students active for life, this adds to the main goal of physical literacy (Whitehead, 2010) and therefor earns a place within the assessment criteria. Whitehead (2010) defines “physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.” This suggests that phyiscal literacy is not just for the more abled, and allows alternatives of literacy could be competence, ability and skill. It allows support which incorporates physical qualities within the assessment. 
Considering the assessment took place mid-unit, where the student was leaving to move onto secondary school, the assessment used was formative. This assessment type was used because it would inform the learning process by assessing the student in the middle of the unit to understand what they have absorbed and what they are succeeding in. This allows the teacher to gain knowledge of the student’s ability/needs which supports them when planning their lessons. When exploring if there are any improvements that could be adjust in relation to assessment as marking failure, by suggesting guidance, this supports any underachievement against things what went well (Black and William, 2001). Incorporating a written report along with the assessment rubric aids the teacher to have profounding information of the learning that the student has experienced, as mentioned before, this allows the teacher to plan to suit the needs/ability of that student (Lockwood and Newton, 2004).
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