Qualitative report - Thematic Analysis Factors affecting motivation
Abstract
In this research report it is discussed using thematic analysis on a focus group using university students the factors that affect their motivation. Themes taken from the transcript were created as well as sub themes which were also analysed. The data was then interpreted leading to conclusions being developed from the data. The conclusions allowed for a more comprehensive look into the motivations of university students involved in the transcript.
Introduction
There are many different ways in which people can be motivated in society as well as, many different ways in which motivation can be explained one such way is “What people will do is motivated by what they want to obtain by the social environment” (Stajkovic, 2013). This is crucial when you refer it to the motivation of university students as university students all have varying levels of motivation and different reasons to become motivated in university this, can lead to many students running into challenges with motivation “Students’ motivation becomes tested” (Reiss, 2012). There also many different types of motivation such as intrinsic motivation “doing something for its own sake” (Reiss, 2012) to relate that to motivation and university students it would be students are motivated by purely internal factors they have their own drive to motivated themselves and are hardly impacted by outside factors. The opposite to intrinsic motivation is extrinsic “refers to the pursuit of an instrumental goal” (Reiss, 2012) so that university students would be motivated largely by external factors e.g. parental pressure. Furthermore it has been found that parental support has been closely linked to increasing motivation in university students and in educational environments: “Parental… support has been found to be important for internalising a value for learning in schools and applying themselves to achievement in classroom settings” (Richard M. Ryan, 2017). This shows that one extrinsic motivation is a very real and present drive for students to continue to do well in their studies. Another potential explanation for the demotivation of university students is that the teaching style of the lecturers can have an adversely negative affect on the motivation of students as it was found that “teacher-related factors as the strongest external attributions which negatively affect students’ motivation” (Quadir, 2021). These factors all influence the motivation of university students which leads to the development of the research question that the study will be undertaking which is “What factors have an influence on university students’ motivation to apply for, and maintain engagement with, a university degree programme?”. This question using the transcript will allow for key themes and information to be properly analysed leading to substantial conclusive thoughts to be formed on the true motivations of the university students present in the study.
Method
Participants 
In this study there were four participants involved in the focus group each were university students studying various differing subjects. The students present for the study were of different genders as well with there being two males and two females taking part in the study. The participants ages also varied with the two males being Mark 45 years old and Alex 20 years old, the two females in the study were Sarah 32 years old and Emily 22 years old. The participants as mentioned earlier all come for different university courses with Mark studying BA construction and the built environment, Alex studying BA applied computing, Sarah Bsc Psychology and Emily Bsc Psychology as well. These participants were all recruited on the basis that they would interested in discussing their interests in studying there chosen university courses in a focus group setting. The participants were contacted over email and were shown a brief outline of what was involved in the study then, a time and place was organised so that the focus group could be arranged and conducted by the researcher. 
Data collection
In order for the collection of data in the study to run smoothly and efficiently the researcher decided that a focus group would be best to suit the needs of the study. This involved asking the participants 10 open ended questions which aimed to gather qualitative data relating to the motivation of university students with additional pre made prompts to allow for specific acquirement of key information that would help the researcher reach necessary conclusions from the focus group. The focus group took place over a 60 minute period and was audio recorded and transcribed with permission from the participants in order for the researcher to look back on and analyse. The participants names were then changed in order to protect confidentiality and any pieces of information that could potentially identify the participants were either altered or replaced to further ensure the confidentiality of the participants remained. 
Data Analysis
The specific form of analysis that was conducted in order to properly recognise themes was Thematic Analysis (Clark, 2022). The transcript was thoroughly read through in order for all essential and useful data to be properly understood then, using the transcript two main themes were created to help categorise the data and help with analysing specific sections of the transcript. The statements taken from the transcript were judged to see whether or not they were just the opinion of one individual or shared amongst the group and if they truly backed up the initial themes that were created. Finally the themes and quotes were placed in a table where, suitable sub-themes were created to help further categorise and analyse the data that was collected. 
Results 
The aim of the research that has been conducted is to discover factors affecting university students motivation while on their chosen courses using, thematic analysis to analyse the qualitative data gathered. In order to properly analyse the data two main themes were created using the transcript each with a sub theme which has allowed the data to be fully examined. These themes were organised into a table where they could be properly laid out (see appendices 1).
Theme 1- Pressure
The main theme of pressure was created as it is one of the many main motivators for why university students remain within university and strive to do the best they possibly can in order to succeed. A sub theme that can be expanded from pressure is that the participants discussed how they felt pressure from their family to study in university especially Alex and Sarah in particular. 
Sub Theme-Family Pressure 
As mentioned earlier the sub theme of family pressures is something that became a recurring theme within the transcript with evidence from Alex saying “My dad wanted me to do something in uni” (Alex, lines 53) this infers heavily that one of the main driving factors for Alex to go to university was the pressure from his father in wanting him to study computing. A quote from Sarah “want a better life for me and the girls” (Sarah, lines 118) similarly uses the motivator of family pressure from wanting her children to have a better life and childhood than she did as, in her mind she would be able to give this to them through having a successful career after university in the field of psychology. Further evidence from Sarah to support the theme of family pressure being a factor in her attending university is that when asked what was her main motivation to attend university she states “it’s literally my kids. There the reason I applied” (Sarah, line 474) this further supports that to the participant Sarah family motivation being her children is key to her attending university. Further evidence from Alex to support the belief that his father is his primary motivator comes from the quote “dad is main reason for going to university” (Alex, lines 565) showing us again that without his dad pushing him to attend university Alex would have much less motivation and pressure pushing towards his completion of his studies. A final quote to support the assumption that her family are again her main motivator to attend university is the quote “don’t want them to have a childhood that I had” (Sarah, line 786) this infers to us that Sarah has a deep desire to not let her children repeat the shortcomings of her own childhood. 
Theme 2- Promotion
The second main theme that was picked up upon within the transcript was the idea of promotion of reaching a higher and better position in society this was one of the main motivators for the participants of Mark and Emily who, both desired to reach a better place in society following there completion of their studies in university. The sub theme that was created from this theme was the idea that Mark and Emily both wanted to advance there career prospects following university and desired for a career promotion.
Sub Theme- Career Promotion 
The idea of advancing there career through university was something that motivated them both highly such as through the quote from Emily “doing something because your gonna get paid” (Emily, line 39) this quote shows us that one of Emily’s main motivating factors in life is the acquirement of money which she can achieve through attaining a degree at university and reaching a high paying job. Similar to Emily, Mark also wishes to advance his career through university in order to return to the building sites but without having to do manual work due to his injury “Interesting to carry on in an area I already know but, like on the other side” (Mark, line 85). When Mark refers to the other side this shows us that he wishes to advanced his career in the construction industry by going into the management side of the business. Another quote supporting the desire that career promotion motivates them to attend university is the quote from Sarah “want to make some money” (Sarah, line 158) this further shows the desire that financial gain is crucial to the improvement of motivation in university students. The quote from Emily “what I want to gain from this course” (Emily, line 770) infers to us that she is motivated primarily by what career she will eventually get out of her course. 
Both these themes show two sides of how the participants in the focus group can be motivated to study in university showing how different students are motivated in various ways.
Discussion 
The purpose of the study was again to analyse the motivations of the university students within the transcript and to understand how motivation affects university engagement: “Motivation is considered to be a significant construct in the learning process, and highly connected to academic achievement and persistence in college” (Alt, 2015).To that extent using thematic analysis it was discovered that two main themes emerged the theme of pressure being a key driving motivator in the students continuing their studies and in particular, the sub-theme of family pressure being the main driving cause of this pressure. As the family is a largely extrinsic motivator it was notable that the students of Alex and Sarah both continually spoke about how their families are what drove them to remain in university. This was particularly interesting as these external factors of Alex’s father and Sarahs children lead them down a path they otherwise may not have taken through university. The fear for Sarah was that her children would not have the best possible childhood that they possibly could. Meanwhile Alex’s motivating drive relates to his worry that by not performing well he would upset his father who pushes him to continue to study and do well in university. This innate fear that both participants are showing and according to the self-worth theory “the search for self-acceptance is the highest human priority and that this need can give rise both to a fear of failure and to an orientation to approach success” (De Castella, Byrne, & Covington, 2013). Furthermore these feelings can cause increased doubt and worry about their own ability to achieve “self-perception’s of incompetence can trigger feelings of shame and humiliation” (De Castella, Byrne, & Covington, 2013) leading to both Alex and Sarah pushing themselves in order to not disappoint there families. This is their driving motivation that leads them to want to succeed in university. The other side of motivation is intrinsic motivation this was largely present in Mark and Emily who both had their own internal factors at play. These involved their own personal drive to achieve great success in their respective careers and for both of them they saw themselves as being only being content once they achieved these career goals “Individuals are more likely to set and strive for goals if they perceive themselves as capable, find the goal intrinsically motivating (i.e., enjoyable, interesting)” (Uriostegui, Roy, & Li-Grining, 2021). Both these participants tied there intrinsic career prospect to their self-worth and motivated themselves by the lure of for mark returning back to work to be “his own boss” (Mark, line 167) and Emily achieving “high grades” (Emily, line 591). In particular other factors that could’ve been included in the study that may have also affected the motivation of university students could’ve been a deeper look into more external factors such as events going on in their personal lives that could affect motivation. 
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Appendices 
Appendices 1
	Main theme 
	Sub Theme 
	Evidence 

	Pressure 
	Family
	[bookmark: _Hlk150865592]Alex 53- “My dad wanted me to do something in uni”
Sarah 118- “want a better life for me and the girls”
[bookmark: _Hlk150866094]Sarah 474- “its literally my kids. There the reason I applied”
[bookmark: _Hlk150866248]Alex 565- “dad is main reason for going to university”
[bookmark: _Hlk150866429]Sarah 786- “don’t want them to have a childhood that I had”

	Promotion 
	Career Promotion
	[bookmark: _Hlk150867046]Emily 39- “doing something because your gonna get paid”
[bookmark: _Hlk150867422]Mark 85- “Interesting to carry on in an area I already know but, like on the other side”
[bookmark: _Hlk150867812]Sarah 158-“want to make some money”
Mark 167- “be the boss”
Sarah 537- “needed something more”
Emily 591- “have to do it to get good grades”
Emily 770- “what I want to gain from this course”
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Emily: um, | prefer quiet places and I'm a bit awkward in social situations and that. So
like reading has always been like a refuge to me and | suppose | started being
interested in psychology at a-level when we did some stuff on personality. The:
pressure of social interactions sometimes just feels too much and | wanted to know
why I'mlike that...? — Fm not into parties and socialising with people | have nothing in
common with, and | thought pursuing a psychology degree would allow me to
understand what I'm ‘ike’ maybe? And to connect with people who had similar
interests as me.

Mark: ah what's your favourite book then?
Emily: (laughs) I'm quite predictable | think — my favourite book s Jane Eyre. | just
love how Charlotte Bronte writes and if | could write half as good as her my life would
just be made.

Mark: yeah | dunno who that s, kid, sory (laughs)

Emily: (laughs) that's ok

Thanks everyone. So quite a few similar things coming up there — you all have
or had your interests piqued in some way and more or less wanted to carry on
and develop those into something you can make a career out of —would you
say that’s accurate?

Mark: yeah | think so.

Emily: Yeah definitely.

Understand herself more
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Alex: yep, basically

Sarah: yeah pretty much. And | want to make some money (laughs).

(laughs). Ok, so now Id like to explore what your short- or longer-term goals.
are in terms of your education? Mark, would you like to start?

Mark: sure, yeah. Ok so short-term | always say | want to get to the end of the month
(laughs) I'm a year in and this uni stuff stil baffles me like 'm managing to keep up
vith the kids and do the computer stuff now, but ike who knows how the next year
will go! | just want to see if | can do it. Long-term then I'd love to get back on the
building sites, but the other side of it you know. Be the boss, be the one who knows
the shit and tells people what to do (laughs).

Sarah: nothing wrong with wanfing to be the boss.

Mark: | know, right? There are things I'm studying now that | never thought was
related to construction either, you know and it's like a new thing but it really exciting
atthe same fime.

Alex, how about you?

Alex: umm... | dno short-term | guess finish the course and do el (laughs). Long-
term my literal dream would be to have my own game development studio or
company or something. | don't really want to work for someone else — aim high, right?
(laughs)

Financial gain motivates her

Motivated to move higher up the

career ladder “become the boss’

Has future career goals in mind-
Game development studio
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Sarah: well why not?

Emily: that sounds cool.

It does, and yeah aim high! Emily, what about your goals?

Emily: same as the rest so far — finish the course and do el I've got an intermship or
placement thing starting over the summer so F'm looking forward to that and | really
want to get some hands-on experience before | go back and it goes fullthrottle again,
my goal, career, wise, would be to go into either forensic psychology or potentially

work with young offenders.
Sarah: sounds so interesting! Is your intemship anywhere related to young offenders?
Emily: not quite (laughs). Or maybe i's sort of related. I've applied to volunteer with a
signposting service, basically, for people who experience substance misuse issues. |
haven't started anything yet so I'm not sure what to expect but I'm sure itll be
something to put on my CV regardess.

Sarah: Yeah, anything that can add to you GV isn't a bad thing, is it?

Emily: exactly. So, yeah, enjoy myself on that placement | guess is a goal too and try
and work out from there where | think | want to go or what | want to do ater this

degree

That sounds really interesting, good luck! And you, Sarah?

Future career goals
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Sarah: same (laughs) - get to the end of the degree. [l have my dissertation this year
now and I've been allocated to a supervisor who specialises in, like, health psych and
I'm not really sure how into that | am. We haven't had a lot of teaching on anything
like health psych so far so .. | dunno. We'll see how it goes. | still dunno what Fm
really interested in (laughs). | want to carry on in psychology, | just can't put my finger
on what that's going to look like just yet.

Okay, fab. Okay, so the next question then what part of your studies do you
find most enjoyable, and | suppose on the end of that, what is the reason that
you find it most enjoyable? So, Sarah do you want to start?

Sarah: Yeah, yeah. Okay, so | don't know.. there's bits and bobs that I've really
enjoyed this the last couple of years like | just said, I, you know, my dissertation this
yearis going to be in the area of health Psych. And that's not really my thing | dorit
think, but | don't know. I've not studied it yet. So maybe | willlike it | really enjoy
interacting with people. And | think some, or almost all of my degree, | should say,
has like made me get involved with a lot more people than | thought | would have. |
mean, you think doing a psychology degree you'd be leaming about people, but you
wouldn't necessarily be interacting with people a lot and | really have enjoyed that
And | feel like the modules that I've had that have like, meant I've needed to interact
vith people more have made me want to go more if that makes sense. | don't know
its just, it's like yeah, so the modules I've enjoyed the most are the bits that I've had
to interact with people basically

Alex: See ' a lttle bit of the opposite. | really don'tlike the interaction at all. | mean,
Ilike to really get involved with coding and | like my gaming and really, | want to do
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that on my own you know. So | think I'm very much the opposite. The parts of my
studies | enjoy the most are when | get to sit in a room for hours on end just me and
my computer and | get to sit there and just be my own and not have to answer to
anybody or have to deal with anybody. Do you know what | mean?

Emily: Yeah, | mean, I'm very much the same. There have been a couple of things
that we've had to do in groups this year and I'm not really the person that is into that
atall. | just kind of like to do my own thing. Not sure how | feel about there being more
interaction in the second year [laughs]. Itis what itis and I'l get on with it | guess.

But it wouldn't be something I'd look forward to going into unii for.

Mark: | don't know. You know, I've enjoyed it all so far. Like | said, I'm keeping up with
the kids. I'm getting up in the moming. I'm getting up an about and I'm outta the
house and honestly, | think that coming to uni has saved me a little bit - 1 could have
really fallen down and let myself get down with my condition. And | don't feel like
anything would have got me out of bed quite like university does. | didn't think | would
enjoy my course as much as | did. Ifs like it feels a bit of an honour to go to uni to be
honest [laughs]. | worked in construction .. the construction industry for such a long
time, | did’ feel like | needed to know much more and .. ah. ke I've already said
there's loads of stuff that didn' even realise was related to construction and it if
fascinates me.. | really am enjoying myself. | sipose it's not just the modules though. |
mean, you've said interacting with people in the class, but it's nice to just — just be
around other people, not just on the course. | mean, the campus 'm at is really new
and it all moder. And theres loads of places you can go to and hang out f you want
to. And there's like a bar and you've got the cafe of course and it's just nice — really
nice - to see other people and not just youngsters either, you know, it — it's not just
the youngsters being around you. Its other people getting involved.

Enjoying the course motivates
mark as well
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Alex: | find that my campus is a bit drab. | tend to just go there and leave so Il go in
for class and then Il leave | don't really feel like its the type of place you can sit
‘around and just kick back to chill. Its quite difficult to do that where | am, | think, and |
do struggle with that, actually. | mean, the motivation to get up in the moming is
basically to go and sit in a room on my own, not to go and sit with anybody and even
if | wanted to do that | don't fee! ike | could not where | am

Seeing as this is a question | wanted to ask anyway, Sarah do you feel like that
atall? In terms of there being anything about the physical place you're actually
studying at — the building etc — that helps your mofivation to attend?

Sarah: Um, | don't know, | like my campus. The one 'm at it nice, you know? And |
feellike I've got some decent friends on the course now - not that that's what 'm
there for. But like yeah, | don't spend a lot..| mean, I've got kids so | don't really feel
like | have the fime to be able to sit around and have fun when I'm studying and I'm
mothering all at the same fime. yeah, it alright but that's about it [laughs]

Yeah | get that. Okay, is there anything anybody else wants to add about that?
Emily?

Emily: | quite like my campus. itis a bit old and some parts are well overdue a bit of
attention, but | like to think of it as rustic. And its very green  like there’s grass and
trees and plants absolutely everywhere. Outside every building there are trees and
there's a huge farm behind one of the teaching buildings and it's really nice to see the
cows over there on a clear day. Don't know why I'm talking about cows [laughs] but
for some reason they're calming

Nature motivated her to remain
on campus
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The fex

g of being outdoors with nature is nice, is't

Emily: yeah that's it. We spend a fair bit of time indoors leaming o it's a nice break
from the white walls and whiteboards.

Okay. Fab. So, can you each share an example with me of a time when you felt
genuinely excited and motivated to work on a particular assignment or project?
Mark, do you mind if you start?

Mark: Yeah a'right. Well, last year, we did this thing where we had to test concrete.
And, you know, | thought | knew concrete. I've been working with concrete for bloody
years, and | thought that it would be a bitta fun you know, something a ltte bit
different, but also something that | knew and | remember geting up on the moming
and just feeling a bit more excited than | ever have o go into uni and | wentin, and |
think everybody was buzzing like oh, you know, we're going to test concrete and Il
be smashing some concrete. Actually, we didn't do that. We didn't do anything like
that

Sarah: What did you do then?

Mark: Well, we went in and we had to like mix concrete basically. So again, knew how
to mix concrete. So | started mixing this concrete and lecturer was like what you doin’
vith this concrete. And then he was like, what's the ratios and what have you put in
there and bla bla bia bla bla and | just got so lost! Completely out me arse lost. Didn’
know what a ratio was, didn’ know what he wanted from me really. The idea | loved

Leaming new pracical skills
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but really it was a bit mathsy and we did eventually learn all about weights and ratios.
and all tha’ —just wasn't what | thought it would be.

How did you find the motivation to continue with that? Was that a longer-term
project?

Mark: yeah it was, yeah. The end goal was to physically make something up and
THEN we got to try and smash it laughs]. | think the mofivation to carry on just came
from me understanding and making peace with the fact that | didn’ know it all at that
point. That was a big thing and | was leaming and, actually, the leaming was the
enjoyment from that point on.

So the excitement you got from learing something new — or at least in a new
way — was the mofivating factor for you in that situation — would you say that's
accurate?

Mark: definitely, yeah | really enjoyed leamning it

Emily, how about you? Has there been a time when you felt genuinely excited

and motivated to work on a particular assignment or project?

Emily: actually, yeah. So we had to do this video for a module early on in the year and
it was on personality. And it made me look into different traits properly, look at some
ofthe research on personality and behaviours and stuff. And the lecturer was, just,
really . he loved it, you know? He just loved talking about personality and it made it
50 50 interesting. That probably sounds naff [laughl, but his passion for it made me
really excited to go in each week and leam about more stuff so | could put it in my

Listening to passionate
sounding people motivated her
to complete her work
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video_ so | ended up doing it on how work places use personality questionnaires to
try and, like, recruit people. So | used myself as an example of a person applying for
ajob and pretending o complete a questionnaire and then talking about what my
‘test'said .. And it was just really interesting

Alex: ah, I've seen a couple of things where personality quizzes can tell you what
your favourite colour is [laughs].

Emily: [laughs] yeah thankfully those things are rubbish and don't relate to personality
atall. | did one before and it said my favourite colour was yellow. I'm like the least
yellow person | knowl

Alex: [laughs] - so do you know what job you'd be good at now, then?

Emily: [laughs] um, based on me being an absolute loner you mean? [laughs] nah, |
didit a few times and | ended up with the same thing every fime so | suppose it was
consistent. | think it was something random like pharmacist...? | don't even know how
you can predict what a pharmacist is like as a person to be honest [laughs]

Sarah: | definitely didn't do anything that exciting last year! | feel a bit robbed [laughs].

That really does sound fascinating! It sound:

e you had fun with it, too.

Emily: 100% yeah.

Sarah, whilst we're on the subject of psychology do you want to share
anything?

Isn't interested in too much
social interaction “loner”.
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Sarah: Yeah of course. Sorry what was the question again [laughs].

[laughs] — has there been a time when you felt excited to work on an
assessment or a specific topic?

Sarah: Ah yeah that was it. Umm.... Ok... my first year was a bit shit, to be honest
Shit, sorry.

It’s fine [laughs] — talk as you normally would!

Sarah: yeah it was shit then. | didn't really know what to expect and | ended upin a
friend group, | suppose you'd called it, with a bunch of women who weren't really that
greatto be friends with. So first year | didn't have a lot of motivation for much. Its
been better this year, though, and one thing | suppose that may be relevant s that we
did this session on GV writing — that's not an assessment though.. ummm.

No that’s fine. Doesn’t have to be an assessment — just something that you got
excited about doing.

Sarah: ok yeah the CV thing then. A woman came in from the careers department
and | felt a bit ike oh this is another fickbox thing we have to do, it be a bit rubbish
blah blah, but it was so good. It was only a couple of hours — maybe three over the
afternoon — but it was really interactive and there was this tool called a GV builder and
the woman went through some of the best and worst things that have been put on
CV's and .. | don't even know why this was so interesting because this story sounds
shit [laughs] but honestly it was. Right so basically I've never had to write a CV for

Lack of mofivation due to weak
friendship group





image16.png
398 | anything. | had a few jobs when | was younger but then | had my first and my second
399 | pretty soon after, so | wasn't quite in the market for working for a while. So | didn't
400 | know what a GV was meant to look like and that. And because it was all psychology
401 | she started to go through ways that the skills we leam can be talked about on a GV.
402
403 | Emily: this doesn't sound rubbish at all - this sounds great!
404
405 | Sarah: it was honestly [laughs]. So, like for example, we do a bit of stafs and she said
406 | like don't put ‘| do a bit of stafs’, package it as 'l have excellent numerical skils and
407 | am proficient in the use of stafistical programmes’ and | was like PFFF — mind blown.
408 | Like just changing the words you use can basically be a decider on whether you look
409 | good for a job — or a course or whatever — or not. And | spent a good few days after
410 | that thinking about what | want to do after the degree, what else | can do to enhance
411 | my GV a bit more so that | can get a decent job and eam a decent amount of money.
412
413 | That sounds so helpful! And, yeah, the words you use can really make a
414 | difference | suppose. So, would | be right in saying that having that session
415 | motivated you to spend some time considering your future?

416
417 | Sarah: Absolutely yeah
418
419 | Fab, thank you. Ok Alex, did you have anything to share about something that
420 | you've done that was really exciting for you?

421
422 | Alex: | think mine is sort of similar to yours, Em, in that the only thing | can really think
423 | of now s something that | enjoyed because the lecturer was alright, you know?

424
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That's absolutely fine — what was it that you had to do?

Alex: ok - so the thing was to use the green screen and make a mock up, | suppose,
of a character and then go and build the character and code what they could do in
this game. And yeah that sounds interesfing but honestly s really boring, it takes a
long time. But the lecturer was just ... | dunno — cool? [laughs]. Yeah just cool and
really.... | dunno what the word is but just easy to get on with.

Emily: Relatable?

Alex: Yes! Relatable! It was like I've had some lecturers that have been really
monotone, you know, and its hard to sit there for 2 or 3 hours and listen to a load of
long words, complex things, but he was wicked. He explained things really well and
just had a bit of personality about him. And that just made the task much easier.

Mark: was he young or?

Alex: Nah not really, like mid 40’s maybe? | dunno his age [laughs] — younger than
my dad but older than me [laughs].

Was this a short-term project Alex or something that contributed to a longer term
goal?

Alex: that part was a short thing but it did contribute then to our end of module
assignment, which was to actually create the game in full. The final thing was good

but that one part will always stand out as being interesting and it was only that week
and one other week that we had this particular lecturer and then our ‘normaf lecturer

The lecturers personality
improved mofivation in Alex
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ccame back — it wasn't as fun from then unfortunately [laughs]. | hope he doesn't read

this [laughs].

[laughs] he would never know it was him you were referring to even if he did, |
promise!

Alex: [laughs — awkwardly] that's ok then.
Ok — does anyone want to add anything before | move on?

Sarah: nope all good.

Emily: nope 'm fine.

Mark: nah carry on.

Alex: yep all good

Ok, S0 next can you explain whether there are any external factors - outside of
your enjoyment in the subject - that influence your motivation to perform well at
university?

Sarah: for me its lterally just my kids. They're the reason | applied, they're the main
reason | tum up every day even when | really don't want to. They're just, just it for me.

1.. everything | want to do in university and what | want to o later on. It's all to try and
give them a better ife and to show them that they can do whatever itis they want.

Kids motivating her
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Want to do, really and not you know, I don't want fo hold them back. And | feel like me
doing this is the main motivation. They are my main motivation, really.

Mark: tha's really nice, kid. Good on you.

What about you, Mark? Anything external influence you?

Mark: jus’ the obvious for me [laughs]. | can no longer work on the sites — tha's a
given at this point. It took me a while to even apply to [university] if fm honest with
you — didn’ really think there was much point as I'd never get in

Emily: Why did you think that?

Mark: ah I'm just a bricky, aint | [laughs]. No one in my family has ever been to uni —
none of ‘em ever did anything.. not even sure most of ‘em finished school come to
think of it. | went to work with my dad one day and that was it, really. You don’ need a
degree to work on a building site [laughs]

Sarah: no but you have to know, like, what you're actually doing, don't you?

Mark: well, yeah, butits not hard.

Alex | couldn't do it | think it takes a certain person to work in that industry and |
don't think — at all ~ that its as easy as you're making out.

Mark: nah, | mean it wasn’ easy. But you don’ need to be clever, is what | mean. So |
thought | wouldn’ be clever enough to get onto the course here.
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Emily: but you did get on — you're being far too hard on yourself

Mark | think they took me by accident laughs] — or because | mentioned 30 years in
the industry. But the accident made me do it initially... not straight — not straight away
because | got a bit lost, bit dark for a a bit, but we got there. If wasn't my choice to get
injured [laughs] Butit s what tis. Is that a mofivator? Like | physically can't do what |
want o do anymore so I've sort of been pushed to do something else?

Yeah of course. It isn’t always the case that things the motivate us are things
that we actively choose — motivation s related to why we do things, so that's
certainly a big ‘why’ for you.

Mark: yeah, | like that. Itis the why, that's good.

Thanks for sharing that, Mark. Emily, how about you?

Emily: Well, | came | only came to university when | was 21. So just tumed 22 now
and I've just finished my first year. | decided to take some time away from education
after Id finished my Adlevels because | didn't really know what | wanted to do, and |
wasn't - wasn't quite in the place where | felt that | had anything to give, or | had
anything to give myseifin particular, when it came to just doing more education. So
took a few years out, did a few jobs or worked at a variety of different places different
retail shops. And that just wasn't me [laughs] at all. | am not a retail person. That's
not my sort of personality and | genuinely do not know why they hired me in the first
place. Because | don't even | don't even like people.

Injury motivates him to try a
different route
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Alex: no one would ever guess that [laughs]

Emily: [laughs] yeah it was a bit random but yeah it did a few, few different jobs like
that Started as a Christmas temp  you know, and then carried on for a ltle bit. But 11,
just decided that | couldn't do it anymore. And you know, | needed something more
than but it genuinely did take me that ime to realise that | wanted to do something
more. And | just started to think you know, what, what type of thing would it be
interested in? I've never even considered working with young offenders before. |
never really understood that there was work that you could do with young offenders.
But | think considering what | would want to do in the future, definitely something in
relation to the forensic side or that.. even the criminology side

Mark: tha’ sounds wicked. Offenders being like criminals yeah?

Emily: [laughs] yeah mostly. Working with offenders or working within the police:
system would be really interesting. So | think the degree is a really good way o,
number one leam a lot of different new skills that can transfer to whatever | end up
deciding to apply for and number two — to sort of act as a stepping stone, | guess. |
mean, it's useful to have a degree if you go into try and do something, but it may be
by the end of my third year, | really want to pursue forensics, and then at that point,
can potentially go on and do the masters and forensics up in Cardiff, which would be
really good. So | suppose the external motivation for me would be that | just couldn't
carry on with what | was doing. And | had my mum just on my case, ‘why are you
always moaning? Why don't you go and do something else then’ and eventually | kind
ofjust did.

Sarah: forensics sound really interesting and | think it would suit you really well

Something more- high career
drive
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Emily: Thanks.

Alex, last but not least?

Alex: Yeah, | guess my dad is probably the main reason | went to university in the
first place. He was always quite insistent that | do something that or something at
university that | could get a job from. If wouldn't have been his first choice for me to
do computing in in any way. But | think that he saw the enjoyment | got from ICT
when | was in school, and sort of let me do that. He let me choose my own course - |
mean, he he really wanted me to go to university and do something for myself to
better myself, so | don't know. Yeah, he my dad is definitely my main motivation, |
think. | mean, he's pushed me to do the best that | can do.

Thanks everyone. So, next question. How do you each manage your motivation when
subjects or modules don't fully align with the things you're interested in?

Alex: um, | do find it quite hard to mofivate myseff to tum up to university somefimes
If'm, if | know I'm going to be doing something that | don't really enjoy. I don't
particularly like geting up early and tuming up for nine o'‘clock. That means me
leaving my house at about eight, eight-ish. And | don't really love that. If fm doing
something particularly with a computer that | find boring, or | find a bit monotonous, |
do sort of zone out. And | find it quite difficult then to bring myself back to get
involved, particularly if the class isn't really going so welleither. There are:
assignments as well that I've not really fully enjoyed and I | feel like there's not really
a strong a strong push for me to do something | don't realy enjoy.

Dad is main reason to go to
university

Whether he enjoys the work
depends on how much hes
going to be motivated.
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Emily: | think you're never going fo study everything that interests you. I've not come
across that | haven't been interested in, per se, ... yet. I've just gone with the flow this
year. | feel . naturally people are better at some things and worse at others. And |
feellike overall, I've been quite good at some things that I've been really interested in
and you know, I've had to work a bit harder on ofher things. So it's not necessarily
related to my motivation to do it. It just | know | have to do it to get good grades. So
it does make me work a ltle bit harder on the things that don't fire me up - I need to
work a bit harder than | would when something really does interest me.

Sarah: yeah | feel the same. There really are some modules that | really just haven't
enjoyed at all, though - it is just tuming up and knowing that | have to tum up because
I really have to do well. Its not about wanting to do well for me - its | have to do well
if | want to get to the position where | feel comfortable and | can give my girls a
comfortable life. And that's basically it. I've definitely sat in classes this year that do
not light any fire in me [laughs], shall we say. Biological and cognitive are two that |
really have struggled with. This year in particular, they're just, just so . very heavy,
very sort of... | didn't like biology when | was in school. And now | sort of understand
why | didn't ike biology  ts reinforced that for me. 100 - 100% But again, it was just
a case of if | don'tleam this, 'm ot going to get the marks that | need. And I'm not
going to get them the degree classification that | really need to go further in in my lie.

Mark | just tum up, | do [laughs]. Anything is better than being sitting in the house so
I don’ really see things as | like them or | don't like them. Anything that keeps the old
box ficking Pm into it

Okay, so can you explain how you think interactions with other people on your
course can impact your motivation to learn?

Good grades motivates her
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Sarah: yeah, um so I've already said that like | didn't really come to university to make
friends. | sort of got bumed a little bitin my first year when | got involved with a group
of people who didn't necessarily - their values didn't align with mine in terms of what |
wanted to do, and | don't know maybe it was a bit stupid to, to follow that crowd.
When | knew that | have to be working harder, but it's very dificult to to, | don't know,
I'm not calling it peer pressure, but | spent sort of a lot of ime pretending that | wasn't
doing as much work as | was, because | didn't want them to think | was being nerdy
orwhatever. But yeah, that sort of held me back so in the second year | sort of
dropped back a lttle bit. | stayed on my own. So | don't really know if I'm answering
your question, really?

No, no, that's fine. You know, your interactions can be good, they can be bad,
they can be positive, they can be negative, and it's all about what your story is.

Sarah: Yeah, cool. Okay. So yeah, its not i's not | mean, its not negafive, not
positive, really. In the first year, my interactions didn't - they had an impact - a
negative impact on on my motivation to be there. And there was, there were imes
that | used to dread going into class because | used to think | just don't belong with
these people. And then I'm struggling then to integrate into the rest of the group
because | don't know maybe | feltlike | didn't deserve to be with any other groups of
people. | just sort of clung to these these girls at the beginning. But this year, I've
definitely realised that | don't necessarily need close friendships. Its just | just need to
have people in the class that | can talk to and bounce things off if | need to.

Mark: | do think that's really important yano. To have those people there when, if you

Peer pressure was a major
factor
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need them to have a chat with and just be like look what have you been doing for
this? Doesn’ mean you have to be pally and go drinking with ‘em — just civil init.

Sarah: Yeah that's exactly it - | like having friendly interactions but not necessarily
making friends that | then feel | have to be with allthe fime. And I've got to be honest,
the lecturers have been really good. | think we can all agree that some lecturers are
just better than others [laughs]. And | think we get on with different lecturers, but
they're all great at what they do and they really do help in that motivation for me to
tum up as well. Because its, its quite easy to, to be in a class where you feel like you
are getling what you need to be getting from your lecturers.

Alex: Yeah | agree with that. When | mentioned the lecturers as well - and the one
lecturer we only had for, for a few weeks that it was really easy to get along with that
that module. Unfortunately thought — if's a male dominated subject -  think they're
‘amazing at computing. Maybe not so amazing at teaching [laughs]. I've made a
really good group of friends on on the Applied Computing course though. And | feel
like they are pretty much on par with me in terms of my personality in terms of my
values in terms of how I, how | am. Its if's quite a male dominated industry overall it's
amale dominated course. | think there's only about maybe two females on our
course. But there are just this core group of boys that I've become really friendly with
and honestly, you know, the WhatsApp group is pinging all the time, where we just
have fun with each other and it's, you know, its quite interesting to just to talk to them
andif one of us will say in the moming, you know, are you going in today. Al four of
us then wil sort of be like, Oh, | don't know - t is sort of like you get all of us or you
get none of us situation. So they definitely, i they are there, | will go because | know
what that | can get through even things | don't particularly enjoy when they're there
because it just makes it a bit more fun.

Gaining knowledge increases
motivation

Friendship groups in university
helps with mofivation
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Emily: the thought of a WhatsApp group — | cannot.. flaughs... | ry to be as friendly
as | can. But realistically I'm here for me and I'm here to leam and I'm not a party
goer. I'm not - I'm pretty boring. And | don't need big friendship groups. | just need to
know that I'm doing the best that | can do for me. So | don't really think other people,
s in, people on my course have an impact. But | mean, I've already mentioned that,
that one module that | did with the lecture that | just found really fascinating every
single week, and maybe that has an impact, | guess.

Alex: maybe you should send this to our lecturers [laughs] we all love them, clearly.

Emily: some of them [laughs]. But yeah, so you know, it's easy to - and | know Alex,
you've already said this as well. It's easy to be interested in something when the
person teaching you is interesfing as well. And when you can relate to them and can
understand what they're saying and they don't just use the really big terms and they
they try and break down things a lttle bit more. And | donit even think that people like
that do that because they think other people are stupid. They do it because they
understand that actually their students want to know, and and perhaps that's how
they would have preferred to be taught. | don't know | mean, I'm just guessing but it
certainly helps me anyway.

Sarah: yeah | always really appreciate it if someone breaks something down to the
simple explanation. | know we have to use the words sometimes ourselves but there

are 50 bloody many words to rememberl

Emily: especially with research methods!

“Here for me" very intrinsically
motivated
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Sarah: yes oh my god

Mark, how about you?

Mark: um, for me I'm just there for me, you know. I'm a bit old to be making new
friends — all my pals are fat, old and love a beer and tha's what works for me [laughs].
Ilike chatlin’ to people — I'd talk a glass eye to sleep if it gave me ‘alf a chance — and
it does make life  bit easier when people are easy to get along with | suppose, yeah.

Great, thanks everyone. Ok, 5o one of the main things reported by students all
across the UK, is balance between academic commitments and their personal
life - or what we would call work life balance. How do you maintain a positive
work life balance? Alex, can we start with you?

Alex: | mean, I've not got anything else going on. So realistically, | shouldn't be
moaning about how little time | have, you know, | don't have children, | don't have a—
ajob. | don't have responsibilites. | live at home with my parents. So | think the
management of my work life balance is non existent because | don't have a work life:
laughs]. | just have university but | do find that | feel better this year. | did find sort of
last year that | found it quite difficult to manage my social life with university, and I'm
not sure whether that's a common thing but for freshers particularly, but | certainly
know that it was quite difficult for me to engage in lofs of social activities and then
also feel up for going to university three or four times a week. Yeah, | find that quite
difficult. So, yeah

Emily: | feel that same | guess - | don't really have a work life so | don't need to
balance that much. | wouldnit say ' regimented - but | have a quite a, a general

Balancing social life and
University can affect motivation
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routine that

get up do a few bits around my parents house, come to university then
go home or go to the gym or walk the dog. And I'l spend some time in the evening
reading and then you know, 'm trying to read new books all the time. | think that's,
some sort of routine really works for me. | know that if | set pockets of time that | want
to complete an assignment for example, I'm quite good in the sense that | will st
down for that ime and do it. 'm not saying | always get something from that time:
Sometimes I genuinely can't put any, you know, words to paper, but | at least try and
motivate myself to try and sit there for the one or the two hours that | do have.

Mark, how about you?

Mark: yeah I've always had a routine so keeping a routine is really important for me, n
all. | don’ have work now but I've got me kids and my wife an’ we try an’ do as much
as we can in the evenings, so | don't give all my time p for uni work, you know.

Sarah: yeah I'm the same - For me it is quite literally just routine. You know, a typical
day for me looks like getting up at about 6:30, girls ready for school, me into
university then for lectures or for doing work if that's what | need to do. You know, if
my lecture didn't start till 12 Id stil ry and find somewhere quite quiet to do some
work because if | go home, you know, there's no chance of me doing anything if ' in
the house. There's washing and cleaning and pottering and Netfiix — no chance
laughs]. So | go in every day and then when | finish my lectures, it would be back to
the school run, get the girls, switch to mam mode, deal with them food, bath, bed, and
then depending on what assessments I've got, what part - what fime of the year it i,
then it's work until, you know x fime in the evening

Emily: now thatis really regimented! | wish | had the willpower for thatt

Family ife gef's in the way
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Sarah: [laughs] look, do | think my work lfe balance is healthy? I'm not sure but at the
moment, its working for me, and | geninely believe that routine is one of the main
things that can help with you know, having a structure to your day just, just helps,
really.

And how do you feel that your work |

balance affects your motivation then?

Sarah: I'm not too sure it really affects my mofivation. It certainly helps. When you
know, if the girls are being particularly feral one evening, and they don't go to bed
until nine then you know, I'm not starting my own work, university work til about half
9/10 o'clock. So that's quite hard then to mofivate yourself at that time of the night
when, you know, I'm... | like an early night, and | want to go into bed at a decent time-
But, you know, short term pain for long term gain, | suppose. Its very much a case of
Ineed to do this right now. To get where | want to be

Finally then, if you had to choose just one thing you would say has been the
most influential in making you motivated to carry on with your course - What
would it be?

Emily: Just thinking about what | want to do s | get older. Thinking about what | really
want, what types of people | want to work with and what | want to gain from this
course as well. So the main thing that makes me get up to go to university is the
understanding that there are going to be more paths that | can go down with the.
degree that | don't currently have. And I'm hoping that once | start doing some some:
ofthe modules in forensics in level six, that that will either sway my decision one way

Routine helps with motivation
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or the other that I'm really interested in that or not. And then it's sort of back to the
drawing board, and that's a bridge I'll cross if and when | have to.

Alex: | think | just, you know, for me, | want to get to the end. Of course, | want to do
well, because | really want to for my dad to be proud of me. | really want to prove to
him that you know, this course wasn't just for nothing and doing well wil hopefuly get
me to a place that | want to be that | will get some enjoyment from. And yeah, | really
want to show him that. He can be proud of me for doing what | chose to do.

Sarah: Just the girls, just frying to get a good job, a good degree to get them what
they need or what they want in lie, really, | don't want them to have to have a
childhood that that | had or | didn't really have a ot growing p. | would love to be
able fo be you know the provider for them. The main provider, and | am the main
provider for them and | would love for there to be you know, to go into a job that
excites me as well. | don't want o be stuck just at home for forever. And the point of
me being at university is to you know, it s that stepping stone to get into a career that
I feel that | would really enjoy.

Mark: I'mthe same as the rest of you — | want to finish and the main thing tha’ makes
me want to carry on is just the want to be back on site. | know | can't do what I've:
always done and what 'm comfortable with no more, but | fee! like | need to be back
there doing something. Yeah, that's it

Thank you all so much for your time today, you've all been so great. Before we
finish, are there any questions that you'd like to ask me?
“end*

Wants his dad to be proud

Want a better childhood for her
children

Getting back to work
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Focus group: Exploring factors affecting mofivation in undergraduate students.

Interview Schedule:

1

0.
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s a staring point, could you please tellme what you think is meant by the ferm
‘motivation’?

What mofivated you to apply for the course you are currenty studying?
What are ither your short- orlong temm goals related to your education?
What parts o yourstudies do you find most enjoyable? why s this?

‘Gan you share an example of a ime when you elt genuinely excited and mofivated
10 work on a parfcular assignment o project?

Prompt: what contrbuted to that feeiing?

‘Gan you explain whefher there are any exteral factors - outside of your enjoymentin
the subject - that nfluence your mofivation fo perform wel at university?

How do you manage your mofivation when subjects or modules dor fuly aign with
the things you'e interested in?

‘Can you explain how you think inferaclions with ofher people on your course can
impact your mofivation o leam and success?

Prom: or example, nteractions with lecturers, or ofher people on the course

Is there anything aboutthe university you are studying atfsef that contributes o
your overall mofivation o attend?

‘One of the main things reported by university students all across the UKCis balance
between academic commitments and personal i - o work ife balance. how do you
‘maintain a posiive work e balance and how does this afect your mofivation?

Finally, f you had 1o choose just one thing that you would say has been the most
influeniial in making you mofivated 0 cary on with your course, what would it be?
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Lovely, thanks everyone. Ok so the purpose of this focus group, then, is to explore
your mofivations s an undergraduate student. As a starting point, could you please
tell me what you think is meant by the term ‘mofivation?

Sarah: um, motivation? Like define it?

1f you can provide a definition that’s fab, but generally just what you think
motivation s, or what it can refer to or mean.

Sarah: ok, yeah, um.. motivation is, like, your reasons for doing something isn'tit?
Like the things that drive you o do something.

Mark: yeah | think motivation is the things that force you to do things like set goals
‘and make changes in your life and stuff.

Great. Do you have anything else to add to this Alex or Emily?

Emily: um | think motivation s, like, [pause].. | dunno, yeah its the reasons you have
for doing something. Like do you feel excited doing something because you're gonna
get paid or because you just enjoy doing i, you know.

Alex: Yeah same as you | think it all about why you choose to do something. Like
the reasons | chose to go o uni and study computing rather than just go and do an
‘apprenticeship and that.

Drive you

Change your life:

Excitement reasons for
enjoyment- financial gain
(intrinsic motivation)

Why you choose to do
something
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Ok, so welcome everyone and thanks again for agreeing to take part in this
focus group today. For the purpose of the recording and so that | can recognise

voices when typing this up for transcription, could you please state your name,

age and the course that you are enrolled on?

Sarah: Yep — sorry Il start (laughs). 'm Sarah and 'm 32 years old. 'm just about to
finish my second year of the BSc Psychology course at [university].

Alex: yeah 'm Alex and 'm 20. I'm at the end of my second year of my Applied
Computing degree.

Mark: Hello everyone, I'm Mark and I'm 45 years old. | worked in construction for a
long time but, as you can see, can’ really get up those ladders anymore (laughs —
points to wheelchair). | applied to study construction and the built environment and Il
be hopefully finishing my first year now in a few weeks.

Great, thank you. And final

Emily: um yeah P'm Emily and 'm 22. I've just finished my first year in psychology.

Injury motivates change
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That's fab, thanks everyone. So, yeah, motivation is related to the reasons.
people have for doing things, and largely relates to things like why we set the
goals we set, what pushes us to feel like we want to achieve something, etc. So
next question, what motivated each of you to apply for the courses you are
currently studying?

Alex: umm, | think because like my dad wanted me to do something in uni. 've
always beeninto, like, gaming, playing video games and stuff and Fm alright with
computers. | did ICT at aevel and | enjoyed that -  find it interesting the things we
can do with computers and what we can make them do, and | feel like studying
computing can help me get a better job than | could have got if | just went into work
somewhere now that | wouldn't have enjoyed.

Mark: I'd love to be able to work a computer (laughs), you'll have to show me some:
tricks, kid. They want me to submit all these essays online and | ain't got a bloody
clue half the time.

Alex: (laughs) yeah 've had to teach my dad a few things. He's useless and he’s just
notinterested in phones or nothing so 'm always the one who they ask o sort out
their phones and if the intemet has gone off and stuff (laughs).

Sarah: Il be expecting my kids to be able to do that when they grow up tool (laughs)
It's a great choice, by the way. I think the way the world is going you can't go far
wrong with knowing how computers workl

Alex: yeah, exactly. | like the idea of leaming more and leaming it properly so that |
can hopefully tum, like, the thing | like to do for fun into a career. So it was like a push

Motivated by family- dads
expectations

Likes the idea of leaming
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from my dad, but I got to choose the course.... he just wanted me fo go to uni because
he did | think

Mark: yeah | get that he wants you to do something good ya know. When | was
young | didn’ really even consider uni as an option. Me dad wasn't the brightest and
me mum wasn't around, so it was very much a given that 'd go into work as soon as |
could. | started with my dads mate when | was, like, 15 on a construction site and
from there | just carried on fil now. | enjoyed it, don’ get me wrong like, but 've not
known anything else. | dunno if my reason for choosing to go to uni now s really a
reason but | got injured at work — quite badly, obviously (laughs) so that's sorta out of
the picture to go back ino manual labour work now. I've always taken orders and
done the duties and that, so | thought it might be interesting to carry on in an area |
already know but, like, on the other side, ya'know?

Sarah: what happened, i you don't mind me asking?
Mark: (laughs) course not — | fell off a ladder | did, a few years ago. Damaged some
part of my back that's basically left me unable to walk, so yeah, got this bad boy on
the go now. Waiting for a new power pack to get me electrified (laughs).

Sarah: god. It's good that you can laugh about it though. Fair play to you

Thanks for sharing that, Mark. Please don’t feel
personal if you don’t want to though.

e you have to share anything

Mark: nah its fine, | made my peace with it you know. Every cloud and all tha'. | never
would have thought about uni if | hadnina done this so | have to see the upside in it

Push from father to study

Injury pushes mark into studying
uni can no longer do manual
work
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That's brilliant. Ok, Emily, Sarah, what motivated you to go to university?

Sarah: um, | think like for me it was .. like... | dunno how to word it. | had my kids quite
young so, like, | didn't have the option really to do anything. | don't think | would have
been in the place to even without having the girls anyway but, ke, -..yeah | want to
do something for me now and to show my girls that, like, | can do it. | didn't really
know what | was interested in before but having kids has made me realise that it
certainly isn't looking after children (laughs) or working professionally with kids. The
psychology degree interested me because, like, | think it's fascinating how people
think and behave, and | feel like with psychology you can make a difference... | want
to make a difference. I'm just not sure in what area yet.

It nice to feel enthused by something that you feel can make a difference, |
guess, isn't it?

Sarah: yeah, | mean, it really is. Yeah ' enjoying so far and just keep mofivated
because | just want a better life for me and for the girls, you know? | want to setan
‘example for them and do better for them and their futures. | didn't have much growing
up and I'm not moaning about it or nothing, but like | want to show them that their
mam is determined to provide them with things that | didn't have when | was young.

Mark: nothing wrong with that, kid.

Emily? What were your mofivations for signing up to do your psychology
degree?

Children heavily drive her to go
to uni so she can provide for her
children

Better life for her girls





